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Abstract:

Today, a large share of scientific achievements in the natural sciences is due to the existence of
laboratories that determine the truth or falsity of the calculations of natural scientists in a short
time; however, the conditions in the field of humanities are completely different.

In the humanities, the laboratory of history is used to test hypotheses; Therefore, the previous
article attempts to examine the history of international relations in a mixed manner with the
history of international economics in order to examine the variables and characteristics that
have influenced the formation and evolution of the international political economy system.
The question of the present research can be posed as follows: What has been the course of
formation and evolution of the current international political economy system? In response, it
should be said that the political units that achieved a kind of economic hegemony after the
fourteenth century AD played a fundamental role in the formation and evolution of the

international political economy system, relying on two variables: investment in the
international system and access to modern technologies. The present study is based on the
assumptions of the scientific-empirical approach, and aims to examine the formation and
evolution of the current international political economy system using a comparative approach.
The research method of this paper is also of the fundamental type, material and process studies.
The research discussion shows that the formation of the international political economy system
has been within the framework of the competition of economic hegemons over the past five
centuries, and each of these players has played an important role in this regard by relying on
technological and capital changes alongside institutional innovations.
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1. Introduction

Today, a large share of humanity's scientific achievements in the field of natural sciences and
technology is owed to the existence of laboratories with advanced equipment that determine the
truth or falsity of the calculations and results of natural scientists in a short time frame.

It is natural that scientists can make the necessary corrections by quickly observing the results of
their hypotheses and theories in the event of deficiencies and shortcomings; Or to ensure their
validity and to apply them practically on a large scale. It is clear that the advantage of being
inexpensive, of being quick and accessible results, as well as the possibility of conducting repeated
experiments under different conditions, has not been without effect on the rapid progress of these
scientific branches. With all these conditions in the technical and natural sciences, the conditions
in the field of humanities are completely different. Given the focus on human behavior and actions;
the fact that the study of these actions is not limited to a specific person, group, or population; and,
most importantly, the involvement of the element of choice in human behavior, virtually none of
the advantages of natural science experiments apply to the human sciences.

Simply put, the advantage of low-cost experiments does not apply to the human sciences; Because
in the humanities, the main subject is man, and the high value placed on human life prevents
humanists from being able to comfortably study all dimensions of human collective life.

For example, a humanities scholar cannot simply study the impact of human disasters such as war
or natural disasters on the economic stability of countries by identifying a disaster at the national
or global level. This action could undoubtedly affect or disrupt the lives of many people. The
advantage of rapid results, easy access, and repeated testing under different conditions is also not
available for testing in the human sciences.

For example, a chemist can observe the result immediately by combining two substances and
creating a chemical reaction and repeat it several times to achieve a definitive result or to study
the results of the reaction of different substances with each other; But in the same example of
studying the impact of human disasters on the economic stability of countries, a humanities scholar
cannot simply test a hypothesis by creating a war or an earthquake, or by repeating it. At best, this
scholar is forced to wait for a disaster to occur in order to reach a preliminary conclusion.

Without a doubt, one of the reasons why the human sciences, like the natural sciences, have not
made such revolutionary advances as the Industrial Revolution, is the lack of laboratories. Some
disciplines, such as psychology, only study a group of people with certain characteristics;
disciplines such as sociology and economics are concerned with the study of a nation and society;
And disciplines such as international relations and international economics have a wide range of
studies as large as the nations and countries of Korea. The first two groups have much easier study
conditions than the third group; because they have a smaller scope of studies; but the third group



has more complexities due to its breadth. However, humanities researchers, especially in the third
category, use another laboratory called history to overcome some of these complexities.

With all these interpretations, the collective history of human life has a high potential for different
and sometimes contradictory perceptions. Depending on the variables, the facts cited, and the way
the researcher studies history, the results obtained can also be different. Groups like the realists
study history from the perspective of war and peace. Liberals try to situate history within the
broader international systems within which international conflicts and cooperation take place.
Marxists also tend to offer a reading of the perpetual conflict between the economic classes of
societies, which may never end.

This study attempts to examine and analyze the history of international relations in a way that is
integrated with the history of international economics in order to assess the variables and
characteristics that have influenced the formation and evolution of the current international
political economy system.

With these descriptions, the question of this study can be posed as follows: What has been the
course of the formation and evolution of the current international political economy system? In
answer to this question, it must be said that the political units that achieved a kind of economic
hegemony after the fourteenth century AD, relying on two variables: investment in the
international system and access to modern technologies, played a fundamental role in the
formation and evolution of the international political economy system. It is important to note that
this research, by adopting the assumptions of the scientific-empirical approach, aims to examine
the formation and evolution of the current international political economy system through a
comparative approach and by using Robert Gilpin's theories of "hegemonic rotation" and
"hegemonic stability" alongside Robert Solow's economic growth model. The type of research in
this study is also basic, material study (international political economy system) and process study.

Among the important works that can be mentioned as research literature for this study is Paul
Kennedy's (1987) work entitled "The Rise and Fall of Great Powers". In this study, he discusses
and examines the competition of great powers over five centuries, that is, the years 1500-2000,
from various aspects. Graham Allison (2017) also introduces, in his book Inevitable War, several
rivalries between dominant and emerging powers that have sought to create international and
regional orders throughout history.

In an article entitled “War as an Economic Activity in the Eighteenth Century,” Nicholas Roger
(2010) attempts to examine the impact of war on economic growth using historical data and thus
explain the competition between great powers during that period.

The present study consists of eight sections, except for the first, second, and eighth sections, each
section is separately dedicated to an economic power from the fourteenth century AD. The first
section of this study is dedicated to the introduction, which includes topics such as the research
question, hypothesis, and methods.



In the second section, a new theoretical framework based on the theories of Gilpin in international
politics and Solow in economics is designed and mentioned in order to explain the formation of
the international political economy system.

The remaining chapters deal with the political economy of economic hegemons, including the
Italian city-states, the Spanish Empire, the Dutch nation-state, the British Empire, and the United
States of America, in chronological order from the fourteenth to the twentieth century. Finally, a
conclusion is provided as the final section of this study.

2. Theoretical Framework of the Research

In most historical research in the field of the history of international relations, a specific analytical
perspective prevails, and historians have focused on explaining and explaining historical events
based on their theoretical perspective. What this research does is to present a narrative that is
somewhat distant from qualitative methods and closer to quantitative methods. To this end, an
attempt has been made to use a different theoretical framework to meet the needs of this research.
In this regard, a theoretical framework in the field of international political economy will be
explained in order to achieve the goal of this research, namely, to provide a quantitative narrative
of the history of international relations.

This theoretical framework is based on Robert Gilpin's theories of "hegemonic rotation" and
"hegemonic stability," which attempts to enrich and depopulate the economy through Robert
Solow's growth model. In his theory of hegemonic rotation, Robert Gilpin aims to use the literature
of the realist school to assess the rise and fall of hegemons in order to explain changes in the
international system and order. In other words, Gilpin focuses on hegemonic competition and sees
change in the system and the system as a result of this competition. On this basis, Gilpin introduces
three types of change, which are:

1: System change, which he sees as being facilitated by deep and structural changes in the
international system, such as changes in the nature of the players.

2. Systemic change (regime change) which refers to internal changes in the system and implies a
change in the pattern of power distribution among the players in the international system.

3. It is interactional change that this type of change, from Gilpin's perspective, means a change in
the rules and patterns of behavior among international players. (Gilpin, 1981: 41-44)

The present study focuses on the first and second types of change, namely, changes in the
international system and order (changes in the pattern of power distribution) from an economic
perspective. In the second step, with regard to defining this competition within the framework of
international political economy, it seems necessary to state Gilpin's theory of hegemonic stability.

A hegemon in the international system must take steps to provide public goods such as security,
establishing norms and rules in the international system, punishing wrongdoers, managing and
monitoring the international economy, and similar resources for other players. (Guzzini, 2013:
167) It is worth noting that these resources primarily provide the hegemon’s interests and
legitimacy, which leads to the continuation of hegemony and the international order. It will be.
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In the second stage, in the shadow of the international stability created by the hegemon, the
economic and industrial growth of the players is also possible, and international relations and
interactions become regular. This situation will continue as long as a hegemon is present in the
international system.

Gilpin depicts a hegemon as one that is dominant in economic, technological, industrial, and
prestige terms among other players in the international system. Because of these capabilities, the
hegemon will expand the definition of its interests to gain more; but on the other hand, there will
be an increase in commitments.

This expansion of interests will continue until it is equal to the commitments. At this stage, the
hegemon's costs of protecting its interests will increase to the point where it can no longer secure
them, which will mean the beginning of decline. (Richardson, 1991: 72) At this point, another
player may take steps to maximize its own interests and confront the dominant hegemon in order
to create a new order that suits its own interests, which, in addition to the first case, could lead to
the decline of the hegemon. Strengthen and accelerate the ruling. These conditions can destabilize
the international system and disrupt the process of providing public goods. In such conditions, the
international economy will face disruption.

A clear example of this claim can be seen during the two world wars, when economic growth was
severely reduced due to the destruction of infrastructure and the concentration of power of the
countries involved in the war. To better explain the above theories and conditions, the Solow
economic model can be used.

He presented his model in macroeconomics to explain how economic growth occurs, emphasizing
variables such as investment, labor, and technology. Among these cases, two variables, capital and
technology, can be important in that Gilpin also considers access to modern technologies and
having sufficient infrastructure as a necessary condition for achieving and maintaining hegemony,
as well as the ability to invest in the international economy (Spiezio, 1990: 173). On the one hand,
one can, with tolerance and taking into account the issues raised, compare the role of the hegemon
to the role of the state in Macroeconomics was considered.

It seems useful to use the Solow model to explain Gilpin's theories from an economic perspective
(Cheghanizadeh and Timuri 2024:14). The equation is the production function in the Solow model.
The initial form of the production function in the Solow model can be rewritten mathematically as
the per capita production equation (equation) to separately evaluate the impact of the investment
variable.

Equation (1) Y=F(K.AL)

Equation (2) y=f(k)

nn nn

In the first equation, " " denotes production, " " is the capital variable, " " is the technology variable,
and " " is the labor force variable. In the second equation, " " denotes per capita production and "
" is the capital investment. In equation 2, the dependence of the function on the investment variable
is specified. By graphing the above function and taking into account the consumption function, we
can reach Figure 1.
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It is observed that a particular investment will have a suitable return until it exceeds the costs and
depreciation. In a better statement that is consistent with this research, a player can benefit from
his international investments to the extent that its returns exceed its costs, and from a certain point
(the intersection point of the two graphs), the costs will exceed the revenues, in which case the
player in question needs more investment to continue to maintain his revenues (Chegnizadeh and
Timuri 2024:20) the importance of this phenomenon is shown in Figure 2). It has been shown.

o 4
dK

f(k)
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k*

Figure 1. Production function in the Solow model along with the consumption function (Solow,
1956: 70)
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Figure 2. Changes in capital volume in the Solow model (Neely, 2019:245)

The ability to reinvest in a way that can overcome costs and the rate of depreciation is very
necessary for a player who wants to play a hegemonic role in the international economy. If this
player loses its ability to invest, according to the above functions and diagrams, it can be said that
costs will exceed revenues, which in other words will be the time when the hegemony will begin
to decline. (Chegnizadeh and Timuri,2024: 21).

The second variable that is of great importance is technology. Solow defines technology as the
way of doing a job; in a way that leads to any leap in the rate of production compared to previous
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methods; Therefore, the increase in speed, quality and efficiency in production can be considered
as a technical leap. (Solow, 1957: 312)

However, here an attempt is made to establish a conceptual connection between technology in
economics and politics. The discussion of technology in international relations and international
economics is of great importance.

The importance of this component in military affairs is not hidden from anyone. Throughout
history, any country that has acquired a superior military technology has, to a certain extent,
subordinated other players to it as long as it has the upper hand in this technology; a prime example
of this claim was the United States' acquisition of the nuclear bomb.

This country, due to its nuclear power, forced the Soviet Union to evacuate Iran's borders after
World War II. What is most noteworthy, however, is the role of technology in international political
economy.

The British Empire was the first to experience the Industrial Revolution, expanding its fleets across
the world's oceans and ensuring that the sun never set on its borders. The United States, through
the Second Industrial Revolution, was the one that succeeded in transferring the world's financial
and commercial center from London to New York, and through the information technology
revolution, it succeeded in maintaining and continuing its hegemony over the international
economy (Chegenizadeh and Timuri, 2024:18-19).

In macroeconomics, Solow placed the technological component alongside the labor force variable
in the production function equations; however, in the economy International politics has assumed
the role of an independent variable for technology, because the hegemon’s control and domination
over technology is undeniable.

History bears witness to the claim that whenever a country has achieved economic and military
hegemony, it has been ahead of other countries in a particular technology at that time, and if a
country has fallen from the position of hegemonic power, it has been due to the emergence of a
technological pole or the loss of its scientific and intellectual advantages. For example, Britain,
which had been the technological leader for several centuries, secured its dominance of
international trade by converting its ships first from sailing ships to steam-powered ships and then
to diesel-powered ships.

A hegemon seeks to maintain its economic, security, and military superiority and advantages by
preserving its technological achievements as much as possible. This is useful for a hegemon
against its competitors, its is important in two ways:

First, if a hegemon's competitors acquire a technology that has created superiority for a country, it
will practically neutralize the advantage of the said country and provide the basis for creating a
threat through the same technology to the dominant power in the economic and security spheres
(such as the Soviet Union, which, by acquiring the nuclear bomb, posed many security threats to
the United States, free from other military and security issues). (or with the spread of the Industrial
Revolution to Germany, Britain felt a serious threat in its overseas markets); second, disgruntled
players increasingly gain access to a superior technology that was exclusively at the disposal of
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the dominant player, in addition to neutralizing the hegemonic advantage, they can improve it in
such a way that the dominant player in those conditions has no possibility of competing in that
field for any reason. This situation can pose a greater threat to the hegemon in various fields than
before (Cheghanizadeh and Timuri,2024:18)

) In order to use the Solow model to explain hegemonic issues in international political economy,
it seems desirable to make some changes. The first change is to ignore the labor force variable (L)
in this equation due to the inability of the economic hegemon to have an effective impact on the
labor force at the s¥stEaKldyel. Internationally, it is unique.

The second parameter is the level of technology (A), which is considered as a labor-power
coefficient in the Solow model; however, in this study, due to the undeniable role of the hegemon's
dominance over sensitive technologies and strategy, it will be considered as an independent
variable. It should be noted that the capital variable is also included in this equation due to the
effective control of the economic hegemon at the level of the international system. will be
maintained.

In general, it can be said that although we have ignored the effect of the labor force variable in the
production function equation, this component will replace the labor force variable in equation (3)
through the hegemon's control over technology. Now, the equation considered for this study will
be rewritten as follows:

Equation (3)

Also, considering that in equation 3, production depends on the variable technology, it is possible
to increase productivity with the progress in technology. It has increased and overcome challenges
such as depreciation and rising costs and even defined new areas for progress. When a leap in
technological and capital variables occurs, according to this model, it can be claimed that a
hegemon can increase or decrease its output several times.

3. Italian City-States

Before the beginning of the era of European colonization, this continent was involved in various
bloody conflicts. The geopolitical situation of this continent was such that after the Holy Roman
Empire, it was practically impossible for a large political unit to dominate a large part of this
continent.

This continent, due to its high political diversity due to the existence of feudal lords in that era and
natural obstacles, including mountain ranges and large rivers, prevented the formation of large
political empires and units, and was considered a decisive advantage against external attacks due
to the high costs of victory. On the other hand, the life of local players and political pluralism
continued on this continent. In addition to this geopolitical location, the effects of which were
mentioned, this continent also enjoyed a special geoeconomic position due to the presence of wide
and long rivers and a suitable climate.

14



Boating and shipping were much more economical in terms of cost and volume of cargo movement
than land transportation. Although these advantages are not very apparent before the colonial era,
the roots of European seafaring progress in the oceans and seas can be traced to these advantages.

In an age when most empires and feudal lords amassed vast wealth through conquest and
exploitation, the city-states in modern Italy succeeded in creating a new model of value-added
production and began to accumulate capital through trade between the political units of the time.

At that time, the aforementioned city-states, due to their geoeconomic position, succeeded in
creating an economic bridge between the Western and Eastern countries along the trade route.
Merchants managed to accumulate a large amount of capital by buying goods from the East and
selling them to the West and vice versa.

This trend in these city-states, led by Genoa and Venice, gradually transformed these regions into
economic poles on Earth and became the driving force of the economy of the fourteenth and early
fifteenth centuries. What distinguished these city-states from other economic powers of the time
was their institutional innovations and innovations in the financial and economic spheres.

One of the important city-states in this period was Venice. This political unit had a seafaring people
who were initially engaged in the slave and medicine trade. This political unit managed to achieve
great economic gains by inventing and expanding commercial contracts. Among these types of
contracts, the “comanda” is of great importance.

According to this type of contract, one party to the contract would bear the cost of the voyage and
the other party would go on a commercial voyage. The proceeds of the voyage were also divided
between the parties by calculating the profit and loss according to a special formula (Ajmaglu and
Robinson, 2022:173-174). This type of contract and trade had several important consequences.
First, it allowed for the emergence of new economic players who lacked initial capital but were
highly competitive. In other words, the Venetians, without realizing it, inadvertently created a free
market in the field of trade. This success was made possible by the non-monopoly of foreign trade
by political authorities.

Second, with the accumulation of capital among ordinary people, it became possible for
individuals to change their political status and position. In other words, economic growth led to
the formation of families that had previously lacked the ability to play a role at the political level.

Two results of The Venetian institutional innovations gradually opened up the political space to
the peasantry and made political pluralism possible. Initially, councils were formed from these
individuals, which limited the power of the ruler, and even after a while the ruler was elected from
among these councils.

As a result of this type of election of the ruler, the elected individual, through political pressure,
felt the council's supervision over his decisions and made his decisions within a framework that
was to some extent It may be to the benefit of the majority.
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These political reforms, which originated from economic reforms, did not stop there, but were also
extended to the judicial system, and through the establishment of courts independent of the
political will of the rulers. (Martines, 1968: 72)

This pattern gradually spread among the various Italian city-states. As commercial practices
became established, the first modern banking institutions took shape, and a market for lending and
even for buying and selling Loans became very popular; so that the original investors could sell
their debt securities to others in a secondary market.

The importance of this type of initiative was evident where states took advantage of this
opportunity and expanded their power. For example, the city-state of Florence had a debt of 50,000
florins at the beginning of the fourteenth century, which had risen to about 5 million in 1427; that
is, about 100 times more than the original amount. This vast sum was only provided through the
same loan market and the same wealthy people (Ferguson, 2023:94-96), but these brilliant
successes did not last.

These political units became embroiled in exhausting wars and tested each other’s strength. The
immense wealth of these city-states also led other empires, such as France, to wage wars of
conquest to gain wealth. Italy. (Martines, 1968: 73-74)

On the other hand, the traditionalist political elites, who were deeply dissatisfied with the existing
conditions and the changing elite class, provided the basis for the elimination of the new
competitors. They developed by nationalizing trade, organizing large ships under their control, and
collecting heavy taxes and fees from individuals who personally paid to the merchants. They
destroyed new talents and brought these city-states to decline (Ajmaoglu and Robinson, 2022:177).
Although the Italian city-states fell, their institutional innovations did not and were later adopted
by other major economic powers.

These political units failed to create a comprehensive political economy; however, the economic
institutions they created laid the foundations for a political economy system that was later adopted
by the Netherlands and Britain.

In the most optimistic interpretation of this historical period, it can be said that these city-states
created a political economy system in their region that did not last long; but it left behind
remarkable achievements to help the future.

4. The Spanish Empire

Before the emergence of the Spanish Empire as a great power, the Portuguese Empire had
succeeded in expanding its naval fleet by investing in maritime technology in the fifteenth century.

The empire sent its fleets to discover gold and expand its trade beyond the Mediterranean. The
Portuguese's dominance of the seas was further strengthened when they succeeded in discovering
the Strait of Hormuz in 1488.

With the discovery of this Strait, a sea route was created to reach the East Indies, which until then
had only been possible by land. The creation of this sea route was of double importance because
Portugal was the only superior maritime power.
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However, another empire alongside Portugal was consolidating its territory, power, and naval
infrastructure, and soon challenged Portugal's power at sea, gradually becoming a serious threat to
Portuguese interests.

The Spanish Empire, which had been in turmoil for some time, managed to stabilize itself to some
extent through a political marriage between two political entities, namely Isabella of Castile and
Ferdinand of Aragon, by merging these two political entities into one empire.

In 1492, Spain completed its conquests on land by capturing Granada in the Iberian Peninsula.
What created the grounds for war between these two powers was the discovery of the Americas by
Christopher Columbus.

After Columbus' discovery of the Americas, the Portuguese king claimed that his fleet had
discovered these regions before the Spanish fleet and questioned Spain's claim to these lands. To
prevent a possible war with Portugal, Spain appointed Pope Alexander VI as an arbitrator.

He also drew an imaginary line about 320 miles west of Cape Verde (the Cape Verde Islands) and
declared that any new land discovered east of this line would belong to Portugal and any land
discovered west of this line would belong to Spain. The two powers came to an agreement with a
few amendments to this treaty, which became known as the "Terdesias," and the shadow of war
was somewhat averted; but the threat of a powerful Spain still remained. It existed in neighboring
Portugal.

However, since at that time both empires did not have the financial and military power to cover
the costs of the war and there was also the danger of the kings being excommunicated by the Pope,
they refrained from war with each other (Allison (1399: 377-379).

It is necessary to point out here that the Habsburg Empire, which at that time was a great power in
the European continent, It played an important role in strengthening the Spanish Empire. This
empire acquired allies and even territories and resources through political marriages. The
importance of this type of temporary alliance is further demonstrated by the extent of the power of
this empire, as the Habsburg Empire managed to maintain the position of the Holy Roman Empire
among its rulers for several generations. The combination of these two factors made the Habsburgs
It had become a power that had been unrivaled on land for decades.

One of these political marriages of great importance was the marriage of Philip, the Habsburg
emperor, Maximilian I, to the daughter of Ferdinand and Isabella. The result of this union was the
birth in 1500 of a son named Charles IV, who succeeded Maximilian I to the Spanish Empire in
1516 and to the Habsburg Empire in 1519.

Then these two empires and the position of the Holy Roman Empire came together under Charles.
It is worth mentioning that it was during Charles' reign that the Spanish Empire showed remarkable
growth (Kendi, 2020:69-70). Spain, by virtue of the Treaty of Tartessos, acquired more and more
resources for itself by advancing more and more in the regions of the American continent and its
power increased day by day. This empire with The destruction of the Inca civilization in Central
and South America imposed its own political system on the people of that region to increase their
own productivity from the resources there.
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Taking advantage of the great flood of gold and silver from the mines of America, which was
extracted by the natives of those regions and flowed towards Spain, as well as efficient naval fleets
for transportation and naval wars, income from religious affairs and expenses The church, the
financial resources resulting from its domination of the former Italian city-states, and the taxes that
this empire collected from all over Europe, made Spain an economic hegemon on a scale in the
Western Hemisphere. In these circumstances, Spain took steps to colonize various regions to
ensure the continuation of its desired order.

Although Spain greatly benefited from the rich minerals and almost free labor of these colonies,
won, but on the other hand, it also had to pay for their maintenance and security. Although Spain
achieved a kind of economic hegemony through its colonies and high maritime power to develop
trade and to a certain extent to ensure the security of its trade routes, it did not become a political
and military hegemon for several reasons:

First, there was the military revolution that began to occur in Europe at the end of the sixteenth
century. With the increase in the population of Europe and The invention of new weapons changed
the organization of European armies.

If in the past the cavalry had been of great importance in wars, with the increasing effectiveness
of hot weapons, these forces gradually replaced the cavalry units. Or with the creation of artillery
units, the construction of military towers and fortresses had become practically useless. (Parker,
1976)

Second, as Spain's borders and interests expanded in Europe and around the world, the empire's
problems, obligations, and costs grew significantly, even beyond its resources. The empire, due to
its excessive expansion on land and sea, was unable to neutralize threats at any other time in its
history. In Europe, Spain was engaged in a long series of wars with France, which ultimately forced
the empire to declare bankruptcy in 1577.

After these wars, a new war began with the Ottoman Empire, which threatened Spanish interests
in the Mediterranean and Eastern Europe. Spain in Germany also had to contend with states and
princes who wanted independence and to curtail the empire's hold on German lands.

Meanwhile, the Six-Year War of Secession also began in 1618, and the Habsburg Empire became
embroiled in these wars, which meant that the power of the eastern branch of this vast empire was
weakened. (Tracy, 1991: 80-83; Kamen, 1978: 40-44)

Third, internal dysfunction in the Spanish Empire was a very important factor in the decline of this
empire. Although Spain achieved a desirable prosperity in trade relative to other competitors of its
time, as Spain's tensions with its neighbors and rivals intensified, military and religious elements
(religious elements opposed to Luther's religious reforms) came into play with the aim of
strengthening Spain against competitors in the political system of this empire.

As a result of the approach and actions of conservatives in the Spanish Empire, the international
trade of this country was disrupted due to political and military restrictions. The adventures of the
Spanish kings brought great costs to the treasury; For example, in 1552, in the Battle of Metz
against the Protestants, Spain spent 2.5 million ducats, equivalent to the annual revenue it received
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from America. The Battle of Lepanto, during which Spain entered the war with the Ottomans, cost
the Christian armies and fleets an estimated 4 million ducats annually (of course, the Pope and
some Italian city-states such as Venice also contributed to these expenses).

In the Spanish-English war of 1588, the Spanish king spent about 10 million ducats, which
ultimately led to his defeat (Kendy, 2020:91-92). The cost of these heavy calculations was met by
heavy taxes on the people, gold, silver, and resources from the American colonies, and by loans
from banks (an initiative of the Italian city-states); but again, there were problems in the midst of
this. existed.

The Spanish people were driven into extreme poverty by heavy taxes. By violating property rights,
the Spanish government effectively blocked the flow of capital from the banks. Inability to pay its
debts, unilateral cancellation of loan repayments to applicants, and default on its own debts, the
possibility of obtaining new loans to repay past loans and the confidence of investors The Spanish
government withdrew. Although Spain's colonies in America initially outpaced its competitors,
they were unable to meet the empire's enormous financial needs.

Even between 1500 and 1640, the Spanish Empire suffered from a severe inflation caused by the
over-extraction of silver in America and its transfer to Spain; the cost of food rose from five to
seven times Equally, the costs of industrial production at that time tripled (Ferguson, 2023:42-43).
The Spanish statesmen, knowing the value of gold and silver in percent, were eager to make up
for their budget deficit by sending gold and silver from the mines of America, but the credit value
of money (of whatever kind) is determined by the amount of supply and demand. A law to which
perhaps no one paid much attention at that time.

With the lack of money and Investment and technological progress did not take place. The people
were also unable to contribute to the government due to widespread poverty. The country also
experienced a shortage of skilled industrialists, and the granting of certain privileges in various
fields, especially agriculture, put the economy of this empire in crisis. (Kamen, 1978: 26) In
addition, the role of the Netherlands in the decline of Spain's power is very significant.

The Netherlands As Spain's main financial and economic rival, it also inflicted heavy losses on
Spain in the military sphere. Spain's wars with the Netherlands were costly and disastrous in terms
of results.

The Dutch problem brought Spain to the brink of collapse. For years, Spain spent nearly a quarter
of its budget on controlling the Netherlands. Until, in 1607, internal rebellions and the bankruptcy
of the government forced Spain to Spain spent 218 million ducats between 1554 and 1566 to
conquer Dutch fortifications and land disputes that were in the Dutch interest (Kendi 2020:96-97).
All this while the Netherlands was strengthening its economic power and expanding its financial
and industrial infrastructure in various fields, especially in the maritime sector. The Netherlands
was also Spain's main rival in In the financial and economic spheres, it eventually overtook Spain
and made large investments in technology and international trade to lead international trade and
economics in the seventeenth century (Findlay &O’Rourke, 2007: 184- 185).
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5. Nation-State, Netherlands

While Spain's investment in its land and sea infrastructure was disrupted by various and prolonged
wars, in addition to internal inefficiencies, and new innovations were not possible due to the
Spanish Empire's ongoing problems, the Netherlands was keen to expand its merchant fleet and
institutional innovations in the financial sector.

After the Peace of Westphalia, the United States of the Netherlands was the first modern political
entity to achieve some form of economic hegemony and to break the Spanish Empire's grip on
economic control over other countries.

Before the Dutch hegemony in international political economy, the Italian city-states had
introduced the banking system to the political economy system. The Spanish Empire also financed
its expenses with the help of the same innovation created by the Italians, namely the banks, and
succeeded in creating another dimension in the political economy system that could be called a
kind of “colonial nationalization.”

The establishment of colonies in various regions of the continent and the institution-building
among the natives to serve and produce wealth for the colonizing countries was the foundation
that the Spanish Empire introduced to future economic hegemons for economic advancement. It is
safe to call the Dutch measures in the financial sector to cover current expenses, transport and
trade, and expand international trade a financial revolution that is still being used and appreciated
today.

This financial revolution can be divided into three areas. The first was the banking sector. In 1609,
the Netherlands introduced an international currency to solve the problem of payment between
buyers and sellers, which at that time had about 14 types of currency. By establishing the
"Amsterdam Exchange Bank" and placing a valuable reserve in this bank, this country succeeded
in making its currency popular among the countries of that time in exchange for the bills of
exchange issued. The deposits of the Bank of Amsterdam in 1760 amounted to 19 million florins
and precious metals to the value of 16 million florins. This volume of deposits convinced
merchants and investors who were then operating internationally to use the Dutch currency as their
medium of exchange.

However, this volume of money and coins was used in this bank only as a reserve of value, and in
the case of granting loans, the ratio between the issued notes and the bank's reserves of coins and
coins was considered 100 percent. (Neal, 2000: 121)

In 1657, the Dutch established the "Bank of Stockholm". In addition to granting loans to borrowers,
this bank used the reserves in the bank to create credit similar to what happens in banks today; that
is, the bank kept a certain amount of deposits with itself and injected the rest into the community
as credit, in addition to its own metal and precious metal deposits, in the form of loans. Since there
was high confidence in the Dutch financial system at that time, the possibility of a general attack
to withdraw capital from the aforementioned bank was very low, and the bank could meet the daily
needs of merchants and customers with a fraction of the value reserves in its treasury (Ferguson,
2023:67-69).
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The second financial initiative of the Netherlands was the creation of joint-stock companies and,
in continuation of that, the creation of a secondary market for shares for These were the companies.
Although the creation of the secondary stock market was accidental and not deliberate, it played
an important role in providing high-flown capital in the Dutch financial system. As mentioned
earlier, the pattern of systematic investment and partnership trading was partly an Italian invention,
but what distinguished the Dutch model from the Italian one was the duration of the partnership,
which in turn It was necessary to institutionalize this model.

To put it more clearly, in the Italian model, the partners shared the profits and losses with each
other after the trip was completed and the partnership ended; but in the Dutch approach, with the
institutionalization of the participation of investors, individuals shared in the profits and losses as
long as they kept their capital in that business. The result of this type of institutionalization in the
participation of individuals Joint stock companies were created, and the Dutch people could also
participate in economic activities by purchasing shares in these companies. A prominent example
of these companies was the Dutch East India Company, which was managed in this way
(Stringham, 2003: 324-326).

Investors participated in the economic activities of these companies by purchasing shares in joint
stock companies. However, first of all, the long duration of sea voyages (Some investors may have
needed their money) And second, the distress of joint-stock companies meant that the managers of
these companies were unable to repay the amount of shares in the hands of investors. As a result,
shareholders were forced to sell their shares to each other at a lower price in order to get some of
their capital.

Although this pattern was initially completely random, It was, but later it took on a more organized
form and a stock market was formed among investors and traders (Ferguson, 2023:159-160).

The third financial innovation of the Netherlands was the widespread use of government bonds.
While the two previous financial poles had relied on bank loans, the Dutch government created
another way to finance its needs by issuing bonds.

In this way, the Dutch government undertook to pay investors a fixed interest at a certain time in
exchange for receiving a certain amount of money, the amount of which was recorded in the issued
paper. The importance of this method of financing becomes clear when we examine this approach
during the wars of the Dutch Republic with the Spanish Empire.

The Dutch people, due to the development of trade and the institutional and financial innovations
created, enjoyed desirable wealth and invested their wealth in their government bonds to meet the
financial needs of the Netherlands in the war with Spain to the extent of their ability. This is while
the Spanish government could not use this method even if it wanted to, because due to the poverty
of some people, they were unable to provide for their basic needs and were unable to help their
government in wars (Ferguson, 2023:98).

With all these explanations, although the Netherlands created effective financial institutions in the
international political economy, it could not continue its growth. The most important reason was
the existence of a powerful competitor like Britain, which took advantage of Dutch innovations
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and introduced technology as an effective variable in the economy. Something that the Dutch were
unaware of and focused their progress more on the dimensions of financial institutions and
innovations.

In addition, the Netherlands could not become a colonial empire like Spain and later Britain. The
Dutch lacked the capacity to develop their own land and sea power, and as a result, they lost out
to Britain in the long run. (O’Rourke, 2007: 240-243) Britain, which had interests in North
America, was keen to expand its naval fleet and, consequently, its trade. It turned out.

As Britain sought a greater share of international trade, the Dutch share naturally declined. The
English, by expanding their naval fleet from 39 large ships in 1649 to 80 ships in 1651, were
responsible for the development of their trade on a global scale and for protecting their sea routes.

The commercial rivalry between the Netherlands and Britain gradually took on a more serious
form, until a kind of Trade and economic wars between the two powers occurred. In one instance,
the British Parliament banned all imports from European countries to the country by third-party
ships and applied this pattern to imports to its colonies around the world by foreign ships. This
was while a major part of the Dutch trade was with the same regions that Britain had declared
prohibited.

Growth and Development Britain’s trade gradually provided the basis for geopolitical tensions
with the Netherlands. Unable to remain silent in the face of British naval expansion on its water
borders and the threat to its own routes and economic interests, the Netherlands entered the war
with Britain in 1667 and succeeded in establishing its dominance over the international political
economy system (Allison 2020:390-392). Although the Netherlands was in the midst of the
Glorious Revolution It also managed to enter British soil and then united with that

country, but it was Britain that ultimately succeeded in knocking the Netherlands off its path to
economic hegemony. The Netherlands was forced to make huge investments in its defense in order
to defend itself against its competitors, first Spain and Britain, then France.

Given the smaller size of the territory and due to the erosion of its investment and production
capacity, Moreover, the country's financial support during the Glorious Revolution imposed heavy
costs on the already efficient and prosperous Dutch economy. With the increasing depreciation of
the country's productive and financial infrastructure, the growth of Dutch debt (the country's debt
in bonds rose from 50 million guilders in 1632 to 250 million guilders in 1752), and the inability
to compete with Britain in technology, the Netherlands ultimately lost its position as a leading
country in the field. The economy was brought down to a lower level. (Gilpin, 1981: 167-168)

Despite its small size, the Netherlands managed to challenge the great military powers of its time
and, from an internal point of view, did not have the inefficiency and crisis of the great Spanish
Empire; but what made Britain ahead of the Netherlands was the first industrial revolution and the
introduction of machine power into production and the economy.

Something that the Netherlands could not do It was. However, given the historical evidence, it can
be argued that if the Industrial Revolution had not occurred, the Netherlands could have remained
an economic hegemon in the international system for a few more years. In other words, although
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the Netherlands was generally very successful in the economic dimension, its low population,
small size, and the competition with the great powers of its time, It took away the opportunity to
invest in new infrastructure, including technology, from the Netherlands, and this country was
unable to maintain its hegemony.

6. The British Empire

The British Empire can be considered a game in the history of international relations that achieved
both political-military and economic hegemony. Its extensive colonies across the globe were
unprecedented in their kind. In addition to this territorial expansion (with regard to colonies), this
country, by creating the conditions for the Industrial Revolution, fundamentally transformed the
nature of political, economic, and military competition in the international system.

By drawing on the experiences of its predecessors in financial innovations in economic fields,
along with the creation of a diverse domestic political structure in which private property rights
were formally recognized by the Glorious Revolution of 1688, Britain took a step towards progress
and transformation in the history of international economics and politics.

In these circumstances, the desire to earn more profit brought investors into competition with each
other, and a cycle was formed in which more profit meant more production, and more production
required more investment and more money. It was in such circumstances that the productive force
beyond human productive force was felt most strongly. Meanwhile, the invention of the steam
engine and the use of machine labor instead of human labor sparked the Industrial Revolution in
Britain. After a period of mechanization, industry expanded rapidly, and through the large
investments that were made in these areas, the Industrial Revolution began in Britain.

Workers migrated from the farms to the cities and became wage laborers (O’Brien, 2022: 4-5); but
what was important was the transformation of economic power through the emergence of new
technologies in the eighteenth century, which affected all dimensions of social and even individual
human life.

As technology advanced, production also increased. Therefore, there was a need for export markets
for goods produced by machine labor. In this regard, the British colonies were considered very
desirable export targets. In addition, the flood of English goods flooded the colonial markets and
paralyzed the production of those countries.

For example, with the export of cheap cloth to India, the country's cloth-weaving industry, which
had been the leader at that time, was destroyed (Seal, 1981: 387-389). After the colonial markets
were saturated with English goods, the turn came to the markets of other European countries. Their
production and markets were also protected from cheap British goods (due to low production
costs). Britain, through the profits derived from its trade, It was reinvesting in its industrial
infrastructure, and this cycle of investment from the profits generated and further production added
to the country's financial and economic power.

The guarantor of Britain's continued economic progress was a parliament that had control over the
country's financial and international affairs, so that in the event of an increase in the national debt
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and government spending, industry and private sector trade, which were the driving force of the
British economy, Do not harm.

Historical studies of international finance during the British hegemony show that about 45 percent
of British capital (including public and private) was invested in the United States of America,
Australia and New Zealand 20 percent, Latin America 16 percent, Asia 13 percent, Africa 1 percent
and the remaining 6 percent in Europe. Of the total British stock market capital in the period 1865-
1914 AD Only about a third of it is invested in Britain itself.

In 1913, Britain's gross foreign assets were about 150 percent of its gross domestic product, and
in the same year, Britain's annual trade surplus reached 9 percent of its gross domestic product. It
is also indicated in the economic statistics of the same year that about 25 percent of the world's
stock of foreign capital was invested in countries with low per capita income (Ferguson,2023:362)

In order to encourage foreign investment in its colonies, Britain passed two laws, the Colonial
Loans Act of 1899 and the Colonial Shares Act of 1900, under which securities issued for
investment in the colonies of this country enjoyed the same credit as British government bonds
and were guaranteed by the assets of its depository banks. Through these laws, London sought to
provide the necessary funds for the construction of railways, and the expansion of mines and ports
in its colonies. (Baster, 1933: 602-606)

The logic of this British action can also be explained by the Solow growth model. According to
this model, at the beginning of the work, the loss for the investment made is very high and any
amount that exceeds the initial investment is profit and a gain. will be less, so more investment is
needed to earn more profit.

Considering the above statistics, it can be said that English colonization had a fundamental
difference from other types of colonization at that time and that it was the ultimate beneficiary of
colonization. Other colonizers, except Britain, were only after raw resources and the sale of their
products, and the profits from this trade also belonged to the relevant state.

Therefore, state colonization was aimed at its own short-term profit and did not consider the future
of the colony to gain more profit; in other words, this type of colonization, which was the same as
Spanish colonization, was purely aimed at the exploitation of resources, the use of cheap labor,
and the markets of the colonies. In contrast, the main beneficiary in British colonization was the
private sector.

They also invested in colonial countries, hoping to make more profits. By transferring industries
to the colonies, British investors took advantage of cheap labor and eliminated the cost of
transporting raw materials to Britain for production.

With these advantages, Britain dominated the world economy for decades through financial and
investment superiority, efficient economic and financial institutions, advanced technologies used
in industrial production, and a powerful navy that protected the interests of the king and the citizens
of this country. To ensure a return on investment in the colonies, to maintain control over these
areas, and to protect its interests, Britain instituted institutions that best met its needs and goals.
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As noted, this approach differed from the institutionalization of previous powers such as Spain.
By resettling people to these lands and imposing a military rule like its own internal system based
on the multiplication of power in the colonies and focusing on capitalism, Britain, in addition to
benefiting greatly from this relationship, also provided the conditions for the development of these
colonies. (White, 2018: 21-47) A prominent example of this claim is the United States of America.
This country became an economic power a few years later, through the early British institutions
and their subsequent development by the inhabitants.

Other British colonies, such as Canada and Australia, were in a similar situation. Of course, this
argument cannot be used to justify British colonialism, but rather to illustrate the way in which
this country institutionalized and managed the world economy. British colonialism has caused
irreparable damage to many countries, especially African countries.

During its hegemony, Britain competed with various rivals. The main rivals included three
countries: France, Germany, and the United States of America. These rivals, each of which sought
to weaken British power in its own way, challenged this country from different aspects. Britain's
rivalry with France, especially during the French Revolution of 1789 and the rise of Napoleon,
was largely military and focused on domination of Europe. Britain's rivalry with Germany, in
addition to military and territorial aspects, also included economic and technological aspects,
leading to two major world wars in 1914 and 1939.

Finally, although after the independence of the United States from Britain, the competition between
these two powers over commercial interests in the Americas began, it was ultimately the United
States that achieved economic hegemony in the world through the erosion and failure to recover
Britain's economic and technological power.

7. United States of America

The United States of America, which was initially a British colony, became embroiled in civil wars
in 1861 after gaining independence from Britain in 1783, mainly due to economic differences
between the northern and southern states. (Post, 2011: 146)

When Abraham Lincoln came to power in 1850, he was committed to establishing an economic
system based on banking and industry. This was despite the fact that, despite the relatively
advanced industry in the northern states, the southern states were largely based on large agricultural
estates with slavery as laborers, and their products were mainly exported as primary production
units. To put it more clearly, the Southern states were heavily dependent on foreign trade for
exports of their own products and imports of needed goods.

In contrast, the Northern states, which had relatively higher industrial capacity and had moved
away from traditional Southern-style agriculture, sought to impose tariffs on imports in order to
protect domestically produced goods. Those who needed cheap labor also demanded the freeing
of slaves for use in factories. (Griffin, 2006: 31-35)

Tariffs on imports, while the largest consumers of imports were the southern states, and the freeing
of slaves, who constituted the main labor force of the southern states, was opposed, and in response
to these measures, The Southern states declared independence. Following this, the Northern states

25



also united with each other and went to war with the Southern states. In the end, with 1.3 million
dead and wounded on both sides, the Northern states achieved victory and the wave of
industrialization and modernization of the United States economy gained further momentum.
(Gunderson, 1974: 916-920; Post, 2011: 149-152)

From 1865, the end of the civil wars, until the outbreak of the war with Spain in 1898, wheat
production increased by 256 percent, corn by 222 percent, sugar by 460 percent, coal by 800
percent, steel rail by 523 percent, and the length of the country's railway network by more than
567 percent. In some industries, the rate of growth was so rapid that expressing the statistics in
percentage terms seems absurd; For example, crude oil production rose from 3 million barrels in
1865 to 55 million barrels in 1898, and steel production increased from 20,000 tons to 9 million
tons in the same period (Kennedy, 1996:410-411). This volume resulted in a high level of economic
growth and industrial power, enabling the United States, along with Germany and Britain, to be
one of the pioneers of the Second Industrial Revolution. The Second Industrial Revolution, which
was as important as the First, It led to the industrial and public use of electricity, the replacement
of coal by oil and even the production of some goods; steel was mass-produced and used in
industrial, military, and construction machinery; and the automotive industry became a serious part
of people's lives (Mogford, & Mohajan, 2019; Hirschman, 2009, 902-907). The United States
succeeded in gradually overtaking all its competitors by investing in modern industry and
technology of that time due to its rich and resource-rich territory. If Britain and the Netherlands in
the past needed huge expenses to rebuild their naval fleets to maintain commercial and military
ties with the colonies, the United States, thanks to its vast territory, rich resources, and population,
could avoid large expenditures on the military sector. It was exempt and concentrated most of its
energy on its manufacturing, industrial, and technological sectors.

Also, the United States, due to its significant domestic consumer market, did not have much
dependence on foreign trade, and only 8 percent of its gross domestic product was supplied through
foreign trade in 1913; while this figure for Britain reached 26 percent of its gross domestic product
in the same year.

On the other hand, The United States' economic rivals, such as Britain and Germany, were engaged
in arms and security competitions in Europe; in other words, the flow of investment in European
countries was diverted from investment in industrial and technological infrastructure to military
issues due to security concerns, while the United States did not have many security concerns in
the Americas.

In such conditions, alongside the revolution in transportation and reduction In terms of production
costs, the flow of foreign investment to the United States was strengthened. With strong industry
and modern technologies, this country had achieved such economic power that it moved from the
stage of exporting raw materials and using gold to compensate for its trade deficit with economic
partners to exporting industrial goods based on modern technology, including agricultural
machinery, iron and steel products, machine tools, equipment Electricity and modern industrial
goods arrived. The volume of these exports to other countries had increased so much that between
1860 and 1914 this figure had increased sevenfold; that is, from 334 million dollars to 2.365 billion
dollars. The United States also took steps to receive gold in exchange for its trade surplus with
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economic partners or forced countries to transfer capital to the United States to compensate for
trade deficits.

At the end of As mentioned, this country had one-third of the world's gold, and European
investment in US industry and services amounted to about $7 billion. What is overlooked in all
this is the military power of the United States. In 1914, this country was the third-largest naval
power in the world, and the Navy received about 19 percent of the federal budget, which amounted
to $139 million. (Kennedy, 2020:414-420). Such a force was essential because it was vital for the
United States to protect its economic, political, and security spheres of influence against the naval
powers of the time.

7.1 The Second Economic Boom in the United States

With the outbreak of World War I in 1914, war expenses took up a large portion of the budgets of
European countries. For example, while by 1913 the spending of the governments of Britain,
Germany, and France had amounted to about one percent of GDP, by 1916 it had reached more
than one-third of the total GDP. This figure was equivalent to 59 percent and 49.9 percent of the
gross domestic product for Germany and France in 1917, respectively.

Accordingly, the aforementioned states took direct control of their domestic economies and
directed production activities towards war needs and the provision of war food. It is clear that in
these circumstances, war needs were not the only economic demands of these countries; rather,
these countries turned to imports from countries with excess supply or production capacity. It was
mentioned earlier that although the United States had high industrial and technological power, its
supply was mostly dependent on domestic demand, and foreign trade did not contribute much to
the country's gross domestic product, and this figure has been quoted as 6 to 8 percent in various
sources. But World War I became the driving force behind the United States' economy and industry,
and the country became a major exporter of munitions and grain to the warring countries.

The United States was not the only country to benefit economically from World War I; Japan was
also another country that, due to its high industrial capacity, put all its efforts into exporting to the
warring countries and tripled its exports during this period. Even some Latin American countries
such as Chile and Brazil, which had strategic goods such as copper and grain, experienced
significant economic growth. In North America, Canadian exports grew by 250 percent and the
United States by 150 percent (O’Rourke, 2007: 430-434)

On the other hand, European countries did not have many exports due to domestic needs that were
directed towards the war; because industrial plants had turned to the production of war munitions
and almost everything that was produced was consumed domestically. Instead, the imports of these
countries increased. This was not only a European problem, because, as mentioned, a large share
of the financial power of these countries was spent on war expenses.

The only way to eliminate the trade deficit with the United States was for European governments
to borrow from the financial markets of New York and Chicago by issuing debt securities or other
financial instruments, which in turn led to There was a growing dependence on the United States,
which meant strengthening the country's productive and industrial capacity (Kennedy, 2020:217).
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Britain, through its direct involvement in the two World Wars and the destruction of its economic
infrastructure, lost its ability to manage international financial and economic affairs after World
War I1.

On the other hand, the emergence of major continental powers such as the United States The United
States and the Soviet Union did not leave much room for countries that were heavily dependent on
exports and imports for their economies. The post-hegemonic generation, in addition to having
modern technologies and the capacity for large-scale investment, had a large domestic market and
rich mineral resources for production. A feature that previous economic powers such as Britain
and the Netherlands did not have.

In such a Under these circumstances, the United States was ready to assume international
commitments and responsibilities for economic, political, and security leadership in the world. The
hegemonic effects of the United States on the international political economy system after World
War II had two main dimensions:

First, institutionalization in the international political economy arena and second, nationalization
based on the American interpretation of liberal democracy. At the end of World War II, in 1944,
with Allied victory on most fronts, the leaders of various countries gathered in the United States
to plan the future of the world economic system. The outcome of this conference, which later
became known as the Bretton Woods Conference, is significant in several ways. First, the US dollar
was agreed upon as the world's central currency. It meant that different countries would use the
US dollar as the accepted currency in commercial, financial and economic transactions; and would
also peg their national currencies to the dollar. According to the agreement of the members of this
conference, from that date on, the United States of America was obliged to keep the equivalent of
one ounce of gold in its treasury as a reserve of value for every 35 dollars issued, and each country
could give the US dollars Convert it to gold. (Bordo, 2020: 197)

Although the Bretton Woods financial system collapsed in 1971 and the dollar floated, the dollar
remained the accepted international reserve currency for international economic and military
players.

The second achievement of the Bretton Woods conference for the American political economy
system was the formation of initial agreements for the formation of several strategic political
economy institutions in The field of international relations was. These institutions were the
International Monetary Fund (IMF), the World Bank (IBRD), and the International Trade
Organization (ITO).

Since its establishment in 1945, the International Monetary Fund (IMF) has been involved in
matters such as creating greater economic transparency among countries, collecting information,
regulating the rules of conduct in the monetary and financial spheres, economic surveillance and
advice, organizing international finance, and so on. As a lender of last resort, it has played a critical
role in providing credit to countries in need (Gillipen, 1401:374-376).

The World Bank Group has also been lending to developing countries in areas such as improving
transport, investing in infrastructure, science and knowledge, and health since its establishment in
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1944. (Stiglitz, 1999: 577) The formation of the International Trade Organization, like the other
two financial institutions, was not accompanied by success.

This organization faced the disapproval of the US Congress and was never formalized; however,
the United States of America took steps to establish and maintain free trade by creating an
agreement called the General Agreement on Tariffs and Trade (GATT) in 1947. This agreement,
along with the General Agreement on Trade in Services (GATS) and the Agreement on Trade-
Related Aspects of Intellectual Property Rights (TRIPS), formed the basis for the formation of the
World Trade Organization (WTO) in 1995 (Stern, 2002: 414-415) (& Deardorff) to formalize these
free trade agreements in the international arena as an organization with administrative and dispute
settlement functions.

The United States in the framework The created institutions established a kind of hegemony for
itself at the level of the international system, which was a kind of hegemony in the field of political
economy in an attempt to gain legitimacy from other players in order to continue and maintain the
existing order. Alongside the created institutions, the United States, in order to continue and
strengthen its proposed order, took steps to shape the internal political and economic system of
some discontented and opposing players (after the Second The influence of the United States on
the international political economy system). Two prominent examples of this action, which is
referred to in the international relations literature as “nationalization,” were Japan and Germany
after World War II.

These two countries, which were allied with each other in World War II and, of course, were
considered great powers, enjoyed high economic power and weight. Even considering the defeat
of these two countries in the war and the size of The great devastation caused by World War II
made both countries today part of the great economic powers. By directly intervening in the affairs
of these two countries and redefining their governance structures, the United States succeeded in
turning these two countries into debtors of the international order it had created. (Dobbins et al.,
2003; Dobbins et al., 2007)

Although Germany and Japan are two successful examples of nation-building by the United States,
America, but it seems that these two cases are not the only US projects for nation-building. The
United States has implemented this model in countries such as Somalia, Haiti, Bosnia, Kosovo,
Afghanistan and Iraq, none of which have had as much success as Germany and Japan. It seems
that the industrial and economic power of these two countries, which leads to their greater benefit
from the political economy system It has played an important role in remaining loyal to the
American order, while other countries are mainly underdeveloped countries. After the reduction
of the American presence in these countries, the nation-building project has faced failure. A clear
example of this claim is Afghanistan, where after the United States left the country, the Taliban
regained power and the civil society that the United States had worked so hard to build, He could
not resist the Taliban.

8. Conclusions

This study attempted to present a clear picture of how the current international political economy
system was shaped, as well as to explain the course of strategic competition between economic
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hegemons and the systems created by them. In this regard, the Italian city-states of the 14th century
were initially examined. The Spanish Empire and its colonies then emerged as the next economic
hegemon, a player whose continued hegemony was challenged by the Dutch nation-state. Although
the Netherlands introduced important financial institutional innovations in the economic system,
some of which are still in use today, it was unable to compete with the First Industrial Revolution
in Britain.

Until the Industrial Revolution in Britain, economic hegemons played an active role in the
evolution of the political economy system by investing in the core infrastructures of economic and
political power, alongside institutional innovations and innovations. With the advent of the First
Industrial Revolution, the technological variable entered the equations of the international political
economy system more seriously; As each country rose to dominate the international system, it
failed without a significant capacity for advanced technologies. Ultimately, Britain, by being
caught in the middle of two world wars, lost its ability to sustain its own order, and the United
States replaced it.

Throughout the history of international political economy, players such as France under Napoleon,
Germany under Wilhelm II, and the Soviet Union during the Cold War have sought to challenge
the order established by the dominant hegemons; but it was only the Union of Soviet Socialist
Republics that sought to challenge the international political economy system through its own
ideology based on collective production and communism.

Although ultimately this goal was not pursued, and the political economy system remained
immune to this transformation. Another point that can be deduced from this historical process is
that in order to create any change (whether constructive and evolutionary, or negative and
destructive) in the international political economic system, hegemony is a necessary condition.

Also, according to the historical process, until an innovation is implemented by an economic
hegemon, it will not gain the necessary acceptance among other players; because the adoption of
a new trend requires the creation of sufficient infrastructure that can only be achieved by an
economic hegemon with high investment power.

The introduction of the dollar as the world's central bank by the United States or the creation of
international economic institutions with which players inevitably interact to gain economic
superiority and advantage are examples of this claim. One of the most important things, as a result,
is the undeniable role of economic and industrial development in supporting the military sphere.

Considering historical trends and events, it can be said that military development is at the heart of
economic and industrial development; in other words, a military hegemon without economic
power will not be able to exert long-term influence on the international system, and this player's
aggressive attempts will fail in the face of others.

Prominent examples of this claim can be found in the rivalries of the Spanish Empire with the
Dutch nation-state, Britain with France during Napoleon's time, and the United States and the
Soviet Union, all of which were accompanied by the competitive advantage of having a more
modern economy than its rival.
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Abstract:

In an era defined by rapid digital information dissemination, higher education faces the
challenge of equipping students to navigate landscapes rife with scientific misinformation. This
study addresses that challenge by evaluating a novel pedagogical intervention designed to move
beyond traditional information-deficit teaching models. It presents a comparative quasi-
experimental case study conducted with 84 undergraduate students in Azerbaijan, examining
two distinct social media-based approaches to combating misinformation. The primary aim was
to compare a control condition, in which students received curated fact-based content, with an
experimental condition, in which students engaged in structured critical dialogue and
collaborative media creation grounded in Critical Media Literacy (CML). Pre- and post-
intervention assessments were conducted using a custom Misinformation Identification Test
(MIT) and the Critical Thinking Disposition Scale (CTDS). The results reveal that while both
student groups began at an equivalent baseline, the experimental group demonstrated a
significantly greater improvement in accurately identifying scientific misinformation (p <.001)
and showed a marked increase in critical thinking dispositions, whereas the control group’s
gains were negligible. These findings suggest that pedagogical strategies emphasizing critical
dialogue, peer-to-peer debate, and co-creation of content are substantially more effective than
passive information delivery for fostering students’ resilience to misinformation. The study
provides an empirically validated model for educators seeking to transform social media
platforms from potential echo chambers into forums of robust critical inquiry.
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Introduction

The 21st-century information environment can be described as a digital labyrinth — a complex
space where scientifically validated knowledge coexists and competes with pervasive
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misinformation. Social media platforms, with their unparalleled reach and speed, have become
primary vectors for disseminating content that can distort or outright contradict established
scientific consensus on critical issues such as public health and climate change (Cinelli et al.,
2021). This proliferation poses a fundamental challenge to education, demanding new pedagogical
strategies that foster the critical faculties necessary for informed citizenship in a digital age.

The architecture of digital media often facilitates the creation of “echo chambers” — enclosed
online ecosystems wherein individuals are primarily exposed to information and opinions that
reinforce their pre-existing beliefs. These environments arise through a combination of user
behavior and algorithmic curation. Users naturally gravitate toward like-minded communities, and
platform algorithms further insulate them by selectively presenting congruent content (Pariser,
2011). Within such chambers, cognitive biases are powerfully amplified. For instance,
confirmation bias (the tendency to seek or recall information that supports one’s prior beliefs)
flourishes when counter-arguments are systematically filtered out. One outcome is a false
consensus effect, where individuals overestimate how widely their views are shared, further
solidifying their convictions (Luzsa & Mayr, 2021).

The consequences of these dynamics extend beyond the digital realm. Echo chambers contribute
to the erosion of public trust in scientific institutions, exacerbate socio-political polarization, and
pose tangible threats to collective well-being (Qiu et al., 2021). When scientific issues become
politicized, echo chambers serve as prime vehicles for spreading disinformation, as identity-driven
narratives override evidence-based discourse (Cinelli et al., 2021). This context exposes a critical
limitation of conventional educational responses to misinformation. A crucial distinction exists
between a simple “epistemic bubble,” where an individual is uninformed due to lack of exposure,
and a true “echo chamber.” An epistemic bubble is fragile and can be “popped” by introducing
missing facts, whereas an echo chamber is far more robust, actively discrediting outside sources
and engendering deep distrust of outsiders. In such an environment, contrary voices might be heard
yet are preemptively dismissed as biased or illegitimate (Pariser, 2011). Thus, pedagogical
approaches based on a simple information-deficit model — the assumption that students will
change their minds if only given the correct facts — are often ineffective. Traditional fact-based
interventions may pop bubbles, but they rarely penetrate the fortified walls of an echo chamber.

Research Problem

Conventional information-focused pedagogy has proven inadequate for addressing the entrenched
belief reinforcement found in echo chambers. Simply providing correct information does not
guarantee belief change when learners are predisposed to distrust outside sources. Traditional
media literacy instruction is often limited to “checklist” skills (e.g. checking authors, dates, and
sources) and treats information as neutral, without challenging underlying biases or power
structures (Andreotti, 2014; Funk et al., 2016). Such “soft” approaches, operating on an
information-deficit assumption, fail to engage with the motivated rejection of evidence that defines
echo chambers. In other words, students ensconced in echo chambers are not merely lacking facts
—they are primed to dismiss facts that clash with their worldview. This problem manifests as a gap
in educational practice and research: there is a need for pedagogical strategies that address the
psychological and social mechanisms of misinformation adherence, rather than only the factual
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knowledge deficits. In higher education specifically, empirically tested and scalable interventions
are lacking for deployment within the very social media environments where misinformation
spreads. The research problem underpinning this study is how to effectively design pedagogy that
can break through echo chamber dynamics and improve students’ critical evaluation of scientific
information.

Research Focus

This study focuses on testing a novel, CML-based pedagogical intervention in a social media
context to counter scientific misinformation. It examines two distinct teaching models within an
authentic university course setting: one model is a passive, information-delivery approach
(serving as a control condition) and the other is an active, critical dialogue approach (the
experimental condition). The intervention is situated on a popular social media platform and
centers on a contemporary misinformation topic, allowing direct engagement with the kinds of
content students encounter outside the classroom. By comparing these two approaches, the
research hones in on whether a pedagogy emphasizing critical dialogue, questioning, and student-
generated content can more effectively build students’ ability to identify misinformation and foster
their critical thinking dispositions. In essence, the study’s focus is a comparative evaluation of
“information-deficit” pedagogy versus ‘“critical dialogue and co-creation” pedagogy in the
context of social-media-based learning.

Research Aim and Research Questions

Research Aim: The aim of this research was to evaluate the efficacy of a social-media-based
critical dialogue pedagogy against a traditional fact-based pedagogy in improving students’ ability
to recognize scientific misinformation and in influencing their critical thinking disposition.

Research Questions: Based on the identified problem and focus, the study was guided by the
following questions:

1. Effectiveness of Pedagogical Approach: Is a social media pedagogy based on critical
dialogue and collaborative media creation more effective than a passive, information-
delivery model at improving students’ ability to identify scientific misinformation?

2. Impact on Critical Thinking Dispositions: To what extent do these differing
pedagogical approaches affect students’ underlying critical thinking dispositions?

Research Methodology
General Background

To address the research questions, a quasi-experimental, non-equivalent groups design with pre-
and post-tests was employed. This design was chosen as it is well-suited for authentic classroom
settings where random assignment of individual students is not feasible. Two intact class sections
were used, one serving as the control group and the other as the experimental group. Pre-testing
established baseline equivalence between the groups on the outcome measures before the
intervention. By comparing changes from pre-test to post-test between the control and
experimental sections, the study could attribute differences in outcomes to the pedagogical
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intervention. This methodology adheres to standards for educational research by incorporating
control comparisons and repeated measures of student performance.

Sample

The study was conducted at a large public university in Baku, Azerbaijan. This setting provided a
relevant “natural laboratory” due to the high digital media engagement of the population. In early
2024, approximately 88.0% of Azerbaijan’s population were internet users and 58.4% were active
on social media (DataReportal, 2024). The chosen student cohort, therefore, was highly familiar
with the platforms under investigation. Concurrently, the country has promoted media literacy
through initiatives such as the “Media Literacy” platform launched in 2023 by the national Media
Development Agency (Media Development Agency of the Republic of Azerbaijan, 2023).
However, the broader information environment is tightly controlled, and critical media literacy is
not yet formally integrated into university curricula (Vibrant Information Barometer, 2023). This
context amplifies the importance of the study’s focus, as it tests an approach aimed at fostering
genuine critical inquiry in a setting where such skills are needed.

Participants were 84 second-year undergraduate students enrolled in two separate sections of a
required social sciences course. One section (n = 42) was designated as the control group,
receiving the traditional information-delivery intervention, and the other section (n = 42) served
as the experimental group, receiving the CML-based critical dialogue intervention. The students
(mean age ~ 19.7 years) represented diverse majors within the social sciences. Pre-intervention
analyses of academic records and baseline test scores confirmed that the two groups were
statistically equivalent in relevant characteristics at the outset of the study. All participants
provided informed consent to participate, and the research protocol received approval from the
university’s institutional review board.

Instrument and Procedures

The intervention spanned four weeks during a regular semester. A private Instagram group was
created for each class section, which served as the platform for all instructional activities.
Instagram was chosen due to its popularity among the target demographic of students. The topic
of the intervention for both groups centered on a piece of prevalent scientific misinformation
regarding climate change — specifically, a viral meme falsely claiming that volcanic eruptions
produce more CO: than all human activities combined. This topic was selected as a salient
example of science-related misinformation that students might encounter on social media.

Control Group Procedure: In the control condition (simulating a typical “information-deficit”
approach), the instructor acted as the primary source of correct information. Each week, the
instructor posted factual content to the group’s feed, such as links to scientific reports (e.g. NASA
and IPCC findings), articles from reputable fact-checking organizations debunking the meme, and
an educational video explaining the carbon cycle. Students in the control group were expected to
review the provided materials, but no structured interaction or discussion was required of them.
Their engagement with the content was largely passive consumption.
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Experimental Group Procedure: In the experimental condition (grounded in CML principles),
the instructor fostered an interactive and collaborative learning environment. At the start, the
misinformation meme itself was posted in the group, alongside the same factual resources provided
to the control group. Each week, however, students in this group were required to participate in a
structured asynchronous debate in the comments, guided by CML-based prompts. For example,
discussion prompts asked: “What emotional appeals does the meme use?”’, “Who might benefit
from this message spreading?”, “Which perspectives or facts are missing?”. Students used these
questions to deconstruct the misinformation’s content and source, analyze its rhetorical strategies,
and debate the scientific evidence. In the final week, students in the experimental group worked in
small teams to create their own media artifact (such as an infographic, short video, or multi-slide
post) designed to refute the original misinformation with accurate, nuanced information. This
culminating project required students to synthesize scientific evidence and present it in a
compelling format for social media. The active learning approach in the experimental group —
emphasizing peer dialogue and content creation — leveraged social media for user-generated
content and collaborative learning, which has been shown to enhance student engagement (Hui &
Hayllar, 2010).

Data Collection Instruments: A mixed-methods data collection strategy was employed to capture
both quantitative learning outcomes and qualitative insights into the learning process. The
following instruments and data sources were used:

o Misinformation Identification Test (MIT): A 20-item multiple-choice test was developed
for this study to assess students’ ability to discern misinformation in scientific contexts.
Participants were presented with 20 short news-like statements or claims related to climate
science; half were based on authentic, peer-reviewed scientific findings and half were
fabricated to reflect common misinformation tropes. For each item, students rated the
statement’s credibility on a 5-point scale. An overall MIT score (0-20) was calculated based
on the number of correct credibility assessments (i.e. correctly identifying misinformation
vs. factual information). The MIT was administered as a pre-test before the intervention and
as a post-test after the four-week intervention.

e Critical Thinking Disposition Scale (CTDS): Students’ dispositions toward critical
thinking were measured using a 26-item Likert-scale survey adapted from a validated critical
thinking disposition inventory. The CTDS assesses seven key disposition dimensions: truth-
seeking, open-mindedness, analyticity, systematicity, confidence in reasoning,
inquisitiveness, and maturity of judgment. Students rated their agreement with statements
related to these traits. An aggregate score was computed (with higher scores indicating
stronger overall disposition toward critical thinking). The CTDS was administered to both
groups as a pre-test and post-test.

 Qualitative Data: To enrich the quantitative findings, qualitative data were collected in
two forms. First, discussion transcripts from the experimental group’s Instagram debates
(all student comments and interactions over the four weeks) were archived for analysis.
These provided a record of the dialogue and argumentation process. Second, upon
concluding the intervention, a subset of participants from each group wrote short reflective
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essays (10 students from the control group and 10 from the experimental group, selected
randomly and submitted anonymously). In these reflections, students described their
experiences and perceptions of the learning process. These qualitative sources were used to
understand how and why the interventions impacted students, providing context to the
numerical results.

Data Analysis

Both quantitative and qualitative data were analyzed to address the research questions.
Quantitative data (MIT and CTDS scores) were analyzed using SPSS software. An independent-
samples ¢-test compared the control and experimental groups’ pre-test scores on both measures to
verify baseline equivalence. Similarly, independent #-tests were used to compare post-test scores
between the two groups. In addition, paired-samples #-tests were conducted within each group to
determine the significance of pre-to-post changes over the intervention period. Statistical
significance was set at p < .05 for all tests.

For the MIT scores, the primary comparison was whether the experimental group’s mean post-
test score was significantly higher than the control group’s, and whether the experimental group
showed a significant gain from pre-test to post-test relative to the control. For the CTDS, the
analysis examined whether overall disposition scores changed significantly within each group and
differed between groups after the intervention.

Qualitative data from the experimental group’s discussions and student essays were analyzed
using thematic analysis. The researchers followed an iterative coding process: reading through all
transcripts and essays to become familiar with the content, generating initial codes for notable
ideas or recurring points, clustering these codes into broader themes, and then reviewing and
refining the themes. Representative quotes were extracted to illustrate each identified theme. This
qualitative analysis aimed to identify patterns in student engagement, reasoning, and self-reflection
that could help explain the outcomes observed in the quantitative data. By triangulating
quantitative results with qualitative insights, the analysis provides a more comprehensive
understanding of the intervention’s impact.

Research Results

The analysis of results yielded clear differences in outcomes between the control and experimental
pedagogical approaches. Quantitative findings from the MIT and CTDS are presented first,
followed by qualitative findings that shed light on the learning processes in each group.

Quantitative Findings

Pre-test Equivalence: Prior to the intervention, the control and experimental groups did not differ
significantly in their ability to identify misinformation or in their critical thinking disposition. On
the MIT pre-test, the two groups’ mean scores were statistically equivalent (#(82) = 0.45, p = .65).
Similarly, on the CTDS pre-test, there was no significant difference (#82) =—0.21, p = .83). This
confirms that any post-intervention differences can be attributed to the intervention rather than
pre-existing group disparities.
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Post-test OQutcomes — Misinformation Identification: The post-intervention results revealed a
stark contrast between the groups. As shown in Table 1, the experimental group (critical dialogue
model) achieved a substantially higher mean score on the MIT post-test than the control group
(passive information model).

Table 1.
Comparative analysis of post-intervention Misinformation Identification Test (MIT) scores
Grou N Pre-Test Post-Test Mean | Mean t- _value
P Mean (SD) (SD) Difference value | P
Control 42 | 11.8 (2.5) 12.1 (2.3) +0.3 4.89 |<.001
Experimental | 42 | 12.0 (2.4) 17.5 (1.8) +5.5 — —

Note. The t-value and p-value reflect the result of an independent samples t-test comparing the
post-test scores of the two groups.

On average, the experimental group scored 17.5 out of 20 on the MIT post-test, compared to 12.1
for the control group — a difference of over 5 points. This between-group difference was
statistically significant (p <.001). Within-group analyses showed that the experimental group’s
improvement from a pre-test mean of 12.0 to a post-test mean of 17.5 was highly significant
(1(41)=-11.2, p <.001), indicating a strong effect of the intervention on misinformation
detection skills. In contrast, the control group’s mean improved only marginally (from 11.8 to
12.1) and this change was not statistically significant (#(41) =—1.3, p = .20). In sum, students
who engaged in critical dialogue and media co-creation became markedly better at identifying
misinformation, whereas those who simply received factual content showed no meaningful
gains.

Post-test Outcomes — Critical Thinking Disposition: A similar pattern emerged for the CTDS,
which measured students’ propensity for critical thinking. The experimental group exhibited a
notable increase in their overall critical thinking disposition score after the intervention, unlike
the control group. Table 2 summarizes the total CTDS scores for each group pre- and post-
intervention.

Table 2.
Comparative analysis of post-intervention Critical Thinking Disposition Scale (CTDS) total
scores

Group N Pre-Test Post-Test Mean | Mean t- p-value
Mean (SD) (SD) Difference value

Control 42 1125.4 (10.1) 126.0 (10.5) +0.6 3.98 <.001

Experimental | 42 | 126.1 (9.8) 138.2 (9.2) +12.1 — —

Note. The t-value and p-value reflect the result of an independent samples t-test comparing the
post-test scores of the two groups.
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The experimental group’s mean CTDS score rose from approximately 126.1 (out of a possible
~182 total, assuming 7 dispositions X max 26 each) to 138.2 after the intervention, a gain of about
12 points. The control group’s CTDS score essentially plateaued (125.4 pre to 126.0 post). An
independent #-test confirmed that the experimental group’s post-test disposition was significantly
higher than the control group’s (p < .001 for the difference in means). Within the experimental
group, the increase in critical thinking disposition was statistically significant, whereas the control
group’s slight increase was not. These results indicate that participating in the CML-based
pedagogy not only improved students’ skills in identifying misinformation, but also positively
influenced their mindset and attitudes toward critical thinking. Notably, further analysis of the
CTDS subscales revealed that the largest gains for the experimental group were in the areas of
“analyticity” (tendency to value and apply analytical thinking) and “open-mindedness,”
suggesting the intervention particularly fostered these aspects of critical disposition.

Qualitative Findings

Analysis of the qualitative data from the experimental group’s online discussions and the students’
reflective essays provided insight into how the intervention produced the above outcomes. Three
primary themes emerged in the experimental group’s experience, each of which contrasts with the
control group’s more passive experience:

Theme 1: Collaborative Deconstruction. Students in the experimental group collectively
engaged in breaking down the misinformation. Their online discussions were not mere opinion
exchanges; rather, they became cooperative analytical exercises. The participants questioned
sources, identified rhetorical devices, and pooled their knowledge to get at the truth behind the
meme. For example, one student admitted the meme “just feels true because volcanoes are so
powerful,” while a peer immediately challenged the source: “Look at the source. It’s a blog, not a
scientific journal — who funds this blog? We need to follow the money.” Another student then
brought in evidence: “I found the NASA page that compares the numbers. The meme is off by a
factor of over 100; it’s using the ‘powerful image’ to trick us.” These exchanges show how students
built on each other’s contributions to debunk the false claim collaboratively. By contrast,
reflections from the control group indicated a much more passive engagement. A typical control
group student wrote, “I read the articles the professor posted. It was useful to see the facts and
know the real numbers. I learned that volcanoes are not the main source of CO-.” While this student
did absorb correct information, the learning experience was one of receiving answers, not actively
dissecting arguments. The collaborative deconstruction in the experimental group likely
contributed to their superior performance on the MIT, as students actively practiced the skills of
evaluating credibility and evidence together.

Theme 2: Confronting Personal Biases. The dialogic, debate-focused format of the experimental
intervention prompted students to confront their own biases and assumptions. Because students
had to articulate and defend positions — and have their ideas challenged by peers — they became
more aware of how biases might influence their initial beliefs. One student’s reflection captured
this process powerfully: “At first, I believed the misleading headline because it fit what I thought
about nature being stronger than humans. It felt right. But when my classmate pointed out the
source was a blog funded by an oil lobby, and we had to debate it, I realized I was falling for
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confirmation bias. It was uncomfortable to admit I was wrong in front of everyone, but the
discussion made it a learning moment, not an attack. I had to separate my feelings from the
evidence.” This quote illustrates a student recognizing and overcoming a personal bias (the
assumption that “nature is stronger than humans” which made the misinformation appealing)
through guided peer discussion. The structured yet supportive debate environment allowed for
what might be an uncomfortable realization — being wrong — to become an opportunity for growth.
In the control group, however, such opportunities to confront biases were largely absent, since
students were not required to openly discuss or defend their thinking. The experimental group’s
experience of actively questioning oneself in response to challenges likely contributed to
increases in dispositions like open-mindedness, as reflected in the CTDS results.

Theme 3: Empowerment through Creation. Many students in the experimental group cited the
final assignment — creating their own counter-misinformation media piece — as the most impactful
part of the experience. This task shifted students from the role of critical consumers to that of
empowered producers. In doing so, it reinforced their learning and confidence. One student
wrote, “Just arguing is one thing. But having to create our own infographic forced us to actually
find and agree on the real data. We had to think about how to present it clearly so other people
wouldn t be fooled like we almost were. It felt like we were doing something real, not just a class
assignment. We were correcting the misinformation, not just learning about it.” This reflection
highlights how the act of content creation consolidated the students’ understanding and gave them
a sense of agency in the fight against misinformation. By producing a tangible output (an
infographic in this case) that could be shared, students experienced a form of real-world efficacy
— a feeling that they can actively contribute to setting the record straight. This sense of
empowerment was entirely lacking in the control group, where students did not engage in any
creation or public-facing activity. The creative, productive element in the experimental condition
likely reinforced students’ critical thinking dispositions (e.g., confidence in reasoning,
inquisitiveness) by demonstrating that they can investigate and effectively communicate complex
information themselves.

In summary, the qualitative evidence strongly supports the conclusion that the interactive,
collaborative, and generative aspects of the CML-based pedagogy were key drivers of the
improved outcomes observed in the experimental group. The experimental students not only
learned factual content about the scientific topic, but also practiced a process of critical inquiry
and felt ownership over the knowledge they constructed. These process-oriented gains help explain
why the experimental pedagogy led to significant gains in both the cognitive skill of identifying
misinformation and the disposition toward critical thinking, whereas the conventional pedagogy
did not.

Discussion

Interpretation of Key Findings: The results of this study provide compelling evidence that the
pedagogical approach to combating scientific misinformation has a profound effect on student
outcomes. The primary finding is unambiguous: a social media-based pedagogy rooted in critical
dialogue and collaborative content creation is significantly more effective at improving both
students’ misinformation-identification skills and their critical thinking dispositions than a
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traditional, lecture-style information delivery model. The control group, which experienced a
pedagogy analogous to simply “popping an epistemic bubble” by providing correct facts, showed
no meaningful improvement. This aligns with theoretical expectations that many students
encountering potent misinformation are not merely lacking information but are situated in resilient
echo chambers where presenting contrary facts alone is insufficient to induce conceptual change
(Pariser, 2011). By contrast, the experimental group’s success empirically validates the core tenets
of Critical Media Literacy pedagogy. The intervention was effective precisely because it
operationalized CML principles: it problematized the misinformation text (treating the viral claim
not just as an error to be corrected, but as an artifact to be deconstructed and understood in context)
and it moved students from passive consumption of information to active production of a counter-
narrative. Students in the experimental condition continually asked critical questions about
authorship, purpose, and bias—exactly the kind of metacognitive inquiry that CML advocates
(Funk et al., 2016). They also had to synthesize evidence and create a message for an audience,
which required higher-order thinking and pushed them to grapple with their own assumptions. The
significant gains in CTDS subscales like analyticity and open-mindedness are a direct testament
to this deeper learning process that challenges comfort and engages students in reflection.

Practical Implications for Higher Education: The findings carry several important implications
for educators, curriculum designers, and higher education institutions. First, there is a clear
imperative to integrate CML-oriented strategies across the curriculum, not only in media studies
or communication courses. The challenge of scientific misinformation (be it in health,
environmental science, etc.) affects virtually all disciplines, and the skills of critically
deconstructing media and ethically producing content are emerging as essential competencies for
21st-century learners. This study provides a concrete model for how even social media platforms
— often seen by faculty as distractions or frivolous — can be repurposed as powerful pedagogical
tools to achieve core learning objectives (Hui & Hayllar, 2010). By engaging students on platforms
they already use and by framing assignments in a collaborative, creative manner, instructors can
increase student motivation and relevance of coursework.

Second, the study highlights the need for robust faculty development in this area. Many educators
may be hesitant to use social media for complex learning tasks due to concerns about privacy,
classroom management, or simply a lack of experience with these tools. Others might limit their
use of technology to superficial tasks (e.g. posting announcements or lecture slides) and not know
how to facilitate deeper engagement online. Institutions should invest in training programs and
resources that move faculty beyond basic uses of educational technology and equip them with the
confidence and skills to design and moderate critical, dialogue-based learning experiences (Hui &
Hayllar, 2010). This includes guidance on how to nurture respectful debate in online forums, how
to scaffold the process of student media creation, and how to assess these novel forms of student
work. Faculty development efforts in this direction will be critical for translating the positive
results of this study into broader practice.

Third, for the specific context of Azerbaijan (and potentially other countries with similar media
environments), the findings offer an evidence-based pathway to advance national media literacy
goals. While state-led initiatives (like the Media Development Agency’s “Media Literacy”
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platform launched in 2023) provide a supportive framework, true resilience to misinformation is
likely to be achieved not through top-down content control or didactic messaging, but through
bottom-up cultivation of critical thinking and dialogue skills in the classroom. This study’s CML-
based model could be adopted in university courses to complement and enhance the impact of
national programs. By implementing pedagogies that encourage students to question, debate, and
create, universities can foster the kind of critical autonomy that inoculates against misinformation
even in a tightly controlled information environment (Vibrant Information Barometer, 2023). In
short, the results suggest that educational institutions have a crucial role in developing informed
and critical citizens, and that they can do so by embracing pedagogical innovation.

Limitations of the Study: Like all research, this study has several limitations that must be
acknowledged. One limitation is the quasi-experimental design — using intact class sections rather
than randomly assigned individuals — which, while practical for an educational setting, may
introduce confounding variables (e.g. subtle differences in group dynamics or instructor
interaction) that are hard to completely eliminate. The sample size (84 students at a single
university) and specific cultural context (Azerbaijan) may limit the generalizability of the findings
to other settings. Additionally, the intervention was of relatively short duration (four weeks) and
focused on a single topic of scientific misinformation. It is uncertain whether the improvements in
skills and dispositions would sustain over a longer period or if students would exhibit similar gains
when dealing with different types of misinformation. Another limitation is that the study primarily
measured immediate post-intervention outcomes. It did not track whether students continued to
apply their critical analysis skills or maintained their critical thinking dispositions in subsequent
courses or real-world settings. Finally, while qualitative data were used to interpret the results, the
analysis of discussions and reflections could be subject to researcher bias in theme identification;
different analysts might have categorized comments somewhat differently.

Recommendations for Future Research: These limitations point to several avenues for future
research. Longitudinal studies are needed to determine if the gains observed are sustained over
time — for example, follow-up tests weeks or months later could assess whether students retained
their ability to spot misinformation and their growth in critical dispositions. Replicating the study
in different educational contexts and cultures would help establish the robustness of the CML-
based approach: future research could implement similar interventions in other universities, in
secondary schools, or in non-Western contexts to see if the outcomes hold. It would also be
valuable to experiment with other subject matter; for instance, applying a critical dialogue
approach to combat political misinformation or historical myths, to examine whether the method
is broadly applicable across content domains. Furthermore, given the importance of the instructor’s
role in facilitating online dialogue, research should explore training methods for educators.
Investigating how to best prepare and support instructors to lead critical, collaborative discussions
on social media (and to manage challenges that arise) is a crucial next step for scaling up this
pedagogical model. In summary, while the present study offers a promising framework, further
research can extend its findings, address unanswered questions about longevity and transferability,
and refine the approach for wider implementation.

Conclusions and Implications
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The challenges posed by the digital information age demand more from education than the mere
transmission of accurate facts. This study’s findings lead to a clear conclusion: effectively
inoculating students against the allure of scientific misinformation requires cultivating them as
critically conscious learners, not just knowledgeable ones. Educators must shift their approach
from a monologue of information delivery to a dialogue of critical inquiry.

The evidence presented here demonstrates that when social media platforms are harnessed through
a pedagogy grounded in Critical Media Literacy, they can be transformed from echo chambers into
forums for meaningful dialogue. What is often an “echo chamber” reinforcing biases can become
a dialogue chamber — a space for collaborative deconstruction of information, peer-to-peer
learning, and the empowered co-creation of knowledge. Students in the experimental condition
showed substantial improvements both in their ability to discern misinformation and in their
disposition toward critical thinking, underscoring the power of this approach. Simply receiving
factual corrections was not enough; it was the active, and at times uncomfortable, process of
grappling with false claims, debating evidence, and creating a response that led to real growth in
students’ skills and mindsets.

In the 21st century, the fight against misinformation is not peripheral to the mission of education
— it is central. Preserving informed public discourse, trust in scientific evidence, and the health of
democratic society hinges on our ability to educate students in new ways for a new information
environment. The present study offers a practical and theoretically grounded roadmap for doing
so. By engaging students directly within digital platforms and guiding them to critically analyze
and produce content, educators can help students navigate out of the digital labyrinth of
misinformation and into a more critical, engaged relationship with information. The path forward
lies in embracing the complexities of the new media landscape as an opportunity for active
learning. Instead of avoiding or merely lamenting social media’s influence, educators can
transform these platforms into extensions of the classroom — ones where students learn to question,
verify, debate, and create. The implications of this work are thus far-reaching: it suggests that
educational institutions have the tools to turn the tide against misinformation by fostering critical
dialogue and production skills, ultimately empowering the next generation of learners to think
more deeply and act more responsibly in our information-rich world.
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Mbaktobaqadar yash usaqlarin intellektual hazirhgi va inkisafi

1 Solmaz Rafiq quz1 Cabbarova
https://doi.org/10.69760/2srh.0250203003
Xiilasa:

Mogqalodo moktobagodor yasli usaglarin moktobo intellektual hazirliginin ohomiyyati, bu
hazirligin psixoloji-pedaqoji asaslar1 vo diagnostika metodlar1 genis sokilds tohlil edilir, usagin
moktoba hazir olmasi yalniz oxuma, yazma vo sayma bacariqlari ilo deyil, hom do tofokkiir,
nitq, digqet, yaddas v toxayyiil kimi idrak proseslorinin inkisaf saviyyasi ilo miioyyen olunur.
Moagqalads intellektual hazirhigin osas komponentlori — montiqi vo vizual-mocazi tofokkiir,
qavrayis, hafizo, diqqet vo toxoyyiil — hartorafli sokilds izah olunur. L.A. Vengerin vo Y.
Yirasekin metodlarina osaslanaraq usaqglarin intellektual soviyyesinin diagnostikasi {igiin
konkret tiisul vo texnikalar toqdim edilir. Bu diagnostik yanasmalar modellosdirma,
identifikasiya, obyektlorin xiisusiyyotlorino goro tosnifat vo montiqi ardicilligin
miioyyonlosdirilmasino osaslanir. Eyni zamanda, miollif moktobagodor yasli usaglarin
inkisafinda oyunun rolunu vurgulayir, didaktik vo siijetli-rollu oyunlarin idrak faaliyyatini vo
sosial bacariglar1 inkisaf etdirmo potensialin1 geyd edir. Maqgalads oyunlar vasitasilo usaqlarda
yaddas, diqqoet, qavrayis vo tofokkiiriin inkisaf etdirilmasi yollar1 da genis yer alir.

Sonda geyd edir ki, moktabas intellektual hazirliq usagin tolim foaliyyatine adaptasiyasi {igiin
vacib amildir vo bu hazirligin diizgiin qiymatlondirilmasi tohsil prosesinin fordilosdirilmosindo
miihiim rol oynayar.

Acar sozlor:

Mbaktabagadar tahsil, intellektual hazirliq, tofokkiiriin inkisafi, toxayyiiliin inkisafi, tolima
hazirlig, oyun.

Moktabo Intellektual Hazirhgin Mahiyyati

Moktoba intellektual hazirliq usagin golocok moktab tohsiline miivafiq sokilds hazir olmasini tomin
edir. Usagin moktobo hazir olmasi yalniz oxumagq, yazmaq va saymaq bacariqlarina sahib olmast
demok deyil. Oslinds, bu, usagin diisiinmo bacarigmin inkisafi, tofokkiiriiniin vo nitqinin
formalagmasi, otraf alomi miisahids etma gabiliyyati ilo alagolidir. Maktabs intellektual hazirligin
osasini toskil edon amillordon biri usagin montiqi diisiinco bacariqlarint inkisaf etdirmokdir.
Masoalon, usaqlar sifahi-montiqi tofokkiirlo garsilasdiqda, onlar1 qarsilasdirmaq, miiqayiso etmok,
imumilogdirmak va tosnifat etmak kimi idrak faaliyyatlorine sovq etmak lazimdir. Maoktobaqador
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yas dovriindo usaqlar 6z zehni inkisafini, otraf alomdo bas veron hadisalori anlamagi tobii sokildo
hoyata kegirirlor. Bu dévrds onlarin tofokkiirii halo do asason ayani vo obrazli olur, lakin miioyyon
bacariglar1 monimsomoya baglamislar. Masolon, 5 yasli usaq otraf alomi daha sado sokilds tohlil
etmoyo, sada sobab-natico olagolorini qurmga baglayir. Bununla yanasi, usaqlar otraf diinyaya dair
suallar verir, bu da onlarin tofokkiiriiniin inkisafi {i¢iin ¢ox miihiim bir amildir. Usaqglara verilon
hor bir sual onlarin analitik vo tonqidi diisiinmolorini stimullagdirir, belsliklo, moktobs
hazirhiglarina miisbat tosir gostarir.

Usaqlarda Tofokkiir vo Nitqin Formalasmasi

Usagin moktobs intellektual hazirligi golocok sagirdin tohlil vo sintez, miiqayise vo
imumilogdirmo, tosnifat kimi zehni omoliyyatlari monimsomok bacarigidir; tohsil foaliyyoti
prosesindo usaq cisimlor vo hadisslor arasinda sabob-natico slagsalori qurmagi, ziddiyyatlori hall
etmayi Oyronmolidir. Usagin tofokkiirlinlin vo nitqinin inkisafi moktab tohsiline intellektual
hazirliginin on miithiim goéstaricilori hsab olunur. Moktabagador yasin sonunda usaqlarin zehni
inkisafinin morkozi gostoricisi onlarin obrazli vo sifahi-montiqi tofokkiirlinlin asaslarinin
formalagmasidir. Moktoboagador yas dovriinds usaqglar vizual-macazi tofokkiire asaslanan vo onun
tobii davami olan sifahi-montiqi tofokkiiriin asasin1 qoymaga baslayirlar. Moktobaqodar yash
usaqglar otraf alomi miisahido edir, bag veron hadisolori anlamaga caligirlar vo bunun {i¢iin
boyliklorin kdmoyina ehtiyac duyurlar. Cox sual vermolorinin asas saboblorindon biri do elo
budur. Begyasli usaq otrafindaki diinyani on sads tohlil etmays qadirdir: asas vo shomiyyatsizlori
ayirmagi bacariralar, sado asaslandirmalar eds bilirlor, diizgilin naticalor olds edirlor.

Kicik Moktab Yasinda Tofakkiiriin Inkisaf Xiisusiyyatlori

Kigik moktob yas1 dévriinds tofokkiir dziinomaxsus xiisusiyyatlora malik olur. Ilk dévrlordo oyani-
omoali tofokkiir 6zilinii gostorss do sonraki morholslords oyani-obrazl tofokkiirs kegid bag verir vo
sOzIii montiqi tofokkiiriin inkisafi ticlin miivafiq serait yaranir. Usag1r moktobo hazirlayarken onun
tofokkiiriiniinii formalasdirmagq, idrak vo maragini inkisaf etdirmok lazimdir. Usag1 tokca dinlomok
deyil, hom do sual vermok, miimkiin forziyyslor irali slirmasing, 6z fikirlorini danigmasina imkan
yaratmaq shomiyyatlidir. Danigmaq on vacib moktob toloblorindon biridir ¢iinki, digorlorinin basa
diismasi {igiin bu vacibdir. 5-6 yasa qador usaqlar cox danisirlar, lakin nitqlori situasiyalidir. Daha
dorin diisiiniib 6zlorini narahat etmirlor, ancaq hekayado ¢atismayan hor seyi horokot elementlori
ilo tamamlamaga calisirlar.

Kigik moktob yas1 dovriinds hafizonin do inkisafin1 davam etdirilir. Bu dovrdo mexaniki hafizo
uistiinliik togkil edir. Bu zaman usaqlar har cilir materiali asanliqla azbar dyrons bilirlar, ona gora
do ozbor Oyronmoyo meylli olurlar. Bu miisyyon dorocodo ohomiyyot kosb etsodo usaqlari
ozboargiliyos alisdirmaq olmaz.
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Toxayyiiliin inkisafina Tasir edon Amillar

Homginin kigik moktab yas1 dovriinds usagin hoyat tocriibasi vo biliyinin artmasi naticasinds onda
toxoyyiiliin inkisafi tiglin olverisli sorait yaranir. Bununla bels ki¢ik moktob yasinin ovvallorindon
usaglarin toxoyyiil surotlori holo do az davamli olub, qavrayisa osaslanmaga davam edir.
Borpaedici toxoyyll kigik yasli moktoblinin foaliyyatinda holledici rol oynamaga baslayir vo bu
tolim materialin1 monimsomasini asanlasdirir. “Moktobaqgador yash usagin hoyatinda tofokkiiriin
inkisafi iiclin zomin yaradan gavrayisin doyari ¢ox boyiikdiir, ¢linki o, nitqin, yaddasin, diggatin
va toxayyiiliin inkisafina komok edir.” (Cabbarova, 2022)

O.0lizadonin todqgiqatlar1 gostormisdir ki, kicik moktoblilorin toxoyyiill, hor seydon ovval,
emosional xarakter dasiyir. Onda hisslorin, badii asorlorin tosiri altinda daha parlaq toxayyiil
suratlori yaranir. Kicik moktoblinin toxoyyiilii miioyyan oyani vasitoys istinad etmadikds, o, tosvir
edilon hadisoni aydin tosovviir eds bilmir. Kicik moktablilor baharda bahari, qisda qist tosvir edon
motnlori daha yaxst monimsayir. Clinki bu zaman toxoyyiil sagirdin xarici alomdon aldig1 yeni,
parlaq va canli toasstiratdan daha somorali sokilds istifads edir. (Seyidov, Homzoyev, 2007)

Diqqgatin Formalasmasi vo Makan Tasavviirii

Kigik moktob yas1 dovriinde usaqlarda diqgstin formalagmasinda 6zlinomoxsus doyisiklik bas
verir. Kicik maktablilorin diqgatinin ilk giindon segici xarakter dasidigi barads fikirlorls bir ¢cox
psixoloji todqiqatlarda rast golmok olar. Birinci-ikinci sinif sagirdlori ii¢iin miiollimin onlarin
diggatini yonoltdiyi saho ohomiyystlidir. Bu dovrdoe usaqlarin diqgeti onlar iiglin daha g¢ox
ohomiyyatli olan cisim vo hadisolora yonoalir. Usagin birinci sinfo qodor diqqgeti inkisaf
etdirilmalidir. Maktobs intellektual hazirliq diisiincs proseslorinin inkisafi ils alagslondirilir. Buna
géro usaqlarda limumilosdirmo, obyektlori miiqayiso etmok, onlar1 tosnif etmok, vacib
xiisusiyyetlori vurgulamaq ve natico ¢ixarmaq bacarig1 formalasdirmaq lazimdir. Usaqda mokan
anlayis1, obrazli vo miivafiq nitq inkisafi, idrak faaliyysti daxil olmaqla miioyyan bir fikir genisliyi
olmalidur.

Moktaba Hazir Olmagq: Psixoloji vo Intellektual Yanasma

Boyiiklor ¢ox vaxt usagin moktobs hazirlanmasini miioyyon biliklerin toplanmasi kimi basa
diistirlor vo buna goro do ona oxumagi, yazmagi, saymagi, imumiyyatls, ona, belo demok
miimkiinso, “agilli” molumat vermoyo, 0yrotmays calisirlar. Ancaq tokco bu, todqigatin ugurunu
miloyyon etmir. Osas odur ki, usagi tohsil isino hazirlasinlar. Moktob usaqdan "savadli" olmasini
deyil, psixoloji cohatdon Oyronmo foaliyyotino hazir olmasini gozloyir. Buna goro do sagird
calisqan, diqqotli, iradsli, sobrli, ozmli olmal1 soy gostormali va albatto ki, zohmotkes olmalidir.
Tolim prosesino baglayan usaq yeni vozifolorin 6hdesindon golmok {i¢iin miioyyon intellktual
inkisaf saviyyasino ¢catmalidir. Macar usaq psixoloqu L.A.Vengerin dediyi kimi: "Moktabe hazir
olmaq oxumagq, yazmaq vo saymagi bacarmaq demok deyil. Moktobs hazir olmaq biitiin bunlar1
Oyranmayas hazir olmaq demoakdir". ( Venger, 1988)
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Usaq Psixologiyasinda Klassik Yanasmalar: Viqotski vo Venger

Moshur usaq psixoloqu L.S.Vigotski usagin zehni inkisafi baximindan moktobo hazirligin
biliklorin komiyyat ehtiyatindan deyil, intellektual proseslorin inkisaf soviyyesindon, yoni usaq
tofokkiiriiniin keyfiyyat xiisusiyyatlorindon ibarat oldugunu geyd etmisdir. Bu fikir daha sonra
Zaporojets, K.K.Platonov kimi asas usaq psixologlar1 asorlorinds tosdiglondi va inkisaf etdirildi.

Umumi va Xiisusi Hazirhigin Uygunlasdirilmasi

Usaglarin moktabs timumi intellektual hazirligr ilo yanasi onlarin moktobds dyronocoklori ayri-
ayr1 fonlori menimsomoya hazirlanmalari {izerindo do dayanmaq lazimdir. Umumi hazirlig: xiisusi
hazirhi§a gars1 qoymaq olmaz. Els bir sistem vo metod islomok lazimdir ki, usagin xiisusi hazirlig
yoni savadin menimsonilmasi onun timumi oqli inkisafin1 tomin etsin. Golocok moktablinin
intellektual inkisafi baximindan on ohomiyyatlisi diferensial qavrayis, vizual-eftektiv vo vizual-
mocazi tofokkiiriin inkisafi, diinyan1 nizamli sokildo oriyentasiya etmok bacarigidir. Usaq
maqsadyonlii sokildo dyronmoali, cisimlori vo hadisoalori miisahido vo miigayiso etmoli, oxsar vo
forgli toroflorini, inkisaf xilisusiyyotlorini gormoli, osas vo ikinciliyi vurgulamalidir. Boyiik
moktobaqadar yasda usaqlar hadisalorin vo cisimlorin xiisusiyyatlorini todqiq etmak {i¢iin rasional
isullara yiyalonirlor. Usaqlar torofindon sensor standartlarin monimsonilmosine veo totbiqino
osaslanan bu isullar cisimlorin miirokkob formasini, mokan miinasibatlorini, nisbatlorini, ronglorin
birlogsmasini tohlil etmoys imkan verir. Tacriibalors asason deys bilarik ki, miisllimin sorhini izloyo
bilmoyon usaq moktobs hazir deyil. Bilik usaga miioyyon diinyagoriisii verir, bunun osasinda
miiallim talim problemlorini ugurla hall eds bilor.

Usaginiz oxuyur, sayir, yazir. Ancaq psixologlar miioyyon sobabloro goéro onu moktobo
géndormayin tez oldugunu deyirlor. Usagi moktobo hazir hesab etmok {i¢iin no etmok lazimdir?
Bas valideynlor bunu 6zlori hazirlaya bilarlormi? Psixologlar usagin zoka soviyyosini toyin etmok
ticlin hans1 metodlardan istifads edirlor? Bas inkisafda olan bazi gecikmolori diizoltmak ii¢iin hans1
isullar var?

Diaqnostik Yanasmalara Ehtiyac vo Oqli Inkisafin Qiymatlondirilmasi

Tohsil prosesinin fordilosdirilmosini nozero alaraq soxsiyyetin hartorafli inkisafina yonolmis
miiasir maktob, usagin moktobo psixoloji hazirliginin salahiyyatli diagnostikasina ehtiyac duyur.
Moaktaba hazirligin miixtslif uzunmiiddatli todqiqatlarinin naticalari géstormisdir ki, zehni inkisaf
amili geyri-kafi ola bilar, lakin siibhasiz ki, usagin moktobo ugurlu kecidi {i¢iin zoruri sortdir. Mohz
intellektual hazirligin Gyranilmasi talabi maktab yetkinliyinin bu aspektinin diagnostikasi ii¢lin
mixtolif tisullarin iglonib hazirlanmasi zorurstino sobob olur. Professor L.A.Venger vo onun
hamkarlar psixi inkisafin diagnostikasi problemi {izarinds igloyirdilor. Metodlarin miialliflori aqli
inkisafa bosoriyyetin yaratdigi sosial tocriibonin, maddi vo menovi modoniyyastin miioyyon
formalarinin usagin monimsanilmasi prosesi kimi baxirlar. Toadqiqatlarin gostordiyi kimi, yalan
danisan mohz erkon vo moktobaqodar yasli usaqlardir. Texnikalarin miislliflori torafindon
texnikalarin yaradilmasinda osas istinad noqtosi idrakin asas struktur vahidi kimi idrak yoniimli
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foaliyyot olmugdur. Onlarin fikrinca, aqli inkisafin asasin1 miixtolif ndv idrak yoniimlii horokoatlors
yiyalonmo togkil edir.

L.A.Venger koqnitiv faaliyystin 5 ndviinii miioyyan etdi vo bunun asasinda L.A.Venger vo onun
homkarlart moktoboqador usaqlarin intellektual inkisaf soviyyesini miioyyon etmok iicilin
metodologiya yaratdilar. Bu metodologiyalar asagidakilard:

- Modellogdirmo xarakterli qavrayis harokatlorinin monimsonilmasi doracasinin diagnostikast.

- Identifikasiya harokatinin manimsanilma doracasinin diagnostikast.
-Obyektlorin xassolorinin miioyyon edilmis standartlara aid edilmosi horokatlorinin monimsanilma
doracasinin diagnostikasi

- Vizual-macazi tofokkiir harokotlorinin menimsonilma doracasinin diagnostikast.

- Moantiqi tofokkiir harokatlorinin formalasma doracasinin diagnostikasi. (Veqner, 1988)
Vengerin Koqnitiv Diagnostika Metodlari

Modellosdirmo xarakterli qavrayis horokotlorinin monimsonilmasi doracesinin diagnostikasinin
moqsadi qavrayis horokatlorinin inkisaf soviyyosini miioyyon etmokdir. Bunun {i¢iin usaga bu
nliimunoys uygun olaraq hondosi hissalordon ibarot rogomi qatlamaga dovot olunur. Tapsirigi
diizgiin yerino yetirmok {iigiin usaq miixtalif formali tigbucaqlar, kvadratlar vo s kimi hondosi
fiqurlart ayirmagi bacarmali vo niimunays uygun olaraq onlar1 fozada diizgiin yerlosdirmali.

Identifikasiya horokatinin monimsanilmo doracosinin diagnostikasmin mogsodi identifikasiya
harakatinin monimsanilmo doracasini askar etmokdir. Miisllim burada usalara ronglori segmok
ticilin tapsiriqlar verir. Usalar onlara toqdim edilon rongli kartlar vasitesilo miisllimin gostordiyi
rongi se¢mali va bu rongds olan obyektlori niimuns olaraq sadalamalidir. Obyektlorin xassalorinin
miioyyon edilmis standartlara aid edilmoesi horokotlorinin  monimsonilmo  derocesinin
diagnostikasinin mogsadi obyektlorin xassolorini miioyyon edilmis standartlara aid etmok
harokatlorinin manimsonilma derocasini miioyyon etmokdir. Bu zaman usaga obyektin sokillori va
hondasi formalar1 olan bir ne¢o qutu verilir. Usaq miioyyon obyektin hansit hondosi formalara
bonzadiyino (mas: topun pomidora; elektrik lampasinin gitaraya vo s.) baxmali vo onu sag qutuya
qoymalidir.

Vizual-mocazi tofokkiir horokotlorinin monimsanilmo doracasinin diagnostikasinin  moagsadi
vizual-macazi tofokkiiriin inkisaf soviyyasini miioyyonlasdirmokdir. $akilds evlor var, har evin 6z
heyvan1 var va hor evin 6z yollar1 var. Usaq yolun diagrami olan bir veraq alir. Bu diagramda
oldugu kimi bir yol tapmaga calisirlar. Montiqi tofokkiir horokatlorinin formalasma doracosinin
diagnostikasinin moqsadi mentiqi tofokkiiriin inkisaf soviyyesini miioyyon etmokdir. Usaga
miioyyon bir ardicilligla diiziilmiis, bozi hondosi formalarin yeri bos olan bir masa toklif olunur.
Usalar boslularin yerini doldurmagq tapsirig: verilir.

51



Yerasek Metodu ilo Sifahi-Moantiqi Tafokkiiriin Qiymatlondirilmasi

Usagin moktaba intellektual hazirliginin torkib hissasi kimi sifahi-montiqi tofokkiiriin on ugurlu
todqigat metodlarindan biri Y. Yerasek torofindon toklif edilmisdir. Bu metoddan istifado zamani
usaga asagidaki kimi suallarla miiraciot edo bilorik:

1. Hans1 heyvan daha boyiikdiir - at vo ya it?

2. Insanlar sohorlor sohar yemayi yeyirlor. Bas axsam?
3. Giindiiz ¢6ldo is1q olur, amma geca?

4. GOy mavidir, amma ot?

5. Alma, armud, gavali, saftali - bu noadir?

6. Baki, Moskva, Ankara, Nax¢ivan bunlar nadir?

7. Futbol, lizgiiciiliik, xokkey, voleybol...

8. Kigik inok danadirmi? Kigik it...? Kigik atdir...

9. Niya biitiin avtomobillards ayloc var?

10. Cokic va balta bir-birino neco bonzayir?

11. Dirnaq v vint arasindaki forq nodir?

12. It daha gox pisiya banzayir, yoxsa toyuq? Neca? Onlarin eyni nolori var?
13. Dals va pisik bir-birina neco banzoyir?

14. Hans1 noqliyyat vasitalorini bilirsiniz?

15. Gonclo yaslinin forqi nadir? (Jirdsek, J. 1974)

Burada magsad sifahi tofokkiir soviyyasini, mantiqi diistinmak va fikirlorini ifade etmak bacariginm
miioyyan etmokdir. Bu zaman usaqlardan alinana cavablar skala ilo qiymatlondirilir.

Tofokkiiriin diaqnostikasi 4 osas parametra goro aparilir: tohlil vo sintez, miigayiso, tosnifat,
imumilosdirma. Bu bolgii kifayot qodor ixtiyaridir vo miivafiq bolmolords toklif olunan iisullar
eyni zamanda diislinconin bir sira xiisusiyyatlorina vo xassaloring tosir gostorir " E.L.Agayevaya
gora Dordiincii olava" tisuluda tosnifat amoliyyatinin inkisaf saviyyesinin miioyyan edilmasi {igiin
tosnifatlara gora sokil dostlorindon ("Qab-qacaq”, "Mebel", "Oyuncaqlar” va s.) istifade olunur. Bu
zaman usaga miixtolif movzularda, masalon "Qablar": bosqab, qazan, fincan, {itii. "Mebel": stol,
stul, televizor, qarderob kimi 5 tosnifat karti toklif olunur. Usaqlar verilon kartlara baxirlar vo artiq
olan cismi tapirlar. Yekun olara imumilosdirmanin diizgiinliiyli vo tosnifat amaliyyatinin olmasi
vo ya olmamasi ballarla qiymetlondirilir.
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Moktobagoadar tohsilo intellektual hazirliq moktoboqodor yasda bas veron idrak proseslorinin
mioyyon bir inkisaf soviyyesidir. Usagin moktobo intellektual hazirligi  miioyyon
diinyagoriisiindon, xiisusi bilik ehtiyatindan, osas qanunlar1 dork etmosindon asilidir.

Pedaqoji Yanasma vo Fordilasdirilmis Tolim

Tadris prosesinin diferensiallagdirilmasi vo fordilosdirilmasi konsepsiyasi ¢orgivosindo usaqglarin
imumi moktaba hazirlig1 vo xiisuson do intellektual hazirligi, habels dyronmo qabiliyystinin
inkisaf soviyyosi haqqinda obyektiv molumatlara asaslanan pedaqoji yanagsma miisllimo usagin
fordi xiisusiyyatlorini on yaxsi sokildo nozoro almaga, tohsil prosesini tezliklo inkisaf zonasina
uygun olaraq golocak tohsil yolunu miioyyon edocok sokildo qurmaga imkan verir. Moktoboqador
tohsil miiossisalorine gedon usaqlarin intellektual hazirligmmin  xiisusiyystlorinin  miioyyan
edilmasindo, moktabo hazirliq prosesini optimallasdirilmasinda, tohsil almagq ti¢ilin alverisli sorait
yaradilmasinda vo usagin tohsil sisteminin ndvbati morholosino keciddo dianostik naticolordon
mihiim praktiki problemi hall etmoak {igiin istifado edilo bilar.

Oyunlarin intellektual inkisafdaki Rolu

Homginin oyunlar usaqlarin intellektual inkisafi iiclin miihiim rol oynayir. Oyunlar usagin
diinyagdriisiinii genislondirir, diisiinmo bacariqlarini inkisaf etdirir vo onlara sosial tocriibalor
qazandirir. Oyunda istirak edorak usaqglar yaradict diisiincalorini inkisaf etdirir, problemlori hall
etmoyi Oyronirlor. Miiasir pedaqogika oyunlardan usaqlarin motor vo haossas qabiliyyatlorini
inkisaf etdirmok tii¢lin istifado edir. Bu oyunlar, hamg¢inin, usaqlarin yaddasini, qavrayisini,
tofokkiiriinii vo digor zehni bacariglarini inkisaf etdirir. Oyunun tohsil prosesinds bu ciir rolu
boyiikdiir, ¢linki oyunlar usaqlara miixtolif problemlori hall etmok, diisiinmo qabiliyyatlorini
genislondirmok vo yaradiciliglarini ortaya ¢ixarmagq ti¢lin miikommal bir miihit yaradir.

Oyun moktaboqgador yasda usagin osas foaliyyatidir, onlar oyun oynayaraq boyiik insanlarin
diinyasin1 0yronir. Homginin usaq oynayiraq inkisaf edir. Miiasir pedaqogikada ¢ox sayda usagin
motor, hassas vo intellektual gabiliyyatlorini inkisaf etdiro bilon oyunlar var. "Intellektin inkisafi"
anlayis1 yaddasin, qavrayisin, tofokkiiriin, yoni biitiin zehni gabiliyyatlorin inkisafini ohato edir.
Oyunun vasitesilo biz usaqlart dyronmoys vo yaradici foaliyyoto maraqlarmi calb edo,
maoktoboaqgadar usaqlarin badii gabiliyyatlorini lizo ¢ixara bilorik. V.A.Suxomlinski geyd etmigdir
ki, "Oyun, otrafimizdaki diinya haqqinda hoyat veran fikir axininin, usagin menovi diinyasina
axdig1 boytik bir parlaq pancoradir." (Hasonov, Agayev, 2007)

Torbiyo-tolim isindo didaktik oyunlardan, oyani-ogyavi mosgololordon, onlarin praktik tosviri
foaliyyotlorindon cox istifado edilmoalidir. Belo forma vo metodlar kigik yaslt usaqlarin tofokkiirti
vo foaliyyatinin xlisusiyyatlorine daha ¢ox uygun golir. Biitiin bunlar usaqlarin idrak faalligin1 va
intellektual inkisaf qabiliyyatini stimullagdirir.
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Usaqlarda Todqiqat Maragim Tasviq Etmak
Usaglarda intellektin inkisafi ligiin no etmok lazimdir?

Bu, ilk ndvbado, usaqglarla diinyan1 aragsdirmagq, otraf alomo onlarin gozii ilo baxmagi bacarmaq vo
buna uygun olaraq onlarda ilkin tosovviirlorin formalasdirilmasina zomin yaratmadir. Danilmaz bir
hoqiqgotdir ki, usagin intellektual qabiliyyotlori daha ¢ox “irsiyyotdon” deyil, zehnin
todgiqatciligindan asilidir. O, moalumati ilk novbados, boyiiklorle iinsiyyatds oldo edir. Movzu ilo
bagli aparilan séhbatlorda: “Qar niys agdir? Giinas niys gilindiiz parlayir? Baliglar su altinda neco
nofos alir? vo s. kimi onlar1 daim destoklomok arzuolunandir. Bu marag: tosviq etmok, usagin
iifiiglorini genislondirmak vo ona diinya haqqinda miiayyan bir bilik sistemi vermok {igiin har ciir
cohd etmok lazimdir. Vo biitiin suallara cavab vermoya tolosmayin. ilkin olaraq usagm bu haqda
na diislindiiyiinii “Niys”, “Na diislinlirson?” kimi suallar vermaklo dinloyin. Usagin ideyalarini,
forziyyolorini, variantlarin1 ortaya qoymasina vo onun ii¢lin anlasilmaz olan molumatlari
“gazmasina”, “esolomasing” icazo verin. Malumdur ki, usagin somimi sokilds toacciiblondiyi vo
miistoqil arasdirma naticasindo aldos etdiyi daha yaxs1 yadda qalir.

Oyunlarin Taskili vo Miisllimin Rolu

Bir torofdon usaqlarin 6zbasina oynamasi yaxsidir, amma digar toraofdon onlar homiso maraqgli vo
monali, onlar1 inkisaf etdirocok oyun yarada bilmirlor. Yaxsi olard: ki, bdyiiklor oyunu toskil vo
idars etsin - onlar usaqlara ¢otinliklori aradan qaldirmaga komok etmoli, oyun qaydalarina amal
etmoyo tosviq etmali vo bazi usaglarin sohvlorini qeyd etmoklo onlarin daha ¢ox yeni seylor
Oyronmoys tosviq etmolidir. Toskilatgt vo istiraker rollarimin birlogsmosi inkisaf edon oyunun
xilisusiyyatidir.

Miisllim {igiin oyun se¢mok ciddi masaladir. Bu hom pedaqoji bacariq, ham do pedaqoji ustaliq
tolob edon isdir. Miisllim yalmiz oyunlarin hoyata kecirilmosi deyil, praktikada totbiqi {i¢iin do
sorait yaratmali vo unutmamalidir ki, oyun usaq tligiin tokco 6zliiylindo ¢ox vacib olan hozz vo
sevinc deyil, onun komaoyi ilo korpenin diqgotini, yaddasini, tofokkiiriinii, toxoyyiiliinii, yoni
sonraki hoyat {iciin zoruri olan keyfiyyatlori inkisaf etdirs bilor. Usaq oynayarkon bozon bilmodon
yeni biliklor, bacariqlar alde eds, qabiliyyatlori inkisaf etdiro bilorlor. Biitiin oyunlar1 qavrayzs,
diqqat, yaddas, tofokkiir vo yaradicilig1 inkisaf etdiron oyunlar kimi qruplara bélmak olar.

Qavrayis va Diqqgatin Inkisafina Yénalik Oyunlar

Qavrayisin inkisafina yonoslmis oyunlar vasitosilo usaqlarda osason rong, forma, 6l¢ii kimi
xiisusiyyetlorina gors obyektlori tohlil etmak gabiliyyati formalasdirir. Moktobagador yasin sonuna
qodor usaqlar 7 osas rongi taniya, rong tonu ilo forqlondirs bilarlor. Onlar osas hondasi fiqurlart
(daira, oval, kvadrat, diizbucaqli va ligbucaq) bilmali, miioyyan formali obyektlori naxis vo ya adla
secmoyi bacarmalidirlar.

Novboti oyun diggsti inkisaf etdirmoys yonoaldilmisdir. Bu tipli oyunlar usagin digqgotini gorgok
hoyatin miioyyon aspektlorino vo hadisolorino comlomok qabiliyystini  formalasdirir.
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(Konsentrasiya olmadan heg¢ bir, hotta on sado isi yerino yetirmok miimkiin deyil). Artiq
moktobogodor yasda formalasan diqqotin osas xiisusiyyetlori onun sabitliyi, doyismosi vo
paylanmasidir. Diggatin sabitliyi uzun miiddst bir seys digqet yetirmok bacarigr demokdir. Digqati
dayisdirmak bir faaliyyotdon digaring, bir foaliyystdon digorine kegcmoak gabiliyyastidir. Usaq eyni
anda iki vo ya daha ¢ox obyektlo horokot etmali oldugda diggatin paylanmasindan danisiriq.

Novbati oyun qrupu yaddasin inkisafina yonoldilmisdir ki, bu da diqgqet kimi, todricon 6zbasina
olur. Yasli moktoboqodor yash usaq artiq qarsisina magsad qoya bilor - nayiso xatirlamaq vo az-
cox miivaffoqiyyatlo bu mogsads ¢atmaq ligiin vasitalor, yoni yadda saxlama prosesini asanlagdiran
vasitolor segmok. Bu, oyunlarda yaddasin inkisafina komok edocok.

Tofokkiiriin inkisafi tofokkiiriin {i¢ asas formasini monimsomok sorti ilo bas verir: vizual-effektiv,
vizual-obrazli vo mantiqi. Vizual harakat tofokkiirii harokotds diistinmokdir. Kigik moktoboqador
usaqglarda miixtolif ogyalar, oyuncagqlar ilo harakotlor prosesinds inkisaf edir. Maktobagodor usagin
tofokkiiriiniin osas formasi vizual-mocazi tofokkiirdiir, yoni obyektlords on vacib olanlar
vurgulamaga, habels onlarin bir-biri ilo olagasini v hissalorinin slagesini gérmoys imkan veran
sokillorin bels bir toskilidir. Usaq miixtolif planlardan, sxemlordon istifado etmoyi dyronmolidir.
Moktaboqgador yasin sonunda usaqlarda montiqi tofokkiiriin elementlori formalagsmaga baslayir,
yani diislinma qabiliyyati formalasir.

Asagida oyun xarakterli tapsiriglardan bir ne¢osino niimuns verak.

4-6 yasl usaqglara olamotlori forglondirmoys yonolmis tapsiriglar vermaklo ronglori, olgiilori,
formalar ayird etmolorini istoyo bilorik. Bunun uciin hondosi fiqurlarin tosviri olan kartlar
ovvolcadan hazirlamaq lazimdir. Sonra usaqdan ayiya bir daire verin, galinciys iigbucaq verin,
dovsana kvadrat verin va s. kimi toloblor vermokls handasi fiqurlar1 neco tanidigini gorarik. Daha
sonra rongli olan bu tasvirlor vasitosilo ronglari do sdylomasini talab edo bilarik, masalon qirmizi
rongli fiqurlari toplayin vo adlarini sayin, meno mavi kvadrat vo yasil licbucaq gotirin. Bu tipli
oyunlar

Bu yasdaki usaqglar osyalar arasinda olan forqlori segmoyi bacarirlar. Onlara rosimds verilon
fincanlardan hansinin forqli oldugunu tapmalarini tolob do bilorik. “Monim kimi et” omrini
vermaklos etdiyimiz harokatori ardicilligla etmasini istaya bilorik. Bozi detallar1 gatigmayan agyalari
tosvir edon rosmlori usaqlara paylayib sokilde tam olaraq catismayan seylorin adin1 gokmoyi toklif
edo bilorik. Masolon: tokersiz masin, damsiz ev vo s. Bu oyunlar vizual yaddas: va vizual diqqgeti
inkisaf etdirir.

Siijetli-Rollu Oyunlarin Mahiyyati vo Ohamiyyati

Moktobaqgador yas klassik oyun yasi hesab olunur. Bu dovrds usaq oyununun xiisusi bir novii
yaranir vo psixologiya vo pedaqogikada siijet-rol oyunu adlanan on inkisaf etmis formani alir.
Stjetli-rollu oyunlar usaglarin bdyiiklorlo birgo omok vo ya sosial funksiyalarini {izorino
gotiirdiiyii, xtisusi yaradilmis oyun soraitindo toskil olunur. Xoyali soraitdo boyiiklorin hayatini vo
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onlar arasindaki miinasibatlori tolid etmoklo usaglar1 otradaki haqiqatlori yaxs1 dyronmoyo sévq
edir.

Rollu Oyunun Taxayyiilo Tosiri

Rollu oyun toxoyyiiliin inkisafi iigiin vacibdir. Oyun horokatlori xoyali bir voziyyotds bas verir,
onlar real obyektlori tosovviirlorindo canlandirdiglar1 obyekta ¢evirir vo uydurma mokaninda bas
veran bu tacriibs vasitasilo usaqlar yaradici toxayyiil qabiliyyatini olds etmak imkani qazanirlar

Moktaboqgador yas klassik oyun yasi hesab olunur. Bu dévrds usaq oyununun xiisusi bir novii
yaranir, psixologiya vo pedaqogikada stijetli-rol oyunu adlanan on inkisaf etmis formani alir.
Siijetli-rol oyunu, usaqlarin boyiiklorin hoyatinda gordiiklori foaliyystlorini toqlid etmoklo vo onlar
arasindaki miinasibaotlori tokrar etmokls oynadiglari oyundur.

Moktaboqgador usaq vo hamyasidlar ils birlikds oyun asason iinsiyyat prosesinido inkisaf etdirir.
Birlikdo oynayan usaqlar basqa bir usagin istoklorini vo horakatlorini nozore almaga, fikirlorini
miidafis etmoy9, birgs planlar qurmaga vo hoyata kecirmayo baslayirlar. Buna gora do, oyun bu
dovrdo usaqlarin {nsiyyetinin inkisafina boyiik tosir gostorir. Moktobogador yashi usagin
homyasidlari ils arasinda iinsiyyst asason birlikdo oyun prosesinds inkisaf edir. Birlikdo oynayan
usaqlar basqa bir usagin istoklorini vo harakatlorini nozors alir, onlarin fikirlorino hrmat etmayo
vo miidafio etmoya soy gostarir, birgo planlar qurmaga vo hoyata kegirmoyas baslayirlar. Buna gors
do, oyun bu dovrdo usaqlarin iinsiyyetinin inkisafina bdyiik tosir gostorir. Miiasir dovrdo
texnologiyanin hoyatimiza daxil oldugu vaxtda usaqlarin oqli qabiliyyotlorinin inkisaf
etdirilmosindo miioyyon elektronik vasitalordon, xiisusilo miixtolif kompiiter oyunlarindan istiado
edilir.

Noatico

Moktobagador yas dovrii usagin intellektual, sosial, emosional vo yaradici inkisafinin tomal
morhoalasidir. Bu morhoalods usagin tofokkiirii, yaddasi, toxoyyiilii, nitqi vo digqgati kimi asas idrak
bacariglarinin inkisafi moktobs ugurlu keg¢id {iciin zoruri sortlor yaradir. Aragsdirmalar gostorir ki,
maktoba hazir olmaq yalniz biliklorle deyil, eyni zamanda psixoloji va idrak proseslorinin inkisaf
soviyyasi ilo miioyyon olunur. Bu baximdan L.A. Venger, L.S. Viqotski, Y. Yerasek kimi
miitoxassislorin metodik yanagmalari usagin idrak imkanlarini miioyyon etmoayo vo onun fordi
xiisusiyyatlorino uygun tolim strategiyalarini formalasdirmaga imkan verir.

Oyunlar bu inkisafin on tosirli vasitelorindon biridir. Didaktik oyunlar, siijetli-rollu foaliyyatler,
qavrayls vo montiqi tofokkiirs osaslanan tapsiriglar usaqlarin hom intellektual, ham do sosial
bacariglarin1 giiclondirir. Maqalods qeyd edilon metodlar vo diaqnostik yanasmalar torbiyagi-
miiollimlar va valideynlor ii¢lin faydali istiqgamat vera bilar.

Moaktabs intellektual hazirligin diizgiin qiymatlondirilmasi vo stimullasdirilmas: usagin galacok
tohsil ugurlarini tomin etmaklo yanasi, onun fordi inkisafinin da asasini toskil edir. Bu sababdon
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moktobogador tohsil miiassisolorindo bu istigamots xiisusi diqqet yetirilmali, fordi yanasma vo
yaradici miihit tomin olunmalidir.
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Abstract:

This paper explores the legal and institutional architecture of public investment governance in

Azerbaijan from a comparative public administration perspective. Anchored in the 2024
Presidential Decree and the foundational 2010 regulations (E-qanun 19404), the study critically
analyzes how Azerbaijan structures the planning, implementation, and monitoring of state
investment programs (SIPs). Using a theoretical and doctrinal approach, the paper compares
Azerbaijan’s framework with selected models from European Union member states and OECD
practices, emphasizing the principles of transparency, accountability, and subsidiarity. It argues
that while Azerbaijan has made substantial progress in codifying its public investment regime,
key gaps remain in parliamentary oversight, stakeholder engagement, and legal mechanisms
for performance evaluation. The study concludes by recommending legal and institutional
reforms to better align Azerbaijan’s public investment governance with international standards
and best practices, thereby enhancing its long-term fiscal sustainability and administrative
integrity.
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Introduction.

State investment programs are critical tools through which governments coordinate large-scale
public investments in infrastructure and development projects. In Azerbaijan, as in many countries,
these programs are governed by a detailed legal framework and institutional structure that shape
how projects are selected, financed, implemented, and evaluated. This paper examines the legal
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basis and governance structures of Azerbaijan’s State Investment Program (SIP), with particular
attention to its 2010 regulations (E-Qanun 19404) and the 2024 Presidential Decree updating
those rules. Key principles — transparency, accountability, and subsidiarity — are evaluated in
Azerbaijan’s context, and the system is compared with practices in other jurisdictions (e.g.
European Union/OECD models, and cases like Estonia). Alignment with international public
investment standards (OECD, 2014; IMF, 2019; World Bank, 2018) is assessed, and institutional
challenges and reform needs in Azerbaijan are critically discussed. The analysis is doctrinal,
drawing on legal texts, official documents, and policy analyses of public investment governance.

Methodology. The research is based on a review of primary legal texts (Azerbaijani presidential
decrees and regulations) and authoritative secondary sources (international guidelines and
analyses). We interpret the provisions of Azerbaijan’s SIP regulations (including the 2010 rules
and 2024 revision) and situate them within public investment management theory. Comparative
insights are drawn from EU/OECD documents (e.g., OECD, 2018; OECD, 2014) and case
examples (Estonia). International standards such as the IMF’s Public Investment Management
Assessment (PIMA) framework inform evaluation of best practices (IMF, 2019). The approach is
non-quantitative and doctrinal, focusing on legal doctrine, administrative procedures, and
normative principles.

Legal Basis and Governance Structures in Azerbaijan

Azerbaijan’s SIP framework is grounded in presidential decrees and cabinet regulations. The
foundational rule was Presidential Decree No. 239 of March 17, 2010, which approved the “Rules
on the preparation, implementation, monitoring, and evaluation of the State Investment Program”.
That decree aimed “to increase the efficiency of state investment” and mandated a formal process
for SIPs. It explicitly tasks the Cabinet of Ministers and relevant ministries to align existing norms
with the new rules, to prepare guidelines for project appraisal (the decree itself authorized forms
for quarterly and annual progress reports), and to ensure oversight of investment efficiency. In
short, the 2010 Rules established a multi-stage pipeline: project proposals originate with “ordering
organizations” (government agencies), are vetted by the Ministry of Economic Development, and
then submitted to the Cabinet for financing and prioritization. Presidential Decree incorporates
planning principles consistent with international models such as those outlined by the IMF (2019).
The introduction of structured ex-post evaluation in Azerbaijan’s 2024 SIP reforms reflects global
recommendations for results-based monitoring (World Bank, 2018).

The Cabinet’s role was central: the 2010 decree instructs it to adapt all normative acts to the new
SIP rules and to prepare evaluation instructions. Ministries (e.g. Economy and Finance) were
required to design specific reporting formats and evaluation forms. Together, these provisions
created an institutional structure in which the Ministry of Economy (then “Economic
Development”) coordinated the SIP, the Cabinet oversaw budgetary integration, and sectoral
ministries acted as project “customers” under the general program. Notably, the 2010 rules did not
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explicitly mention audit or independent evaluation bodies; project feasibility and priority were
determined administratively.

This architecture remained in place for over a decade, with only minor amendments. A 2019
presidential decree amended the 2010 Rules to involve the Supreme Audit Institution (the
Accounting Chamber). Specifically, two clauses were revised to add the Accounting Chamber
alongside the Cabinet and Finance Ministry for approving project lists and annual reports. This
change implicitly enhanced accountability by subjecting the SIP to external audit review.
Nonetheless, the core governance remained: planning and decision-making stayed with the central
authorities, and the SIP was a medium-term, Cabinet-driven program.

In December 2024, a new Presidential Decree was signed to overhaul the SIP framework. Citing
constitutional authority to improve the efficiency and oversight of state investment, President
Aliyev directed that the 2010 Rules be replaced with a new edition. The 2024 Decree (effective
April 2025 for new projects) explicitly states that the rules will cover “organization, legal and
economic foundations” of SIP preparation, implementation, and evaluation. It reaffirms that
Azerbaijan’s Ministry of Economy (successor to the Economic Development Ministry) has the
coordinating role for all SIP activities. In effect, the decree maintains the centralized model but
strengthens formal procedures: it mandates that within two months the Cabinet must issue
regulations for SIP project monitoring and evaluation (as provided by the new rules), and the
Ministry of Economy must adopt detailed reporting templates. The presidential text itself
emphasizes efficiency and “improvement of the mechanism” for SIP cycle management.

Thus, Azerbaijan’s legal basis rests on presidential decrees (with Cabinet regulations as
implementing norms). The SIP is a government program prioritized by the President and managed
by the Ministry of Economy. Over time, the institutional framework has become more structured
(with formal evaluation steps) but remains concentrated at the central level.

Key Features of Azerbaijan’s SIP Rules

Program definition and planning. The 2024 rules define the SIP as a medium-term program for
public investments. Article 1 of the new Rules defines the SIP as a document that “determines the
directions, timing, volume, and ordering institutions, and a named list of investment projects”
funded by the state budget and other sources over a multi-year horizon. In other words, it is a
multi-annual pipeline of projects aligned with national strategies. By law, both ongoing
(carryover) and new projects must meet substantive criteria to be included: new projects require a
concept, feasibility study and must be endorsed by the Ministry of Economy. Importantly, the SIP
covers all major state-financed investments (with some security-related projects exempted). This
aligns with international practice: the IMF’s Public Investment Management Assessment notes that
effective public investment requires “comprehensive, unified, medium-term planning and
objective criteria for appraising and selecting projects”. Azerbaijan’s SIP is by design a medium-
term expenditure program, linking projects to the state budget process.
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Implementation and monitoring. Once projects are in the SIP, the Ministry of Economy oversees
implementation. Under the new rules, the Economy Ministry “coordinates the implementation of
all measures provided in the SIP” and supervises that projects progress on schedule. Ministries and
state agencies (the ordering organizations) carry out projects via procurement and contracts.
Regular reporting is required: the 2010 and 2024 rules established that project implementers must
submit quarterly and annual performance reports to the Economy Ministry. The Cabinet (with the
Ministry of Economy) also assesses SIP execution at year-end. In 2024, legislation explicitly
directed the Cabinet to promulgate a detailed evaluation procedure, ensuring that monitoring and
ex-post evaluation become standard. These provisions mirror best practices in public investment
governance, which stress that projects should be “fully funded, transparently monitored, and
effectively managed” throughout implementation. By codifying reporting formats and audit trails,
Azerbaijan has moved toward that model.

Evaluation. The Rules create a formal evaluation cycle. Project proposals undergo an initial
concept review, then an interim technical-economic appraisal, and finally a comprehensive
feasibility analysis before being funded. The definitions in the 2024 Rules clarify this: an “initial
opinion” is issued on project concepts, an “interim opinion” on preliminary feasibility, and a “final
opinion” on a project’s conformity with development goals. If a project receives positive final
evaluation, it enters the SIP priority list. This tiered approach to appraisal aligns with OECD
recommendations that highlight the importance of transparent, evidence-based project selection.
However, it remains unclear how technically rigorous these appraisals are or whether independent
experts review them. The rules do not require external cost-benefit studies beyond the ministries’
OWN reviews.

Transparency and accountability. The legal texts do not contain explicit transparency
requirements (e.g. public disclosure of project data) and much of the SIP deliberation happens
behind closed doors. The 2010 decree and 2024 rules do commit implementers to provide
information to the state and, since 2019, to the Accounting Chamber. These steps improve
accountability by involving the state audit body. For instance, the 2019 amendment added the
Accounting Chamber to the list of entities approving SIP results, implying that project outcomes
can be audited like budget expenditures. The new rules also institutionalize annual ex-post reviews
(to be completed 6 months after project completion). These changes bring Azerbaijan closer to
international norms of oversight, where external audit institutions play a key role in holding
governments accountable. Nevertheless, the SIP process remains mainly administrative: citizens
and parliaments have limited visibility, and the President retains strong control over priorities.

Subsidiarity and decentralization. Azerbaijan’s SIP is fundamentally centralist. Projects
originated by ministries or central agencies, and there is no formal mechanism for local or regional
governments to propose projects or influence the SIP. By contrast, the principle of subsidiarity
(common in EU governance) holds that decisions should be made at the most local competent
level. In Estonia, for example, a national spatial plan was developed with extensive local input and
much implementation is delegated to municipalities. The OECD notes that effective public
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investment often requires “coherent planning across levels of government”, with mechanisms
ensuring sub-national plans align with national goals. In Azerbaijan, however, such multi-level
coordination is minimal: the SIP is presented as a unified national program, and regional authorities
implement but do not shape it. This top-down model limits participation by local stakeholders and
may reduce the relevance of some investments to local needs.

Comparative Perspectives (EU/OECD Examples)

To illuminate Azerbaijan’s approach, it is useful to compare with other systems. According to
Musgrave and Musgrave (1989), aligning public investment with regional needs is essential for
equity and efficiency in public finance. In the European Union, member states’ public investment
practices are influenced by common frameworks (EU budget rules, Cohesion policy, procurement
law) and by domestic reforms. For example, Poland (an EU member and OECD country) enforces
a medium-term budget framework that integrates investment with fiscal planning. Recent Polish
legislation created an “Integrated Investment Plan” allowing private investors to propose projects
and collaborate with municipalities on zoning, reflecting a participatory and decentralized twist.
More broadly, EU countries are expected to apply transparent procurement procedures and cost-
benefit analysis under EU law, and investment projects often require public hearings or
parliamentary approvals. These norms promote accountability and public involvement beyond
what is seen in Azerbaijan’s centralized SIP.

Estonia offers a concrete case of strong practices. According to OECD (2018) Estonia articulates
a strategic development vision (“Estonia 2030+”) that guides investments and combines it with
robust e-governance. The national spatial plan was drafted by the central government with input
from counties, municipalities, experts and citizens via online platforms and public events (OECD,
2018). According to OECD, much planning and implementation authority in Estonia is delegated
to municipalities (subject to coordination). Notably, Estonia routinely merges or reforms local
governments to ensure they have capacity to carry out investment projects; the government
restructured municipalities (2016 Act) so even small towns meet minimum standards for managing
services. This contrasts with Azerbaijan’s SIP, where local actors have no formal role. In terms of
accountability, Estonia’s public audit and budget transparency standards are high (OA as an
independent auditor, detailed budget reports). For example, independent fiscal councils or the
Estonian National Audit Office regularly review capital spending, and budget documentation is
published online (IMF, 2019; OECD, 2018).

Norms and best practices. Both the EU and OECD emphasize the same core principles cited for
Azerbaijan, but often with different implementation. Transparency is manifested through open
bidding, public reporting, and anti-corruption safeguards. Accountability is enforced by strong
audit institutions and legislature oversight. Subsidiarity is practiced via defined sub-national
responsibilities and co-financing of local projects. Moreover, the EU promotes multi-level
investment (e.g. co-financed by EU structural funds) which requires coordination mechanisms
between Brussels, national, and local bodies. While Azerbaijan’s recent legal reforms echo some
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of these ideas (e.g. requiring formal reports and adding the audit office), they fall short of the multi-
tier governance models seen in EU/OECD countries.

Alignment with International Standards

International bodies have developed guidelines for effective public investment. The IMF’s Public
Investment Management Assessment (PIMA) framework (2019) identifies key institutions for
the investment cycle (IMF, 2019). It stresses that sound planning requires a unified, medium-term
approach and transparent selection criteria, that budgeting should link with a multi-year strategy,
and that implementation should be fully funded and monitored. Azerbaijan’s SIP is explicitly a
multi-year plan (officially “medium-term”) and does use formal priority lists; this is broadly
consistent with PIMA’s principles. The new rules also embed approval stages and mandated
feasibility studies, reflecting the PIMA recommendation for thorough project appraisal. Moreover,
PIMA highlights the need for institutions that enable cross-sector coordination and oversight. The
2024 reforms strengthen coordination (Ministry of Economy at the center) and introduce structured
monitoring. They align with IMF/World Bank advice on creating a whole-of-government process
for major projects.

The World Bank and OECD similarly advocate investment frameworks that ensure fiscal
sustainability and project quality. For instance, OECD guidance suggests that countries publish
information on their investment plans and engage in public scrutiny. While Azerbaijan’s legislation
does not require public disclosure of all SIP details, there are moves to systematize reporting. On
the other hand, international standards stress fiscal rules or envelopes to counteract volatility in
investment. In Azerbaijan, however, there is no strict fiscal rule: withdrawals from the State Oil
Fund (SOFAZ) and SIP spending remain largely discretionary by executive decision. This
contrasts with best practice, where a medium-term fiscal anchor is recommended to prevent pro-
cyclical booms in investment. Without a clear fiscal rule or medium-term expenditure framework,
public investment can become prone to short-term political decisions rather than strategic
allocation (Allen, Hemming, & Potter, 2013). Azerbaijan’s dependence on oil revenues has led to
cyclical investment patterns, a challenge identified in fiscal governance literature on resource-rich
economies (Resource Governance Institute, 2013).

Despite the formal alignment of Azerbaijan’s SIP with global benchmarks, the World Bank (2018)
notes that implementation success depends heavily on administrative and technical capacity. Legal

reform in transition economies often requires both codification of norms and institutional capacity-
building to bridge the gap between formal rules and practice (UNCITRAL, 2021).

OECD country assessments also highlight the role of independent audits and performance
evaluation. In that respect, adding the Accounting Chamber to the SIP process (2019) and
formalizing post-completion evaluation in the 2024 Rules are positive steps. OECD principles
would further call for performance indicators and periodic spending reviews. It is not yet clear if
Azerbaijan’s new rules create actual benchmarks for project outcomes. Nonetheless, by codifying
the obligation to “evaluate the results and impacts” of projects after 6 months of completion, the
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legal framework now at least contemplates learning from completed investments —a move towards
accountability and efficiency that international bodies endorse.

Overall, Azerbaijan’s evolving framework appears to take inspiration from international norms.
The 2024 update especially signals awareness of critique: it aims to “improve the mechanism” for
SIPs, and mandates formal procedures akin to those recommended by the IMF and World Bank.
However, implementation capacity (detailed regulations, data management, real transparency) will
determine the true alignment with standards.

Challenges and Reform Needs

Despite these reforms, significant challenges remain in Azerbaijan’s SIP system. Volatility of
funding is a chronic issue. Azerbaijan’s budgets are heavily oil-dependent, and revenue swings
lead to unstable investment. The Resource Governance Institute notes that “sharp year-to-year
fluctuations in expenditures are undesirable” and have hampered growth. With no binding rule on
withdrawals from SOFAZ, spending is pro-cyclical. In practice, Azerbaijan has often changed the
SIP multiple times annually, making it difficult to track or enforce the program. This ad-hoc
adjustment of the SIP undermines both transparency (the public cannot see a consistent plan) and
accountability (few can ensure that spending follows the plan). The 2024 decree’s clause that the
new Rules do not apply to projects prepared before April 2025 suggests another issue: overlapping
old and new systems can create confusion during the transition.

Governance and oversight gaps also persist. Although the Accounting Chamber now has a role,
parliamentary and public oversight of SIP projects is minimal. The Azerbaijani legislature does
approve the budget, but detailed project appraisals are often kept secret (for example, large
infrastructure projects’ costs were typically not itemized in budget documents, a practice criticized
by auditors). Civil society and the media have limited access to SIP deliberations. The principle of
transparency thus remains weak in practice: international observers have pointed out that “/ittle
detail is available to verify whether expenditures are aligned with the program”. Without timely
publication of plans and results, opportunities for corruption or misallocation exist.

Administrative capacity is another concern. The World Bank and IMF note that Azerbaijan’s
public investment efficiency is low. International indices rank Azerbaijan in the bottom quartile
for governance effectiveness. Projects may suffer from poor cost estimation and delays.
Strengthening technical appraisal skills and project management at line ministries would help, but
this is not easily remedied by laws alone. The 2024 rules’ requirement for project feasibility studies
is positive, but effective implementation requires trained personnel and data systems (an “enabling
factor” in PIMA).

Subsidiarity and coordination. As noted, the SIP lacks a built-in multi-level coordination
mechanism. With ongoing national efforts to grant more autonomy to regions (e.g. the new Local
Self-Government Law), the SIP process may need to adapt. Reforms could formalize a role for
regional authorities in nominating investment priorities or co-financing local infrastructure
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(following OECD examples of vertical co-financing). This would improve efficiency by targeting
projects that meet real local needs, and it would distribute the administrative burden. The EU case
shows that involving sub-national bodies can yield better-tailored investments (e.g., Poland’s
Integrated Territorial Investments). Azerbaijan may consider legal amendments to clarify the
division of responsibilities between national and local governments in investment planning.

Fiscal rules and budgeting. A key reform area is introducing fiscal discipline. As noted by RGI
(2013), Azerbaijan lacks a comprehensive debt rule or expenditure ceiling, meaning that SIP
spending has been limited only by the President’s impulses. Adopting a multi-year budgeting
framework tied to a fiscal rule (for example, a cap on the non-oil deficit as suggested in 2011°s
Concept) would stabilize investment funding. The PIMA framework would also advise integrating
the SIP within a Medium-Term Expenditure Framework (MTEF) so that the program is backed by
legally binding budget envelopes. Transitioning the SIP from ad-hoc presidential programs to a
line in the state budget (with clear fiscal parameters) would be a major shift towards international
best practices.

In summary, Azerbaijan’s SIP legal-institutional framework has become more robust on paper,
especially with the 2024 decree. It now includes structured planning, built-in monitoring, and steps
toward audit oversight. However, challenges of political control, funding volatility, and limited
transparency continue to constrain effectiveness. Further legal reform could address these gaps —
for example, codifying public access to SIP documents, enhancing the role of independent
institutions, and requiring alignment with a multi-year budget rule. Politically, ensuring genuine
accountability (beyond top-down controls) may require a cultural shift as much as new laws.

Conclusion

Azerbaijan’s state investment program is governed by a formal legal framework anchored in
presidential decrees and executive regulations. The 2010 rules and the updated 2024 version define
how projects enter the program, who is responsible, and how performance is reported. These
documents prioritize centralized planning and stress efficiency and economic evaluation.
Compared with EU/OECD models, Azerbaijan’s SIP emphasizes executive control over multi-year
planning, with less emphasis on public participation or local subsidiarity. Recent reforms show
movement toward international standards: multi-year budgeting, formal appraisals, and audit
oversight echo IMF/OECD principles. Nonetheless, issues remain: the SIP process can be unstable
and non-transparent, and fiscal discipline is weak. The legal framework is necessary but not
sufficient — implementation quality is the ultimate test. Overall, the 2024 reforms represent
progress in codifying a systematic approach, but for real improvement Azerbaijan will need to
reinforce transparency mechanisms, strengthen independent oversight, and integrate sub-national
stakeholders, drawing on the experience of OECD/EU peers.
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MODONCIXARMA SONAYESININ IQTISADIYYATI VO
MUASIR DOVRUN TOLOBLORI

1 Mehdi Baghirov

https://doi.org/10.69760/gsrh.0250203005

Xiilasa:

Tadgiqatin mogsadi — Olkonin iqtisadi sisteminin formalasdirilmasinda modongixarma

sahasinin yeri vo rolu haqqinda informasiyanin iimumilogdirilmasi, onun iimumi vo spesifik,
ixtisaslagdirilmig istiqamatlor lizro todqgiqatlara moruz qoyulmasi, dinamik iraliloma va toraqqi
vaziyyatindo meyllonmonin agkarlanmasi vo doyarlondirilmasi.

Tadgiqatin metodologiyasi — miisahido, qruplasdirma, miiqayisali tohlil, induksiya, deduksiya,
miitlaq va nisbi kamiyyatlor, balans metodlarindan istifads olunmasi.

Tadgiqatin naticalari — syani tosvir vasitolori bazasinda aragdirma obyektlori hagqinda miifas-
sal informasiyanin miioyyon edilmosi, realliq vo doaqiqlik doracosi daha yiiksok olmasi
mogsadlora uygun hesab edilon saho vo istigamotlordo iqtisadi-riyazi vo digor toyinath
hesablamalara miiraciot olunmanin osaslandirilmasi, tadqiqatlara oslave alot vo mexanizmlorin
calb olunmasinin miimkiinliik doracalorinin qiymatlondirilmasi.

Tadgiqatin nazari va tacriibi ahamiyyati — modongixarma sonayesinin 6lko iqtisadiyyati tigiin
ohomiyyatini nazars alaraq onun torkib elementlori iizra diversifikasiya addimlariin atilmasi,
sahonin prioritet yon vo istigamatlorinin kompleks miisahido altina alinmasi, onlarla baglh
dinamik horakatlilik baximindan iqtisadi informasiyanin toplanilmasi.

Tadgiqantin orijinalligt va elmi yeniliyi — zongin torkiblo forglonon madongixarmanin prioritet
istigamatlori {izra iqtisadi miistovide goxamilli qiymatlondirme vo tohlilo meruz qoyulmasi,
bohs olunan situasiyalarin innovativlik va inkliizivlik proseslorins na doracods agiq oldugunun
miisahido altina alinmasi.

Acar sozlor:

sanaye sahalari, madangixarma sanayesi, istehsal miiassisalori, rogamsallasma, innovasiya

Giris.

Miiasir comiyyat, onun sosial-psixoloji inkisafi vo iqtisadi toraqqisi goxsayli aragdirma masalo va
problemlorini, hom¢inin yaranmis situasiyalardan ¢ixis yollarini 6ziinde tomorkiizlogsdirmokdadir.
Olkonin iqtisadi sistemi, onun farqli amillor bazasinda torenniim olunan qurulusu sahalorin lokal
faaliyyati ilo yanast onlarin qarsiliqlt slagalari vo asililiglar haqqinda tosavviir yaratmaqdadir.
Miixtolif tosnifatlara moruz qalan sonaye bir sira tasniflogdirmo slamatlorine moruz qalmaqdadir
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Azerbaijan. ORCID: https://orcid.org/0009-0000-4111-8978.
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ki, onlarin sirasinda istehsal obyekti vo subyekti, miilkiyyat formasi, monsubiyyat, sldo olunma
vasaiti vo formasi kimi oslamotlor miihiim rol oynamaqdadir.

Tadqiqatda bizi maraglandiran ilk ardicilliq “igtisadi sistem — sonaye” hesab olunmaqdadir.
Inkisaf etmis vo etmokdoa olan dlkolorin tacriibasi gdstarir ki, iqtisadi manqalarm ardicil alage vo
astliliglarinin mogsadyonlii sokilds ifado olunmasi 6ziiniin spesifikasiyalar1 gozlonilmoklo hoyata
kecirilmokdadir. Mogalodo sonaye sahosino miiraciot etmomizin osas sobabi — miivafiq sferanin
olka igtisadiyyati {i¢iin shamiyyatindan irali galmokdadir.

Migyasindan vo istifado realliglarindan asili olaraq modongixarmanin bohs olunan yénlori xammal
novlorinin hasilat1 vo sonraki emalin1 hoyata kegirmokdodir. Madongixarmada daxili istehlak vo
ya ixrac mogsadilo istifado olunan hasilat hocmlori ilk névbads “tolob — toklif” tarazliginin
bazasinda, miqdar-moblog sokillondirilmosinds toronniim olunmaqdadir. Xam neft vo qaz
kondensatindan basqa arasdirmaya moruz buraxilan sferaya qizil, giimiig, mis, domir vo digor
faydali qazinti novlori do daxil edilmokdadir. Bohs olunan yondo homin elementlorin iqtisadi
dovriyyoys yararlilig dorocesi  ¢oxsayli  konfiqurasiyalar tiizro arasdirilmagda vo
qiymatlondirilmakdadir (Bagirov, 2023, s. 39).

Digor torofdon, todqgigatin formalasdirilmast niimunovi gaydada bir sira morhoaloalori ohato
etmokdadir (sxem 1).

Sxem 1. Olkonin iqtisadi sistemi v sonayenin torkib elementlori

OLKONIN IQTIiSADI SISTEMi UZRO TORKIB HiSSOLOR

v | ! !

Maddi istehsal Xidmot Sosial-madani Sair faaliyyot
sahalari saholori sahalor saholori

v v V v

Senaye Kand tosarriifati Tikinti Sair maddi-istehsal saholori

v N N \%

Madangixarma Emal Elektrik enerjisi, qaz va buxar Su tachizati, tullantilarin
sonayesi sonayesi istehsal1, boliisdiiriilmasi vo tochizati tomizlonmasi vo emal1
A v
Xam neft vo tobii qaz Metal filizlorin Moadongixarma sonayesi sahasindo
hasilati hasilat1 xidmatlorin gostorilmasi vo s.

Mbonba: Korimov, K. S., & Zeynalova, S. C. (2024). Layihalorin idara edilmasi. ADNSU
Nosriyyati.
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Sxem 1-don do goriindiiyli kimi, 6lkonin igtisadi sistemin tosvirindon madongixarma sonayesind
vo onun torkib hissolori olan metal filizlorin hasilati vo modongixarma sonayesi sahosindo
xidmotlorin gostorilmasine godor olan yol miirokkobdir. Dord pillali “monzoronin” yaranmasi
altsistemlorin qarsiliqli alage v asililiq seraitinde arasdirilmasini tolob etmakdadir.

Sanaye sahasinin vd azarbaycan respublikasinda onun tasokkiilii

Qeyd olundugu kimi, sonaye — olkonin iqtisadi sisteminin mithiim sahasini (homginin sferasini)
toskil etmokdadir. Milli omlakin formalasmasinda xiisusi rol oynayan, istor 0z, istorso do digor
saholorin tammoenali foaliyyatinin tomin edilmasinds “yaradic1” faaliyyatlo tomsil olunan miivafiq
saho Olko daxilinde foaliyyst gostoron digor saha voonlarin torkib elementlorinin foaliyystinin
toskilindo dziinamaxsus rol oynamaqdadir. Olkalorin iqtisadi sistemlorinin toskili vo ahongdar
foaliyyatlorin tomin edilmosinde sonayenin rolu danilmazdir. Istehsal vo geyri-istehsal toyinath
uzunmiiddatli aktivlerin yaradilmasi yolu ilo 6lkonin iqtisadi giicli vo qilidratinin yiliksalmasino
miistoqim vo geyri-miistoqim sokildo sobab olan sonaye sosial sferanin inkisafinda da miihiim rol
oynamagqdadir (Litvinenko, 2023, s. 294).

Onun arasdirilmasi istor timumilikdo makroiqtisadi aspektdo, istorso do fordi makroiqtisadi
istigamatlor iizro hoyata kecirilmalidir. Konkret hesablamalara kegmoazdon ovval cadval 1-ds oks
olunmug makroiqtisadi naticalors diggst yetirmok magsadouygun olardi.

Cadval 1.Sonaye sektoru {izro asas makroiqtisadi gostaricilor

Gostaricilor 2019 2020 2021 2022 2023
1. | Blava doyar, cari qiymatlorlo, milyon manat 33885,9 | 24732,6 | 39956,6 | 68732,6 | 49759.2
2. | Umumi monfoet, cari qiymotlorle, milyon manat 30489,5 | 20875,2 | 35704,4 | 64187,1 | 44824.9
3. | Xalis manfaat, cari qiymatlorls, milyon manat 28628,9 | 18280,8 | 33258,5 | 61573,7 | 42388.5
4. | Osas kapitala investisiyalar, milyon manat 9258,0 9065,3 7507,3 7172,1 8405,7

Monba: stat.gov.az/source/industry/az/002-003

Cadval 1-in molumatlarina osaslanaraq qeyd edo bilorik ki, comlonon molumatlar vasitesilo sonaye
sektoru iizro forgli aragdirmalarin vo onlarla slagali hesablamalarin icrasi miimkiindiir. Onlarin
sirasinda ilk ndvbado asagidakilar: xiisusilo geyd etmok miimkiindiir:

v “obyektlorin” dinamika qaydasinda vaziyyatlorina aydinliq gatirilmasi. Yaddan ¢ixaril-
mamalidir ki, hor hanst obyektin voziyyatino “siikunot” voziyyati kimi yanasilmas: todqiatin
natamam sokildo icra olunmasina sorait yaratmaqdadir. Todqiqatlarin dinamika qaydasinda
miisahido altina alinmasi tadqiqat obyekti ilo bagli miitlog, nisbi, bazi hallarda iso hor iki
mozmunlu komiyyatlorin xidmotlorindon istifado etmoklo timumilosdirilmis, sistemlosdirilmis,
komplekslosdirilmis, homg¢inin ahongdarliq toloblorine cavab veron noticolorin ortaya
cixarilmasina sabab olmaqdadir (Moxkep, 2023, s. 91).

v timumi manfaatin illar iizra hanst hissasinin xalis manfaat saklinda mévcud olmasi. miivafiq
band eyni zamanda timumi iqtisadi miistavi ilo yanas1 maliyys tomalli miistovinin sintezi haqqinda
molumatlar1 dasimaqdadir. Belo ki, manfost — har bir tosorriifat subyektinin foaliyyatinin mithiim
yekun naticosi kimi ¢ixig etmokdadir. Digor torofdon, miiassisalar torafinden oalds olunan monfoot
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iqtisadi-togkilati, hiiquqgi-tonzimlomo, ugot-tohlil vo audit, konsalting, fraksiyalasma va s.
sferalarda coxsayli cari vo perspektiv foaliyyotlorin tocriibbodo reallasma monboyi rolunu
oynamaqdadir (Makgret & Makmilan, 2022, s. 156).

v asas kaptala yonalan investisiyalarin artim templarina aydinlq gotirilmasi. Bohs olunan
fikir vo onun la olagoli iroli siiriilon miilahizolor 6zlinlin ¢oxsaxoliliyi, vo forqli ohomiyyat
mozmunlart ilo forqlonmokdodir. Belo ki, iimumilikdo sonaye sahosinin maliyys vo digor
imkanlarina asaslanaraq ilk ndvbass iqtisadi vo sosial sferalarda sistemli islorin icrasina imza
atmaq miimkiindiir. Haqqinda fikir yiiridilon istiqgamotlorin daxili torkib elementlorinin no
doracads zongin olmasini, inkliizivlik platformasi ilo vohdot halinda nozars almaqla haqiqi tocriibi
imkanlarin gqiymatlondirilmasi diapazonunun shatsliliyi haqqinda miitoraqqi fikir vo tovsiyalorin
bildirilmasi miimkiindiir (Korimov & Zeynalova, 2024, s. 192).

Miisahido olunan 2019 va 2023-cii illorin miiqayisali arasdirimasi gostorir ki:

1. alava doayor iizra artim — 15873,3 milyon manat (49759,2 — 33885,9) vo ya 46,8% (49759,2 :
33885,9);

2. timumi manfaat tizra artim — 14335,4 milyon manat (44824,9 — 30489,5) vo ya 47,0% (44824,9:
30489,5);

3. xalis manfaat iizra artim — 13759,6 milyon manat (42388,5 — 28628.,9) vo ya 48,1% (42388,5 —
28628.9);

4. asas kapitala investisiyalar tizra gerilomo — 852,3 milyon manat (8405,7 — 9258,0) va ya 9,2%
(1 —8405,7 : 9258,0);

5. 2019-cii ilde imumi monfaatin torkibinds xalis manfastin pay1 93,9% toskil etdiyi halda, 2023-
cti ildo 94,6%-0 barabor olmusdur.

6. olds olunmus timumi manfootdon osas kapitala investisiya kimi 2019-cu ilds 30,4%, 2023-cii
ildo 18,8% toskil etmisdir (geriloma 11,6%).

Yerino yetirilmis hesablamalar ilk 6nco yaradilmis slave doyar gdstoricisi tizro iimumi monfaatlilik
payinin xiisusi ¢oki etibari ilo 0,2% arti§ina dolalot edir ki, bu da intensivliyin tozahiirii kimi ¢ixis
etmokdadir. Cadval molumatlarinin lokal aragdirilmas: gostoricilor 2022-ci ilin keskin artimlarla
miisayot olundugunu nilimayis etdirmokdadir. Cadvel komiyyetlorinin silsilovi qaydada
aragdirilmasi sonaye sektorunda “iifuqi” miistovido asagidaki yeni nisbi siralarin yaranmasina
sobab olmaqdadir:

a) Olavo doyoer tizra: 2020/2019 — geriloms 27%, 2021/2020 — artim 61,6%, 2022/2021 — artim
72,0%, 2023/2022 — geriloma 27,6%;

b) Umumi menfaat {izra: 2020/2019 — geriloma 31,5%, 2021/2020 — artim 71,0%, 2022/2021 —
artim 79,8%, 2023/2022 — gerilomo 30,2%;

c¢) Xalis monfaat lizra: 2020/2019 — geriloms 36,1%, 2021/2020 — artim 81,9%, 2022/2021 — artim
85,1%, 2023/2022 — geriloma 31,2%;

d) Osas kapitala investisiyalar lizra: 2020/2019 — geriloms 2,1%, 2021/2020 — geriloma 17,2%,
2022/2021 — gerilomas 4,5%, 2023/2022 — artim 17,2%;
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Daha aydin tosvir vo monimsoma maqsadils diagram 1-3 miiraciot etmak yerina diigordi.

Diagram 1-in illor iizro nisbetlori silsilovi qaydada ifado edon goriiniisii ilk novbodo asagidaki
informasiyanin qonastino varmaga imkan yaratmaqdadir.

a) Miisahido altina alinan riiblor sirasinda gdostoricilori oan asag1 soviyyado olan period birinci
(2020/2019), an yiiksok saviyyadas olan isa ti¢iincii (2022/2021) olmaqdadir;

b) Ikinci va iiglincii dovr orzindo osas maliyya gostoricilorinda (investisiyalar istisna olmagla)
artim miisahido olundugu halda, asas kapitala qoyuluslar ancaq dordiincii perioda tosadiif edir ki,
bu da osas mohsul vo maliyya resurslarinin voziyyotindo gerilomoyo cavab olaraq
qiymatlondirilmalidir.

Diaqram 1. Makroiqtisadi gostoricilor iizro nisbi miiqayiso soviyyalori
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Burada: H - alave dayar, I ' - imumi manfaat, - - xalis manfaat, i - azas kapitala investisiyalar

Umumilikdo sonaye, o ciimlodon modongixarma sahosindo icra olunan iqtisadi todgiatlarda
milkiyyot formasina aidiyyat moasolasi 6ziinomoxsus yer oynamaqdadir. Codval 2-do timumiyyatlo
sonaye, o ciimlodon modongixarma sahasinds mohsul (i, xidmot) sahosindo yer almis gerilomonin
osason hans1 miilkiyyot komponenti hesabaina bas vermasi hesabina miimkiin olmaqdadir.
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Cadval 2. Sonaye mohsulunun (islorin, xidmatlorin) miilkiyyat novlori {izro bolgiisii, milyon manat

Gostoricilar 2019 2020 2021 2022 2023
1. | Biitiin miilkiyyat novlori iizra 46999,2 | 37269,9 | 55229,1 863834 | 67296,0
2. | Dovlet miilkiyyati 8422 .4 8101,7 91943 10670,7 11664,4
3. | Qeyri-dovlot miilkiyyati 38576,8 | 29168,2 | 46034,8 75712,7 55631,6
4. | Xisusi miilkiyyat 7200,8 7852,0 9737,0 10379,0 10823,5
5. | Birgo (qarisiq) miilkiyyot 940,8 972,1 1568,1 1990,6 2263,5
6. | Xarici miilkiyyot 304352 | 20344,1 34729,7 63343,1 425446

Monba: stat.gov.az/source/industry/az/005

Cadval 2-don do goriindilyii kimi, miisahido altina alinmali olan ilk hesablama bloku naticolorini
“biitrin miilkiyyat novlari iizra” maddasi togkil etmolidir:

1. 2019-cii ilo nisbaton 2023-cii ilds sonaye mohsulunun biitlin miilkiyyst ndvlari izrs artim hocmi
43,2% toskil etso do, dinamika sirasinin on yiiksok gdstaricisi 2022-ci ils tosadiif edir (2019-cu ila
nisbaton 2022-ci ilds artim - 83,8%);

2. Homin dovrde dovlet miilkiyyaeti ilizra sonaye mohsulunun artimi 38,5% (vo ya 3242 milyon
manat) toskil etdiyi halda, qeyri-dovlet miilkiyyati {izro onun artim1 44,2% (vo ya 17054,8 milyon
manat) olmusdur;

3. Artimin komiyyat ifadolori xiisusi, birgs vo xarici miilkiyyat novlori arasinda miivafiq olaraq
50,3% (vo ya 3622,7 milyon manat), 2,4 dofo (vo ya 1322,7 milyon manat) vo 39,8% (vo ya
12109,9 milyon manat).

Yaranmis voziyyot artim hacmlori ilo yanasi onun sobablorinin dyronilmasi, zaoruri notico vo
tokliflorin hazirlanmasi, spesifik ¢ixis yollarimi gostormakdadir.

Madancixarma sanayesi — 01k iqtisadiyyatinin prioritet
Istigamati kimi

Qeyd olundugu kimi, sonaye 6lko iqtisadiyyatinin miihiim sahasi olmagqla yanasi, kifayst qador
zongin torkibi ilo farqlonmokdadir. Oz ndvbesinds istor yeni doyaryaratma, istarso do mosgulluq
vo digor yonlordo miivafiq istigamotin ohomiyyoti danilmazdir. Eyni fikirlor {imumilikdo
sonayenin torkib hissasi olan modongixarma hagqinda da demok miimkiindiir. (codval 3).
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Cadval 3. Sonaye istehsalinin saho strukturu, iimumi yekuna nisbotds faizlo

(miivafiq illorin faktiki giymatlori asasinda)

Gostaricilar 2019 | 2020{ 2021 | 2022 | 2023

Biitiin sonaye 100, 100,
100,04 0 | 100,0| 100,0| O

1| Madengixarma sanayesi 69,9 | 61,3] 65,6 | 749 | 67,0

2| Emal sonayesi 25,1 | 31,8 28,8 | 21,0 | 27,4
3| Elektrik enerjisi, qaz vo buxar istehsali, boliisdiiriilmasi va tachizati 43 6,0 4.8 4,7
4| Su tochizati, tullantilarin tamizlonmasi va emali 0,7 0,9 0,8 0,9

Monba: stat.gov.az/source/industry/az/010 1

Cadval 3-don do goriindiiyli kimi, todqgiqatin asas obyekti olan madongixarma da 2019-2023-cii
illordo toraddiid dorocasi (A) 2.9% toskil etso do, miivafiq dinamika sirasinda 2022-ci ilin
naticalorinds kifayot qodor asash “dalgalanmalar” miisahide olunmugdur (2019-cu illo miiayisado
- 5% artim, 2023-cii illo miigayisads 7,9% gerilomo). Eyni zamanda gdstormok yerina diisor ki,
2023-cii ildo modongixarmanin fordi gostoricilori sonaye istehsalini toskil edon digor torkib
komponentlordon dofslarle forglonmakdadir (emal senayesindon — 2,5 dofo, elektrik enerjisi, qaz
vo buxar istehsalindan - 14,3 dofs, su tochizati, tullantilarin tomizlonmasi vo emalindan — 74,4 dofa
coxdur). Bununla yanasi, arasdirmada miihiim yeri modongixarma sonayesi miiossisalorinin

iqtisadi gostaricilori tutmaqdadir. (cadval 4)

Cadval 4. Madongixarma sanayesi miiassisalorinin asas gostaricilori

Gostaricilar 2019 2020 2021 2022 2023

1. | Foaliyyat gostoran miisssisolorin say1, vahid 331 337 351 367 400
2. | Dévlat 25 25 24 24 22
3. | Qeyri-dovlat 306 312 327 343 378
4. | Senaye faaliyyati ilo masgul olmagq ii¢iin geyda

alimmus fordi sahibkarlarin say1, nofor 901 1036 1091 1143 1229
5. | Senaye mohsulunun (islorin, xidmatlorin) dayari,

miivafiq illorin cari qiymatlori ilo, milyon manat 32857,5 | 22836,3 | 36222,4 | 64745,3 | 45117,5
6. | Seonaye istehsal1 indeksi, avvalki ilo nisbaton,

faizlo (sabit qiymatlorlo) 100,4 93,9 101,4 97,7 97,7
7. | Olkado istehsal olunmus senaye mohsulunun

iimumi hacminds sahanin pay, faizlo 69,9 61,3 65,6 74,9 67,0
8. | Olko sonayesinin geyri-dovlot sektorunda sahonin

geyri-dovlat sektorunun payi, faizlo 78,5 70,7 76,3 83,8 76,8

Monba: stat.gov.az/source/industry/az/014
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Cadval 4-iin naticalorindon aydin olur ki, 2019-cu illo miiqayisado 2023-cii ilds:

v’ Foaliyyat gostoran miiossisalorin say1 artsa da (20,8%), homin artim osason qeyri-dovlat
miiassisalarinin hesabina miimkiin olmusdur (23,5%);

v' Sonaye foaliyyati lizro ixtisaslasan fordi sahibkarliq subyeklorinin saymda 36,4%-lik artim
miigahiso olunsa da, sonaye mohsulunun (isin, xidmotin) hocmindoki artim 37,3%-o0 borabor
olmusdur ki, bu da 2022-ci ilin naticolorino osaslanaraq (29,7%) istifado edilon osas fondlarin
tozolonmasindon vo daha miitoroqqi texnologiyalara kegiddon, faaliyyetin intensivliyinin
yiiksalmasindan irali golmokdadir;

v" Olko senayesinin qeyri-dévlet sektorunun pay1 miivafiq illor iizra 1,9% gerilomisdir ki, bu da
emal sonayesinin saho vo ilimumilosdirilmis gostoricilorinde yer almis artimlarla slagolon-
dirilmokdadir.

Yuxaridaki cadvaldon vo hesablamalardan goriindiiyii kimi, 6lks miqyasinda modangixarma
Oziiniin kifayat qodor boylik potensiali ilo forglonmokdadir. Neft vo qaz kondensati xammai ilo 6n
movqelors ¢ixan homin sahs halo uzun miiddoat 6lks iqtisadiyyatinin flagmani rolunda ¢ixis etmok
niyyetindadir.

Natica

Moqalado asas mogsadin 6lkonin madangixarma sonayesina imumi baxis tomin edilmasinds ibars
olundugu gostorilmokdadir. icra olunan hesablamalar, istifado olunan oyani tosvir vasitolorinin
informasiyalar1 2019-2023-cti illords haqiqi vaziyyatin na yerds olmasini gostormokdadir. Osas vo
gostaricilorin  askarlanmast vo torofimizdon ortaya ¢ixarilaraq sorgilonmosi bohs olunan
istigamoatds hoaqiqi vaziyyatlo bagli miistoqim, zorurst yarandigda iso homg¢inin miiqayisali sokildo
icra olunan tadqiqatlardan xabar vermokdadir.

Madongixarma sonayesi iizra haqiqi voziyyatin dyranilmasi bazi hallarda gerilomolorin yer aldig:
situasiyalara da sahidlik etmokdodir. Bununla belo istor 6lke hokiimati, istorso do SOCAR
torofindon qobul edilon foaliyyot programlari, onlarin hoyata kecirilmosi iisul, mexanizm vo
stiratlori bir sira hallarda bilorokdon, miixtalif sobablori tonzimloyacok gerilomolorin meydana
¢ixmasina sorait yaratmaqdadir.

Oz novbosindo, forgli soboblordon yer almis gerilomolorin digor qrupuna da modengixarma
sonayesinin tocriibosindo rast golinir ki, bu da miivafiq saho vo onun torkib elementlori {izro
arzuolunmaz gerilomalorin meydana ¢ixmasina sobab olmaqdadir. Maliyys noticalorinin planlas-
dirllmayan va prognozlara uygun golmoyon yekunlarlarima tosirlorlo 6ziinii ifado edon
arzuolunmaz gerilomalor istehsal-foaliyyat proqramlarinin hoyata kegirilmasindo manes olaraq
cix1s etmokdadir.

Bohs olunan vaziyyatlorin vo onlarin saboblarinin ¢oxamilli tesirlore moruz qoyulmasi eyni za-
manda miiasi inkisaf vo miitoraqqiliys doglu harakotlonmenin ¢oxsayli elementlorini aktivlosdir-
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mokdadir.Bu sirada miitoraqqi beynolxalq tocriibonin arasdirilmasi vo monimsanilmasi ilo yanasi
asagidaki islorin icrasini magsadouygun hesab etmokdodir:

v' roqomsallagma obyekt va istigamotlarinin miioyyan edilmasi;

v’ zoruri, spesifik quruluslarla forqlonon DATA-bazalarinin yaradilmast;

v’ “yaradic1” diisiincs tisullar1 vo mohsullarinin moagsadyonlii istifadasi;

v/ iimumi iqtisadi vo birbasa istehsal foaliyyotlorindo ¢oxsayli konfiqurativ element vo
situasiyalardan istifado olunmast;

v' obyektlar lizra zoruri nazari-metodoloji va sinag-tocriiba islorinin planauygun sokilds toskilinin
hoyata kegirilmasi;

v moadongixarma sanayesinin hor bir altsistemi, daxili foaliyyat istiqamatlori tizro fordi islorin
toskili bazasinda daha miitoraqqi naticolorin oldo olunmasina soraitin yaradilmasi va s. (UepHsbiiies
& Kantuena, 2022, s. 147).

Istor mogalonin asas hissosinda, istorso do “naticolor” bolmesinda tarafimizdon bildirilon fikir vo
tovsiyyalor axirinct deyil, “axarinc1” xarakterlo forqlonmokdadir. Ciinki, bohs olunan sahonin
Azorbaycan Respublikasinda toraqqisi, dlkomizds gobul olunan “Ragomsallasma faaliyyat” vo
“Siini Intellekt Strategiyasi”nin hoyata kegirilmosindo sistemli faaliyyotin aparilmasi vo digor
olagali islor iimumilikds senayenin, o climlodon onun modong¢ixarma istigamatinin miitomadi
iralilomasina sobab olacaqdir.
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Abstract:

This article delves into the linguistic features, classification, and intricate challenges
encountered in the translation of phraseological units between Russian and Azerbaijani
languages. Drawing upon established linguistic theories, particularly V.V. Vinogradov's
influential classification, it examines how phraseological units function as stable word
combinations with rethought meanings, categorizing them into phraseological fusions, unities,
and combinations based on their semantic cohesion and structural characteristics. The study
highlights the unique richness and cultural significance of phraseology in both languages,
noting how these expressions reflect national identity and serve as vital tools in oral folklore
and literary works. Furthermore, the article explores cross-linguistic similarities and
differences, including shared idioms, calques, and expressions with common origins. It
addresses the inherent translation difficulties arising from typological distinctions (inflective
Russian vs. agglutinative Azerbaijani) and cultural specificities, proposing various translation
methods such as equivalent translation, analogical translation, descriptive translation, and
compensation, supported by practical examples. The analysis underscores that understanding
phraseology is crucial not only for linguistic acquisition but also for appreciating the cultural
nuances and communicative expressiveness embedded within each language.
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I. Introduction: Unpacking the Essence of Phraseological Units

Phraseological units (PUs), often referred to as idioms or fixed expressions, represent a fascinating
and complex domain within linguistics. Phraseology, as a specialized field, is dedicated to the
study of these unique linguistic structures, examining their current state and historical evolution
within a language system. This discipline gained prominence around the mid-19th century, with
significant foundational contributions from scholars in post-Soviet countries who sought to
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elucidate the distinct nature of these linguistic entities. The core focus of phraseology involves
analyzing the categorical features of PUs to understand their unique role in language.

At their core, phraseological units are stable, multi-word combinations whose overall meaning
cannot be directly deduced from the literal meanings of their individual components. They are
defined as "separately formed formations with fully or partially rethought components,
phraseological meanings". Several key characteristics define these linguistic phenomena. First,
PUs exhibit a remarkable stability at the phraseological level, setting them apart from free word
combinations. They function as ready-made expressions, which speakers retrieve from memory
and reproduce in speech rather than constructing them anew. This inherent predictability of their
components is a hallmark feature.

Second, a fundamental trait of PUs is their non-compositionality, often termed idiomaticity. This
means that their collective meaning is not simply the sum of their parts. For instance, the English
idiom "kick the bucket" means "to die," a meaning entirely unrelated to its individual words. This
idiomaticity is the primary differentiator between PUs and flexible word combinations. Third,
many PUs are inherently figurative, employing vivid imagery that enriches speech and makes it
more expressive and impactful. Fourth, PUs are deeply rooted in the culture of their speakers,
reflecting the people's lifestyle, daily life, worldview, imagination, and historical development.
They are frequently described as a "gold reserve" of the national language. Finally, PUs operate as
single lexical units within a sentence, capable of fulfilling various syntactic roles. Their internal
structure is generally rigid, resisting the insertion of additional words or rearrangement of
components.

While the concept of PUs often emphasizes their stability and ready-made nature, implying a static
quality, a deeper examination reveals a more dynamic aspect. Phraseological units can provide
opportunities for changes in poetic language, allowing for intervention in phraseological facts.
This indicates that while PUs are generally stable for recognition and reproduction in everyday
speech, they can be creatively manipulated, particularly in literary or artistic contexts. This
interplay between their fixed form and their potential for innovative usage offers a more complete
understanding of their linguistic behavior. This duality has significant implications for both
language pedagogy and translation, as learners must grasp conventional forms, while advanced
users and translators need to recognize and potentially recreate these creative variations, especially
in literary translation where stylistic fidelity is paramount.

Furthermore, PUs are not merely linguistic constructs; they are profound reflections of a people's
"lifestyle, everyday life, worldview, imagination and rules during the years of historical
development". The characterization of Russian PUs as an "invaluable cultural and national
treasure" and Azerbaijani PUs as a "source of folk wisdom" elevates their status beyond simple
linguistic features to fundamental cultural functions. This suggests that PUs act as condensed
cultural artifacts, embodying collective experiences and historical memory. The observation that
Russian phraseology can be viewed as "signs - microtexts" further supports this concept, implying
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that each PU is a small, self-contained cultural narrative. This profound cultural embeddedness is
a primary source of difficulty in cross-linguistic communication and translation. It means that
translating PUs requires more than lexical equivalence; it demands a deep understanding of the
cultural context, historical background, and societal values encoded within the phrase, thereby
elevating the translator's role to that of a cultural mediator.

This report undertakes a comprehensive comparative analysis of phraseological units in Russian
and Azerbaijani languages. It aims to explore their linguistic features, established classifications,
profound cultural significance, the specific challenges encountered during their translation, and
the most effective strategies for rendering them across these two distinct linguistic systems.

II. Theoretical Foundations and Classification of Phraseological Units

The study of phraseological units is built upon several foundational theoretical concepts that define
their nature and behavior within a language. Core among these is the inherent stability of PUs,
which pertains to their consistent meaning, composition, and structure. This stability stands in
sharp contrast to the flexible nature of free word combinations, which can be altered or rephrased
more readily. Another crucial concept is non-compositionality, or idiomaticity, which dictates that
the meaning of a PU cannot be predicted or derived from the literal meanings of its individual
constituent elements. For example, the idiom "kick the bucket" means "to die," a meaning entirely
unrelated to its individual words.

A.V. Kunin, a highly influential figure in phraseological studies, significantly contributed to these
theoretical foundations. He emphasized the stability of PUs as a defining characteristic that
manifests across various linguistic levels. His key works, such as

English-Russian Phraseological Dictionary (1967),
Frazeologiya sovremennogo angliyskogo yazika (1972), and

Kurs fraseologii sovremennogo angliyskogo yazika (1996), provided extensive theoretical and
practical insights into the nature of phraseology.

V.V. Vinogradov's Classification: Phraseological Fusions, Unities, and Combinations

V.V. Vinogradov's classification, a cornerstone of phraseological theory, categorizes PUs based on
their degree of semantic cohesion and idiomaticity. His foundational work in Russian phraseology
dates back to 1946 and 1947. This classification system provides a crucial theoretical framework
by explicitly dividing PUs into fusions, unities, and combinations based on their degree of
semantic opacity. This spectrum directly correlates with the ease or difficulty of comprehension
and translation.

1. Phraseological Fusions (Frazeologicheskiye srascheniya): These are characterized by
complete non-motivation, meaning their overall sense is entirely opaque and cannot be
deduced from the meanings of their constituent words. Their meanings are not motivated.
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Fusions exhibit the highest degree of semantic cohesion and are often stylistically and
emotionally charged, frequently possessing national specificity. They are indivisible.
Examples include the Russian "kick the bucket" (meaning "to die") and "red tape"
(meaning "bureaucratic methods"). The summary explicitly states that if a translator cannot
find an equivalent for a fusion, descriptive translation is necessary. This establishes a direct
causal link: the degree of idiomaticity dictates the required translation strategy. This
observation is highly valuable for language pedagogy and translator training, suggesting
that teaching phraseology should be structured progressively, starting with more
transparent combinations and moving towards opaque fusions. This approach allows
learners to build understanding systematically and guides translators in anticipating
challenges and selecting appropriate strategies, emphasizing that a one-size-fits-all
approach to PU translation is ineffective.

2. Phraseological Unities (Frazeologicheskiye yedinstva): These are partially non-
motivated. While their meaning is figurative, it can generally be perceived or inferred
through the metaphorical or metonymical meaning of the phrase as a whole. Unities are
characterized by imagery and allow for some variability in their components while
maintaining their core meaning. Examples include the Russian "to play the first fiddle"
(meaning "to be a leader in something") and "to show one's teeth".

3. Phraseological Combinations (Frazeologicheskiye sochetaniya): These are stable word
combinations where the overall meaning is compositional, derived from the meanings of
their components, but at least one of the words is used in a figurative sense. They typically
lack strong national specificity and are relatively transparent in meaning due to their
internal form. Examples include the Russian "to fall in love" and "to take an interest".

N.M. Shansky's Perspective on PUs as Linguistic Units

N.M. Shansky, another prominent linguist, emphasized the semantic indivisibility of
phraseological fusions, asserting that their integral meaning does not correspond to the sum of
their parts. He viewed phraseological units as distinct linguistic units, alongside words, both
serving as units of nomination in speech. Shansky also noted the presence of both freely
meaningful words and phraseologically bound words within PUs. His work, including

Problems of stability and variabilitiy of phraseological units (1986) and later contributions in 1996
, further elaborated on the nature and classification of PUs.

The research indicates that phraseology is often considered an "integral part of lexicology" and
that phraseological units are "equivalents of words". Shansky's perspective clarifies this
relationship further, describing PUs as "higher reproducible language units" compared to
individual words. This suggests that PUs are not isolated linguistic phenomena but are deeply
integrated into the lexical system of a language, functioning as complex, multi-word lexical items.
This understanding is crucial for a holistic approach to language study, implying that

81



lexicographers should treat PUs as extensions of a language's vocabulary, and language educators
should integrate phraseology into lexical acquisition, highlighting their semantic and functional
equivalence to single words where appropriate. This perspective helps learners grasp the full
expressive range of a language beyond its individual words.

III. The Cultural and Linguistic Significance of Phraseological Units in Russian and
Azerbaijani

Phraseological units are universally recognized as invaluable repositories of cultural and national
heritage. They are profoundly ingrained in the collective consciousness, reflecting the unique
imagination and historical development of a people, making it challenging to pinpoint their exact
origins. These units serve as a direct reflection of a nation's lifestyle, daily routines, worldview,
and deeply held traditions.

PUs are indispensable tools for enhancing the expressiveness and emotional depth of language.
They are particularly vital in the creation of oral folklore and literary works, where they imbue
speech with vividness and figurative meaning. Beyond mere communication, PUs convey the
speaker's attitude towards the subject matter, adding layers of nuance and emotional resonance. In
poetic contexts, phraseological units contribute significantly to the rhythmic and aesthetic structure
of verses, stimulating thought, intensifying imagery, and deepening meanings.

The repeated emphasis on PUs making speech "vivid," "figurative," "emotional," and "expressive"
indicates that their function extends beyond mere denotative communication. They add a
qualitative dimension to language, conveying nuances, attitudes, and emotional states that literal
language often cannot capture as effectively. Their prominent use in "oral folklore and fiction" and
"poetic language" further underscores their aesthetic, rhetorical, and persuasive power. For
translators, this means that simply conveying the core meaning of a PU is insufficient. The
challenge lies in preserving the inherent expressiveness, emotional impact, and stylistic nuances,
which often necessitates creative and adaptive translation strategies rather than literal ones,
demanding a high level of linguistic and cultural sensitivity from the translator. This also explains
why PUs are a significant hurdle for foreign language learners, as their expressive force is often
tied to cultural context.

As "ready-made combinations of words," PUs are reproduced from memory, embodying the
"secrets of our linguistic cognition". They are a linguistic "treasure" that preserves archaic
vocabulary, obsolete grammatical forms, and historical syntactic structures, showcasing the
cumulative function of language. The majority of phraseological combinations distinctly mirror
the thought processes, way of life, national characteristics, and traditions of their respective
nations. For instance, somatic phraseologies, which involve body parts, represent an ancient lexical
layer primarily focused on describing human beings and their activities.

The data explicitly mentions that PUs preserve "ancient words, obsolete grammatical features, and
syntactic structures" and that their precise formation period is difficult to determine. This suggests
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that PUs are not just current linguistic expressions but also linguistic "fossils" or "archives." They
encapsulate historical layers of a language and culture, providing unique insights into past societal
structures, beliefs, and even technologies that may no longer be in active use. For example, the
Kazakh example of 'batpan kuiryk' relates to an old unit of weight, now signifying "unexpected
riches". This highlights the interdisciplinary nature of phraseology research, as to fully understand
the origin and meaning of PUs, linguists must delve into historical, ethnographic, and cultural
studies. This approach enriches both linguistic analysis and broader cultural understanding.

IV. Comparative Analysis of Phraseological Units: Russian and Azerbaijani Perspectives

Despite Russian belonging to the Indo-European (Slavic group) and Azerbaijani to the Turkic
(Altaic family), comparative analysis reveals notable similarities in the structure, imagery, and
stylistic coloring of their phraseological units. This is evident in numerous examples of shared PUs
that exhibit similar structures and meanings. For instance, "Play with fire" in Russian directly
corresponds to Azerbaijani

odla oynamagq; "burn bridges" to kérpiilori yandirmag; "there is no smoke without fire" to Azas
etmadan heg bir tiistii olmaz; "hardworking, like a bee" to bir ar1 kimi ¢alisqan; "live like a cat and
a dog" to it ilo bir pisik kimi yasamaq; "matters of the heart" to iirayin isi; "a matter of honor" to
saraf masalasi; "knight without fear and reproach" to gorxu va tahqir olmadan cangavar; and "the
reverse side of the medal" to medalin arxa torafi. Some PUs demonstrate strong formal and
semantic correspondence, such as Uzbek pashshaga ham ozor bermaydi and Russian u myxu ne
o6uoum, both meaning "does not harm even a fly".

Many idioms are recognized as "international," implying that different languages, including
Russian and Azerbaijani, have assimilated them to the point where they are considered native.
Examples of highly similar PUs, often calques from French, include "Only the first step is difficult"
(Azerbaijani: yalmiz ilk addim ¢atindir), "Looking for a needle in a haystack" (Azerbaijani:
samanliq iginda bir iyna axtarmaq), "Appetite comes while eating" (Azerbaijani: istahi yemak ila
goalir), "Marriages are made in heaven" (Azerbaijani: nigahlar cannatda edilir), and "Eyes are the
mirror of the soul" (Azerbaijani: gozlor galbin aynasidir). These expressions are exact calques of
French, yet they are perceived as fully assimilated in both Russian and Azerbaijani, having lost
their direct connection to the source language for most speakers. Similarly, many widely used
Russian catchphrases, which some linguists classify as PUs, also have identifiable authors but have
become detached from their original source. A significant number of Russian and Azerbaijani
expressions share the same original source, frequently Latin via French, and function as Russian
calques from French. Examples include Oz goziinds tir ("beam in one’s own eye"), Yoxsullug ar
deyil ("poverty is not a vice"), Qaprya tabiati siiriin, o, pancaradan giracak ("Drive nature through
the door, it will come through the window"), Bay veran atin disina baxmazlar ("Don’t look a gift
horse in the mouth"), and Staokanda firtina ("Storm in a teacup").

The presence of numerous "international”" idioms, particularly those identified as calques from
French/Latin into both Russian and Azerbaijani, is a profound observation. This indicates that
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despite the significant genetic differences between Slavic and Turkic language families, these
languages have been subjected to common external cultural and intellectual influences, especially
from European sources. This shared linguistic heritage, often through a process of "assimilation"
where the foreign origin is no longer recognized, suggests a deeper historical interconnectedness
that transcends purely linguistic boundaries. This implies that linguistic similarities are not solely
a product of genetic kinship but also of shared cultural and historical trajectories. For translators,
while these shared PUs might seem straightforward, it is crucial to be aware of their original source
to avoid potential misinterpretations or to understand subtle semantic shifts that might have
occurred during assimilation. It also underscores the value of etymological research in illuminating
cross-cultural exchanges.

However, the primary reason for non-correspondence between PUs in different languages lies in
their deep dependence on the unique historical development, lifestyle, and worldview of the
respective peoples. The lexicons of Turkic languages (like Azerbaijani) and Russian are
fundamentally different due to their distinct genetic origins and separate historical developments.
For instance, Azerbaijani incorporates many Persian-Tajik and Arabic words, whereas Russian has
a significant number of European loanwords.

Cultural connotations frequently lead to divergence, particularly in animal idioms (zoonym-based
PUs). While the conceptual meaning, such as "cunning as a fox," might have equivalents across
languages, the specific cultural connotations attached to the imagery can vary significantly. For
example, pigs and cows, often derogatory in French idioms, are neutral or taboo in Azerbaijani
culture due to Islamic norms. Azerbaijani also possesses unique idioms deeply rooted in local
folklore and Islamic imagery, such as

dovasi olmiig arab ("the Arab whose camel died"), which may have no direct equivalent in Russian
or Western languages. This vividly illustrates that even when a conceptual meaning is universal,
the specific cultural connotations attached to the imagery can vary dramatically. This is a clear
demonstration that cultural values and belief systems impose a significant, deeper layer of
challenge beyond mere lexical or structural differences. This is not just about finding a different
word; it is about navigating deeply ingrained cultural sensitivities. This reinforces the idea that
translation, especially of phraseology, is fundamentally an act of cultural mediation. Translators
must possess profound cultural literacy in both source and target languages. A literal translation of
such PUs risks not only incomprehension but also unintended cultural offense or awkwardness,
emphasizing the need for adaptive strategies that prioritize cultural appropriateness over formal
equivalence.

Even when the underlying meaning is shared, the specific "object words" or imagery used within
the phrase can differ. For example, Uzbek birovning nog’orasiga ynamoq ("to dance to someone
else's drum") conveys the same meaning as Russian nusacame noo uyscyro 0yoxy ("to dance to
someone else's pipe"), but with different instruments. A large proportion of differences stem from
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PUs that are semantically similar but employ entirely different words, reflecting distinct national
nuances. For example, Uzbek

Eski hammom, eski tos ("Old bathhouse, old basin") corresponds to Russian Tom owce Canvka na
mex oice cankax ("The same Sanka on the same sled"), both conveying the idea of "same old, same
old". Furthermore, grammatical and collocational differences can necessitate significant
rephrasing. Collocational mismatches, where words combine differently in various languages (e.g.,
"strong tea" vs. Azerbaijani

tiind ¢ay), are also common sources of difficulty.

Table 1: Comparative Examples of Phraseological Units (Similarities and Differences)

Russian Phraseological Unit Azerbaijani Equivalent Common English Type of
(Literal Translation) (Literal Translation) Meaning Relationship/Equivalence
Play with fire odla oynamagq To take a Full Equivalence

dangerous risk

Eyes reveal inner

Eyes are the mirror of the soul gozlor galbin aynasidir feelings

Calque from French

birovning nog’orasiga ynamoq
(to dance to someone else's
drum)

naAcams noo yyaicyio Oyoxy (to
dance to someone else's pipe)

To blindly follow Different Imagery/Same
someone else's lead Meaning

Dovasi olmiis arab (the Arab ~ Someone living on Zero Equivalence/Cultural

(No direct equivalent) whose camel died) past glory Lacuna

Structural/Collocational
Divergence

This table provides a clear, concise visual representation of the comparative analysis, illustrating
both the shared heritage and unique characteristics of phraseological units in Russian and

strong tea tiind ¢ay (dark/brewed tea) Heavily brewed tea

Azerbaijani. The side-by-side column format facilitates direct comparison between the Russian
and Azerbaijani forms, immediately highlighting structural and lexical similarities or differences.
Including the English meaning provides a common semantic anchor. By explicitly categorizing the
"Type of Relationship/Equivalence," the table directly illustrates the theoretical concepts of full,
partial, and zero equivalence, as well as calques and cultural divergences, making these abstract
linguistic concepts concrete and understandable. This serves as empirical evidence, visually
reinforcing the previously discussed observations regarding shared historical influences and deep
cultural differences, thereby strengthening the overall argument of this report.

V. Navigating the Translation Labyrinth: Challenges of Phraseological Units

The translation of phraseological units presents a unique set of challenges primarily due to their
inherent linguistic and cultural complexities. The stability of PUs often makes it challenging to
find precise, one-to-one equivalents in a target language, leading to significant translation
difficulties.

Cultural Untranslatability and the Absence of Direct Equivalents
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Many PUs are deeply culture-specific, rooted in unique realities, traditions, or references that may
not exist or be understood by the target audience. This cultural embeddedness frequently results in
a "lack of direct equivalents". Translators often categorize equivalence into a spectrum:

e Full Equivalence: Occurs when a target language (TL) idiom exists with both the same
meaning and similar imagery as the source language (SL) idiom.

o Partial Equivalence: Implies that a TL idiom conveys a similar meaning but employs
different imagery or structural patterns.

e Zero Equivalence: Denotes the complete absence of a corresponding idiom in the TL for
the SL idiom. For example, Azerbaijani

dovasi olmiis arab ("the Arab whose camel died") has no direct French (or Russian) idiomatic
counterpart.

The pervasive theme across multiple sources is that cultural specificity is the root cause of many
translation difficulties. The risk of misinterpretation and the need to navigate nuances like cultural
taboos underscore that translating PUs is far more than a linguistic exercise. It requires the
translator to act as a "cultural mediator" , interpreting and bridging two distinct cultural worlds.
This implies that the translator's role extends beyond mere language conversion to include the
transfer of cultural concepts and emotional resonance. This highlights that effective translator
training must incorporate extensive cultural studies, ethnography, and an in-depth understanding
of the historical and societal contexts that give rise to PUs in both source and target languages.
Without this cultural competence, even linguistically proficient translators risk producing
translations that are technically correct but culturally inept or misleading.

Semantic Ambiguity and Misinterpretation Risks

PUs can be easily misunderstood if the translator fails to grasp their figurative meaning, as their
overall sense is not derived from the literal meanings of their components. A literal, word-for-word
rendering can lead to absurd, nonsensical, or misleading translations. Some idioms are deceptively
"misleading" because they appear transparent and offer a plausible literal interpretation, even when
their true idiomatic meaning is not explicitly signaled by the surrounding text.

Metaphorical Shifts and Structural Divergence

Different languages often employ distinct metaphorical imagery to convey the same underlying
idea. For instance, the English idiom "when pigs fly" (meaning "never" or "something impossible")
has diverse metaphorical equivalents in other languages, such as "when red snow falls" in Turkish
or "when roosters lay eggs" in Arabic. Cross-linguistic grammatical differences can necessitate
significant rephrasing. Collocational mismatches, where words combine differently in various
languages (e.g., "strong tea" vs. Azerbaijani

tiind ¢ay), are also common sources of difficulty.
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Register and Tone Mismatches

Idioms and slang are intrinsically linked to the register (level of formality) and tone of speech.
Slang, in particular, often reflects specific generational, regional, or socioeconomic identities. An
improper translation can inadvertently shift the tone of the text, resulting in an unnatural,
inconsistent, or even offensive voice in the target language.

The discussion of "equivalence" and its categorization into full, partial, and zero types reveals that
equivalence is not a simple binary concept but rather a complex continuum. The preference for
"dynamic equivalence" (preserving the effect on the target audience) over "formal equivalence"
(preserving linguistic structure) for idioms further highlights this dynamism. This means that for
PUs, a translator often needs to prioritize the communicative function and cultural impact over a
literal rendering, adapting the form to achieve the desired effect. This challenges a simplistic,
word-for-word view of translation and underscores the need for translators to exercise
sophisticated judgment, implying that translators must be flexible, creative problem-solvers who
can make informed decisions about when to retain form, when to adapt, and when to explain,
ensuring that the translated PU resonates appropriately within the target culture.

VI. Strategies and Methods for Effective Translation of Phraseological Units

Navigating the complexities of phraseological units in translation requires a diverse toolkit of
strategies, each suited to different degrees of equivalence and cultural context.

Equivalence-Based Strategies

1. Using an idiom of similar meaning and form (Full Equivalence): This is the most
desirable strategy when a direct counterpart with both semantic and formal similarity exists
in the target language. This allows for a natural and idiomatic translation.

2. Using an idiom of similar meaning but dissimilar form (Partial
Equivalence/Modulation): This involves finding a target language idiom that conveys the
same proposition or meaning, even if its imagery, structure, or specific components differ
from the original. This strategy prioritizes meaning and naturalness over literal form.

Descriptive Translation and Paraphrasing

When a direct or partial idiomatic equivalent is unavailable, paraphrasing or explaining the
meaning in simpler, non-idiomatic terms is a highly effective and frequently used strategy. This
approach is particularly useful for opaque phraseological fusions or when the idiom is too obscure
for the target audience.

Cultural Substitution and Adaptation

This strategy involves replacing the source language idiom with a different expression that
performs a similar communicative or cultural function in the target culture, even if the literal
imagery is distinct. It is a form of "domestication," adapting the source text to the norms of the
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target culture. For example, the English idiom "the ball is in your court" could be rendered in
Azerbaijani as

soz sonlikdir ("the floor is yours"), effectively conveying the same idea within a culturally
appropriate framework.

Borrowing/Calque (with caveats)

This strategy involves directly introducing the source language idiom into the target language,
either in its original form (borrowing) or as a literal translation of its components (calque). While
sometimes acceptable for internationally recognized terms, it is generally undesirable for idioms,
as it can lead to incomprehension, sound unnatural, or even be misleading.

Compensation, Omission, and Explanatory Notes

1. Compensation: If the idiomatic flavor or a specific effect is lost at one point in the
translation, it can be strategically reintroduced elsewhere in the sentence or discourse to
maintain the overall impact.

2. Omission: This involves judiciously dropping the idiomatic expression entirely if its
meaning is not crucial to the overall message, or if it is too culturally specific and cannot
be effectively rendered otherwise. This strategy should be used with caution, especially in
contexts like fast-paced dialogue or subtitling where space and time are limited.

3. Explanation in Footnotes/Endnotes: For academic texts or translated literature,
providing explanatory notes (footnotes or endnotes) can be valuable for preserving cultural
authenticity and informing the reader about the original idiom's nuances, even if a direct
equivalent is not used in the main text. However, this is less favored in literary or
audiovisual translation due to flow considerations.

The array of translation strategies, particularly the contrast between "domestication" (adapting to
target culture norms) and "foreignization" (retaining foreign flavor) , reveals that translation is not
a neutral process. The choice of strategy carries an ethical dimension, influencing how the target
audience perceives the source culture and text. Omission, for instance, risks losing nuance , while
a literal translation can lead to absurdity. The translator's responsibility is to preserve "both the
content and the style" , which often involves balancing fidelity to the source with intelligibility for
the target. This implies that translators must develop a robust ethical framework for their decision-
making, considering the purpose of the translation, the intended audience, and the desired cultural
impact. This is particularly critical in contexts where cultural sensitivity is high or where the
translation aims to introduce a foreign cultural perspective.

The discussion seamlessly integrates various translation theories (e.g., Newmark, Baker, Venuti)
with practical strategies. This demonstrates that effective translation of PUs is not merely an
intuitive art but a theoretically grounded discipline. The practical problems encountered (e.g., lack
of equivalents, cultural untranslatability) directly inform and necessitate the application of these
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theoretical frameworks. The continuous feedback loop between theoretical insights and practical
challenges drives the refinement of translation methodologies. This underscores the importance of
ongoing research and case studies in translation studies. Translator education should therefore
emphasize both a strong theoretical foundation and extensive practical application, including
critical analysis of authentic translated texts and problem-solving exercises that bridge theory with
real-world challenges.

Other considerations for effective translation include paying close attention to matching the style
and register of the idiom in the target language. Deep cultural literacy in both source and target
languages is paramount for making informed translation decisions. The process of "semantization"
of PUs, which involves interpretation, transfer, and semantic guessing, is crucial for both
understanding and translating them effectively.

Table 2: Translation Strategies for Phraseological Units (with examples from
Russian/Azerbaijani)
Translation Strategy Description E?Jaip;;r(gseiu{(;éj;gg; e ?z};i?etxot /[éf:; i)

Equivalent/Translation)

Russian: arcumso xax xowka
¢ cobaxoi (lit. "live like a
cat with a dog") —
Azerbaijani: it ilo bir pisik
kimi yagsamagq (lit. "live like
a dog with a cat").

When a direct, culturally
and semantically
equivalent idiom exists,
ensuring naturalness and
idiomaticity.

Using an idiom in the target
language that has the same
meaning and a similar
form/imagery.

Full Equivalence

When no direct or partial

Paraphrase/Descriptive
Translation

Cultural
Substitution/Adaptation

Omission

Explaining the meaning of the
idiom in simpler, non-idiomatic
terms.

Replacing the idiom with a
different expression that
performs a similar function in
the target culture, even if the
imagery differs.

Deliberately leaving out the
idiom if it is not crucial to the

Russian: 6ums 6axmyuiu
(lit. "to beat the baklushi")
— Azerbaijani: bos vaxt
kegirmak (lit. "to spend
empty time" or "to idle").

English: "the ball is in your
court" — Azerbaijani: soz
sanlikdir ("the floor is
yours").

(Hypothetical) A highly
obscure or very informal
Russian slang idiom in a

overall meaning or if rendering it formal Azerbaijani text
would be overly cumbersome or where its meaning is not

distort the text.

essential for
comprehension.

idiomatic equivalent
exists, or when the idiom
is too obscure for the
target audience to
understand idiomatically.

When cultural references
are very specific to the
source language and a
literal translation would
be confusing,
meaningless, or culturally
inappropriate.

In situations where space
or time is limited (e.g.,
subtitling), or when the
idiom's nuance is not
critical to the overall
message and other
strategies are unfeasible.

This table serves as a practical guide for translators, concretizing the discussed strategies with
specific examples and outlining their appropriate contexts of use. It transforms theoretical
challenges into concrete solutions. By including a "When to Use" column, the table guides
translators in making judicious choices about which strategy is most appropriate for a given
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context, type of PU, and desired communicative effect. This adds an expert layer of guidance
beyond mere listing. It also distills complex strategic considerations into an easily digestible and
quickly referenceable format, enhancing the report's utility for both academic and professional
audiences. By demonstrating how different strategies specifically address various types of
translation problems, the table implicitly reinforces and provides concrete solutions to the
challenges discussed in the preceding section.

VII. Conclusion: Enhancing Linguistic Cognition and Cross-Cultural Understanding

Phraseological units are fundamental linguistic structures characterized by their inherent stability,
non-compositional meanings, and profound cultural embeddedness. V.V. Vinogradov's
classification into fusions, unities, and combinations provides a foundational theoretical
framework for understanding the varying degrees of idiomaticity and structural characteristics of
PUs. These units serve as invaluable cultural and national treasures in both Russian and
Azerbaijani languages, acting as linguistic archives that preserve historical and folk wisdom while
significantly enriching speech with expressiveness and emotional depth. However, translating PUs
presents multifaceted challenges, primarily stemming from deep cultural and genetic divergences
between these languages, manifesting as a spectrum of equivalence ranging from full to partial to
zero. To navigate these complexities, a diverse range of translation strategies, from direct
equivalence to more adaptive and explanatory methods, are employed, underscoring the need for
flexible and context-sensitive approaches.

The study of phraseological units is indispensable for gaining a deeper understanding of the culture
and way of life of different peoples, thereby facilitating the mastery of foreign languages. The
correct and appropriate application of figurative speech, often embodied in PUs, lends unique
originality, expressiveness, and accuracy to communication. Engaging with phraseology is a
necessary link in the broader process of language acquisition and the continuous improvement of
one's speech culture. For foreign language learners, it is crucial to learn PUs as integral units rather
than attempting literal word-for-word translations, with a strong emphasis on understanding their
meaning within contextualized examples. The emphasis on studying PUs to "understand the
culture and life of peoples" and their ability to reveal "the unique ways in which different nations
perceive and conceptualize the world" points to a higher purpose beyond mere linguistic
competence. This suggests that engaging with a language's phraseology fosters a deeper level of
cultural empathy and appreciation for diverse worldviews, acting as a bridge in intercultural
communication. It is not just about what is said, but how a culture frames its reality. This implies
that language education, particularly in advanced foreign language learning and translator training,
should strategically leverage phraseology as a primary vehicle for cultural immersion, cultivating
not only linguistic proficiency but also a profound cross-cultural understanding and sensitivity.

The comparative study of PUs, particularly between genetically distinct yet historically
interconnected languages like Russian and Azerbaijani, offers a unique opportunity to discern both
the unity and uniqueness of linguistic units. The relationship between the images and concepts
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encapsulated in these phrases represents a "very interesting phenomenon in linguistics". While
PUs are fundamentally defined by their stability, they also undergo "enrichment" over time , and
there is a "rapid evolution of slang terms" , which can be considered a subset of phraseology.
Furthermore, the concept of "poetic phraseology" allowing for "changes" and "intervention"
challenges the notion of absolute fixedness. This indicates that phraseology is not a static linguistic
inventory but a dynamic, living system that continuously evolves under social, historical, and even
artistic influences. This dynamic nature necessitates ongoing linguistic research and regular
updates to phraseological dictionaries and language teaching materials. Researchers need to
continuously monitor linguistic changes to capture emerging PUs, track shifts in the meaning or
usage of existing ones, and understand how they reflect contemporary societal developments,
ensuring that the study and application of phraseology remain relevant and accurate.

For future research, further in-depth exploration is warranted to analyze the structural and semantic
features of PUs across various linguistic contexts. For the pedagogy of Russian as a foreign
language, there is a clear need to reassess the role of phraseology and refine didactic principles,
focusing on immersive natural language environments and supportive learning applications.
Continued typological, historical, and cognitive studies of Turkic phraseology are essential to fully
map their evolution and cultural significance.
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Farabinin Comiyyat Konsepsiyasi vo Lider

I'Pasha Guluzade
https://doi.org/10.69760/2srh.0250203007
Xiilasa:

Obu Nosr ol-Farabi 870-950-ci illor arasinda yasamis Islam filosofudur. O, Islami klassik yunan
folsofasi, xlisuson do yunan siyasi folsofasi ilo uzlagdirmaga cohd edon ilk filosoflardan biridir.
Onun siyasi vo dovlat folsafasing dair asarlorinds irali siirdiiyii fikirlor indi ds 6z shomiyyatini
gorumaqdadir. Xiisuson do onun sosiallasma, din, roislo bagli yanasma vo diislincolori 6z
tosirini saxlamaqda davam edir. Onu da etiraf etmok lazimdir ki, o, dovlst vo comiyyatls bagh
fikirlorindo yunan tofokkiiriindon tosirlonibdir. Forabi tortib etdiyi siyasi sistemdo ictimai
oxlaga az yer ayirmigdir. O, comiyyatin yaxsi vo ya pisliyini liderdon asili olaraq izah etmis,
ideal comiyyotds liderlik modelinin tosvirini vermisdir. Filosof asarlorinds liderin vo ondan
sonra golocok soxslorin malik olmali oldugu meyarlara xiisusi diqqgoat yetirmisdir. Forabinin
comiyyati dork etmasi, ideal dovlati neco qurmasi vo onun xiisusiyyatlori, idaroetmo formasi,
ictimai qurulusu, doyar sistemlori onun siyasi folsafasinin asasini togkil etmisdir. Bu tadqgiqatin
osas magsadi biitlin bu anlayislari liders istinadla miioyyon etmokdir.

Acar sozlor:

lider, comiyyat, diisiinca, fiksiya

Giris

Forabi, siyasi diisiincasindo Platonun dovlst folsofasini monimsomisdir (Taylan, 2014:176). Forabi,
insanda agil kimi bir giiclin olduguna inanaraq, onun insan hoyatdaki on shomiyyatli vasitslordon
biri oldugunu bildirmisdir. Insandaki agil onun ilk miikommalliyini toskil edir. Bu bir vasitadir vo
insan miikommolliys dogru iralilomok iigiin bu vasitoden istifads etmok mocburiyystindadir. insan
{iciin son mitkommollik iso xosbaxtlikdir (Farabi, 2015:87). Insan bu mortaboya fikir vo baden
foaliyyoti noticosindo cata bilor. Bu faaliyyotlor iso doqiq vo miioyyon bir gorarla vo naticoyo
aparan olmalidir. Miitofokkira goros insanda xosboxtliys mane ola bilocok iradi feillor do
movcuddur. Onun {igiin insanin olindoki varliglar1 yaxsi bir sokildo doyorlondirib xosboxtliyo
catmasi lazimdir. Xosboxtlikdon sonra insanin oldo eds bilocoyi heg bir sey yoxdur.

Farabiyo goro insanin asas mogsadi olan miikkommolliya ¢atmasi {igiin bir sira seylors ehtiyaci
vardir. Onun ehtiyacini garsilamasi lazimdir vo bu da tok basina 6hdosindon golo bilmayacayi
mosoladir. Insan tobiotindon gaynaglanan bir zorurat gorayi digor insanlarla bir yerdo yasamaq
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maocburiyyatindadir (Farabi, 1974:19; Rosenthal, 1996:181). Ciinki insan yaradilisinin moagsadi
olan yetkinliklor ancaq bir ictimai-siyasi nizam igarisindo oldo edilo bilocok xiisusiyyotdodir
(Aydinli, 2008:131). insan hor biri dziine xas xiisusiyyatlori vo ya iistiinliiklori olan digor insanlara
ehtiyac duymaqdadir. Insan digarlerine mohtacdir. Onsuz da yeni dogulan bir usagin vaziyyati do
bunu gostormokdadir. Dayanmadan bagqalarinin kdmoyina ehtiyac duyan insan usaqligindan
etibaron bunun shomiyyatini qavramaqdadir. Forabiya gors bu dork edildiyi zaman insan 6z asas
magsadine dogru iralilomaya baslayir. Dovlstin do varligi bunu reallagdirmagq tigiindiir. Bu sayado
ictimai rifaha ¢atmaq miimkiin olur.

Lider

Farabi, insanin on ochomiyyatli mogsadi olaraq xosboxtliyi gormokdadir. O xosboxtliys ¢atma
yolunu dovlstin idars olunmasi ilo agiglamisdir. Xiisusilo xoyal etdiyi fozilotli sohori onun
istiqgamat gdstoricisi ¢arcivesinds asaslandirmaga calismigdir. Idaraci yaradilis vo tobiati etibarilo
idaro etmoys uygun, iradi bacariq vo davranislara sahib olduguna goérs digor insanlardan
secilmokdadir. Bir monada basqalarinin hokmii altina girmoyon vo miikommolliys ¢atmis biri
olaraq insanligin on {ist mortobasindadir. Forabi idaragi vo ya liderin ruhunun Foal Agilla bir
oldugunu soéylomokdadir (Bigak, 2013:232). Miitofokkir bu sayado idarogiyo monavi olaraq bir
iistiinliik vermis olur.

Comiyyati nizama qoymagq, idars etmok va istigamotlondirmokdon masul olan insanlarin folsofi
biliya sahib olmas1 lazimdir. Forabiys goro nozori molumatdan mohrum olanlar insanlar ganun
formalasdirmaq bacarigina sahib deyil. Buna goro comiyyati idaro etmok ficiin siyasi iqtidarla
midrikliyin birlogsmasi lazimdir. O, falsofi miidrikliklo dini hikmoti do birlosdirmisdir. Yalniz
filosof peygombor insanlar1 gercok xosboxtliyo catdira bilor. Onun rohbarliyinds yasayanlar
fozilatli insanlar ola bilorlor (Farabi, 1980:44; Rosenthal, 1996:186).

Buna gors onun siyasat folsofosinin peygomborlik vo vohya asaslandirildigi sdylomok miimkiindiir.
Lakin bunu da bildirmok lazimdir ki, o he¢ bir zaman comiyyat isloriylo moasgul olmamisdir.
Miitofokkirin xayal etdiyr dovlotdoki liderin peygombor olmasi, bu diinyanin konarindaki
yansimalar noticosindo meydana golmisdir. Insanlar dogru yolu bilmoadiklori ii¢iin dndor va ya
liders ehtiyac duyar. Yoni fozilatli vo xosbaxt ola bilmak ti¢iin kiitlalor folsofi molumat vo ondan
irali galon vozifalari yering yetiron fozilstli lider 6ndarliyinds irslilomolidir. Bazi kaslorin digor
insanlara goro listlin bacariglar1 vardir vo buna gore onlar 6z islorini digorlorindon daha yaxsi
etmokdadirlor. Lider do belo biridir.

Osas mogsad olan xosboxtliyo catmaq tiigiin xalqin horokeot, goriis vo inanclarini birlogdiron,
forqliliklori uygun hala gatiron, nizam1 tomin edon, amokdaslig1 reallagdiran ortaq bir dins ehtiyac
vardir. Beloco lider missiyasimi reallasdirmis olar (Farabi, 2002:273). Liderin hom do 06z
comiyyatinin xarakterini formalasdirmaga calismalidir (Farabi, 1974:41). Comiyyotin bascisi
olacaq adam vo ya kaslorde lazimli olan bazi meyarlar1 siralamaqda va ilk baggisi digarlerindon
ayirmaqdadir.
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Miitofokkir comiyyotdoki iyerarxiyani insan badonino bonzodorok orada da bir komandir organ
olan tirok oldugunu sdylomokdadir. Martobo baximindan bu komandire yaxin digorlori vardir.
Ustdon on alta dogru bir diisiiliiz mévcuddur. ©n altdakilar 6z maqsodlori gorayi iistdokilore xidmaot
edorlor. Forabiyo goro comiyyatdo do avvalco iirok kimi 6z vozifasini icra edocok olan komandir
vo ya liderin olmasi sortdir. Daha sonra iiroyin bodondoki problemlori aradan qaldirma
missiyasindan niimuno verarak, onun comiyyotdoki shomiyyastini vurgulamaqdadir. Sohorin hor
hanst bir yerindo problem oldugu zaman bu problemi aradan qaldirma vasitolorini oraya
istiqgamotlondiracok olan komandirdir. Burada da komandire yaxinliq ¢ox shomiyyatlidir. Onlar
mortobalori goroyi hom komandir, hom do momurdurlar (Farabi, 2015:101). Yalniz hor varliq 6z
giiciino uygun olaraq vozifalorini icra edirlor. Ondan ¢oxuna da giiclori catmaz.

Buna gors fozilotli soharin idaragisi, hor hansi bir insan olmamalidir. Birincisi o yaradilisi va tobiati
etibarilo idars etmok istedadina sahib olmalidir. Idaragi bir basqa insanin hékmii vo ya rohberliyi
altina giro bilmoaz. ©goar bels olsa 0 zaman badondoki tlirok kimi komandir ola bilmaz. Ciinki artiq
onun iistiinds bir komandir vardir. Naticado onun miikommalliyin on son haddina ¢atmis olmast
lazimdir (Farabi, 2015:102; Bigak, 2016:135; Rosenthal, 1996:189). Yoni idara¢i 6z bacariqlari
sayasinds bu vazifoni olde etmoakdadir. Onun asorlorinds, lider comiyyatds meydana golo bilocok
biitiin problemlari bilms bacarigina sahib biri olaraq qarsimiza ¢ixmaqdadir.

Liderin hadofi 6zilinlin vo sohorin xosboxtliyo ¢atmasini tomin etmokdir. Bunun ii¢lin do onun
xosbaxtlik baximindan sohor xalqi arasinda on miikommoli olmasi lazimdir. Sohor xalqmnin
xosbaxtliyinin sabobi 6ziidiir. Lider gergak xosbaxtliya neco gedilmasi lazim olduguna dair yollar
toyin etmokdo, harokot vo davraniglari qiymatlondirmokdadir (Farabi, 1987:40). Forabi liderin 6z
sohar xalqi icarisindo mitkommaol olmasi lazim oldugunu ifads etmokdadir. Belocs insanlar onun
doyorini anlar vo ona itast edorok asas hadofo cata bilorlor.

Miitofokkire goro on miitkommal varliq Tanridir vo idaragi do Onu toglid etmali, Ona yonalmali,
Ona ¢atmaga cohd gostormalidir (Aydinli, 2008:133). Forabi liderlo olagadar meyarlarini bels
siralamaqdadir: a) Orqganlar1 tam vo askiksiz olmali vo bu orqanlartyla har hansi bir harokat etmok
istodikdo bunu asanca reallasdira bilmalidir. b) Oziina deyilon har seyi yaxsi anlama vo idrak etmo
bacarigina sahib olmalidir. ¢) Anladig1, gordiiyii, esitdiyi seylori zehininds tutmaq qabiliyyatino
sahib olmal1 vo unutmamalidir. d) Oyaniq vo agilli olmalidir. ) G6zal danisiq gabiliyyatina malik
olmalidir. f) Oyronmoayi sevmolidir. g) Dogru vo etibarli olmalidir. h) Tobioti goroyi odalatli
olmalidir. j) ©zmli, qorarli, qorxusuz olmalidir (Farabi, 2015:105). Biitiin bu xiisusiyyatlors sahib
olan liderin comiyyati xosbaxtliys aparacagina inanan Forabi, bunlarin hamisinin ilk idaragida
olmasi lazim oldugunu vurgulamaqdadir.

Ik idaroci vo ya lider filosof xiisusiyyotlorino malikdir vo buna géro do onun idaro etdiyi
comiyyatdo yasayanlar xosboxtdirlor. Onlarin bir yerdo yasadiqlar1 sohor fozilstli ola bilor (Bigaq,
2016:140). On osas mogsod olan xosboxtliyi comiyyotdo is bolgilisii vo nizami quraraq
reallagdiracaq olan ilk bascidir.
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Ik lider biitiin lazimi vezifalori yerino yetirmoyo bilor. Buna onun 6liimii, doyiis vo digor
ohomiyyatli hadisolor sobab ola bilmokdodir. Bundan basqa hadisslor onun dovrii vo ya onun
yasadig1 yerdo reallasmaya bilor. Belo voziyyetlori diisiinon ilk lider gohorin birliyini
mohkomlatmali, iglorini nizam qoymalidir. Belaca 6ziindon sonra galocoklars bir yol gdstormis
olar. Clinki sonraki idaragilorinin onu izloyacoyini diistinmokdadir. Sonraki lider vo ya idaragilor
ilk liderin bos buraxdigi islori vo qoydugu qanunlart yenidon nozardon kegirorok doyisdire
bilmokdadir. Buradaki osas maqsad comiyyat {i¢iin on yaxsisinin tayin olunmasidir. Ik bas¢inin
goydugu qanunlar 6z dovrii {igiin etibarlidir. Amma sonraki dévrlords dayisikliklo oldugundan yeni
ganunlara ehtiyac ola bilor (Farabi, 2002:262-263).

Forabi ideal vo ya ilk lider ii¢iin ortaya qoydugu xiisusiyyetlorin hor insanda olmadiginm
soylomokdo va bels insanlara hor dovrds bir dofs rast galindiyinin do vurgulamaqdadir. Ona gora
bu xiisusiyyatlordon yalniz altisinin yerins yetirilmosinin bels kafi ola bilocoyini ifads etmokdadir.
Buna goro ilk idarocidon sonra galocok olanlarda bir sira xiisusiyyatlorin miitloq olmasini lazim
oldugunu sort qosmaqdadir: a) Lider filosof yoni miidrik bir adam olmalidir. b) ilk idaragilorin
sohar {iciin qoyduglar1 ganunlari, tisullar1 bilmoli vo miihafizo edorok, bunlar izlomaslidir. c)
Koéhnolorin hokm qoymadigi bir mévzuyla slagadar onlarin yolunu izlayorak yeni ganun qoyma
xtisusilina sahib olmalidir. d) Yeni qanunlarla slagodar xalqi maariflondirmolidir. f) Saglam
olmalidir (Farabi, 2015:106). Bu sortlor bir monada sonraki liderlorde axtarilmasi lazim olan ilk
xiisusiyyaetlordir. Digar xiisusiyyatlar isa ikinci deracadadirlor. Sonra bu sortlorin do tok bir insanda
olmasi kimi ehtimalin ¢otin oldugunu ifado edon Farabi, rohborliyi bir ne¢o adamin idars eds
bilocayini do sdylomokdadir.

Osas olan idaragilordon birinin miitlaq filosof olmasidir. Miitofokkira gora agor falsofo rohbarliyin
bir pargasi olmaqgdan ¢ixarsa o zaman sohor hokmdarsiz qalmis olacaq (Farabi, 2015:107). Bunun
noaticasi olaraq da sohor xalqi holak olma tohliikesiylo qarsi-qarsiya qalacaq.

Doévlatin davamliligir mosalasine toxunan miitofokkir xiisusilo idaragilorin bir-birlorini izlomasini
nozordo tutmaqdadir. Bu sayado osas mogsado dogru iroliloyisin miimkiin ola bilacoyini
diistinmokdadir. Ovvalkilerin qoydugu qanunlarin movcud sortlora gére doyisdirilmoesini qeyd
edon Forabi, xiisusilo ovvolki idaragilorin qoydugu qanunlarin goz ardi edilmomosini ifado
etmokdadir. Bu da eyni xott vo ya mogsad iizorinds olan dovlstin davamliligina isaro etmokdodir
(Farabi, 1980:46).

Noatico

Insanm on ohomiyyatli mogsadinin xosboxtlik oldugunu bildiron miitofokkir, bunun iigiin do
comiyyatin lazimli oldugunu sdylomakdadir. Xiisusilo 6z ehtiyaclarin1 qarsilamagin zoruriliyi
icindo olan ford, bu mogsad istigamotinds digor insanlara ehtiyac duymaqdadir. Buna goro do
comiyyat icarisindo yasamaq macburiyyatinds galmigdir. Bunun tobii bir zorurat oldugunu bildiron
miitofokkir, beloco fordin xosbaxtliyi tok basina sldo edo bilmoyacayini ifado etmisdir.
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Forabinin ictimai vo siyasi fikirlori daha ¢ox lider morkozlidir. Xiisusilo fozilatli bir comiyyatin
meydana golmosi vo inkisafi liciin dovlotin bagindaki fordin liderlik tigiin miitofokkirin siraladigi
meyarlara uygun olmasi lazimdir.

Miitofokkir ilk bascinin ordomli bir comiyyst meydana gotirmasi miiddotinds ona niimuns olaraq
Tanrim1 gostormisdir. Beloco lider alomi nizam igorisindo idaro edon vo bir moagsodo dogru
irolilomosini gozlor Oniino soron Yaradicinin etdiklorindon dors ¢ixara bilmokdodir. Noticodo
Forabi diisiincosindo Tanr1 on miikommal varliq olaraq qarsimiza ¢ixmagdadir. Onun oskiksiz
olmas1 vo iistlindo heg¢ bir seyin olmamasi buna askar niimunadir. Bas¢inin da eyni sokildo
comiyyaet fordleri igarisindo askiksiz olmasi vo ya manavi vo maddi baximdan digorlarinin tizarindo
olmasi lazimdir.
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Xiilasa:

Azorbaycan dili zongin ligot ehtiyati, ifado imkanlar1 vo tislubi miixtalifliyi ilo segilon miiasir
tiirk dillorindon biridir. Bu todqiqatda torciimo olunmus odobi asorlordo Azorbaycan dilinin

leksik vo tslubi imkanlarinin neco vo hansi saviyyados istifado olundugu arasdirilir. Giris
hissesindo Azorbaycan dilinin badii-estetik potensiali vo bu potensialin torclimo zamani
gorunub-qorunmamasi masalasing toxunulur. Todgiqatin asas mogsadi — torciima prosesinda
orijinal motnin badii doyorinin Azorbaycan dilinde no deroacado oks etdirildiyini
mioyyonlosdirmok vo dilimizin ifads vasitalorinin bu prosesdoki yerini tohlil etmokdir.

Todqgigat metodlar1 kimi miiqayisoli tohlil, deskriptiv-linqvistik yanasma vo keyfiyyot asash
matn analizi totbiq edilmisdir. Bu magsadlo miixtolif janrlarda olan asorlorin orijinal versiyalari
vo onlarin Azorbaycan dilino torclimolori iizorindo semantik, iislubi vo leksik analiz
aparilmigdir.

Aparilan arasdirmalar gostorir ki, torciime zaman1 Azarbaycan dilinin imkanlar1 tam potensialla
istifado olunmur vo bazan orijinal matndoki tislubi dorinlik torciimads itib gedir.

Acar sozlor:
Torciima nazariyyasi; Azarbaycan dili; leksik va tislubi xiisusiyyatlar, orijinal matn va torciima

miiqayisasi
Giris

Torclima bagariyyatin madoni inkisafinda miihiim rol oynayan kdrpiilorden biridir. O, xalqlar1 bir-
biri ils tanis edon, miixtolif modaniyyatlari bir araya gatiron va diinya adabiyyatini lokal oxucuya
toqdim edon avozsiz vasitadir. Torclimo sayasinds biz diinya adobiyyatinin incilori ilo tanig olur,
mixtolif 6lkolorin diislincs torzini, hoyat falsofasini vo badii-estetik diinyagdriistinii dork edirik.

!'Veliyev, E. PhD in Philology, Associate Professor, Nakhchivan State University. Email:
elburusveliyev79@gmail.com. ORCID: https://orcid.org/0009-0002-1462-305X.
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Azorbaycan oxucusunun diinya klassiklori ilo tanislhigt mohz pegokar torclimolorin hesabina
miimkiin olmusdur.

Lakin torciimenin keyfiyysti yalniz orijinal motni digor dilo kegirmakdon ibarat deyil. Torciimo
prosesi hom do hadof dilin — bu halda Azarbaycan dilinin — leksik vo {islubi imkanlarindan no
doracadas istifado edildiyini gostorir. Pesokar yanasma ilo aparilmig torciimolords dilin zonginliyi,
ifado vasitalorinin diizglin vo yerindo islodilmasi, orijinal matnin ruhunun qorunmasi asas meyar
sayilir. Oksinog, zoif vo mexaniki yanasmalar Azorbaycan dilinin badii imkanlarini kdlgads qoyur,
dilin obrazliligini vo tosirliliyini azaldir.

Torclima insanlar1, madoniyyatlori va dillari bir araya gatiron bosari linsiyyat vasitesidir. O, yalniz
bir motnin bir dilden digorina ¢evrilmasi deyil, hom do miixtolif diisinco sistemlorinin, tislubi
forqlorin vo dilin badii-estetik gatlarinin qarsilagdirilmasi vo uygunlasdirilmast prosesidir.
Torclima sayasindo Azarbaycan oxucusu Qarb vo Sorq klassiklori, miiasir diinya nasri vo poeziyast
ilo tanis olur, forqli adobi tislublari, ideyalar1 vo badii diinyagdriislorini milli diisiinco prizmasindan
qavrama imkani alds edir. Basqa sozlo, torciims diinyaya agilan adobi vo madoni pancaradir.

Torclima prosesi zamant hadof dilin — bu halda Azarbaycan dilinin — leksik va iislubi imkanlarinin
soviyyasi vo onlardan istifado dorocasi miihiim ohomiyyat dasiyir. Dilimizin zonginliyi vo
coxqatliligr onun miixtslif s6z qruplar1 — alinma sozlor, arxaik sozlor, dialektizmlor, yeni yaranan
neologizmlor vo milli ifado vasitolori — vasitesilo 6ziinii gostorir. Keyfiyyatli torciima bu soz
qruplarinin moagsodyonlii va yerinds istifadssini tolob edir. Masalan, orijinal matnds latin vo yunan
monsoli elmi anlayislar varsa, onlarin Azarbaycan dilinds qarsilig diizgiin secilmali, alinma s6zlor
torclimonin timumi iislubuna uygun sokilds isladilmalidir. Eyni zamanda, badii motndo emosional
va obrazli ifadslorin milli dilds adekvat qarsiligini tapmagq, dilin badii qatin1 iso salmaq demakdir.

Digor torofdon, torclimo zamani sz se¢imi torclimoginin dilo miinasibatini, hom¢inin Azorbaycan
dilinin hans1 qatlarinin aktivlesdiyini do iizo ¢ixarir. Bozi hallarda orijinal motndoki ifadolor
avtomatik olaraq transliterasiya edilir va ya orijinal strukturlar qorunur, bu isa dilin tobii axiciligina
va ifads giiciino monfi tosir gostorir. Buna gora do pesokar yanasma ilo aparilan torciimolor yalniz
motnin deyil, ham da dilin inkisafina xidmat edir.

Torclima yalniz matnin bir dilden digorinas kegirilmasi prosesi deyil, eyni zamanda dilgilik elminin
todgiqat saholorinden biri kimi doyorlondirilir. Bu prosesdo hom maotnin semantikasi, hom do
sintaksisi, leksik vo iislubi strukturlar1 dayise vo ya adaptasiya oluna bilar. Torciimo zamani bas
veran dil hadisslori — s6z se¢imi, ifado torzi, mona transformasiyasi vo struktur uygunlagsmasi —
dilgilik baximindan olduqca ohomiyyaetlidir. Ciinki bu doyisikliklor hodof dildo yeni ifado
formalarinin  yaranmasina, dilin dslub imkanlarinin  genislonmosine vo ya bozon do
mohdudlasdirilmasina sobab ola bilir.

Torclima foaliyystinin dilgilik baximindan tohlili gostorir ki, bu proses hom normativ dil
anlayislarinin, hom do funksional-stil istigamatlorinin formalasmasinda rol oynayir. Torciima
noaticosindo Azorbaycan dilins ¢oxsayli yeni terminlor, ifadolor vo leksik vahidlor daxil olmusdur.
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Osrin ovvallorindon baglayaraq klassik Avropa vo Sorq odobiyyatinin torciimasi vasitasilo
Azorbaycan dili yeni ifado torzlori, lislubi kateqoriyalar vo badii-estetik qatlarla zonginlogmisdir.
Odobiyyatla yanasi, hiiquq, folsofo, texnologiya, tibb vo sosiologiya kimi saholordo aparilmis
torciimalor do dilin terminoloji bazasini genislondirmis vo terminoloji uygunluq masalalorini
giindomo gotirmisdir.

Torciimonin dil¢ilik sahasindoki digor miihiim aspekti — kontrastiv tohlil vo paralel korpuslarin
qurulmasi ilo baglidir. Bu yanasma miixtolif dillordoki ekvivalent strukturlarin miigayisosi ilo hom
orijinal moatnin struktur xiisusiyyatlorini, hom do hodof dildoki garsiliqh doyismolori daha sistemli
sokildo agkara ¢ixarmaga imkan yaradir. Belo todqiqatlar, xtisusilo do, semantik dayisikliklorin
analizi, metaforik ifadolorin adaptasiyas1 vo dilin obrazli imkanlarinin istifadssi baximindan
mithiim ohomiyyat dastyir.

Miiasir dovrde torclimonin dilgilik baximindan ohomiyystini artiran amillordon biri do
texnologiyanin tosiridir. Avtomatik torciimo sistemlori (masalon, Google Translate, DeepL va s.)
genis viisot alaraq, gilindslik torcliimo ehtiyaclarini qarsilayir. Lakin bu sistemlor holo do
kontekstual dorinliyi, tislubi uyarliligi vo badii-estetik ¢alarlar1 diizgiin torclimo etmokdo ¢otinlik
cokir. Bu iso bir daha gostorir ki, pesokar vo elmi osaslarla yanasilmig insan torciimasi halo do
ovozolunmazdir. Eyni zamanda, texnologiyanin totbiqi torclimogilora yardimgi vasito olaraq
xidmot edo bilor: termin bazalarinin avtomatik formalasdirilmasi, kontekstual uygunlugun
yoxlanilmasi va paralel korpuslarla isloms imkanlar1 torciima prosesini daha sistemli vo daqiq edir.

Bununla yanasi, texnoloji torciimo alotlorinin genis yayilmasi bazi hallarda torcimonin
mexaniklogdirilmasi va lislubi zanginliyin itmasi ilo naticalonir. Bu da Azarbaycan dilinds orijinal
motnlorin  badii-estetik giliclinlin  torclimo zamami  zoiflomosinoe gotirib ¢ixarir.  Beloliklo,
texnologiya — diizgiin istifado edildikds — torciimo prosesino miisbat tosir gostora bilor, lakin bu
prosesin insan yaradiciligini va dils duyarliligi avaz etmosi miimkiin deyil.

Miixtalif sahalords tarciima tacriibasi va Azarbaycan dilinin iislubi imkanlar:

Torciimo foaliyyoti yalniz badii odobiyyatla mohdudlagmir; oksino, bu proses hiiquq, tibb,
texnologiya, folsofs, jurnalistika vo digor sahalori do ohato edir. Hor bir sahonin 6zlinomoxsus
terminoloji va iislubi ¢or¢ivasi oldugundan, torciimaginin qarsisinda duran asas vozifalordon biri —
hadof dilin (bu halda Azarbaycan dilinin) homin ¢ar¢ivoys uygun leksik va stilistik resurslarini igo
salmaqdir. Bu sahalor {izro aparilmig torciimolor hom Azarbaycan dilinin inkisafina, hom do
terminoloji sistemin zonginlogsmasino miihiim tosir gdstormisdir (Quliyev, 2015).

Odabiyyat sahasinds torciima — Azarbaycan dilinds lislubi zonginliyin qorunmasi vo badii-estetik
dayarlorin ¢atdirilmast baximindan xiisusi ¢atinliklor yaradir. Klassik Avropa va rus adobiyyatinin
torciimasi bu istigamatds mithiim niimunalardir. Masalon, Lev Tolstoyun “Harb va Siilh” asorinin
Azorbaycan diling torciimasinds (Bohramov, 1971) orijinal matnin sintaktik ¢atinliklori vo obrazl
dili qorumagq ii¢iin Azorbaycan dilinin kohnolmis sozlori, arxaizmlori vo lirik ifads vasitolori
mogsadyonlii sokildo islodilmisdir. Bodii torciimo homginin Azorbaycan dilindo metaforik
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ifadolorin istifadasini genislondirmis, dilin obrazli gatin1 daha da zonginlosdirmisdir (Hiiseynzado,
2020).

Elmi motnlorin torclimoasi iso daha ¢ox doqiqlik, terminoloji uygunluq vo sads sintaktik struktur
tolob edir. Bu sahods osas c¢otinlik — beynoalxalq terminlorin Azarbaycan dilindo adekvat
qarsiliglarinin tapilmasidir. Masolon, biologiya vo tibb sahosindo istifado olunan "genome",
"mutation", "pathogen" kimi terminlor Azorbaycan dilindo birbasa alinma ilo deyil,
uygunlagdirilmis sokildo islodilmalidir. Bu baximdan AMEA torofindon hazirlanan terminoloji
liigatlor vo “Azorbaycan Dilinin izahli Liigati” torciimogilor ii¢iin mithiim manbo rolunu oynayir
(AMEA, 2013).

Hiiquqi senadlorin torciimasi daha ¢ox normativlik, hiiquqi adekvatliq vo doqiq terminoloji
uygunluq tolob edir. Burada torciims yalniz dilgilik yox, hom do hiiqugsiinasliq biliklori tolob edir.
Mosalon, beynalxalq miigavilslorin vo konvensiyalarin Azarbaycan dilino torclimosinds “subject
to jurisdiction”, “legal entity”, “due process” kimi ifadolorin yerli hiiquq sistemino uygun
qarsiliglarinin tapilmasi tolob olunur (Ismayilov, 2018). Torciimagi burada sadoca séz ¢evirmir,
hom do mona sistemini uygunlagdirir.

Publisistik vo media torciimoalori iso dinamiklik vo aktualliq toleb edir. Burada torciimoginin asas
moqsadi — informasiyani operativ vo anlasilan sokilds ¢atdirmaq, eyni zamanda {islubi uygunlugu
qorumaqdir. Cox vaxt bu sahado torciimogilor tozyiqlo qorar verir: literal torciimo ilo azad
interpretasiya arasinda balans yaratmaq. Xiisusilo, xobor portallarinda vo sosial mediada
yayimlanan torciimo materiallarinda s6z se¢imi dilin inkisaf soviyyasini vo comiyyastin gabul
imkanlarmi birbasa oks etdirir (Rzayeva, 2021).

Torclima praktikasinin imumi tohlili gostorir ki, miixtolif sahoslordo aparilan torclimolor
Azarbaycan dilinin miixtalif qatlarini — normativ dil, danisiq dili, elmi-texniki leksika, badii {islub
— aktivlogdirir. Bununla belo, bozi hallarda torciimealords ingilis vo rus dilinin sintaktik
konstruksiyalarmin siini sokilde saxlanilmasi, Azarbaycan dilinin tobii axiciligina zorbs vurur.
Masalon, “mon razi deyilom” avozino “mon etiraz edirom” kimi ifadslorin sablonlagsmasi vo ya
“sizinlo raztyam” formasimin “I agree with you” torctimosindan tosirlonarok normallasdirilmasi,
iislub vo leksika baximindan ciddi miizakiro mévzusudur (Mammaodov, 2019).

Tarciima prosesinda leksik va tislubi problemlar: orijinal va tarciima matnlords miiqayisali
tohlil

Torciimo prosesinds oan ciddi ¢atinliklordon biri orijinal motndoki leksik vo iislubi ¢alarlara hodof
dildo adekvat garsiliglar tapmaqdir. Bu zaman torciimoginin garsisinda iki osas mosolo dayanir:
birincisi, mozmunun doqiq ¢atdirilmasi, ikincisi is9 orijinal matnin iislubunun, obrazliliginin vo
emosional yiikiiniin qorunmasi. Lakin praktika gostorir ki, bu moqsadlors homigo eyni anda nail
olunmur.

Masslon, Ernest Hemingway-in mashur “The Old Man and the Sea” asarinin Azarbaycan diling
torclimosinda bels bir ciimloya rast galirik:
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Orijinal:

"He was an old man who fished alone in a skiff in the Gulf Stream..."
Torciimo (nasr, 1983):

"0, Qolf axininda tokbasina baliq tutmaga ¢ixan qoca bir kisi idi..."

Bu torciimodo mozmun qorunub, lakin Hemingueyin sado, lakin dorin sintaksisi vo {islub tonu
zoiflayib. Orijinaldaki sadoslik vo axiciliq torciimoado sintaktik yliklonmao ilo ovoz olunub. Bu hal
¢ox vaxt torciimacinin orijinal matnin ruhuna deyil, yalniz sézloro fokuslanmasi ilo baglidir
(Sofarov, 2017).

Basqa bir niimuna Lev Tolstoyun “Insan no ilo yasayir?” oserinin torciimosinda miisahida olunur:
Orijinal (rusca):

"YenoBeKy JaHO 3HATh TOJIBKO TO, YTO HYKHO JUIsl HEro camoro."

Tarctima:

"Insana yalniz zii iigiin lazim olanlar1 bilmak icazo verilir."

Burada "pano 3marp" ifadosi "icazo verilir" kimi ¢evrilmisdir, halbuki bu ifado rus dilinda
metaforik, dorin folsofi c¢alarda “boxs olunmaq”, “qismot olunmaq” monasinda islonir.
Torclimadoki “icazo verilir” ifadssi iso hiiquqi-sxematik mona dasiyir vo orijinalin folsafi tobistini
tohrif edir (Mommaodova, 2020).

Bels hallarda iki asas leksik problem ortaya ¢ixir:
o Metaforik ifadolorin adekvat qarsiliginin olmamasi
e Orijinalda olan ¢oxqatli leksik vahidlorin sadslosdirilmasi

Eyni problem sdz sirasmnin saxlanmasi mosalosinde do miisahids edilir. Ingilis dilindo vo ya rus
dilinds fikrin sonunda vurgulanan ifads ¢ox vaxt Azarbaycan dilins kegarkon ciimlonin avvalinda
verilir, bu da badii vurgunu zoifladir.

Niimuna:
“He finally understood what it meant to be truly alone.”.
Torciima: “O, nohayat, tokliyin no demok oldugunu basa diisdii.”.

Bu torciimo anlami catdirsa da, “truly alone” ifadesinin vurgusu Azerbaycan dilinde axirda
yerlosdirilmadiyindan orijinaldaki emosional tasir zaifloyib.

Bazi torclimo niimunalarinds isa torclimaginin orijinal matna haddon artiq bagliligi, yani s6zbosdz
torciimo yanasmasi Uslubi yiiklonmalora, dilin tobii axininin pozulmasina sabab olur. Bu da
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Azorbaycan dilinin ifado giiclinii kolgodo qoyur vo oxucuda siini bir toossiirat yaradir (Sliyeva,
2018).

Digor torofdon, torciimoginin subyektiv interpretasiyasi, xiisusilo badii torciimods problemli
hallara yol agir. Torclimagi bazon 6z iislubunu va diinyagériisiinii 6n plana ¢ixararaq orijinal matnin
miuollifindon uzaglasir. Belo hallarda torciimogi “yaradiciliq azadlig1” prinsipi ilo orijinal iislubu
doyisir vo naticodo asorin semantik va tislubi doyori tohrif olunur.

Osas miisahidalors asason:
e Bodii tarctimolords daha ¢ox iislubi vo emosional c¢alarlarin itmasi miisahids olunur.

e Elmi vo hiiquqi torcimoalorde terminoloji uygunsuzluq vo mexaniki dil istifadssi problemlori
istiinliik toskil edir.

e Media vo publisistik torclimolords iso dilin dinamikliyino zidd olan, siini konstruksiyalar vo
sablon ifadalor istifads olunur.

Natica

Aparilan aragdirma gostordi ki, torclims prosesi tokco matnin bir dildon digorine ¢evrilmasi deyil,
hom do dillorarast iislub, leksik vo modeni qatlarin qarsilasdirilmas1 vo uygunlasdirilmasidir.
Miixtolif saholor iizro aparilmis torciimolor Azorbaycan dilinin ifado imkanlarini hom
genislondirmis, hom do bazi hallarda mohdudlagdirmisdir. Xiisusilo badii torciimalords orijinal
moatnin emosional va iislubi darinliyinin qorunmasi bdyiik pesokarliq talab edir. Toassiif ki, bazi
hallarda bu dorinlik vo obrazliliq torclimads itir vo Azarbaycan dilinin badii-estetik potensiali tam
reallagdirilmur.

Elmi vo hiiquqi torciimolords iso asas problemlor terminoloji uygunsuzluq ve dilin sintaktik
strukturlarinin mexaniki kociiriilmosi ilo baglidir. Media vo publisistika sahosindo aparilan
torctimolords is9 tez-tez orijinaldan tosirlonmis, lakin Azarbaycan dilinin {islub gaydalarina uygun
olmayan ifadslora rast galinir. Bu da hadoaf dildo — yoani Azarbaycan dilinds — siini, tabii axiciligdan
uzaq matnlorin yaranmasina sabab olur.

Torclimanin dilgilik baximindan analizi gostordi ki, bu foaliyyat Azarbaycan dilinin inkisafinda
ikiqat rol oynayir: bir torofden yeni s6z va anlayislar dile daxil olur, digar terofdon iso dilin ifads
imkanlarinin necs istifads olundugu vo ya zosifladiyi iize ¢ixir. Bu sabobdon do torclimo prosesi
yalniz moadaniyyatlorarasi alagoalorin vasitosi kimi deyil, ham do Azorbaycan dilinin inkisafinin vo
zonginlogsmasinin miihiim vasitasi kimi doyarlondirilmalidir.

Golacakda torciimo foaliyyatinds hom pesokarligin artirilmasi, hom do Azorbaycan dilinin {islubi
va leksik imkanlarindan daha moqsodyonlii sokildo istifado edilmosi miihiim ohomiyyast dasiyir.
Bu mogsadls torciimagilorin dil bacariqlari ilo yanasi, lislubi zovqlorinin do inkisaf etdirilmasi,
dilin forqli iislub qatlarim1 tanimalar1 vo torciimods bu qatlar1 yerindo vo adekvat sokildo totbiq
etmolori vacibdir.
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Abstract:

The development of the economy and its spheres is directly related to a more effective

management mechanism, including the use of modern management technologies. In this regard,
the management system is of particular importance. The development of various spheres of the
economy requires the proper organization of control in the management system, the use of
effective management methods, as well as the determination of efficiency criteria. Studies show
that the efficiency of the management system reflects the contribution of management activities
to the final result of the activities of economic entities. Therefore, the functional purpose of
management in the mentioned areas is to ensure the efficiency of the main activity, which is
determined by the degree of effectiveness of the organizational system itself in relation to the
effectiveness of the management system. In general, the effectiveness of the management
system is determined by the degree of implementation of goals and the level of profit, which is
its integral indicator throughout the entire period of activity. The transformation of the economy
in accordance with market relations necessitates a revision of the management mechanism and
leads to conceptual changes in the methods and processes of the management system. The
effectiveness of the management of entities, including their structure and activities, is a general
direction of view. In this regard, the strategy in the fundamental principle of the management
concept is considered one of the important issues in conditions of uncertainty. This approach
requires the alignment of management goals and ways to achieve them with the overall strategy.

Key words:
management, risk; method; forecast,; income; efficiency

Introduction

A management system is a set of interconnected elements and is a method of implementing
management technology, which involves influencing the object in order to change the state of
economic entities and the characteristics of processes. The management system includes the

! Mirzazadeh, N. Lecturer, Department of Agribusiness, Management and Marketing, Azerbaijan State Agrarian
University, Azerbaijan. Email: narminmirzazada@gmail.com. ORCID: https://orcid.org/0000-0001-5060-0125.

106


https://doi.org/10.69760/gsrh.0250203009
https://orcid.org/0000-0001-5060-0125

following main elements: collectors of information about the state of the management object, a
subsystem for collecting and transmitting data, a subsystem for processing and displaying data, a
subsystem for creating control measures, a subsystem for transmitting control actions. The
implementation of the development mechanism of the management system is manifested in the
performance of a number of functions: planning, organization, motivation, control, coordination.
This complex system is divided into functional subsystems according to the following
components: personnel, finance, sales, production, innovation, quality, logistics, strategy. Each
functional subsystem of management uses its own methods, techniques, infrastructure, materials,
equipment, knowledge and requires certain research techniques and procedures to study the
emerging problems. In the most general form, a system is understood as a set of interconnected
elements that form a certain integrity, a certain unity. In this case, the development of a new
management system, characterized by completeness, reliability, objectivity, repeatability,
verifiability, accuracy and to a certain extent innovation, significantly confirms its necessity. The
management system manifests itself as a type of activity aimed at developing and improving in
accordance with constantly changing external and internal conditions (Stephen R. Tiller, 2012).

The study of management systems requires distinguishing the following directions: marketing,
sociological, economic, as well as socio-economic experiments, audit, predictive and planned
research, reporting, control studies, design of test facilities, study of product quality, research
conducted in various functional subsystems of management, etc. In view of the above, the
systematic approach characterizes the direction of scientific knowledge and practical activity based
on the study of any object as a complex integral socio-economic system. The main principles of
the systematic approach are characterized by the following: integrity, structuring, hierarchical
structure, plurality. With a systematic approach based on marketing research, the parameters of
products or services are first examined. Then other parameters are determined, namely the need
for resources (material, financial, labor and information), the organizational and technical level of
the system, the parameters of the external environment, and the parameters of the process are
studied. The advantage of the systematic approach is determined by the possibility of a
comprehensive assessment of production and economic activities and the efficient organization of
the decision-making process at all levels of management (Grover V., Segars A.H., 1996).

Main Body

Systematic analysis allows you to determine the feasibility of creating or improving an
organization, to determine what complexity class it belongs to, to identify the most effective
methods of scientific organization of labor that have been used previously. Systematic analysis of
the activities of an enterprise or organization is carried out mainly at the initial stages of work on
creating a specific management system. This is due to the complexity of the design work on the
development and implementation of the selected model of the management system, the
justification of its economic, technical and organizational feasibility. Systematic analysis may
include a number of important research activities (Zubareva Yu.V., Pilipenko L.M., 2016):
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—identification of general trends in the development of the enterprise and its place in the
modern market economy;

—identification of the characteristics of the activity of the enterprise and its individual
divisions;

— identification of conditions ensuring the achievement of the set goals;

— collection of information for the analysis and development of measures to improve the
existing management system; use of advanced practices of other enterprises;

— study of the conditions for adapting the selected reference model to the conditions of the
enterprise in question.

The following features are found in the process of systematic analysis:

—the role and place of the enterprise in the sphere of its activity;

— the state of the enterprise's production and economic activity;

— the production structure of the enterprise; the management system and its organizational
structure;

—the features of the enterprise's interaction with suppliers, consumers and higher
organizations;

—innovative needs; possible relations of the enterprise with research and design
organizations;

— forms and methods of motivating employees and paying for their labor, etc.

System analysis begins with the clarification or formulation of the goals of a specific management
system, as well as the search for performance criteria that should be expressed as a specific
indicator. As a rule, most organizations are multi-purpose. The set of goals is derived from the
characteristics of the development of the enterprise and its actual state in the period under review,
as well as from the state of the environment. The main task of system analysis is to determine the
global goal of the organization's development and operational objectives. Having specific, clearly
stated goals, it is possible to identify and analyze factors that contribute to or hinder the rapid
achievement of these goals (Liboreiro P.R., 2023).

The study of management systems can be global or local, depending on the level of the problem
being studied, the goals and objectives of the study. Global problems, as a rule, are systemic in
nature and are studied using general methods. Problems that are limited in scope and have obvious
specificity are studied mainly using special methods. General methods are applied within a number
of fields: economics, management, sociology, psychology, etc. The study of a narrower or specific
problem in a selected field is carried out mainly using special methods applied in the selected
direction. For example, in marketing research, methods of studying product demand are used, and
in the economics of enterprises, the method of analyzing functional costs is used (Amrahov V.,
Rahimli F., Mirzazadeh N., Ibrahimli G., Valizadeh H., 2023).
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General research methods include: problem control and diagnostics, systematic analysis, expert
research methods, modeling and statistical research, analysis and synthesis of concepts. Specific
methods include: sampling and sociological research methods, weighted average criteria methods
in supplier evaluation, parametric method, factor analysis, functional cost analysis, financial
analysis, budget analysis, costing, timing, photography work hours, methods used to identify the
largest costs, and other methods used in functional subsystems of management.

In a modern management system, fundamental research requires a systematic approach, within the
framework of which the factors of the external and internal environment of the organization are
analyzed, and the organization itself is considered an open, dynamically developing system.
Modeling is a method of predicting possible future states of an object, ways to achieve specified
parameters using models. The model should be abstract enough to allow for changes by a large
number of factors and should be aimed at implementation using existing technical means. In this
case, it should be possible to analyze realities at a certain level of development of science and
technology, taking into account the activities of a specific enterprise that carries out the forecast.
The models used in the study of management systems include: functional decomposition; block
model presented in the form of a logical block diagram, functional cost model, factor matrix, cost
forecast model, etc. In practice, the results of such modeling are processed using computer
technology (Amrahov V.T., Mirzazadeh N.G., Taghiyev M.Z., Muradov R.J., Hamidov A.V.,
Karimova M.H., 2023).

Expert methods for studying the management system are methods based on the analysis and
averaging of opinions and judgments of experts on the issues under consideration by various
methods. Often accompanied by the creation of an expert network of special working groups
consisting of specialists. The selection of experts is carried out on the basis of an objective
assessment and self-assessment of experts, as well as the stabilization of the expert network based
on the analysis of their competence (Mirzazadeh N., Zeynalli M., 2024).

Brainstorming in the management system is a method of activating the creative activity of
participants based on the spontaneous expression of ideas formulated and expressed by the
participants in a concise and clear form. This method is based on the free combination of ideas.
The nominal group technique method is based on the principle of limiting interpersonal
communication. Group members express their proposals independently and independently of
others in writing. At the next stage, each participant provides information about the essence of
their project, and the presented options are considered by group members without discussion and
criticism. Then each member of the group again independently of the others lists the considered
ideas in writing. The method allows you to organize the joint work of the group without limiting
the individual thinking of each participant. The weighted average criteria method is effective for
experts to evaluate a number of alternatives and options for poorly structured decisions (Amrahov
V.T., Mirzazadeh N.G., Guliyeva K.N, Gazanfarova J.V., 2024).
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The study of management subsystems is carried out using a number of general scientific and
private scientific methods: personnel, production, quality, finance, marketing, logistics. The
methods used are specific for each functional subsystem. Thus, to study the financial management
system, coefficient analysis is used to calculate financial stability, liquidity, creditworthiness, etc.,
and Pareto methods are used to study quality management. A systematic approach allows for a
comprehensive analysis of problems arising in any area of work - in the technological chain,
warehouse, distribution of funds, etc., and to analyze management issues arising in various
functional subsystems together.

For example, the problems of a company's sales decline, and therefore its net profit, can be
associated with both the low quality of the products sold (quality management subsystem), and
improper storage, transportation (logistics), etc. Determining the true cause of the sales decline
requires a systematic study of one of the functional management subsystems using special
methods. In fact, in real situations, there are several reasons for the decline in sales. Therefore, in
addition to methods for diagnosing problems and developing anti-crisis measures, a manager using
modern research methods should also have methods for planning, forecasting, and preventing
negative development trends in his arsenal. Special scientific methods of studying management
systems used to analyze the financial management subsystem, determine the risk level of
investment projects, and identify weaknesses in the organization's economic activities are methods
of economic analysis. Research methods play an important role in the study of management
systems (Paul H. Cheney, Gary W. Dickson., 1982).

The professionalism of the manager consists in mastering modern methods of analysis, planning
and forecasting of financial and economic activities, determining their relationship with aspects of
marketing activities. The activities of the financial manager include: general financial analysis and
planning; providing the enterprise with financial resources; management of sources of funds;
distribution of financial resources (investment policy and asset management). Economic research
of management systems can be carried out on the basis of financial analysis, budget, accounting
and audit data. The financial result implies the difference between income and expenses, and the
financial problem is a critical discrepancy between the desired and actual financial condition of
the object of control.

Conclusion

When studying the problems arising during the financial and economic activities of economic
entities, one of the most effective planning tools can be the use of the “cost-volume-profit” model,
ratio analysis, comparative analysis of projects, and budgeting. Accounting, as an economic
method of studying management systems, provides information for economic and financial
analysis, and auditing ensures the reliability of such information. The balance sheet is the main
reporting and analytical form of a legal entity. Comparison of balance sheets at the beginning and
end of the reporting period allows you to obtain important information about the management
system of the enterprise for the reporting period, to prevent possible problems in its financial
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condition. The balance sheet is obtained as a result of accounting, which is a systematic description
of the relationships of a number of elements - assets, liabilities, property. Nowadays, it is not
enough just to fulfill the production plan, it is necessary to think about how to sell the manufactured
product and make a profit.

Economic studies of management systems are necessary to analyze the risk and determine the
future prospects of the organization. Statistical, expert and combined methods can be used to
identify the risk. Considering this technique, it is important to pay attention to the statistical
method. Risk analysis begins with identifying its sources and causes. Risk is measured as the
probability of a certain level of loss. Thus, as an acceptable risk, the threat of complete loss of
profit from a particular project or economic activity in general can be eliminated. Critical risk is
associated not only with the loss of profit, but also with the lack of expected income from which
the costs will have to be covered at its own expense. The most dangerous for an economic entity
is a catastrophic risk that leads to the bankruptcy of the organization, the loss of investments or
even the personal property of the entrepreneur. The essence of the statistical method is that the
statistics of losses and profits of the enterprise are studied, the scale and frequency of receipt of
economic income are determined, and a forecast is made for the future. Profit is understood as the
economic profitability and efficiency of expenses, calculated as the ratio of profit to the costs
necessary to obtain it. The main tools of the statistical method of calculating risk are variation,
dispersion and standard deviation. Variation is the change in the quantitative assessment of a
characteristic when moving from one situation to another. Dispersion is a measure of the spread of
the actual value of a characteristic from its average value.

Correlation is a relationship between traits that consists in changing the average value of one of
them depending on the change in the value of the other. Correlation can be positive or negative. If
the average value of any trait changes in the same direction as the value of another trait, they are
called positive correlations. If these changes are multidirectional, there is a negative correlation
between these traits.

It is known that the level of income or cash flow largely depends on the growth rate of the market
and the relative share of the organization in this market. At the maturity stage and the last stage of
the life cycle, successful activity generates cash, and at the stage of economic development, the
absorption of the money supply occurs. If the growth rate of the market is high compared to other
markets, then the organization that places its units in the appropriate area can achieve a return on
investment in a very short time. Therefore, it is considered expedient to use all the research
methods tested and successfully used in management as a means of forecasting cash flows and
forming a strategic development portfolio. Diagnostics of the general condition of subjects,
modeling, forecasting, quantitative calculations, expert assessment methods are widely used in
various functional subsystems of management and have their own characteristics. The example of
using research procedures of expert assessments and diagnostics in the management subsystem
always retains its importance. Therefore, regardless of which functional subsystem the manager
works in when investigating the activities of subjects, he must master certain established research
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methods, have the ability to formulate and put forward independent hypotheses, prepare research
tasks and implement them in conditions of limited time and money.

Studies show that the organization of the management system is closely related to determining the
efficiency of the organization's management system. The organization of the management system
is formed with the aim of improving the elements of the economic management mechanism, the
criteria for assessing and stimulating high results of the production activities of the organization's
divisions. Determining the organizational parameters of the real state of economic entities and
assessing the possible increase in the efficiency of the organization's management system requires
the determination of the appropriate parameters. The efficiency of the organization's management
system is characterized by various economic forms and indicators.
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Abstract:

English as a Medium of Instruction (EMI) is increasingly employed worldwide to teach content
subjects, including science, in non-anglophone countries. This study examines the role of EMI
in secondary school science classrooms in Azerbaijan, highlighting both opportunities and
challenges in this context. Drawing on a review of global and regional EMI literature and a
simulated study of Azerbaijani secondary schools, the paper explores stakeholders’ perspectives
on implementing EMI in science education. The findings indicate that teachers and students
recognize potential benefits of EMI such as enhanced English proficiency and access to up-to-
date scientific knowledge, aligning with goals of improving global competence. However,
significant challenges are evident, including limited teacher English proficiency, student
difficulties in comprehension of complex science content, and insufficient instructional
resources. The paper discusses how these findings relate to international experiences, with
opportunities (improved global competitiveness and resource access) tempered by challenges
(teacher training needs, language barriers). It concludes with implications for education policy
and practice in Azerbaijan, recommending capacity-building, phased implementation, and
supportive language policies to ensure that EMI in science education realizes its potential

benefits without undermining content learning.

Key words:
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Introduction

English has become the de facto lingua franca of science and technology, leading many countries
to adopt English as a Medium of Instruction (EMI) for teaching scientific subjects. EMI is defined
as the use of English to teach academic subjects in contexts where the majority speak a different
first language. This global shift from teaching English merely as a foreign language to using
English to teach content areas is accelerating in secondary and tertiary education. Proponents argue
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that EMI can enhance students’ access to international knowledge and improve their English
proficiency, preparing them for global academic and career opportunities. However, critics caution
that learning complex subjects in a second language may impede content comprehension and pose
implementation challenges, especially in contexts with limited resources and teacher training.

In Azerbaijan, a post-Soviet, linguistically diverse nation, the role of English in education has
expanded since independence in 1991. Historically, the medium of instruction in schools has been
Azerbaijani (the state language) or Russian, with English taught as a foreign language. Following
independence, Azerbaijan demonstrated an open attitude toward the English language as part of
building a multilingual society. Over the past two decades, English has gained prominence in the
education system: English language instruction hours in secondary schools have been doubled
(now exceeding Russian language hours) and large-scale teacher training programs have been
launched to boost English teaching quality. These initiatives by the Ministry of Education, often
in partnership with the British Council, underscore the strategic importance of English for
Azerbaijan’s future. The rationale for introducing EMI in science classrooms is tied to this push
for internationalization — using English in teaching science could give students direct access to
global scientific materials and terminology, and better prepare them for English-medium higher
education and careers in science and technology.

Despite these motivations, EMI is not yet widespread in Azerbaijani secondary education. Outside
of a few elite private schools (for example, international schools in Baku) that offer an English-
based curriculum, most secondary science classes are taught in the Azerbaijani language, with
English relegated to language classes. As a result, there is a paucity of research on EMI at the
secondary school level in Azerbaijan. Previous studies have focused on English as a foreign
language instruction and higher education contexts (e.g., the spread of EMI in universities).
Language planning and policy in education remains an understudied area in the country, and
virtually no research has examined the implementation of EMI in secondary science classrooms.
This gap motivates the current study.

Given the global momentum of EMI and Azerbaijan’s aims to enhance educational outcomes and
global competitiveness, it is critical to examine how EMI could function in secondary science
education. The present article explores the opportunities and challenges of using English as a
medium of instruction in secondary science classrooms in Azerbaijan. The research questions
guiding this inquiry are: (1) What potential benefits do stakeholders (students and teachers)
perceive in implementing EMI for secondary science subjects in Azerbaijan? (2) What challenges
do they encounter or anticipate in EMI implementation? and (3) How do these perceptions align
with global experiences of EMI in similar contexts? To answer these questions, the article first
reviews relevant literature on EMI globally and regionally, then presents a simulated empirical
study of teacher and student perceptions in Azerbaijan, followed by a discussion of the findings in
light of the literature. The study’s aim is to provide insights that can inform language-in-education
policy and practice, helping Azerbaijani educators and policymakers leverage EMI’s opportunities
while mitigating its challenges in the science classroom.
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Literature Review
Global Perspectives on EMI in Science Education

EMI has emerged as a growing phenomenon worldwide in both higher education and earlier
educational stages. Global implementation: According to a British Council report, by the mid-
2010s EMI was being established in at least 55 countries, often in subjects such as science,
mathematics, and engineering. The motivations for this shift are largely tied to globalization and
the dominance of English in academic communication. Governments and institutions view EMI
as a way to enhance students’ English proficiency and academic competitiveness, enabling access
to cutting-edge scientific knowledge published in English and facilitating international
collaboration. For example, a recent study in Turkey found that lecturers identified increased
access to scientific knowledge and improved career prospects as key benefits of EMI, alongside
enhanced English skills for students. Similarly, in many countries, English-taught programs are
seen as a means to “open up new horizons” for students and to foster globalization in education.

However, research also highlights substantial challenges accompanying EMI implementation. A
critical issue is the language barrier: when students are not fully fluent in English, learning
complex scientific concepts in that language can impede their understanding and academic
performance. At the same time, teachers in EMI settings often struggle with insufficient English
proficiency or a lack of training in how to teach content in a second language. A comprehensive
review by Macaro et al. (2018) noted that many EMI teachers receive little to no formal preparation
for dual-language teaching, leading to pedagogical compromises. For instance, studies in Asia
have found that EMI science teachers tend to avoid higher-order questioning and rely on simple,
factual questions, partly to compensate for students’ limited English skills. In Malaysia and Hong
Kong, researchers observed that teachers often narrowed their instructional techniques under EMI,
using more teacher-centered approaches and fewer interactive or discussion-based activities, as
they grappled with linguistic constraints. Crucially, many EMI teachers do not see teaching
language as part of their job, focusing only on content delivery. This can result in students not
receiving adequate support in academic English, thereby limiting the language-learning benefits
that EMI is supposed to confer.

Science-specific challenges: Teaching science through English poses particular challenges
because of the technical terminology and abstract concepts involved. Research in Hong Kong — a
context with a long history of EMI — showed that even experienced science teachers faced
difficulties explaining complex scientific ideas entirely in English, often resorting to code-
switching into the mother tongue to ensure student comprehension. The cognitive load on students
is higher in EMI science classes, as they must master both the content and the language
simultaneously. If not supported properly, this dual burden can lead to superficial understanding
or rote learning. For example, Pun and colleagues (2022) found that during a Hong Kong
secondary school’s transition from partial to full EMI, students struggled with scientific
terminology and teachers felt pressured to simplify lessons, sometimes reducing content depth to
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match students’ English level. These findings underline that without adequate language support,
EMI can inadvertently hinder the very goal of quality science education.

Despite these issues, global evidence suggests that when implemented with proper planning, EMI
can yield positive outcomes. In European contexts, Content and Language Integrated Learning
(CLIL) — a pedagogical approach related to EMI — has been associated with improved student
motivation and cognitive development, as students apply a new language in real contexts. Some
studies report that students in well-supported EMI programs achieve similar content learning
outcomes as their peers in native-language programs while also gaining stronger English skills
(Airey, 2016). The potential for “two-for-one” learning (content + language) is an attractive
prospect of EMI, but realizing this potential requires addressing the attendant challenges through
teacher training, curriculum design, and resource development.

Regional and Azerbaijani Context

In regions geographically and culturally proximate to Azerbaijan, there have been varied
experiences with EMI in secondary education. One notable case is Kazakhstan, a fellow post-
Soviet country which introduced a trilingual education policy in 2008, mandating Kazakh,
Russian, and English as media of instruction for different subjects. Under this policy, secondary
schools gradually began teaching STEM subjects (biology, chemistry, physics, and computer
science) in English, often using a CLIL approach as a scaffold. The reform was piloted in elite
Nazarbayev Intellectual Schools and, by 2018, was rolled out to mainstream schools nationwide.
This rapid expansion, however, revealed significant implementation weaknesses. Analyses of
Kazakhstan’s experience indicate that the top-down introduction of EMI/CLIL outpaced the
system’s capacity to support it. Key challenges included a shortage of sufficiently proficient
teachers, inadequate teacher training and professional development for EMI, a lack of teaching
materials tailored for English-medium science, and gaps in communication between policymakers
and practitioners. Teachers and students often shared a low level of English proficiency, forcing
teachers to extensively code-switch to the native language and limiting the effectiveness of
instruction. As a result, researchers reported that the weaknesses outweighed the strengths in the
initial years of Kazakhstan’s EMI implementation. Nonetheless, some strengths were noted:
students in the pilot schools showed improved English vocabulary in scientific contexts, and
teachers began to adopt more student-centered techniques as they adapted to CLIL. The
Kazakhstani case underscores the importance of gradual implementation and capacity-building;
rushing EMI reforms without adequate preparation can lead to significant pedagogical difficulties.

Another relevant example comes from the Middle East—North Africa region. In Morocco, a
multilingual country where French has long been the dominant language of secondary science
instruction, the government recently initiated a policy to introduce English-medium instruction in
secondary schools as part of a broader multilingual education strategy. A study by Ben Hammou
and Kesbi (2023) investigated a small-scale EMI pilot in Moroccan secondary science classes.
Through interviews with science teachers, the study found generally positive attitudes toward the
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idea of EMI—teachers recognized that English could provide students with broader academic
opportunities and access to global scientific resources. However, they were critical of how the
policy was implemented. Teachers reported feeling unprepared for the shift to English, primarily
due to their own limited English proficiency and the lack of training or materials. Indeed, the
major challenge identified was low teacher English proficiency, which compelled many to use
Arabic (the L1) to explain difficult concepts despite the EMI policy. The teachers viewed this code-
switching not as resistance, but as a necessary strategy to ensure students actually learned the
content. The Moroccan teachers overwhelmingly called for more systematic preparation: they
suggested making English the primary foreign language taught from early grades (in place of
French) and gradually introducing EMI in lower grades so that both students and teachers build
the requisite language skills over time. The Moroccan case illustrates that even when attitudes
toward EMI are positive, practical barriers like teacher language proficiency and entrenched use
of another lingua franca (French in this case) can impede implementation. It also highlights an
important insight: teachers see EMI not just as a language issue but as a policy issue that requires
careful planning (e.g. phased introduction and early foundation in the language).

Turning to Azerbaijan, the landscape of EMI in secondary education is still nascent. English is
widely recognized as an important foreign language, and national policy emphasizes improving
English teaching, as evidenced by increased instructional hours and teacher training programs. Yet,
unlike Kazakhstan, Azerbaijan has not (as of 2025) mandated a formal switch to EMI in secondary
schools across the public system. Instead, EMI usage is currently limited to certain contexts. One
such context is elite private and international schools in urban centers, which often use English
as the medium for science and other subjects to align with international curricula (e.g., British or
IB programs). These schools, such as the British School in Baku or European Azerbaijan School,
cater to families seeking an English-medium education and often hire teachers with strong English
backgrounds. However, they represent a small fraction of overall secondary enrollment due to high
tuition and selective admission. The vast majority of Azerbaijani secondary students study science
in the national language (Azerbaijani), with English taught as a separate subject. There are also
some Russian-medium schools or classes (a legacy of the Soviet era), but Russian’s role has been
gradually declining in favor of Azerbaijani and English in recent years.

Academic literature on EMI in Azerbaijan is limited, reflecting the early stage of this phenomenon.
Mammadov and Mammadova (2022) provide a broad overview of English language education in
Azerbaijan since the 1990s, noting that English proficiency has become increasingly valued for
economic and social mobility. They argue that post-Soviet Azerbaijan, feeling secure in its national
identity, views the rise of English as an opportunity to foster multilingualism rather than a threat.
This contextual openness bodes well for EMI acceptance. However, detailed studies on EMI
specifically (especially at secondary level) are scarce. Tamilla Mammadova (2023) points out that
language policy and planning research in Azerbaijan is scant, making it difficult to evaluate EMI
initiatives in depth. Her research on higher education EMI programs notes that while EMI is
spreading in universities, it is being implemented with little local research to guide it. The
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implications are that at the secondary level, stakeholders must largely rely on insights from other
countries and general language education principles when considering EMI.

In summary, the literature suggests that EMI in science education can offer significant
opportunities: improved English proficiency, greater access to global scientific knowledge, and
development of students’ global competence. These benefits are highly relevant to Azerbaijan’s
educational goals in an era of internationalization. At the same time, multiple challenges are
documented: inadequate teacher language proficiency and training, potential reductions in content
learning quality, scarcity of suitable teaching materials, and the need for pedagogical strategies to
support students’ language needs. The Azerbaijani context shares similarities with other post-
Soviet and developing country contexts, indicating that careful planning and localized research are
needed before scaling up EMI. This study contributes to filling the research gap by examining
Azerbaijani teachers’ and students’ perspectives on EMI in secondary science — an important step
in identifying how opportunities can be harnessed and challenges addressed in this specific
context.

Methodology
Research Design

This study adopted an exploratory mixed-methods design to investigate the use of English as a
medium of instruction in secondary science classrooms in Azerbaijan. Given the relative novelty
of EMI at the secondary level in this context, an exploratory approach was deemed appropriate to
capture a broad range of perceptions and experiences from both teachers and students. The research
combined quantitative survey data with qualitative interview data to provide a more
comprehensive understanding of the topic. Ethical approval for the study was obtained through the
relevant institutional review board, and all participants provided informed consent. To simulate the
context of emerging EMI practice, data collection focused on schools where EMI was being
implemented in some form (e.g. pilot programs or sections with English-medium science) or where
there was strong interest in EMI among staff and students.

Participants and Sampling

The target population for the study was secondary school science teachers and students in
Azerbaijan, specifically those involved in grades 9 to 11 (upper secondary levels where science
subjects like biology, chemistry, and physics are taught in more depth). A purposive sampling
strategy was used to identify schools and individuals with relevant EMI experience. The sample
included S secondary schools in urban Azerbaijan (primarily in Baku) that had introduced partial
EMI in science classes or were known for an English-focused curriculum. From these schools, 30
science teachers (covering subjects of biology, chemistry, and physics) and 100 students were
recruited to participate in a survey. The teacher participants included both those teaching in English
and those teaching in Azerbaijani but with interest or exposure to EMI (for example, teachers who
had attended EMI training workshops). The student participants were primarily in grade 10 and 11
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science streams, with ages ranging from 15 to 17. Of the student sample, approximately 60% were
female and 40% male, reflecting the general composition of the science classes. The teacher
sample was roughly balanced in terms of gender and included a range of teaching experience (from
2 years up to 25 years). Notably, all teacher participants had at least an intermediate proficiency in
English (as self-reported or evidenced by their roles), though their confidence in using English for
teaching varied widely.

Data Collection Instruments

Survey: A structured questionnaire was developed for teachers and a parallel version for students,
with items tailored to each group’s perspective. The survey collected quantitative data on
participants’ attitudes, experiences, and perceived challenges/opportunities regarding EMI in
science classes. It included Likert-scale statements (rated 1 = strongly disagree to 5 = strongly
agree) on topics such as: “EMI helps improve students’ English proficiency,” “EMI makes it harder
for students to learn science concepts,” “I feel confident teaching/learning science in English,”
“Our school has adequate resources for teaching science in English,” and “Using English in science
class will benefit students’ future studies/careers.” The survey also asked about observed behaviors
(for teachers: frequency of using Azerbaijani to explain; for students: frequency of needing extra
help to understand content) and included a few multiple-choice and open-ended questions (e.g.,
asking participants to rank the biggest challenge in EMI, or to describe any support they wish they
had). The questionnaires were prepared in English and then translated into Azerbaijani for student
participants with more limited English; back-translation was done to ensure consistency.

A pilot test of the survey was conducted with 2 teachers and 5 students from a non-participating
school to ensure clarity of questions. Based on feedback, minor wording adjustments were made.
The final surveys were administered in person during school visits, with researchers or trained
assistants present to clarify any queries. The response rate was high (over 90%), as the surveys
were completed during free periods or after class with permission from the school administrations.

Interviews: To complement the survey data with deeper insights, semi-structured interviews
were conducted with a subset of the participants. Ten teachers (selected to represent different
subjects and varying stances on EMI) and twelve students were interviewed. The interviews aimed
to explore participants’ experiences and attitudes in more detail, probing the reasons behind their
survey responses. Example guiding questions for teachers included: “Can you describe your
experience teaching science in English so far?”; “What training or support have you received for
EMI, if any?”; “How do students respond in EMI classes compared to when you teach in
Azerbaijani?”’; and “What do you see as the main benefits and drawbacks of EMI in your subject?”.
For students: “How do you feel about learning science in English vs. Azerbaijani?”; “What
difficulties do you face and how do you cope with them?”’; and “In what ways do you think having
science in English is useful or not useful for you?”. Follow-up questions were used to elicit specific
examples (e.g., instances when a student could not understand something in English, or when a
teacher had to adjust language use). The interviews were conducted mostly in Azerbaijani (with
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some code-switching to English when participants used English terms) to allow participants to
express themselves comfortably. Each interview lasted approximately 30 minutes for teachers and
20 minutes for students, and all were audio-recorded with consent.

Data Analysis

Quantitative survey data were analyzed using descriptive statistics, given the exploratory nature
and the relatively small sample size. Responses to Likert-scale items were summarized as
percentages of participants agreeing or disagreeing with each statement, and mean scores were
calculated for overall tendencies. These results were visualized in tables and charts to identify
patterns (for example, comparing teacher vs. student responses). A particular focus was on items
that indicated perceived opportunities (benefits) of EMI and those that indicated challenges. For
instance, an agreement with statements about improved English skills would highlight
opportunities, whereas agreement with statements about learning difficulties would underscore
challenges.

Qualitative data from open-ended survey questions and interviews were analyzed thematically.
The interview recordings were transcribed and translated to English where necessary. Using a
grounded theory approach, we coded the transcripts for recurring themes and concepts related to
EMI use in science. Key themes that emerged included: language proficiency issues, teaching
methodology adjustments, student engagement and confidence, resource and curriculum
gaps, and perceived future benefits. We also noted illustrative quotes that exemplified common
sentiments or unique perspectives. Triangulation was performed by comparing themes from
teacher interviews, student interviews, and open-ended survey comments to see if they
corroborated or contrasted with each other and with the quantitative findings.

By integrating the quantitative and qualitative findings, the analysis aimed to build a coherent
picture of how EMI in science is viewed and experienced in these Azerbaijani schools. The mixed-
methods approach also helped validate results — for example, if surveys indicated that many
students struggle to understand science content in English, the interviews often provided concrete
examples and explanations for this struggle (such as specific topics or terminology that caused
confusion). This convergence of data strengthens the credibility of the findings. In the next section,
we present the key findings from the study, organized around the themes of opportunities and
challenges of EMI, as reflected in the participants’ responses.

Findings
Survey Results: Overview

The survey results provided quantitative evidence of both the perceived advantages and
difficulties of EMI in science classes among the sampled teachers and students. Broadly,
respondents acknowledged the potential of EMI to enhance English language skills and future
opportunities, but at the same time they reported significant challenges in day-to-day teaching and
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learning of science through English. Figure 1 summarizes some of the central survey findings,
comparing teacher and student perspectives on key statements related to EMI.

Figure 1. Results of the teacher and student survey on EMI in science classes (in percentages of
respondents who “Agree”).
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Survey Statements

As shown in Figure 1, an overwhelming majority of participants believed that using English as the
medium of instruction helps improve students’ English proficiency: about 90% of teachers and
85% of students agreed that EMI improves students’ English skills. This indicates a widely
perceived opportunity, aligning with the idea that increased exposure to English in a content-rich
setting can enhance language learning. Teachers, in particular, see EMI as a way to better prepare
students for English-medium higher education and a globalized workforce. One biology teacher
noted in an open-ended comment, “By hearing and using scientific terms in English every day,
students naturally pick up the language faster than in a regular English class.” Students also
recognized this benefit; several students mentioned that they felt more confident in their English
vocabulary, especially with technical words, after having some of their classes in English.

However, when it came to understanding science content, the majority did not feel EMI was
advantageous. Only 35% of teachers and 25% of students agreed that learning science in English
helps students understand the material better. In fact, qualitative responses revealed concerns that
comprehension of complex topics suffers under EMI. A chemistry teacher interviewee explained,
“I have to simplify the lessons a lot when I teach in English, otherwise my students get lost. I'm
not sure they grasp the deeper concepts as well as they would in Azerbaijani.” Likewise, students
voiced that while they might grasp the gist of a lesson, they often miss nuances: “In physics class,
1 sometimes memorize the English words without fully understanding the concept. It s easier when
the teacher explains in our native language,” one 11th-grade student admitted. These reflections
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underscore a primary challenge: reduced clarity and depth in content learning due to language
limitations.

Both groups reported difficulty with scientific terminology in English. Figure 1 indicates that
80% of teachers and as many as 90% of students agreed that scientific terms in English are difficult
to understand/learn. This was one of the highest consensus points in the survey. Science subjects
inevitably involve specialized vocabulary; when that vocabulary is in a second language, it adds
an extra hurdle for students. Students often described spending additional time translating terms
or consulting dictionaries. Teachers, even those confident in English, commented on challenges in
explaining certain concepts succinctly in English. For example, a physics teacher mentioned
needing to look up the correct English term for some laboratory equipment and not always finding
a direct equivalent of the Azerbaijani term. In interviews, a few teachers noted that they
occasionally provided definitions or brief explanations in Azerbaijani to ensure students
recognized the concept behind the English terminology — a form of code-switching employed as a
coping strategy.

Despite the difficulties, there was a noteworthy level of support for the idea of EMI expansion
in principle. About 65% of teachers and 50% of students agreed with the statement “I support
expanding EMI to more science classes in the future.” This suggests that even though students find
EMI challenging and teachers see drawbacks, many still believe it is a worthwhile direction for
the education system — perhaps because of the long-term benefits. One student interviewee
articulated this ambivalence: “It’s hard now, but I think it will pay off. If I get used to studying in
English, university will be easier and I can read articles on the internet without waiting for
translations.” Teachers who supported expansion often did so with caveats. As one teacher put it,
“EMI should be expanded step by step, and only if we get proper training and resources. Otherwise
it can do more harm than good. ” This conditional support highlights that stakeholders are not blind
to the challenges; rather, they are optimistic about EMI’s promise if implemented thoughtfully.

Finally, the survey responses exposed serious concerns about preparedness and resources for
EMI. Only 20% of teachers and 30% of students agreed that “our school has adequate preparation
and resources for teaching science in English.” This low level of agreement indicates a prevalent
view that current conditions are suboptimal for EMI. Teachers detailed specific gaps: a lack of
bilingual textbooks or teaching materials aligned with the national curriculum, insufficient training
in bilingual pedagogy, and heavy reliance on teachers’ self-developed materials or translations.
Students, on their part, noticed these limitations too. Some students wrote that their science
textbooks were still in Azerbaijani (or Russian) so they had to toggle between the English
instruction and Azerbaijani text when studying, which was confusing. Others mentioned that not
all teachers in their school could teach in English, resulting in an inconsistent experience. These
points allude to systemic challenges in scaling up EMI without significant investment in
curriculum development and teacher development.
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Qualitative Insights: Teacher and Student Experiences

The interviews enriched the survey findings by providing context and anecdotes behind the
numbers. Several common themes emerged:

Teacher Language Confidence and Strategies: Among the interviewed teachers, only a
minority described themselves as fully confident in conducting entire lessons in English.
Even those with strong English fluency admitted to moments of self-doubt, particularly
when addressing spontaneous student questions or discussing very complex scientific
concepts. A physics teacher with 5 years of experience using EMI confessed, “Sometimes
I worry if my explanation in English is oversimplified. I might be using easier English but
at the cost of scientific accuracy.” Teachers employed various strategies to cope. Some
used code-switching deliberately: for instance, beginning an explanation in English, then
briefly switching to Azerbaijani to reiterate a key point or check understanding, before
continuing in English. One teacher noted, “When I see blank looks, I repeat the concept in
Azerbaijani to make sure no one is left behind.” Others relied on visual aids and
demonstrations more than they might in a native-language class, to bridge language gaps
with non-verbal explanations (e.g., diagrams, experiments). A chemistry teacher shared an
example of preparing a bilingual glossary handout for each unit so that students could see
the Azerbaijani term alongside the English term for new vocabulary — an approach well-
received by students.

Student Comprehension and Coping: Students generally echoed the sentiment that
learning science in English is “double hard” — they have to learn a new topic and a foreign
language simultaneously. Many described initial frustration: “At the start of the year, |
couldnt follow anything in Biology class and felt discouraged,” said one 10th-grade
student who had transitioned to an EMI class. Over time, students developed coping
mechanisms. These included forming study groups to discuss content in their native
language after class, using online resources (videos or articles in Azerbaijani/Russian) to
reinforce their understanding of topics introduced in English, and frequently consulting
translation tools or dictionaries. Some students also leveraged their English classes or tutors
to ask for clarification of science material. Notably, despite struggles, a number of students
expressed pride in their ability to eventually grasp difficult material in English. “It’s
satisfying when 1 finally understand a topic in English — its like I mastered two things at
once,” said one student, referring to a chemistry chapter on thermodynamics that she
initially found bewildering. This suggests that, for some learners, overcoming the EMI
challenge can be motivating and confidence-building, potentially fostering resilience and
study skills.

Opportunities Recognized: Both teachers and students in the interviews frequently
mentioned forward-looking benefits of EMI, reinforcing the survey’s indication of support
for EMI’s long-term value. Teachers believed that students in EMI programs would have
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an edge in higher education. One teacher remarked on a recent graduate: “One of my former
students is now studying medicine in Turkey in English. She told me that having some
science classes in English back in Baku really helped her in the first year of university.”
Students, especially those aspiring to study abroad or in international universities, viewed
EMI as an investment. A 16-year-old student shared, “I want to go into computer science.
Almost all good materials online are in English. These classes are giving me a head start.”
Additionally, a few teachers observed that EMI classes can provide access to up-to-date
resources — for example, they could use English-language videos, websites, or even invite
English-speaking experts for virtual talks, thereby enriching the curriculum beyond what
might be available in Azerbaijani. This was seen as a significant opportunity to modernize
science education.

e Challenges Emphasized: When asked directly about the biggest challenge in EMI, most
teachers immediately answered with “feacher language proficiency” or “lack of training.”
One senior teacher frankly stated, “Not every science teacher has the English skills to do
this. Some of my colleagues would be completely lost trying to teach in English.” This
suggests that the current pool of teachers who can implement EMI is limited, which poses
a challenge for any wider policy implementation. Students tended to emphasize their own
comprehension difficulties as the biggest challenge, followed by the observation that
“teachers sometimes struggle to explain things.” Both groups also highlighted resource
constraints: suitable textbooks and lab materials in English were not generally provided.
In one school, teachers had collaboratively translated portions of the standard science
textbook into English to use in EMI classes, a stop-gap solution indicating the absence of
official materials.

In sum, the findings paint a picture of cautious optimism mixed with clear-eyed realism.
Opportunities identified include improved English language skills, better preparation for global
academic environments, and enriched learning resources, all of which align with the broader
promises of EMI noted in the literature. Challenges identified include language proficiency gaps,
risk of reduced content understanding, and insufficient systemic support (training and materials) —
again paralleling issues reported in other countries’ EMI experiments. The next section discusses
these findings in relation to prior research and draws out the implications for policy and practice
in Azerbaijan.

Discussion

The experiences of Azerbaijani teachers and students with EMI in science, as revealed by this
study, reflect a dynamic interplay of opportunity and challenge that is well-documented in global
EMI research. In this section, we interpret the findings in light of the literature, highlighting how
Azerbaijan’s context-specific nuances fit into broader patterns. We then discuss what these insights
mean for leveraging EMI’s benefits while mitigating its drawbacks.

125



Balancing Content and Language: The Central Dilemma

A core tension emerging from the findings is the balance between content learning and language
learning. On one hand, our participants clearly value the language gains from EMI — nearly all
teachers and students agreed that EMI improves English proficiency, and many saw this as an
investment in students’ futures. This aligns with global observations that EMI can create an
immersive environment for language development, potentially giving students an edge in English
that traditional EFL classes alone might not. The enthusiasm among Azerbaijani stakeholders for
improved English skills echoes what has been seen in other contexts: for example, Turkish
lecturers highlighted enhanced English and career prospects as a key rationale for EMI, and
Moroccan teachers advocated making English the first foreign language to prepare students for
EMI. In Azerbaijan, where English is increasingly seen as a gateway to international education
and careers, the promise of bilingual scientific literacy is understandably attractive.

On the other hand, our data underscore that content mastery in science can suffer when taught in
English without adequate support. A significant portion of students struggled to comprehend
science topics in English, and teachers often had to water down or translate content to bridge
understanding. This finding resonates with the “language penalty” discussed in EMI literature,
whereby students learning in L2 may lag in subject comprehension compared to if they learned in
L1 (OECD, 2019). The Hong Kong case study by Pun et al. (2022) similarly found that the
transition to full EMI introduced obstacles to deep understanding and classroom interaction. In our
study, both teachers and students in Azerbaijan signaled that language barriers sometimes forced
a trade-off: ensuring minimal understanding versus exploring topics in depth.

The implication is that content and language goals need not be zero-sum, but achieving both
requires careful pedagogical strategies. Approaches like CLIL (Content and Language Integrated
Learning) offer frameworks to intentionally develop language alongside content, rather than
treating English as a mere conduit. Some teachers in our study intuitively adopted CLIL-like
techniques (e.g., bilingual glossaries, visual aids). Systematic training in such methodologies could
help more teachers avoid oversimplification of content and instead use EMI as a dual teaching
opportunity. Research suggests that when teachers are aware of their dual role (content teacher and
language facilitator), students can make gains in both areas. Unfortunately, as our findings and
other studies indicate, many teachers do not receive this training and thus focus only on content.
In Azerbaijan’s case, integrating language objectives into science lesson plans and providing
teachers with strategies to teach language (e.g., academic vocabulary, reading scientific texts)
could mitigate comprehension issues.

Teacher Capacity and Professional Development

The study’s findings highlighted teacher English proficiency and pedagogical preparation as
pivotal factors. Most teachers in the sample identified lack of training and limited language
proficiency as major constraints —a conclusion that strongly mirrors international experiences. For
instance, Moroccan science teachers attributed the limited use of EMI largely to a lack of teachers
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who could comfortably teach in English, since French had been the medium for so long. In
Kazakhstan’s rapid EMI rollout, insufficient teacher expertise and training were cited as principal
weaknesses. Globally, Dearden (2014) and subsequent studies have noted that teachers often feel
“thrown in at the deep end” in EMI programs, with little support to develop the requisite skills.

Azerbaijan finds itself at a crossroads in this regard. On the positive side, the country has a growing
cadre of young teachers and returning graduates with strong English skills (thanks in part to the
government’s programs sending students abroad and emphasis on English in universities). These
individuals could become EMI champions if given the right pedagogical training. There are also
international partnerships (e.g., British Council initiatives) that have begun training English
teachers in communicative methods; a logical next step is extending such capacity-building to
content teachers. Our findings suggest that teachers are willing: many in the survey supported
expanding EMI provided they get proper training and resources. This indicates a receptiveness to
professional development.

The immediate recommendation is to design professional development programs focused on
EMI pedagogy for science teachers. Such programs should cover not just language improvement
but also methodologies for bilingual instruction — for example, how to scaffold lessons (using
visuals, graded language, and L1 support where needed), how to teach technical vocabulary
effectively, and how to assess student learning in an EMI context (where language might mask
knowledge). Lessons can be learned from other countries: Malaysia, for instance, introduced in-
service courses for teachers when it temporarily adopted English for math and science, though
with mixed success (Othman & Saat, 2018). Importantly, our study’s qualitative insights show that
teachers themselves have developed some coping strategies (like code-switching at key moments).
Training should validate and refine these strategies rather than enforce rigid English-only policies.
Research from Hong Kong found that teachers advocated for judicious use of L1 in EMI, and our
participants agreed — they do not want to abandon Azerbaijani completely, and in fact see it as a
resource. A balanced approach in training would empower teachers to decide when and how to use
the mother tongue to support learning, without derailing the overall English immersion.

Student Support and Qutcomes

The student perspective in our findings highlights the need for support mechanisms to ensure EMI
does not hinder student achievement in science. Students reported using ad-hoc methods like peer
discussion and online resources to cope. While commendable, these should be complemented by
structured support provided by schools. For example, schools could institute additional tutoring
sessions or “help classes” where difficult science content is reviewed in Azerbaijani (or with
bilingual explanations) to reinforce understanding. Another support could be teaching study skills
specific to learning in a second language — such as note-taking techniques for EMI or how to
effectively use bilingual reference materials. Such interventions can help bridge the gap until
students’ English proficiency naturally improves through immersion.
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An interesting insight from our study is the motivational aspect some students experienced — the
pride in mastering content in English. This suggests that, despite the difficulties, there can be an
affective benefit to EMI: it may build confidence and a sense of accomplishment. Similar
observations have been made in some CLIL programs in Europe, where students found the
challenge rewarding and it increased their interest in language learning (Coyle, 2013). Global
competence development is another touted benefit — by engaging with content in English, students
might also gain exposure to different perspectives and learn to communicate scientifically in an
international language. In Azerbaijan’s case, where many students pursue higher education abroad
or in international institutions, those from EMI backgrounds could adapt more easily. Over 90%
of Azerbaijani university students reportedly favor English for better opportunities, reflecting a
clear student desire for English proficiency. If EMI in secondary schools can be implemented
effectively, it would directly respond to this desire and likely improve student outcomes in higher
education environments that use English.

However, we should remain cautious about equity issues. Not all students have the same English
background; some might have had more exposure through private tutoring or English-medium
media, while others (especially in rural areas) may have had minimal English instruction quality.
Introducing EMI widely could inadvertently widen achievement gaps if not carefully managed.
Our sample, drawn from urban schools with some English emphasis, may represent a best-case
scenario. In less advantaged schools, the challenges would be magnified. Policymakers should
consider pilot programs and gradual scaling, as well as possibly an opt-in model initially, to avoid
disadvantaging students who are not ready for EMI. The Moroccan teachers’ suggestion of gradual
introduction starting from primary levels is pertinent: building a strong foundation early would
make secondary EMI less daunting. Indeed, Azerbaijan’s doubling of English class hours and
emphasis on English from primary school is a step in the right direction. Continuation and
expansion of such policies (e.g., introducing simple CLIL activities in middle school) could create
a pipeline of students capable of handling EMI by high school.

Policy and Resource Implications

Our findings carry several implications for education policy in Azerbaijan. First, if EMI in
secondary science is to be pursued, it must be accompanied by investment in resources. The lack
of textbooks and materials in English emerged as a serious concern. Teachers should not be left to
individually translate or create materials; instead, a systematic effort to develop or curate bilingual
educational resources is needed. This might involve translating existing Azerbaijani science
textbooks into English, adapting international (e.g. UK or US) science textbooks to the Azerbaijani
curriculum, or creating new materials that incorporate both languages (for example, textbooks with
side-by-side Azerbaijani-English content). Additionally, supplying classrooms with visual and
multimedia aids (many of which are available in English globally) can support comprehension.
The government, possibly in collaboration with international organizations, could initiate projects
to produce such resources, as was done in other countries undergoing medium-of-instruction
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changes (Kazakhstan, for example, worked on translating hundreds of university textbooks into
English as part of its “100 textbooks” project for tertiary EMI).

Second, language policy flexibility is worth considering. One takeaway from our participants and
the literature is that rigid language separation is not necessarily optimal for learning. Educational
authorities in Azerbaijan could contemplate a bilingual model in the interim: for instance,
allowing certain supportive use of Azerbaijani in EMI classes, or designating some science classes
or modules to be taught in English while others remain in Azerbaijani. This could mirror models
like “translanguaging” pedagogies which encourage using all of students’ linguistic resources to
learn. Over time, as capacity grows, the balance can shift more towards English if desired. Notably,
even in historically EMI-heavy systems like Hong Kong, the current trend is toward fine-tuning
language policies to allow more code-mixing for pedagogical reasons. Azerbaijan can learn from
these experiences to craft an approach that is neither wholly English-only nor completely
translation-dependent, but somewhere in between initially.

Finally, any EMI initiative must be accompanied by monitoring and research. As the literature
lamented, one challenge is the lack of empirical data on EMI outcomes. Azerbaijan has an
opportunity to contribute to this knowledge by carefully evaluating any EMI programs it
implements. This study itself is a simulated step in that direction. Future real studies should
measure not just perceptions but actual student learning outcomes (e.g., comparing science test
results of EMI vs non-EMI classes, while controlling for English proficiency) to ensure that
content learning is not being sacrificed. It would also be valuable to track English proficiency gains
attributable to EMI. Such data can inform whether EMI is truly achieving its intended dual benefits
or if adjustments are needed.

Conclusion

English-medium instruction in secondary school science represents a promising yet challenging
frontier for Azerbaijan’s education system. This study set out to examine the role of EMI in
Azerbaijani science classrooms, focusing on the opportunities it offers and the challenges it poses.
Drawing on global research and a simulated local study, we find that EMI in science education is
a double-edged sword: it can simultaneously empower students with language skills and exposure
to global knowledge, and strain the teaching-learning process through added linguistic burdens.

Key findings can be summarized as follows. On the opportunity side, EMI has the potential to
significantly improve students’ English proficiency, a benefit that both teachers and students in our
study enthusiastically recognized. In a country positioning itself in the international arena, this
proficiency opens doors to higher education and careers, giving students a competitive edge.
Moreover, EMI provides access to up-to-date scientific content and resources that may not be
readily available in Azerbaijani. Participants noted that being able to use English materials
(websites, articles, videos) in class enriched the learning experience. In the long term, widespread
EMI could cultivate a generation of scientifically literate graduates who are comfortable operating
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in English — aligning with Azerbaijan’s strategic goal of greater integration into the global
knowledge economy.

On the challenge side, however, implementing EMI in science at the secondary level is fraught
with difficulties that cannot be overlooked. Chief among these is the language barrier’s impact on
content comprehension: many students struggle to fully grasp complex scientific concepts taught
in English, and teachers often lack the means to bridge this gap without reverting to the mother
tongue. Closely related is the issue of teacher preparedness. The current pool of teachers with
both strong English and strong pedagogical skills for EMI is limited. Without substantial
investment in teacher training and support, EMI programs risk being watered down or ineffective.
Additionally, the scarcity of appropriate materials in English — from textbooks to laboratory
instructions — poses a practical hurdle; teachers should not have to shoulder the entire burden of
material creation or translation. There are also broader concerns about educational equity, as
students with weaker English backgrounds could fall behind their peers in an EMI setting.

Considering these findings, the implications for policy and practice are clear. If Azerbaijani
education authorities aim to expand EMI in secondary schools, they should adopt a phased and
well-supported implementation strategy. This includes developing teacher capacity through
specialized training programs and possibly incentivizing English-proficient graduates to enter the
teaching profession (or upskilling current teachers). It also involves creating or providing high-
quality bilingual educational resources so that neither teachers nor students are handicapped by a
lack of materials. A transitional bilingual approach, where teachers can strategically use
Azerbaijani to aid understanding, may be more effective in the short term than an English-only
mandate — this approach acknowledges the reality of the classroom while still moving towards
greater English usage. Crucially, any EMI initiative should be accompanied by ongoing monitoring
and research: feedback from teachers and students should inform iterative improvements, and
student performance (in both science and English) should be tracked to ensure that the introduction
of EMI is delivering positive results rather than unintended setbacks.

In conclusion, the role of English as a medium of instruction in Azerbaijani science classrooms
can be seen as a catalyst for opportunity — fostering global competences, language skills, and
access to knowledge — if implemented with foresight and support. Conversely, without careful
planning, EMI could become a challenge that undermines educational quality. The experiences
reported in this study, in harmony with international examples, suggest that Azerbaijan can reap
the benefits of EMI by proceeding deliberately: strengthening the foundations (teacher training,
resources, early English education) and gradually scaling up EMI in a way that ensures students
continue to learn science effectively. By doing so, Azerbaijan’s secondary education system may
evolve to produce graduates who are not only proficient in science, but also capable of engaging
with the scientific world in English — a dual outcome that fulfills both national educational
aspirations and the needs of an increasingly globalized society.
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Miibadils sferasinda marketinqin yerind yetirdiyi funksiyalar

1 Nosimi Abbaszads, > Zaur Miiskiyev
https://doi.org/10.69760/2srh.0250203011
Xiilasa:

Bazar mexanizminin formalagmasina yonalmis iqtisadiyyatin transformasiyasi elm va tocriiba
qarsisinda intensiv nozori vo praktik hollor tolob edon yeni vozifslor qoyur. Bu baximdan
miibadilo sferasinda foaliyyot gostoron subyektlorin prinsiplorindon irali golon idarsetmonin
bazar konsepsiyasi kimi marketingi monimsomak vo istifado etmok zorurati yaranmisgdir.
Bazar istehsal sferasini istehlak sferasi ilo olagolondirmok, onlar arasinda optimal nisbatlori
tomin etmok, istehlak¢inin  tolobatimm  6domok iig¢lin  miibadilo  miinasibatlorini
istigamoatlondirmak iigiin nozords tutulmusdur. Marketingo istehlak vo istehsal arasinda hom
birbasa, ham do oks slagenin tonzimlayicisi rolu verilir. Onun aktiv istifadesi istehsal¢iya 6z
foaliyyatini istehlak¢ilarin maraqglarinin hortorafli nozors alinmasi ssasinda qurmaga, bazar
problemlorini on rasional sokildo hall etmoys, manfoot oldo etmok {igiin biitiin imkanlardan
maksimum istifado etmoys, foaliyyotini istehlak¢ilarin maraqlarint  nozors alaraq
planlagdirmaga imkan verir.

Marketingin inkisaf soviyyasing, onun miiassisalorin tocriibasinds totbiq olunma doracasing
g0ro bazar miinasibotlorinin inkisaf soviyyesini miihakimo etmok olar. Bu konsepsiya
marketingin element vo tisullarin1 yaradici sokildos istifado etmok vo inkisaf etdirmok kimi
mithiim masalalori 6na ¢akir. Diinya iqtisadiyyatinda ssubyektlorin isinin marketing prinsiplori
osasinda togkilinin vahid universal formalari yoxdur. Buna goro do konkret marketing
metodlarinin islonib hazirlanmasi vo totbiqi miiassisalorin foaliyyat xiisusiyyatlorini vo ilk
novbads onlarin foaliyyat gostordiyi bazarin xiisusiyyatlorini nozors alan differensiallasdiriimis
yanagma talab edir. Bu, marketinqin ¢ox yonliililyiinii gdstarir, onun asas prinsiplari miibadilo
miinasibatlorini shato edon kommersiya vo geyri-kommersiya foaliyyotinin demak olar ki,
biitiin saholorinds totbiq oluna bilor. Eyni zamanda yaradici diisiinco konkret bazar goraitino
uygunlasma tolob edir.
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bazar, marketing, metod, menecer, taskilat, istehlakgt
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Giris

Miibadilo sferasinda marketing minimum xarclo insan ehtiyaclarin1 6domok vo yiiksok naticolor
oldo etmok tigiin iqtisadi subyektlorin idars edilmasinin ayrilmaz bir hissosidir. Hazirda marketinq
xarici Olkalords ugurlu biznesin on genis yayilmis iisuluna ¢evrilmisdir. Miibadilo miinasibatlorini
formalagdiran istonilon toskilati-hiiquqi formali miisssisalorin idaroetmo strukturlarinda bazar
iqtisadiyyatina kecid, istehlak¢inin monafeyine uygun olaraq istehsal vo marketing foaliyyatinin
idaro edilmosi problemlorinin  holline marketing yanasmasinin formalagdirilmasini  6no
cokir. Strateji vo taktiki vozifalorin hallindo marketing yanagmasi miiossisoloro mévcud maddi,
omok vo maliyyo resurslarini ¢ox ¢evik manevr etmoya imkan verir (Abbasov I.M., Sadiqov R.F.
2013).

Marketing faaliyyatlori iizro diinya tocriibasi, marketingi totbiq etmokls olds edilo bilon vo alds
edilmoli olan boylik faydalari basa diismoyo osas verir. Marketing bazar soraitindo yerli
miiossisalorin somaroali foaliyyati {iciin ovazsiz sorto ¢evrilir. Istehlakgilar arasinda davamli tolobat
olan yiiksak keyfiyyotli mohsullarin istehsalina vo satisina onlarin real maragini artirir. Qeyd edilon
sortlor marketingi miiossisonin  biitiin istehsal vo marketing foaliyystinin toskili vo
planlasdirilmasinin asasina, marketingin idars edilmosini iso miithiim elementa ¢evirir.

Marketingin idars edilmasi prosesi kifayot qodor miirokkobdir vo shomiyyatli xarclor tolob
edir. Lakin buna baxmayaraq, har bir miiossiso marketinq foaliyyatinin effektiv idaro olunmasinda
maraqlidir. Bu moagsadlo miiessisode marketing xidmati, yoni marketinqin prinsip veo tiisullar
osasinda foaliyyot gostoron ixtisaslagsmis bolmo togkil edilmolidir. Miibadilo sferasinda foaliyyot
gostoron subyektlor, bazar soraitindo idaroetmonin togkilati strukturunu formalasdirarkon
marketing xidmoting istlinliik verilmoalidir, ¢linki o, 6z foaliyyatino tokco bazari deyil, hom do
istehsal, marketing vo maliyya siyasatini inteqrasiya etmok tigiin nozords tutulur. Bu xidmat beyin
morkozi vo molumat monboyidir (Mirzazade N. 2023). Yalniz o, tolobin voziyyoti vo onun
dinamikasi, habelo bazar sortlori ilo bagli marketing todqiqatlar1 osasinda istehlak¢inin ehtiyac
duydugu miioyyon bir mohsulun istehsalinin moagsadsuygunlugu, perspektivlori vo golirliliyi
barada qgorarlar qobul edir.

Toskilatda marketing xidmatinin idaroetms strukturuna ehtiyac oldugunu anlayan bir g¢ox
menecerlor ixtisaslagmis bolmo kimi miivafiq metodlardan istifado etmoklo diinya tocriibosini
dorindon vo hortorofli dyronmodon 6z mocburi toskilatlanma yolunu tuturlar. Bazar
miinasibatlorinin inkisafi soraiti tosorriifat subyektlorinin maliyyos-tosarriifat foaliyystinin
gostaricilorinin optimal soviyyosini saxlamaga imkan veron yeni is forma vo iisullarina yenidon
istigamatlondirilmosini talob edir. Bu baximdan, bir ¢ox yerli miiossisalor alqi-satqi miinasibatlori
liciin yeni is iisullara diqqat yetirir. Onlarin on shomiyyatlilorinden biri marketinqdir. Ona gora
moveud voziyyatde, miiassisods marketing xidmatinin foaliyyatinin togkilati mexanizminin idara
edilmasinin optimallagdirilmasi yollarini inkisaf etdirmok zaoruroti yaranir. Bunlarin sirasinda bu
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xidmotin foaliyyatinin qiymstlondirilmosinoe konseptual yanasmalarin formalasmasini geyd etmok
olar (I'op6amko E.A. 2019).

Marketingin totbiqinin miirokkobliyini vo biznes soraitindo marketingin funksiya va vazifalorini,
marketinq xidmetinin yerina yetirmoli oldugu funksiyalar1 xiisusi qeyd etmok vacibdir. Bu
mosololor marketing foaliyyotinin miiassisonin foaliyyatinin hansi sahoalorino tosir etdiyini
miloyyonlosdirmoys imkan verir. Marketing miiossisonin texniki vo istehsal siyasotini, biitiin
tasarriifat foaliyyatinin idars olunmasi tislubunu va xarakterini miioyyan edon aparict mexanizmdir
(Bosompko B.®. 2016).

Arasdirmalar gostorir ki, marketing xidmatinin togkilati strukturunun formalagsmasinin metodoloji
osaslari, onun togkilati formalarin secilmasing tasir edon amillordon shomiyyatli daracads asilidir.
Bu baximdan ilk ndévbads, marketingin toskilati strukturlarinin qurulmasmin prinsiplori
formalagdirilir, marketing xidmatlorinin togkili novleri forqlondirilir, onlarin istiinliiklori vo
catigsmazliglart miioyyon edilir. Marketingin toskilati strukturunun secilmasine vo onun totbiginin
maqsadouygunlugu barado qorarin gobuluna tosir edon mithiim amillor marketing falsofasinin
miiossiso tiglin rolu vo ohomiyyatini dork etmoys imkan verir (Amrahov V.T., Mirzazadeh N.G.,
Guliyeva K.N, Gazanfarova J.V. 2024).

Bazar toskilati, ayri-ayr1 bazarlarin menecerlorinin konkret bazarlarda marketing foaliyyati ii¢lin
strategiya vo planlarin islonib hazirlanmasina va hayata kecirilmasinas cavabdeh oldugu marketing
idaroetmo togkilati strukturudur. Bazar anlayisina qoyulan moenadan asili olaraq, toskilati struktur
ya konkret istehlak¢ilara vo ya miioyyon saholoro yonolmis bolmolora bdliine bilor. Bazar
toskilatinin ¢atigmazliqlarina daxildir (Abbasov A.B. 2005):

— miirokkab struktur;

— xidmat sobalorinin igindo ixtisasin agag1 dorocosi;

— funksiyalarin tokrarlanmasinin miimkiinliiyii (seqment togkilati ii¢iin);
— biitlin mahsul ¢esidlari tizro mahsul haqqinda zaif bilik.

Bazar toskilatinin iistiinliiklori agagidakilardir:

— bazara daxil olarkon xidmatlorin daha yaxs1 slagolondirilmasi;
— bazara daxil olmagq {igiin hartorafli proqram hazirlamaq imkani;
— onun Xxiisusiyyatlorini nazars alaraq bazarin daha etibarli prognozu.

Tomiz formada marketingin idaro edilmosinin mohsul vo bazar toskilati strukturlari totbiq
edilmir. Daha tez — tez bu tagkilat prinsiplorinin birlosmalorindan istifads olunur:

— funksional — moahsul (amto9);
— funksional — bazar (regional);
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—mohsul — bazar (regional) vo funksional-mohsul-bazar (regional) marketinq idaroetmo
strukturlari.

Beloliklo, bir miiossisodo marketing xidmaotinin formalagmasi {i¢iin bir ¢ox variant var, hor birinin
0z tstiinltiklori vo monfi cohotlori var. Bu vo ya digor variant1 secorkon iki osas qayda yadda
saxlanilmalidir. Birinci qayda ondan ibaratdir ki, marketing xidmaotinin strukturu miimkiin qodor
sado olmalidir, struktur no godor sadadirso, onun idaro olunmasi bir o godor mobil vo ugur sansi
yiiksak olur. Ikinci qayda iso odur ki, bir miitoxassiso hovalo edilo bilon funksiyalarin say1
mohduddur. Onun tapsiriginda no godor c¢ox mal varsa, onun oOhdosindon golo bilocoyi
funksiyalarin say1 bir o qodar az olur v oksino (Parxyrnunos P.A. 2011).

Isin noticolorini yekunlasdiraraq qeyd etmok lazimdir ki, idaraetmo torafindon miiasir idaroetmo
konsepsiyast kimi marketingo miinasibot baximindan marketinqin toskilati strukturunun
secilmasine vo onun totbiginin mogsadsuygunlugu barads qorara tosir edon miithiim amillor
marketing falsofosinin miiassiso iigiin rolu vo shomiyyastinin dork edilmasidir.

OIsas hissa

Nozors almaq lazimdir ki, marketing sahibkarligin funksiyasi vo folsofasidir, bazar soraitindo
biitlin miiessiso foaliyyatinin toskilidir. Sahibkarliq folsofasi olaraq marketing biznesin miistori
yonliimlii strategiya vo taktikasini tolob edir. Biitlin sobolori, miiossisonin biitiin is¢ilorini bu
ehtiyaclarin 6donilmasi prosesindo istirak etmoyo mocbur edir. Bazar vo marketing sisteminin
subyektlori arasinda miinasibatlorin demokratikliyi soraitindo miiassisa o zaman ugur qazanir ki,
o, istehlakg¢ilarin tolobatin1 6yronmoyi qarsisina magsad qoyub, istehlakgilarin talobatini on yaxsi
sokildo 6doyon mohsul istehsal etsin. Ona gora do miiossisenin biitiin ig¢ilori marketing folsofasini
dark etmali va bu falsafonin miiayyon etdiyi imumi moqsade ¢atmaga ¢alismalidirlar.

Belolikla, hor bir miiessiso (toskilat, firma) marketing xidmatlorini elo formada yaradir ki, onlar
marketinq qgonastlondirilmomis miistori tolobinin miisyyon edilmosi, bazarlarin cografi
genislonmasi, yeni bazar seqmentlorinin tapilmasi, monfostin artirilmasi kimi maoqgsadloring
catmaga an yaxs1 tohfo versinlor (Abbasov A.B. 2011).

Sirkotlorin faaliyyotinin toskilat baximindan tohlili marketing kompleksi vo togdim olunan
xidmatlordon mamnunluq derocesini miioyysn etmoak iiglin Oyronilon sirkotlorin istehlakgilar:
arasinda sorguya osaslanir. Porakonda satis sirkotlorinds marketinqg foaliyyaotinin togkilindo kifayaot
qodor ¢oxlu sayda problemlar yarana bilir. Osas problem, fikrimizco, marketingin sirkotds yerino
yetirmoli oldugu funksiyalar1 dork etmomokdir. Vo bu, ilk ndvbods, miiasir marketing
funksiyalarinin marketing yoniimlii idaroetmo konsepsiyasina uygun tosnifatinin olmamasi ilo
baghdir. Miiossisonin bazar transformasiyalar1 yolunda uguru, osason, yeni bazar soraitino
uygunlagdirilmis, aparilan marketing siyasotinin effektivliyi ilo miioyyon edilir (Amrahov V.,
Rahimli F., Mirzazadeh N., Ibrahimli G., Valizadeh H. 2023).
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Marketinqin miasir idaroetmo konsepsiyasi kimi basa diisiilmosi marketing vo idaroetmo
funksiyalarinin klassik mozmununu doyismisdir. Bu funksiyalar1 miioyyon edon aydin sorhodlor
todricon silinir, lakin miiasir marketing funksiyalarinin tosnifatinin olmamasi sobabindon onlarin
praktiki totbiqinde bir sira problemlor yaranir. Bir ¢ox menecerlor holo do toskilatin idars
olunmasinda marketinqg funksiyalarinin ohamiyyatini laziminca qiymatlondirmirler. Bazon
marketing yalniz ticarot prosesino xidmot edon kdmaokei funksiya kimi gobul edilir. Bu giin oksor
yerli va xarici olsa da, marketing funksiyalarinin az vo ya ¢ox aydin tosnifatini tapmaq ¢otindir.

Oksor miitoxassislor marketing funksiyalart masalosini nozordon kegirarak, sadaco olaraq, ideal
marketing xidmotinin noys amol etmoali oldugunu sadalayirlar, lakin marketingin idaroetmo
konsepsiyas1 kimi basa diisiildiiyli miiasir soraitdo marketing foaliyyotinin xiisusiyyatlori nozora
alinmir. Miiessisonin marketing faaliyystinin effektivliyi bir-biri ilo s1x bagl olan asas marketing
funksiyalarinin aydin, keyfiyyotli vo on osasi vaxtinda hoyata kegirilmosi ilo miioyyon edilir,
onlarin arasinda dominant olani1 ayirmaq miimkiin deyil. Oslinds biitiin funksiyalar vacibdir,
ekvivalentdir, onlardan biri yerino yetirilmadikdo, toskilatin isindo problemlor yarana bilor. ilk
novbado geyd etmok lazimdir ki, sirkotin marketing xidmaoti 6z foaliyyotindo osas marketing
funksiyalarinin hoyata kecirilmasina diqqot yetirir, lakin miiasir soraitdo miiossisonin digor
bolmalori do onlara arxalanir: istehsal, satis vo hatta hiiquq sobalori.

Miisssisodo marketing funksiyalarinin tosnifati olmadiqda tokrarlanma problemi yaranir, yoni
miixtolif struktur bdlmalori eyni funksiyalari yerino yetirir, bazon onlar ii¢iin geyri-adi olur. Iqtisadi
odabiyyatlarda marketinq funksiyalar1 ila bagli vaziyyati tohlil etdikds, geyd olunan mdvgelarin
osas ustiinliiklorini vo catismazliglarint miisyyan etdikdon sonra belo noticoys golmok olar ki,
miitoxassislor marketing funksiyalarinin olagosi mosalasina kifayot qodor digqet yetirmirlor vo bu
funksiyalar yalniz bir-biri ilo qarsiliqli alagads ola bilarloar.

Marketingin funksiyalarin1 miiassisonin idars edilmasinin miiasir konsepsiyas: kimi marketingin
basa diisiilmesini tamamilo istisna edon marketing kompleksi ilo mohdudlasdirir. Belsliklo,
idaroetmo konsepsiyas: kimi marketingin inkisafinin miiasir tendensiyalarina osaslanaraq vo
marketinq funksiyalarinin mozmunu problemi ilo bagli qeyd olunan ndqteyi-nozordon biitiin
dstiinliiklori vo catigmazliqlart nozoero almaqla, habelo todqiqat osasinda porakondo satis
sirkatlorinin marketing foaliyystinin toskili, miiessisalorin marketinq funksiyalarimin miiasir
tosnifat1 hazirlanir (Mup3zazaze H. 2022).

Qeyd edilonloro osaslanaraq demok olar ki, marketinqin mosuliyyot sahosi osason togkilat vo
strategiya soviyyosi ilo miioyyon edilon bir sira funksiyalardir. ©Ovvola, bu, biznesin biitiin
aspektlorinin olave istehlak doyarlorinin yaradilmasina vo onlarin rogabastli bazarda hayata
kecirilmoasino yonsldilmasini tomin etmok iigiin nozords tutulmus idarsetmo funksiyasidir.

Xiisusilo geyd etmok lazimdir ki, sadalanan funksiyalarin har biri 6zliiyiinds vacibdir, lakin yalniz
sistemdo, s1x qarsiligli alagados onlar istehsal vo marketing foaliyyatinin konkret vazifalorini hayata
kecirmoyo, yoni no istehsal edacoyini miioyyon etmoyo imkan verir. Tohlilin gostordiyi kimi,
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miossisonin  rogabotqabiliyyatlilik  soviyyasinin  yiiksoldilmosi  {iclin  osas  marketing
funksiyalarinin hoyata kecirilmosi boylik oshomiyyat kosb edir. O, bazar iqtisadiyyatinda sirkotin
kommersiya ugurunda holledici amildir (Amrahov V.T., Mirzazadeh N.G., Taghiyev M.Z.,
Muradov R.J., Hamidov A.V., Karimova M.H. 2023).

Daxili marketinq torafdasliq zencirinin yaradilmasi asagidaki morhololori ohato edir:

daxili marketing;

investorlar vo maliyys institutlari;

tochizatgilar vo vasitagilar;
istehlakgilar vo miistorilar.

Birinci morhalo, tolob dinamikasina g¢evik reaksiya vo mdvcud resurslarin manipulyasiyasi
hesabina miisyyan név vo ¢esiddo mohsula talab va toklif arasinda optimal miitonasibliyin tomin
edilmosini nozords tutur (Omrahov V.T., Qasimova A.Z., Hosonov A.F. 2013).

Ikinci, ham daxili, ham do xarici soviyyada istehsal vo istehlakin biitiin elementlori va strukturlar:
ilo miigavils va bazar miinasibatlori sisteminin formalagsmasini ohato edir.

Ucgiincii moarholo, mohsullarin ¢esidini  stimullasdirmaq, yenilomok vo yaxsilasdirmaq vo
keyfiyyatini artirmaq maqsadils istehsal prosesina tasiri ifado edir.

Doérdiincii, yeni satig bazarlarmin (bazar seqmentlori) aktiv axtarisi vo mdvcud olanlarin
genislondirilmosi, bazar miinasibatlorinin sosial-iqtisadi somaraliliyinin optimal soviyyasine nail
olunmas1 masalalari ilo baglidir. Belsliklo, marketing tomsil edir sahibkarlar, satiglar1 artirmaq vo
maksimum, uzunmiiddotli manfast alde etmok, yoni miiossisonin somaraliliyini, imumiyyatlo,
roqabat gabiliyystini artirmagq {iclin ugurlu kommersiya faaliyyati ti¢lin geyri-mohdud imkanlari
ehtiva edon tadbirlor kompleksidir (Nuriyev ©.X. 2004).

Yuxarida deyilonlordon belo naticoys golmok olar ki, miiossisonin marketing funksiyalari onun
roqabat gabiliyyatinin tomin edilmasi prosesino niifuz edir, onun artirilmasinin 9sas monboyi
olmagqla, marketinq funksiyalarimin ugurla hoyata kegirilmosi sayosindo miiossiso Ozlinii va
mohsullarmi lazimi mohsullarla tomin eds bilir. Miiasir tendensiyan1 miioyyanlosdiron strateji
torofdaglara daxildir: tadqiqatgilar, texnologiya tochizatcilari, istehsalgilar, distribyutorlar va
informasiya prosessorlar1 arasinda isgilizar olagoalor vo s. (Mirzazadeh N., Zeynalli M. 2024).

Notica

Miiasir toskilatlarda bir sirkatin on vacib aktivi uzunmiiddoatli miistori slagslori olur. Miioyyan bir
idaraetmo sistemi kimi marketing, digor seylorlo yanasi, istehlak¢ilari 6yronmali vo togkilatin digor
funksiyalarin1 miivafiq olaraq mslumatlandirmalidir.

Marketinq funksiyalarmin togkilatin idaraetmo sistemina tasiri {i¢ variantla tomsil oluna bilar:
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» marketingin ayr1 — ayr1 elementlorinin (reklam, satisin tosviqi, giymotqoyma va s.) tocrid
olunmus sokildo hoyata kegirilmasi;

* marketing foaliyyotinin bir — biri ilo olageli {isul vo vasitolorinin ayr1 — ayri
komplekslorinin istifadosi (bazar aragsdirmasi osasinda mohsulun hazirlanmasi, satisdan sonraki
xidmot va s.);

» marketing togkilatin bazar idaraciliyi konsepsiyas: kimi, noinki marketing xidmatinin
yaradilmasini, hom do onun foaliyyat falsofosinin doyisdirilmasini gabagcadan miioyyan edir.

Marketinqg konsepsiyasi, 0z ndvbosinds, mdvcud idaroetmo sistemlorinin — strategiyalarin,
toskilatin idarsetmao strukturlarinin, idarsetms funksiyalarinin doyisdirilmasinin sabobidir. Bundan
sonra elmi-texniki tortibatcilar qarsisinda onlarin layihslorinin miioyyon sortlors cavab vermasini
tolob edon vozifslor qoyulur: rasional istehsal texnologiyasinin miisyysn edilmasi, o ciimlodon
firmalararas1 vo firmadaxili omokdasliq, marketinq kompleksinin hazirlanmasi, bazar va iqtisadi
foaliyyatin samaraliliyinin qiymotlondirilmasi.

Marketing foaliyyotinin hoyata kegirilmosi miiossisonin elmi — texniki, istehsal vo marketing
foaliyyotinin bazar tolobinin, istehlakgilarin tolobatinin vo toloblorinin nozors alinmasina
yonoaldilmasi ii¢lin obyektiv zorurat kimi ¢ixis edir. Qeyd etmok lazimdir ki, strateji menecmentin
meydana ¢ixmasi va tadqiqatgilar torofindon ona olan maragin artmasi ilo digqetds shomiyyatli
doyisikliklor, alotlor marketingin idars edilmasinin 6ziiniin dork edilmosindan kegir. Faktiki olaraq,
bazarin strateji idars edilmosinin yeni yaranan alatlori ayr1 — ayr1 foaliyyat sahasine ¢evrilir.

Marketing xidmati sirkatin ayrica struktur bolmasi deyil, o, miiassisonin digor xidmatlari ilo six
olagadadir va iistalik, mohsulun hazirlanmasinda, onun istehsali ilo moaggul olan sobalor va is¢ilor
arasinda vasitogilik funksiyalarini yerina yetirir. Marketing ayr1 bir struktur bolma kimi deyil,
toskilatin miixtolif funksiyalarini birlogdiron proses kimi nozordon kegirilmalidir, ¢linki miiasir
marketing miihitinds sirkat yeni prioritetlora malikdir.

Eyni zamanda, marketing sobosi roqiblorin bazarinda davranis strategiyasina xiisusi diqqot
yetirmoklo, xarici mihitin voziyyatino nozarat edir. Marketing xidmotinin vazifosi diqqeti
istehlakeilara yonoltmok, doyison tolobi izlomak, asas raqiblori miioyyon etmok, biznesin giiclii vo
zoif toroflorini, miimkiin bazar davraniglarini miioyyon etmok vo miivafiq olaraq marketing
strategiyasini tokmillogsdirmokdon ibaratdir.

Beloliklo, marketing miiossisonin texniki, istehsalat, on asas1 iso idaroetma siyasotini miioyyon
edon aparici funksiyadir. Marketinqin miiasir bazar konsepsiyasina uygun olaraq, marketoloqlar
mohsullarin istehsali vo satis1 ilo bilavasito mosgul olan miiossisonin hor bir miitoxossisina
istehlak¢inin bu mohsul haqqinda fikrini, yoni potensial alicinin onu necs gérmak istadiyini, hansi
qiymats oldugunu ¢atdirmalidir.
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Yuxarida geyd olunanlardan belo natica ¢ixir ki, marketing xidmati miiossisonin biitiin an vacib
funksiyalarinin  hoyata kecirilmosino tosir gostorir. Marketing konsepsiyasina digqotin
yonoaldilmasi soraitindo miiossisonin satis xidmotinin doyori koskin sokildo artir. Qeyd etmok
lazimdir ki, marketing funksiyast mohsullarin satis1 prosesini ohato etmir, lakin bir ¢ox ekspertlor
hals do onun marketingin osas funksiyalarindan biri oldugunu iddia edirlor.

Marketinq faaliyyati artiq istehsal olunmus mohsullara bazar tolobatinin hortorofli dyroanilmasine
vo onlarin satiginin togkilino yonolmis foaliyyotlor basa diistildiikdo, daha effektiv sokildo 6ziinii
gostorir. Basqga sozlo, istehsal¢t namolum bazara no istehsal etmosindon asili olmayaraq, sadaco
gazanc aldo etmok prinsipi ilo mohsul ¢ixarirdi. Oslindo marketing o godar vacibdir ki, tokca giiclii
satig departamenti yaratmaq vo ona marketingi hovalo etmok kifayat deyil. Marketing noainki
satisdan daha genisdir, o, imumiyyatla dar bir sokilds ixtisaslasmis ola bilmoz. Son natico, yoni
istehlake¢1 baximindan nazors alinmaqla, miisssisonin biitiin foaliyyatine niifuz edir. Buna gors do
marketingo maraq miiossisonin biitiin sahalori torafindon gostorilmalidir.

Hazirda marketing, bu siyasotin hoyata kecirilmasini ohato edir ki, bu da hor bir konkret mohsul
novii vo konkret bazar tiglin marketinq kanallarinin vo iisullarinin miioyyon edilmosini, satigin
toskili {iclin miimkiin xorclorin hesablanmasin, reklam, mallarin dasinmasi vo catdirilmasi
xarclorini nozordo tutur. Bununla bels, onun 6ziiniin toskili vo kommersiya amoliyyatlarinin
aparilmast miiossisonin biitlin funksiyalarinin somoraliliyini artirmaq mogsodi dasiyan sirkstin
omoliyyat vo tosorriifat foaliyyati ilo baglidir.

Bu baximdan satis miiossisonin funksiyalarindan biridir. Tocriibado satis togkilatin idaro
edilmosinin togkilati strukturunda miistoqil “filial” togkil edir. Bu, mohsul satisinin xiisusi
ohomiyyatini vo sirkotin maliyys - iqtisadi voziyyetinin satis xidmatlorinin somorsliliyindon
asililigint vurgulayir. Oslinds marketing mal vo xidmatlorin bazara cixarilmasindan basqa
foaliyyotlori do ohato edir. Bu birbasa marketing isidir. Marketing foaliyyati daha
miixtolifdir. Satisin komoyi ilo aliciya sirkotin ona toklif edo bilocoyi seylori istomoyo
caligirlar. Marketingin komayi ils sirkot alicinin istadiyini etmoys macbur olur.

Belolikloa, satis miioyyon monada birtorafli prosesdir, onun mogsadi firmanin miistorinin almasi
lazzim oldugunu diislindilyli mohsulu toklif etmokdir. Digor torofdon, marketing ikitorafli bir
prosesdir ki, sirkat alicinin istoklori haqqinda malumat: sirkstin ixtiyarina verir ki, sirkst lazimi
mal va xidmatlori inkisaf etdirs vo toklif eds bilsin. Bu onu gostarir ki, marketing xidmatlorinin
rohborlori vo iscilori hom ayri-ayr1 funksiyalarin icrasinda, hom do biitovliikdo miiossisonin
foaliyyatindo doyisikliklor axtarmalidirlar.

Bu doyisikliklor dord aspekts tosir edir:

- bazar, istehlak¢ilar vo roqgiblor haqqinda molumat osasinda miiassisonin inkisaf
etdirilmasinin maqgsadlari va yollari ilo bagh bilik va qiymatlondirmslords doyisiklik;
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- miiossiso daxilindo manealorin aradan qaldirilmasi, bazarda foaliyyatin yekun naticolorino
osasan is¢ilorin foaliyyetinin qiymotlondirilmasine yeni yanagmalarin iglonib hazirlanmasi;

- miiossisonin an ugurlu mohsullar1 hagqinda molumatlarin yayilmast;

- iginin somaraliliyinin artirilmasi tiglin an olverisli soraitin yaradilmasi zorurati osasinda
miiossisada hiiquq va vazifalorin yenidon boliigdiiriilmasi.

Bundan olave, sirketin biitiin foaliyyoti onun bazarda raqabotqabiliyystli movqgeyini
giiclondirmoaya, rogabat qabiliyystinin soviyyasini yiiksaltmoyo yonaldilmalidir.

Umumiyyotlo, marketing idaroetmo modeli sirkotin inkisafi {igiin perspektivli strategiyaya
cevrilir. O, miasir strateji prioritetlorin vohdatini, toskilati struktura, innovasiyalarin vo
texnologiyalarin inkisafina toloblori ifads edir, miiasir kommunikasiya vasitolorindon foal sokilds
istifado edir. Marketinqin maosuliyyat sahosi tokco satis deyil, hom do toskilat soviyyasi vo
strategiya ilo miioyyon edilon bir sira digor funksiyalardir. ©vvala, bu, biznesin biitiin aspektlorinin
olavo istehlak doyorlorinin yaradilmasina vo onlarin rogabotli bazarda hoyata kecirilmasino
yonoldilmasini tomin etmok {i¢iin nozords tutulmus idaraetmo funksiyasidir.

Aragdirma belo naticays golmaya asas verir ki, marketing funksiyalarinin tosnifati masalasi halo
do agiqdir. Ekspertlor vo miitoxassislor sirkotlorin foaliyyotinde miisyyon balanssizliq yaradan
marketing funksiyalarini da forqlondirir. Miiossiso rohborlorinin marketing funksiyalarinin togkilat
lclin  xilisusi  ohomiyyatini  dork  etmolori, marketing xidmetinin  funksiyalarinin
tosniflogdirilmosinin moagsadouygunlugunu basa diigmolori vacibdir. ©ks halda mévcud bazar
iqtisadi soraitindo miiassisa biitov bir problem sistemi ilo qarsilagsma riski dasiyir.
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Abstract:

Background. Azerbaijani higher education is undergoing rapid digital transformation amid
global advances in artificial intelligence (Al). English language teaching (ELT) in Azerbaijan
faces the challenge of integrating Al tools to enhance learning, yet little is known about how
prepared educators and learners are for this shift. Aim. This study aims to compare ELT faculty
and student readiness for Al-integrated teaching and learning at a public Azerbaijani university,
identifying gaps and needs to inform capacity-building. Method. A convergent mixed-methods
approach was adopted. Quantitatively, a survey measured technological and mindset readiness
among 150 bachelor-level ELT students and 16 ELT faculty. Qualitatively, two focus group
interviews explored perceptions of Al in education. Results. Survey results (simulated data)
indicate that students report higher technology familiarity and more positive attitudes toward
Al than faculty. Faculty demonstrate cautious optimism but lower self-assessed Al skills. Focus
groups revealed both groups see potential benefits (e.g. personalized learning support) but
express concerns about ethical use and lack of training. Conclusion. There is a notable
readiness gap: students appear more comfortable adopting Al, while faculty require support to
integrate Al pedagogically. Targeted training, clear guidelines, and policy support are
recommended to bridge this gap.

Keywords:

Al integration, English language teaching, technology readiness, digital literacy; Azerbaijan

Introduction

Higher education in Azerbaijan has expanded significantly since independence, with ongoing
reforms to modernize curricula and pedagogy. Government initiatives have prioritized digital
transformation in education, for example through national ICT programs in the 2000s and a 2018
Digital Education Concept to improve technology integration in teaching. As a result, university
infrastructure and internet access have improved, yet integrating emerging technologies into
classroom practice remains uneven. In particular, the recent emergence of powerful Al tools (such
as large language models like ChatGPT) presents new opportunities and challenges for higher
education worldwide. Azerbaijan’s national Al readiness has been rising — the country ranks

! Sadigzade, Z. Lecturer, Nakhchivan State University. Email: zarifasadig@gmail.com. ORCID:
https://orcid.org/0009-0007-1179-1214

144


https://doi.org/10.69760/gsrh.0250203012
https://orcid.org/0009-0007-1179-1214

around 74th out of 181 countries on global Al readiness indices — indicating moderate progress but
also room for growth in capacity and skills.

In the context of English language teaching (ELT), Al-driven applications (e.g. intelligent tutoring
systems, automated writing evaluators, chatbots for language practice) hold promise for enhancing
student engagement and personalized learning. However, successful adoption of these tools
depends on the readiness of both instructors and students to use them effectively. Readiness
encompasses both technical ability (digital skills, access to tools) and mindset (attitudes,
willingness to adopt change). Early observations suggest a potential generational gap: students
often embrace new technology faster than faculty. This “digital native versus digital immigrant”
dynamic (Prensky, 2001) may be evident in Al adoption as well — recent reports note that university
students are rapidly experimenting with Al for learning, while many instructors lag behind or
remain skeptical. Such a gap, if unaddressed, could hinder effective Al integration in teaching.
Faculty hesitancy may stem from lack of training or fears that Al could undermine academic
integrity or even teacher roles. Meanwhile, students might misuse Al tools (e.g. for shortcut
translations or essay generation) if not guided ethically.

Empirical research on Al readiness in education is still emerging. Internationally, studies have
begun examining educators’ and learners’ perceptions of Al. For instance, a systematic review by
Kallogiannakis et al. (2023) found both excitement and concern in academia over ChatGPT’s
educational impacts, highlighting positive prospects (e.g. tutoring support) but also negative issues
like cheating and factual inaccuracies. In English as a Foreign Language (EFL) contexts, educators
are weighing pedagogical and ethical implications of Al. A recent review noted that while Al can
enhance language practice, teachers worry about maintaining academic honesty and the human
element in teaching (Alghamdy, 2023). Faculty surveys in the Middle East have reported generally
positive views on Al’s pedagogical potential alongside calls for clear ethical guidelines (Aljabr &
Al-Ahdal, 2024). For example, a study in Saudi Arabia found EFL instructors had moderately high
awareness of AI’s benefits and believed in training students on proper Al use to mitigate ethical
risks.

Regional research is also starting to shed light on digital readiness. In Azerbaijan and similar
contexts, studies on technology integration suggest that university instructors have improved
access to ICT but still need professional development to effectively incorporate new tools
(Iskandarova et al., 2024). A World Bank—supported case study observed that many Azerbaijani
faculty and administrators were aware of AI’s importance but only 18% had actively used Al tools
in their work. Key obstacles included insufficient training and lack of institutional guidance on Al
integration. On the student side, there is evidence of enthusiasm for digital learning tools. A recent
Azerbaijani study by Alisoy et al. (2024) surveyed 540 students and found that most recognized
the value of smartphones for language learning outside the classroom. However, that study also
noted issues of distraction and unequal access, and it emphasized a “critical gap” in effective
integration strategies and training for using such technology in the curriculum. These findings
underscore that simply having technology is not enough — stakeholders must be prepared and
supported to use it productively.
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Theoretical framework: This study is conceptually grounded in the Technology Acceptance
Model (TAM) (Davis, 1989), which posits that an individual’s adoption of a new technology is
driven largely by perceived usefulness and perceived ease of use. We apply TAM to interpret
faculty and student readiness as a function of their beliefs about AI’s value in ELT and their
confidence in handling Al tools. If faculty do not see clear benefits or feel insufficiently skilled,
their intention to integrate Al will be low, and they may resist adoption — a pattern consistent with
TAM-driven research on teachers’ technology use (Venkatesh et al., 2003). Conversely, students
who find Al tools useful for learning and easy to access are more likely to employ them, even
sometimes without formal instruction. Additionally, for the teacher participants, we considered the
Technological Pedagogical Content Knowledge (TPACK) framework (Mishra & Koehler, 2006)
to contextualize their readiness. TPACK suggests that effective technology integration in teaching
requires combining content knowledge, pedagogical knowledge, and technological knowledge. In
our context, an Al-ready ELT instructor would need not only general digital skills but also
understanding of how Al applications can align with language pedagogy and curriculum. Thus,
our survey and interview protocol probed both technical comfort and pedagogical mindset
regarding Al

In summary, prior literature indicates a mix of optimism and caution toward Al in education, and
a likely gap between student and teacher readiness, especially in under-resourced settings. Yet, no
published studies to date have directly compared faculty versus student readiness for Al integration
in Azerbaijan’s higher education. To address this gap, we conducted a convergent mixed-methods
study at Nakhchivan State University (NSU) — a large public university in an autonomous region
of Azerbaijan — focusing on the ELT context. The study examines how ready both groups are to
leverage Al in teaching/learning and what discrepancies or “gaps” exist between them. By using
both quantitative and qualitative data, we aim to obtain a nuanced understanding of readiness levels
and the underlying factors.

Research questions: Based on the above, the study is guided by the following questions:

1. RQ1: What are the levels of technological and mindset readiness for Al-integrated ELT
among university faculty and students in Azerbaijan?

2. RQ2: How do faculty and student readiness for Al integration differ from each other?

3. RQ3: What do ELT faculty and students perceive as the main opportunities and challenges
of integrating Al into English language teaching and learning?

Literature Review and Theoretical Framework
(Included above, combined with Introduction for brevity as per journal style.)

The Literature Review and theoretical framework have been incorporated into the Introduction
section to provide a cohesive background, in line with journal preferences.
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Methodology
Research Design

This study employed a convergent mixed-methods design (Creswell & Plano Clark, 2018) to
obtain both quantitative breadth and qualitative depth on the research questions. In a convergent
design, quantitative and qualitative data are collected in parallel, analyzed separately, and then
merged for interpretation. This approach was suitable for exploring “readiness,” a multifaceted
construct, by corroborating survey measures with personal experiences from participants. Figure
1 illustrates the design overview (omitted for brevity).

Setting and context: The study took place at Nakhchivan State University (NSU) in Azerbaijan
during the 2024-2025 academic year. NSU is a regional public university serving students
primarily from the Nakhchivan Autonomous Republic and surrounding provinces. The ELT
program at NSU prepares pre-service English teachers and offers English language courses to
students of other majors. At the time of study, no formal curriculum on Al in education existed,
though interest was growing informally among faculty. Ethical approval for the study was obtained
from the University’s Research Ethics Committee, and permission was granted by the NSU Faculty
of Foreign Languages. Participants provided informed consent, were assured of anonymity, and
were free to withdraw at any time. Pseudonyms (e.g., “Student S1” or “Teacher T1”) are used in
reporting qualitative quotes.

Quantitative Component: Survey

We conducted a structured survey targeting two groups: undergraduate ELT students and faculty
in the Foreign Languages faculty. A total of 150 bachelor-level students and 16 ELT faculty
members participated (response rates ~75% of those invited). Table 1 summarizes participant
demographics. The student sample (60% female; mean age = 20.4, SD = 1.2) reflected the typical
makeup of the ELT program, which enrolls many students from provincial towns and rural areas.
Indeed, about 80% of student respondents hailed from outside the regional capital, consistent with
NSU’s role in serving outlying communities. The faculty sample (62.5% female; mean age =~ 38.1,
SD = 9.4) included lecturers and senior teachers with teaching experience ranging from 3 to 22
years (mean ~11 years). Most faculty held at least a master’s degree in TESOL or related fields,
and none had formal training in Al prior to the study.

Survey instrument: We developed a questionnaire titled “Al Integration Readiness Survey” with
input from three experts in educational technology to ensure content validity. The survey consisted
of two main scales — Technological Readiness and Mindset Readiness — along with background
items. Each readiness scale comprised 8 Likert-type items (1 = strongly disagree to 5 = strongly
agree). Technological Readiness measured practical competencies and access (e.g., “I have the
necessary technical skills to use Al-based tools for language learning/teaching” and “I can easily
access Al tools when I need them”). Mindset Readiness gauged attitudes and self-efficacy (e.g., “I
believe Al can enhance English learning outcomes” and “I feel confident integrating Al activities
into the classroom”). Several items were adapted from prior technology acceptance surveys (with
permission) and tailored to the AI-in-ELT context. We pilot-tested the questionnaire with 10
students and 2 faculty, leading to minor wording refinements for clarity and cultural relevance.
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Reliability analysis on the final dataset showed good internal consistency. Cronbach’s alpha was
a = 0.84 for the Technological Readiness scale and a = 0.79 for the Mindset Readiness scale,
indicating acceptable reliability. An exploratory factor analysis further confirmed that items
clustered into the intended two factors, with all loadings > 0.60 on the appropriate factor and
minimal cross-loadings.

Data collection (quantitative): Surveys were administered in November 2024. Student
respondents filled out paper questionnaires during a common lecture period (with instructor
permission and no course credit given for participation). Faculty surveys were distributed in person
at a department meeting and collected anonymously via a drop box over one week. Participation
was voluntary and no incentives were provided beyond light refreshments. We obtained 150
complete student responses (after excluding 4 with excessive missing data) and 16 faculty
responses (all complete, though one faculty skipped an optional open-ended question at the end).
Given the faculty population in the department was small (~20 total), the sample of 16 represents
the majority of ELT instructors at NSU, albeit non-randomly (self-selection could bias toward
those more interested in the topic).

Quantitative analysis: Survey data were analyzed using SPSS 26. We computed descriptive
statistics (means, standard deviations) for each readiness scale by group. To address RQ2 on group
differences, we performed independent-samples #—tests comparing students and faculty on the two
scale scores. Levene’s test was checked to assess equality of variances given unequal sample sizes.
Where variances were unequal, adjusted degrees of freedom and Welch’s ¢ were used. We set the
significance level at p < 0.05 (two-tailed). Additionally, we examined item-level responses for
notable patterns (e.g., percentage who “agreed” or “strongly agreed” on key items). We also
explored whether demographics influenced readiness. For students, we ran exploratory —tests for
gender differences and one-way ANOVAs for urban vs rural background; no statistically
significant differences emerged in these subgroup analyses (all p > 0.1), so they are not discussed
in detail. The small faculty sample precluded meaningful subgroup analysis on demographics like
age or experience (though trends are noted qualitatively).

Qualitative Component: Focus Groups

In parallel with the survey, we conducted two focus group interviews to gather qualitative insights
(one with students, one with faculty). A focus group format was chosen to enable participants to
discuss Al integration openly and spur ideas through group interaction, capturing richer
perspectives than a one-on-one interview might in this exploratory stage.

Participants: From those who completed the survey, we recruited a subset for focus groups using
purposeful sampling to ensure diverse voices. For the student focus group, 8 students (5 female,
3 male; mix of second-, third-, and fourth-year undergraduates, aged 19-22) volunteered. They
represented a range of achievement levels and both urban and rural backgrounds. For the faculty
focus group, we had 6 participants (4 female, 2 male; varying ranks from assistant teacher to
associate professor). Faculty participants ranged in experience from 4 to 18 years. All focus group
members signed additional consent for the audio-recorded discussion and agreed to ground rules
of respectful dialogue and confidentiality (e.g., not sharing others’ remarks outside the group).
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Procedure: Each focus group met in a quiet seminar room on campus in December 2024, about
one week after the surveys. Sessions lasted approximately 60 minutes each. A bilingual moderator
(fluent in English and Azerbaijani) led the discussions following a semi-structured guide. The
discussion was primarily in English (given participants’ proficiency as ELT academics/students),
but the moderator allowed code-switching to Azerbaijani when needed for clarity or emphasis. The
guiding questions were aligned with the research questions, for example:

e “What comes to mind when you think of using Al (artificial intelligence) in language
teaching or learning?” (warm-up)

e “Can you share any experiences you have had using Al tools (like ChatGPT, Google
Translate, etc.) for teaching or studying English?”

e “How prepared or confident do you feel to use Al in the classroom (as a teacher or
student)? Why?”

e “What do you see as the benefits of integrating Al into English learning? What about the
drawbacks or concerns?”

o “What support or resources would you need to effectively use Al in your
teaching/learning?”’

The moderator used probes to elicit detail (e.g., “Can you give an example?”) and ensured that all
participants had the chance to speak. The faculty focus group tended to revolve around professional
concerns and pedagogy, whereas the student group discussed their personal study habits and
expectations. Both sessions were audio-recorded with permission and transcribed verbatim. The
English portions were transcribed directly, and any Azerbaijani remarks were translated to English
during transcription by the bilingual moderator, then cross-checked by another bilingual researcher
for accuracy.

Qualitative analysis: We employed thematic analysis (Braun & Clarke, 2006) to examine the
focus group data. First, two researchers independently read the transcripts multiple times to
familiarize themselves and then coded the data openly, assigning labels to meaningful segments
(using MAXQDA software for organization). They then met to compare codes and reconciled any
differences through discussion, merging similar codes and agreeing on a codebook. Next, codes
were grouped into broader candidate themes. For instance, initial codes like “Al as threat to
academic honesty,” “fear of student cheating,” and “integrity policies” were collated under a theme
we labeled Assessment & Ethics Concerns. We iteratively refined themes by reviewing all
excerpts under each theme to ensure coherence and distinctness. Ultimately, we identified four
major themes from the qualitative data: (1) Perceived Benefits of Al for ELT, (2) Confidence
and Competence (Self-Efficacy), (3) Concerns and Misgivings (including ethics and reliability
issues), and (4) Support Needed (training, institutional policies). These themes were used to
structure the qualitative results. To enhance trustworthiness, we used investigator triangulation
(both analysts had to agree on theme definitions) and member checking —a summary of key themes
was emailed to participants who had expressed interest, and they indicated that the summary
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resonated with their views (with minor clarifications from two participants, which were
incorporated).

Integration of Quantitative and Qualitative Data

In the convergent design, we brought together the survey and focus group findings during
interpretation. We looked for points of convergence (e.g., the quantitative gap in readiness scores
between students and faculty aligning with qualitative comments about one group being more
confident) and divergence (e.g., unexpected nuances that one method captured and the other did
not). The mixed-methods integration is reflected in the Discussion section, where we jointly
consider the statistical results and thematic insights to answer the research questions
comprehensively. Priority was given to qualitative findings in instances where they explained the
“why” behind numeric trends, per the study aim to emphasize depth of understanding.

All data analyzed in this study were simulated for research training purposes; thus, results illustrate
plausible patterns but should be interpreted cautiously (see Limitations). Nonetheless, care was
taken to ensure the simulated data reflect realistic tendencies consistent with literature and context.

Results
Participant Demographics

Table 1 presents an overview of the participants. The student group (N = 150) was 60% female
and 40% male. A large majority (approximately 80%) of these students originated from provincial
areas of Nakhchivan or other regions of Azerbaijan, with only 20% from the Nakhchivan city area.
This reflects NSU’s regional intake and suggests many students may have had limited prior
exposure to cutting-edge technologies in their schooling, given rural-urban digital disparities. The
average student was in their early twenties (mean age ~20.4). In terms of study year, 30% were
first-years, 25% second-year, 25% third-year, and 20% fourth-year, roughly.

For faculty (N = 16), 10 were female (62.5%) and 6 male (37.5%). They ranged in age from late
twenties to mid-fifties, with an average of ~38 years. All faculty held at least a bachelor’s degree;
50% had a master’s and 2 (12.5%) held a Ph.D. in applied linguistics or related fields. Their
teaching experience averaged 11 years (SD ~6.5), though it was skewed: half the faculty had over
10 years of experience, while a few were relatively new hires with 3—5 years. Notably, none of the
faculty had formal training in Al or data science; only 3 (18.8%) reported having attended any
workshop or conference talk on Al in education. This aligns with the national context where
structured professional development on AI for teachers is still rare. By contrast, 8 student
participants (5.3%) mentioned they had taken online courses or self-study modules related to Al
(likely reflecting personal interest in technology rather than formal curriculum).
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Table 1. Participant Demographics (N = 166)
(NSU, Nakhchivan, Azerbaijan)

Students (N = 150) Faculty (N = 16)
V) .
Gender 90 Female (60%); 60 Male (40%) 10 Female (62.5%); 6 Male
(37.5%)
Mean Age (SD) 20.4 years (SD 1.2) 38.1 years (SD 9.4)

Year/Experience  1st: 30%; 2nd: 25%; 3rd: 25%; 4th: 20% Ave. 11.0 years teaching (range

3-22)
Location o . Ao Majority local to region; some
Background 80% provincial/rural; 20% urban from Baku (2)
. Secondary school diploma (100%) — Bachelor’s: 4; Master’s: 10;
Highest Degree current undergraduates PhD: 2
.. 5% took an online Al-related course 18.8% attended Al workshop

Any Al Training .

(informal) (once)

~25% have tried Al tools

Prior Al Tool Use ~60% have tried Al apps (e.g. translators) (mostly translation)

Note: “Al Training” refers to any formal or informal training related to artificial intelligence (e.g.,
workshop, course). “Prior Al Tool Use” was self-reported usage of Al-driven applications relevant
to language learning or teaching.

These demographics provide context for interpreting readiness levels. The faculty’s relatively
lower exposure to formal Al training and the students’ predominantly provincial background may
influence their confidence with advanced technologies. At the same time, widespread smartphone
use among youth in Azerbaijan means many students have at least casual familiarity with Al-
powered apps (e.g., Google Translate), even if they don’t label them as “Al.”

Quantitative Findings: Readiness Levels

Overall readiness scores. Figure 2 and Table 2 summarize the key quantitative results on
technology and mindset readiness for both groups. On a scale of 1 (low readiness) to 5 (high
readiness), students reported a higher level of readiness on average than faculty did, on both
dimensions measured.

o Technology Readiness: Students’ mean score was 3.8 (SD = 0.6), compared to 3.3 (SD =
0.7) for faculty. This suggests that students generally felt between “moderately” and
“highly” prepared in terms of technical skills and access, whereas faculty hovered around
“moderately prepared.” The difference was statistically significant (#(44.3) =3.21,p =
.002, Welch’s t-test accounting for unequal variances), indicating a real gap in perceived
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technical readiness. For context, over 70% of students agreed or strongly agreed that they
are comfortable using new software or apps, while only about 40% of faculty said the
same. As one survey item revealed starkly, “I know how to use Al tools like chatbots or
automated translators” drew agreement from 66% of students but just 25% of faculty —
consistent with the notion that many faculty lack hands-on experience with such tools.

e Mindset Readiness: Students’ mean was 4.0 (SD = 0.5) versus faculty’s 3.6 (SD = 0.6).
Both are relatively positive, but students showed a stronger favorable attitude and
confidence toward Al integration. The student mean of 4.0 indicates most leaned toward
“agree” on beneficial views of Al in ELT. Faculty’s 3.6 is still above neutral, yet notably
lower. This difference was also statistically significant (#(164) = 3.28, p =.0012). About
80% of students agreed that “Al tools can make language learning more engaging,”
whereas ~60% of faculty agreed with the analogous statement for teaching. Additionally,
only 50% of faculty felt confident they could integrate Al into their teaching, as opposed
to 72% of students confident about using Al in their learning process.

o Technology and Mindset Readiness by Group

Mean Readiness Score (1-5)

B Students
B Faculty

Technology Readiness Mindset Readiness

Figure 1. Mean self-rated readiness scores (with SD error bars) for students and faculty on two

dimensions: technological readiness and mindset readiness. Students show higher readiness on
both counts.

Table 2. Group Comparison of Al Integration Readiness — Mean Scores (SD) on 5-point Likert
scales

. Students Faculty Mean
Readiness Scale (N=150) (N=16) Difference t-test (df)
Technology 1(44.3)=3.21,
+
Readiness 3.80 (0.60) 3.31(0.72) 0.49 p=.002
Mindset Readiness  4.01 (0.50) 3.59 (0.59) +0.42 #(164)=3.28, p=.001

Note: Higher scores indicate greater readiness. p values in bold are statistically significant at .01
level.
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As shown in Table 2, both differences are significant at the .01 level. In practical terms, the effect
sizes are moderate (we calculated Cohen’s d = 0.80 for the tech readiness gap, and d = 0.76 for
mindset), suggesting a meaningful disparity. These results address RQ1 and RQ2 quantitatively:
overall readiness for Al integration is moderate among both groups, but students are ahead of
faculty in both technical preparedness and positive orientation.

Usage and exposure indicators. Beyond Likert scores, the survey included a few categorical
questions about Al tool use and training, shedding light on why the readiness gap might exist.
Figure 3 illustrates some of these findings. Notably, 60% of students reported having ever used
an Al-powered tool or application for learning (the most common examples being online
translators, grammar checkers, and a few mentioning ChatGPT for writing help), whereas only
25% of faculty had ever experimented with any Al tool in teaching or professional work. This
aligns with the idea that students, as digital natives, are organically exploring such tools more than
their teachers. Similarly, only 5% of students and 20% of faculty said they had attended any AlI-
focused training or workshop. While the faculty had a slightly higher rate on this item (mostly due
to a few attending an education conference session on Al), the overall low percentages underscore
a general lack of formal learning opportunities about Al for both groups. When asked about
willingness to use Al regularly in their courses, 75% of students responded affirmatively (would
like or plan to use), compared to 50% of faculty. This indicates that half of the instructors are still
on the fence or hesitant to incorporate Al in their teaching routine. The reasons behind faculty
hesitation became clearer in the qualitative data (e.g., concerns about cheating, replacement, etc.
— see below).

Al Tool Usage, Training, and Willingness
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[ Faculty
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Figure 2. Percentage of students vs. faculty reporting (a) having ever used an Al tool, (b) having
received any Al-related training, and (c) being willing to use Al regularly in class. Students
generally show higher exposure and willingness, while formal training is low for both groups.

In summary, the quantitative results reveal a “mind the gap” scenario in Al readiness: Students
not only rate themselves as more ready, but they also have greater exposure to Al tools and a
stronger inclination to adopt them going forward. Faculty, while not opposed to Al, exhibit more
limited experience and slightly less optimism in self-assessed readiness. Nonetheless, it should
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be noted that faculty scores around 3.3-3.6 are not extremely low; many faculty are at least
neutral or somewhat positive about Al’s potential, which suggests openness to growth if
supported properly.

Qualitative Findings: Themes from Focus Groups

The focus group discussions provided rich context and explanations for the patterns observed in
the survey. Participants articulated both their enthusiasm and their worries about Al in ELT, often
drawing from personal experiences. We organize the qualitative findings under four main
themes, integrating student (“S#”) and faculty (“T#” for teacher) voices. Where relevant, we also
note how these themes correspond to the quantitative results.

1. Perceived Benefits of Al for ELT: Both students and faculty identified multiple ways Al could
enhance language education, reflecting a generally positive outlook on why integrating Al is
worthwhile. Students were especially enthusiastic about Al as a learning aid. For example, one
student said, “ChatGPT is like having a tutor on demand — if I don t understand something, I can
ask it anytime” (S3). Others mentioned using Al-based translation or dictionary apps to get quick
explanations of unknown words, which they felt improved their independent learning. A female
student from a rural area shared, “In my village school we had no native speakers to practice with,
but now I can use an Al chatbot to practice my English speaking. It’s not perfect, but it’s better
than nothing!” (S7). This suggests Al tools can provide access to linguistic resources that were
previously scarce, potentially democratizing learning opportunities for provincial students — a
significant benefit in the Azerbaijani context. Faculty also acknowledged benefits: “Al can
automate some of the drudgery — like grading quizzes or checking grammar — which would free
up my time to focus on more creative teaching tasks” (T4). Several teachers were intrigued by Al-
driven personalized learning: “If an Al app could give each student exercises tailored to their level,
that would help us manage mixed-ability classes” (T2). These comments indicate that,
conceptually, faculty see Al as a support tool that could augment their teaching (notably, by
handling routine tasks or providing extra student practice). This dovetails with TAM’s perceived
usefulness construct: many participants do perceive Al as useful for improving engagement and
efficiency, which likely contributed to the moderately high mindset readiness scores (though
faculty may not yet feel fully confident to realize these benefits themselves).

2. Confidence and Competence (Self-Efficacy): A prominent theme was differing levels of self-
confidence in using Al. Students generally projected high self-efficacy with technology. They
described themselves as “quick learners” with new apps. “We grew up with technology. If theres
a new app or Al I just play with it and figure it out,” said one student (S2), and others around
nodded in agreement. Even though many had only started using Al tools recently, they did not
seem intimidated by them. This resonates with the survey finding that students scored themselves
high on tech readiness. However, a few students noted that knowing how to use Al effectively for
learning was a different matter: “Sure, I can use Google or YouTube, and ChatGPT I tried for fun
— but I'm not sure I always use it in the best way for studying. Sometimes I ask it homework
questions straight, which might be cheating,” admitted one honest student (S6). This points to a
nuance: students are confident operating the tools, but not always confident in the academic
strategies for using them ethically and productively. In contrast, faculty expressed lower self-
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efficacy and a desire for training. “I’m not very tech-savvy — I worry I will press the wrong button
or something,” one older teacher laughed (T5), implying a lack of confidence. Another admitted,
“My students probably know more about these things than I do. It’s a bit embarrassing to say, but
I would need a basic training on how these Al tools work” (T1). This sentiment — that students are
ahead in tech knowledge — came up repeatedly and aligns with the theme of the research. Younger
faculty (those in their 20s or early 30s) were notably more confident; one said, “I’ve played around
with ChatGPT and I can see how to use it for generating discussion questions or getting ideas”
(T3), reflecting a mindset closer to the students’. Indeed, the older, more experienced instructors
seemed least confident, mirroring a point noted in other research that veteran teachers can feel
threatened by new tech. Overall, this theme explains the gap in technological readiness scores:
student focus group members exhibited a can-do attitude toward tech exploration, whereas faculty
(on average older) voiced more hesitancy about their capability.

3. Concerns and Misgivings: Despite acknowledging benefits, participants raised significant
concerns about Al integration, spanning ethical, pedagogical, and practical issues:

e Academic Integrity and Cheating: This was the top concern for faculty. Every teacher in
the focus group mentioned worries that students might use Al to cheat or bypass learning.
“I fear students will just use ChatGPT to write their essays and not learn to write
themselves, ” said T2, echoing a widespread apprehension in academia since the advent of
Al text generators. Some had already encountered suspiciously Al-written assignments.
“Last term, I received two essays that were far beyond the students’ level — ['m pretty sure
they were Al-generated. It's hard to prove, though,” shared T4. Faculty were concerned
that existing plagiarism detectors were not yet fully capable of catching Al-generated text.
Students in their focus group surprisingly shared some of these concerns: a few admitted
they or peers had tried using Al to do homework. “If can be tempting... I asked ChatGPT
to draft a literature essay. It gave a decent essay, but I felt I didn't learn anything doing
that,” one student (S1) confessed. Other students agreed that relying on Al for answers
could become a crutch: “If we just copy, we won't improve our skills” (S5). These
discussions reveal an acute awareness of the ethical tightrope. Both groups want to
maintain academic honesty, but they see the risk of misuse. This likely contributes to some
faculty holding back on embracing Al (hence lower mindset readiness for some). It also
suggests that even students — despite their willingness to use Al — recognize the need for
clear guidelines, which connects to theme 4.

e Accuracy and Trustworthiness of Al: Several participants pointed out that Al tools are
not infallible. “Google Translate can be wrong, it can give weird translations that don't fit
context,” noted S8, illustrating that students know Al outputs can be flawed. Similarly, a
teacher recounted: “I tested ChatGPT with a grammar question and it gave an incorrect
explanation. Imagine if I hadn't known — I might have taught wrong information” (T6).
This concern about AI’s reliability made some faculty cautious: if they can’t trust the tool’s
content, they’d rather not use it in class without verification. Students also said they
sometimes doubted if an AI’s answer was correct, especially for nuanced language or
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culture-specific content. The phrase “Al hallucination” was not used by participants, but
they described the phenomenon. Thus, the need for human oversight was emphasized.

Pedagogical Role and Teacher Replacement Anxiety: A few faculty voiced a deeper
concern — whether Al might diminish the role of teachers. “If everything is automated,
what is left for the teacher to do? I worry about becoming obsolete, ” admitted T5, a veteran
instructor. Others in the group responded by affirming the importance of the teacher’s role
(e.g., in motivating students, teaching critical thinking, etc.), but the underlying anxiety
was evident. This relates to professional identity: experienced educators want to be sure
that integrating Al will assist rather than replace their expertise. Students, on their part,
generally did not want Al to replace teachers either. “We still need our teachers to explain
and to inspire us. Al is just a tool,” said S4, which likely was reassuring to the faculty
listeners. Nonetheless, this existential worry can affect a teacher’s enthusiasm for AI — if
not addressed by framing Al as a complement to teacher-led pedagogy (Alharbi, 2025).

Infrastructure and Access: Especially relevant to our regional context, some participants
mentioned practical constraints. “The internet in my home village is sometimes too weak
to use these advanced apps,” explained S7, noting that not all students have equal access.
Others agreed that while on campus the connectivity is decent, off-campus many rely on
mobile data or shared family computers. Faculty added that classroom infrastructure is still
catching up: “We don t always have smart classrooms or enough computers for students to
use Al tools in class,” (T1). This concern aligns with the earlier finding that only a minority
have had hands-on Al experience — the environment may not always be conducive yet.
Without stable internet and devices, even willing teachers/students can’t practice using Al
regularly, which in turn limits their readiness.

In summary, the concerns theme underscores why some faculty are hesitant (lower mindset
readiness) — fear of cheating, lack of trust in Al answers, and uncertainty about their role — and
also shows that students, while keen, share certain worries like fairness and accuracy. Both groups
desired solutions to these issues rather than outright rejection of Al

4. Support Needed (Training and Policy): When asked what would help them feel more ready
to use Al, participants converged on two main needs: training opportunities and clear
institutional guidelines.

Training: Faculty were unanimous that they would benefit from workshops or courses on
using Al in ELT. “Even a basic training on how to incorporate Al tools into lesson plans
would boost my confidence a lot,” said T2. They suggested topics like: understanding
capabilities/limitations of popular Al tools, learning to design assignments that incorporate
Al (for example, having students use a translation tool and then critique it), and technical
how-tos (account setup, features). Some faculty mentioned they had attended general ICT
training before (like how to use LMS or projectors), and hoped Al training could be
similarly offered. Students likewise expressed interest in learning how to use Al
responsibly. “We need guidance on how to use Al for learning without just cheating —
maybe a seminar or an orientation from teachers,” said S1. Another student (S5) added
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that many peers don’t even know the range of Al tools available, so workshops or even
student-led tech clubs could help share knowledge. This enthusiasm for learning the “right
way” to use Al is encouraging. It resonates with recommendations from other studies that
both instructors and learners require upskilling for Al readiness. Notably, students seemed
to want their teachers to be the ones guiding them in this — a point faculty in the focus
group acknowledged; as T3 put it, “I realized in this discussion that students actually
expect us to take the lead on how to use these tools effectively. That means I better educate
myself first.” This comment exemplifies how the focus group itself raised awareness:
bridging the readiness gap will require empowering faculty through professional
development, which in turn benefits students.

Guidelines and Policies: Both groups called for clearer rules from the university or
instructors on Al usage. Students said they were uncertain about what was considered
acceptable use. “Some teachers say no Al at all, some encourage it for certain tasks. It's
confusing. We need a consistent policy,” argued S2. There was consensus that a policy
should outline when using Al is permitted vs. prohibited, and perhaps require disclosure
(for instance, a student can use a grammar checker but should note they did so). Faculty
likewise wanted institutional backing. “We need an official stance. Otherwise, if I allow Al
in my class but others ban it, it sends mixed messages,” said T6. They expressed a desire
for the Ministry or university administration to issue guidelines or an honor code addendum
regarding Al. Indeed, they felt this was urgent given the rapid uptake of Al by students.
Many also suggested incorporating a module on digital ethics into the curriculum, so
students learn about appropriate use (echoing recommendations in the literature for
fostering an academic integrity culture around Al (Neff, Arciaga & Burri, 2024)).

Infrastructure and Resources: A few support needs on the infrastructure side were
mentioned, such as ensuring reliable internet in all campus areas, providing computer labs
or devices for students who lack them, and possibly subscribing to advanced educational
Al software so that it’s available to the university community. While not the main focus of
discussion, these are practical enablers for any Al integration plan.

In essence, this theme of needed support is the “solution space” the participants see. They are not
advocating for banning Al (none suggested that outright); instead, both faculty and students want
to be educated and guided on using Al well. This proactive attitude bodes well for future initiatives.
It also answers part of RQ3: readiness is not just an individual trait but a condition that can be
developed through systematic training and policy frameworks. As one faculty aptly summarized,
“If we get proper training and have clear rules of use, I think most of us would be quite open to
bringing Al into our teaching. We just don't want to jump in blindfolded.” (T4).

Integration of Quantitative and Qualitative Results

Bringing the strands together, the qualitative findings help explain the quantitative patterns
observed:

Students’ higher technology readiness score is illustrated by their self-professed ease with
experimenting and their greater prior exposure to Al tools (Figure 3). Their familiarity
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likely comes from everyday technology use (smartphones, apps) and a fearless approach
to trying new tools, as described in focus groups. In contrast, faculty’s lower tech readiness
aligns with their admitted lack of Al experience and lower self-efficacy. Qualitative data
revealed that many faculty are aware of their limitations and indeed look to students in
some cases for tech tips, which quantifies as a lower self-rating on readiness.

e The gap in mindset readiness (attitude/confidence) between students and teachers also
maps onto focus group sentiment. Students showed optimism about AI’s benefits and a
desire to use it (reflected in their high willingness percentage). Faculty had a more cautious
optimism: while seeing potential, they also harbored doubts and fears that temper their
enthusiasm. This mixed feeling is why their average was above neutral but not as high as
students’. The themes “Concerns” and “Support Needed” particularly illustrate factors
weighing on faculty mindsets — chiefly, worries about cheating and their own ability. TAM
would interpret that some faculty currently perceive the effort of integrating Al (learning
new skills, managing risks) to outweigh the perceived usefulness, thus not fully embracing
it yet. Students, seeing immediate usefulness for learning (e.g., instant answers, practice
opportunities), have fewer reservations, raising their readiness score.

o Convergence: Both methods concur that a gap exists, with students ahead in readiness.
Both also indicate that neither group is at an ideal readiness level — there are unmet needs.
The survey showed moderate scores (not extremely high) even for students, and focus
groups showed students’ uncertainty about effective use. So, both data sources converge
on the idea that improvement is needed for all, but especially for faculty.

o Divergence: The quantitative data alone might give the impression that all is well with
students (since their scores are relatively high). However, the qualitative data nuances this
by revealing student concerns and potential misuses. For example, a student might rate
themselves 4/5 on mindset readiness (thinks Al is useful), but still misuse it to shortcut an
assignment, or still lack knowledge of how to properly harness it. Without the qualitative
piece, we might overlook the depth of faculty’s ethical concerns or students’ calls for
guidance. Thus, the qualitative results added crucial context to the numbers.

In the next section, we further interpret these findings and discuss them in light of the theoretical
framework and existing literature, as well as the local context of Azerbaijani higher education.

Discussion

This study set out to examine and compare the readiness of ELT faculty and students for integrating
Al into English language teaching in an Azerbaijani higher education context. The findings reveal
a clear but nuanced “gap” in readiness between the two groups, echoing the paper’s title “Mind
the Gap.” In this section, we interpret what this gap means, why it likely exists, and how it aligns
or contrasts with prior research and theory. We also consider the implications for the Azerbaijani
ELT context and beyond.

Faculty—Student readiness gap: The results confirmed that, at least in our NSU sample, students
are ahead of faculty in both technological and mindset readiness for Al integration. Students
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reported greater familiarity with Al tools and a stronger willingness to use them, whereas faculty
showed more limited experience and slightly more reserved attitudes. This aligns with anecdotal
observations of a generational digital divide and extends them into the realm of Al in education. It
also resonates with Coffey’s (2024) notion of a “new digital divide” where student Al use surges
ahead of educators. However, our findings add depth by showing that hoth groups see value in Al;
the gap is more about confidence and competence in implementation. Students, being digital
natives, likely acquire tech skills informally and thus approach Al with less intimidation. Many
have already used translation apps or tools like Duolingo, which lowers the barrier to trying more
advanced Al. Faculty, particularly older ones, did not come of age with such technology and thus
need deliberate training to reach similar comfort levels. This is consistent with technology adoption
theories: e.g., Rogers’ Diffusion of Innovations would classify students as earlier adopters (more
innovative in tech use) and some faculty as late majority or laggards needing evidence and support
before adopting.

From a TAM perspective, students’ higher readiness suggests they largely perceive Al tools as
useful for learning and relatively easy to use (due to familiarity), driving a positive attitude and
intention to use. Faculty, on the other hand, may perceive Al as useful in principle (hence not
outright low attitude scores) but find it not easy to use given their skill gaps and the hurdles they
anticipate (ethical issues, time to learn). Perceived ease of use is a significant factor in TAM; for
faculty, ease of use is currently hampered by lack of exposure, which in turn dampens their
perceived usefulness because they haven’t seen clear success examples in their own context.
Improving faculty’s ease of use via training could thus directly boost their acceptance (Davis,
1989). Moreover, the concerns identified (cheating, accuracy, etc.) affect the perceived risks and
attitudes of faculty. According to an extended TAM or UTAUT model, factors like anxiety and
facilitating conditions also play a role. Here, faculty expressed anxiety about Al misuse and
currently have poor facilitating conditions (no official policies, limited resources), all contributing
to hesitant attitudes.

Our findings do not imply that faculty are technophobic or entirely resistant. In fact, most faculty
participants acknowledged AI’s potential benefits — an encouraging sign that with the right support,
their readiness could improve. It’s noteworthy that in some other contexts, faculty have been found
to have equal or even higher readiness on certain dimensions (e.g., a study in dental education
found faculty had higher Al readiness than students, possibly due to professional experience with
technology). In contrast, our faculty were largely new to Al and had not encountered strong
professional incentives to use it yet. The difference highlights context dependency: in fields where
Al is already embedded (like medical imaging), faculty might lead; but in ELT in Azerbaijan, Al
integration is nascent, so students lead through personal tech usage.

Aligning with literature: Internationally, research on Al in language education is still emerging,
but early studies mirror several of our themes. For example, Neff, Arciaga, and Burri (2024) found
that EFL teachers’ perceptions of Al’s ethical use varied by demographics such as age and gender,
with younger male teachers more open to Al. This aligns with our observation that younger faculty
at NSU were generally more positive about Al, while older ones were more skeptical about ethics.
Neff et al. also emphasize that teachers’ views on Al’s ethics are contextual and influenced by clear

159



guidelines, reinforcing our finding that policy clarity is needed. Additionally, Alharbi (2025) in a
Saudi HE context noted that highly experienced ESL teachers expressed concerns about Al
affecting their professional identity and were slower to adopt Al. Our faculty similarly voiced
apprehension about Al potentially displacing the teacher’s role or leading to loss of control in the
classroom. This suggests a pattern across contexts: veteran educators require assurance that Al will
assist, not replace them — a framing that professional development and leadership need to
communicate. Alharbi’s study, however, also reported that teachers recognized Al could alleviate
workload if used properly, suggesting a dual attitude. We saw a bit of that duality: NSU faculty
liked the idea of Al handling routine tasks (like grading) yet simultaneously worried about relying
on it. Managing this ambivalence is a key challenge moving forward.

Student perspectives in literature often highlight motivation and engagement gains from Al, as
well as caution about over-reliance. A study by Kim et al. (2023) found that while Al
conversational agents can boost EFL learners’ engagement, students can become over-reliant,
potentially hampering language development (Kim, 2023). Our students touched on this,
acknowledging that if they use Al to do all the work, they won’t learn — essentially the over-
reliance concern. This indicates a level of meta-cognitive awareness among students that could be
leveraged; they see the need for balance and could likely appreciate teacher guidance on how to
maintain that balance. Another study in Vietnam (Nguyen et al., 2023) showed that English majors
had generally positive perceptions of using ChatGPT for learning, believing it could help with
ideas and grammar, but they also desired training on proper use (Nguyen, 2023). This parallels our
finding that students want to know the right way to use Al, not just have access to it.

Context of Azerbaijani ELT: The Azerbaijani context adds some unique layers to these findings.
Historically, the education system here has placed strong emphasis on teacher-led instruction,
structured curriculum, and high-stakes assessments. Introducing Al, which often empowers more
autonomous learning, can thus be culturally seen as a significant shift in roles. Faculty may
instinctively resist anything that seems to undermine the traditional teacher authority or the
established methods, unless they see it can align with their goals. The focus group comments show
teachers still grappling with this — they want to maintain their authoritative role (hence fear being
replaced) but also realize they need to adapt. Over time, as they incorporate Al for routine tasks,
they might find their role elevated to more creative mentorship (as literature on Al in education
posits, teachers can focus on higher-order skills while Al handles lower-order tasks). But that
requires a mindset change and trust in technology that will come only with positive experiences
and institutional encouragement.

For students in Azerbaijan, particularly those from rural or underserved backgrounds, Al could be
a great equalizer if they have access. Azerbaijan’s government has initiatives (as cited earlier) to
improve digital infrastructure and skills. Many of our student participants are first-generation
university-goers from villages, and they saw Al as opening a window to resources (like S7’s
example of practicing speaking with an Al because no native speakers are around). This is a
powerful testament to AI’s potential for inclusivity. However, without guided integration, there’s
also the risk of exacerbating inequalities — e.g., if only the savvy students leverage Al to excel
while others don’t know about it or misuse it. Our finding that roughly 60% of students had used
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some Al tool means 40% hadn’t — which could be due to lack of awareness or access. If the
university integrates Al into formal instruction, it could ensure all students benefit, not just the
self-starters.

Bridging the gap: A key discussion point is how to close the readiness gap identified. Based on
our findings, a multipronged approach is needed. Faculty development is paramount — workshops
and continuous support to build their technical skills and pedagogical strategies for Al. This should
include hands-on practice with tools and collaborative design of Al-enhanced lesson plans. Given
teachers’ time constraints and possibly apprehension, such training should be practical, showing
quick wins (e.g., demonstrate an Al tool that simplifies a teacher’s grading workflow or generates
vocabulary exercises, and allow them to try it). This would directly improve the “perceived ease
of use” in TAM terms, thus increasing adoption likelihood. Moreover, training can address ethical
issues: helping faculty learn how to detect Al-generated work (perhaps by using tools that identify
Al text or by redesigning assessments) and how to set guidelines for students. Faculty in our study
explicitly asked for guidance on that — fulfilling that need will reduce their fear that Al = cheating.

Student training and orientation is the other side. While students are adventurous, they need to
internalize academic integrity values around Al. Universities could hold orientations to discuss
acceptable vs. unacceptable Al use, possibly incorporating student perspectives to make the
message relatable. It’s encouraging that our students themselves suggested needing guidance; they
are likely to respond well if faculty take initiative on this. Some universities globally have started
issuing “Al usage policies” for students (e.g., requiring them to declare if they used Al on an
assignment). A collaborative development of such a policy at NSU (involving faculty and student
representatives) could set a positive tone that Al is a tool, not a taboo, when used correctly.

Institutional policies are indeed a recurring theme and are crucial. Clear policies can empower
cautious faculty to experiment without fear of inconsistency or repercussions. For example, if the
university states that “faculty may allow Al tools for certain assignments provided learning
outcomes are met, and students must cite Al assistance,” then teachers have a framework to work
within. Our participants wanted consistency, and implementing that would likely elevate overall
readiness by removing ambiguity. This aligns with global calls for academic institutions to
proactively manage Al integration rather than ban it outright (Robertson, 2023). Notably,
EDUPIJ’s own policy (as reflected in our compliance statements) shows how even journals now
demand transparency in Al use — academia is adapting to coexist with Al, and educational
institutions must as well.

Linking back to TPACK: For faculty, an ultimate goal is developing TPACK with Al as part of
the “technology” component. Initially, teachers might rely on general digital literacy, but gradually
they need to build specific knowledge of how Al intersects with language content and pedagogy.
For example, understanding how an Al writing assistant can be used to teach writing revision skills
(content knowledge + pedagogy + Al tool knowledge). Our study indicates they are at the early
stages of this journey — many haven’t acquired that knowledge yet. But with training and trial-and-
error, they can. A future metric of success would be if faculty can articulate how Al fits into their
lesson objectives — effectively achieving TPACK with Al. Students, too, have a version of this:
their digital literacy and learning strategies frameworks must evolve to include AI. We might
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talk about “Al literacy” (awareness of Al’s capabilities and limitations) and “critical thinking” to
not take Al outputs at face value. This resonates with a reference we noted: Al-Saadi et al. (2023)
who discussed fostering critical thinking through ethical AI use among student teachers.
Encouragingly, students in our focus group showed critical reflections, questioning AI’s answers
and noting the downsides of over-reliance. That critical eye is a foundation to build on.

In comparing our study to similar regional research, it appears to be one of the first (even if
simulated data) to provide empirical insight in Azerbaijan’s context specifically. It complements
the World Bank (2024) report that highlighted training needs for faculty and absence of Al
guidance in higher ed. Our work gives a voice to faculty and students themselves on these issues.
It, therefore, contributes to a growing body of literature emphasizing that successful ed-tech
integration (Al included) is less about the technology per se and more about human factors —
attitudes, skills, support systems (Jones, 2022).

Limitations must temper our interpretations (detailed in the next section). Being based on
simulated data, our study’s numerical precision is illustrative rather than definitive. However, the
patterns discussed are grounded in realistic scenarios and literature, lending credibility to the
insights drawn. The context-specific nature also means one should be cautious generalizing to all
of Azerbaijan or other countries without further study. For instance, a more tech-oriented university
in Baku might find smaller gaps if faculty there are younger or more tech-savvy on average.
Conversely, a more remote institution than NSU might find an even larger gap.

In conclusion, the discussion highlights that bridging the readiness gap is achievable through
targeted interventions. Both faculty and students see the promise of AI — none in our study were
categorically opposed. The task now is to translate that latent interest into practical competence
and confidence for faculty, and guided, ethical usage for students. Doing so will “mind the gap,”
ensuring that Al integration in ELT is a collaborative improvement in teaching and learning quality
rather than a source of friction or divide.

Limitations and Future Research

While this study provides valuable insights, several limitations must be acknowledged, largely
stemming from the use of simulated data and the scope of our sample. These limitations also point
to directions for future research:

e Simulated data and realism: The data presented in this study were simulated for the
purposes of the research design. Although we strove to ensure the simulated survey
responses and focus group discussions reflect plausible trends (based on literature and
expert input), they do not represent actual measured values from real participants. This is
a fundamental limitation — the findings should be interpreted as a hypothesized scenario
rather than a confirmed empirical reality. In practical terms, this means the exact
percentages, means, or statistical significance reported should be taken with caution. The
study is best viewed as a case illustration of how a faculty-student readiness gap might
manifest and be addressed, given the currently available knowledge. Future research
should replicate this study with real data. For instance, administering similar surveys and
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interviews at NSU or comparable institutions would validate which aspects of our results
hold true and where actual perceptions might differ.

Generalizability: Our sample was confined to one university (NSU) and specifically to
the ELT department (students and faculty). Azerbaijan’s higher education system is diverse
— institutions in Baku (the capital) or private universities might have different levels of
technology integration and different faculty profiles. Thus, our results may not generalize
across the country or region. Even within NSU, ELT students and faculty might not be
representative of other disciplines; perhaps computer science students or engineering
faculty would exhibit distinct readiness levels. Future studies could expand the scope by
including multiple universities (urban vs. rural, public vs. private) or other departments. A
comparative study across disciplines could reveal if language teaching lags or leads in Al
readiness relative to fields like science or business education. Additionally, international
comparisons (e.g., doing a similar survey in a neighboring country’s context) could
contextualize whether the gap we found is more universally present or influenced by local
educational culture.

Sample size and composition: The faculty sample (N=16) was very small. While this
reflects the reality of a small department, it limits the statistical power and the ability to
explore sub-group differences among faculty. Our qualitative insights partially
compensated for this by providing rich detail from those faculty, but a larger sample would
allow, for example, a meaningful analysis of how variables like age or years of experience
correlate with readiness. For students, although N=150 is decent, we did not delve deeply
into subgroups there either (aside from a brief look at gender/urban-rural, which in our
scenario showed no difference, but that may not hold true in a real dataset). Future
research with larger samples should examine demographic moderators of readiness. Does
the gap persist across male and female participants equally? Are fourth-year students more
ready than first-years (perhaps due to more exposure to tech during their studies)? Does
faculty’s English proficiency level (if some are non-native speakers) affect their comfort
with Al, which often operates in English? These finer details were beyond our simulated
scope but are worth investigating with real data.

Reliance on self-reported measures: The survey measured perceptions of readiness,
which may not always equate to actual ability or behavior. Students might overestimate
their competence or faculty might underestimate theirs (or vice versa). Likewise, focus
group statements may be influenced by social desirability — e.g., students might not fully
admit to misuse of Al in front of a teacher present (though we tried to create a comfortable
environment, power dynamics could influence candor). We did not include an objective
assessment of digital skills or a test of Al knowledge, which could provide a more direct
measure of readiness. Future studies could incorporate skill tests (for example, a task
where participants must accomplish something using an Al tool and their performance is
evaluated). Additionally, observational studies, where researchers observe a class where Al
is being used, could give insight into actual readiness-in-practice versus just stated
readiness.
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Focus on perceptions rather than outcomes: Our study is about readiness and
perceptions, not the outcomes of Al integration. We do not yet know, for instance, if higher
readiness (or bridging the gap) will indeed lead to better educational outcomes (like
improved student learning or teaching efficiency) in this context — though we assume it
would help. Future research might move beyond readiness to implementation: e.g., an
intervention study where some classes integrate an Al tool (after training teachers), and
other classes do not, to measure differences in student language gains or other metrics.
Another avenue is to track over time: a longitudinal study could see how readiness and
attitudes evolve after faculty and students gain more experience with Al.

Cultural considerations: The study did not deeply probe cultural attitudes that could
influence Al acceptance (such as trust in technology, uncertainty avoidance, etc., which
vary by culture). Azerbaijan is somewhat collectivist and high power-distance traditionally,
meaning students often defer to teachers’ authority. It would be interesting to explore if that
dynamic influences how students use Al (do they feel they need permission?) or how
teachers view student initiative with Al (is it seen as threatening authority or as independent
learning?). Our focus groups hinted that students want teacher guidance (reflecting respect
for authority in learning), and teachers felt responsible to provide direction. Future
qualitative research could explore these cultural dimensions more explicitly, perhaps via
interviews that delve into personal values or using a theoretical lens like Hofstede’s
dimensions on technology uptake.

Rapidly evolving technology: Al tools and their adoption in education are evolving at
breakneck speed. What constitutes “readiness” now may shift even within a year or two as
new tools emerge and people become more aware of Al. For example, since late 2022 when
ChatGPT became mainstream, many institutions globally have already iterated their stance
multiple times (from bans to incorporations to nuanced policies). This study captures a
moment in time (simulated 2024/2025 scenario), but things like improved Al detectors, Al
embedded in common software (e.g., MS Word’s Al features), or new government policies
could alter the landscape. Future research should be ongoing — essentially, this is not a
one-off question. Longitudinal surveys could track readiness over time. It would be
valuable to see, for instance, if faculty readiness naturally increases as they become
exposed to Al in daily life (some may use Al in their personal life eventually, not just for
teaching). Also, will the student-faculty gap close or widen with time? One might
hypothesize that as new cohorts of students come (who are even more immersed in Al) and
older faculty retire (replaced by younger tech-familiar ones), the gap might narrow. But
systematic data would be needed to confirm any generational shift in the gap.

In conclusion, while our study offers a foundational look at Al readiness in Azerbaijani ELT, it is
but a starting point. The limitations underscore that our findings are suggestive and need empirical
reinforcement. However, even as a simulated exercise, it has illuminated likely areas of concern
and leverage, which can guide more rigorous research. Future work should aim to involve real-
world data, broader contexts, and direct measurement of integration outcomes. By addressing these
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gaps in research, we can build a more robust understanding that will help educational stakeholders
navigate the Al era with evidence-based strategies.

Conclusion and Practical Implications

In the era of rapidly advancing educational technology, this study highlights a crucial consideration
for higher education: faculty and student readiness for Al integration can markedly differ, and
this gap must be addressed to harness AI’s benefits in teaching and learning. Using a mixed-
methods exploration at an Azerbaijani university, we found that students tend to be more
technically comfortable and optimistic about using Al in ELT, while faculty, though recognizing
AT’s potential, are more tentative due to skill gaps, pedagogical uncertainties, and ethical concerns.
This dynamic of students forging ahead and instructors catching up underlines the phrase “mind
the gap” — without intervention, such a gap could lead to tensions (e.g., students using Al in ways
educators discourage or educators ignoring tools students find valuable) and missed opportunities
in the classroom.

Summary of key findings: Both quantitative and qualitative data indicated moderate readiness
among ELT students and faculty, with students scoring higher on both technology skills and
mindset (attitudes). Students are already leveraging Al tools informally and are willing to
incorporate them into their learning. Faculty are interested but need more confidence and know-
how to integrate Al pedagogically. Importantly, both groups desire guidance: students want to
know proper and ethical use of Al for learning, and faculty want training and clear policies. The
convergence of perspectives is reassuring — it suggests a pathway where faculty and students can
work together, rather than at odds, to integrate AI. Our focus groups revealed that students still
value teachers’ guidance even in using Al, and teachers see a continued role for themselves if Al
is implemented as a teaching aid rather than a replacement.

Implications for policymakers and administrators: At the institutional and policy level, the
findings call for proactive measures to build capacity for Al in education:

e Professional development for faculty should be a priority. Universities (and education
ministries) should implement training programs on educational Al. This can include
workshops, certification courses, or communities of practice where teachers share
experiences. Considering the resource constraints in many Azerbaijani universities,
partnerships could be explored — e.g., the Ministry of Education or international
organizations might sponsor training sessions, or tech companies might offer free seminars
on their Al tools for educators. By improving faculty’s digital and pedagogical skills with
Al, we directly address the gap from the “lagging” side.

e Curriculum and policy updates are needed to incorporate Al literacy and ethical use
guidelines. Policymakers could develop a national guideline on Al use in academic
settings, which institutions can adapt. For example, a policy might allow Al as a
supplementary tool (for research, drafting, language practice) but not for final assessments,
and require students to declare Al assistance. The process of developing these guidelines
should involve stakeholders (teachers, students, IT experts) to ensure buy-in and
practicality. Additionally, integrating basic Al concepts into the higher education
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curriculum (even for non-IT majors) can be beneficial — e.g., a freshman seminar on digital
literacy that now covers Al tools, critical evaluation of Al output, and issues like bias and
plagiarism.

o Infrastructure investment: Although software Al tools are often accessible online,
institutions should assess their infrastructure readiness. Adequate internet bandwidth,
availability of devices (computer labs or lending programs for students who need
hardware), and possibly institutional subscriptions to certain Al platforms (for instance,
educational versions of Al writing assistants that allow teacher oversight) may be
necessary. Policymakers should view such investments as part of educational quality
improvement. The government’s ongoing “Digital education” efforts should now extend to
ensuring Al access is equitable — such as expanding broadband to rural campuses and
providing grants for EdTech tools.

Implications for teacher training institutions: For long-term impact, pre-service teacher
education programs (like the ELT bachelor’s program itself) need to incorporate training on Al in
teaching. Our study dealt with in-service faculty mostly educated years ago; to prevent future gaps,
today’s teacher candidates should graduate with the knowledge of how to use technologies like Al
in their pedagogy. Courses on educational technology should be updated continuously — for
instance, a module on “Integrating Al in language teaching” could be introduced. This might
include practical assignments where student-teachers design lesson plans that include an Al tool,
or critically analyze a scenario of Al use in a classroom. By doing so, when these new teachers
enter the workforce, they will not face the same learning curve our current faculty do; instead, they
can be change agents advocating effective Al use at their schools.

Classroom-level and practical teaching implications: For current instructors and academic staff,
some immediate practical steps emerge from our findings:

o Experimentation with support: Faculty who are less experienced with Al can start small
— for example, trying one Al tool in one class activity — and gradually scale up as comfort
grows. Seeking support from colleagues or tech-savvy students can be mutually beneficial
(e.g., a teacher might invite a student who is an “Al enthusiast” to demonstrate a language
app to the class, under the teacher’s supervision — flipping the script to collaborative
learning).

e Co-creating usage norms: Teachers might consider having an open discussion with
students (perhaps the first class of term) to set ground rules for Al. Our study shows
students have their own insights and concerns; involving them in rule-setting could make
rules more acceptable. For example, a class might agree “It’s okay to use a translation app
to understand texts, but not to translate entire essays — and if you do use it for a phrase, you
should double-check and learn from it.” This kind of academic integrity pledge at the class
level can operationalize the broader institutional policy in a relatable way.

o Leveraging Al as a teaching assistant: Faculty can use Al to reduce their burden and
enhance instruction. Based on our findings, many faculty tasks (generating exercises,
providing feedback, etc.) can be supported by Al — something even skeptical teachers in
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our focus group cautiously welcomed (T4’s comment on freeing up time). Practically, a
teacher might use Al to quickly generate multiple-choice questions for a reading passage,
then manually vet and edit them (ensuring quality while saving time). Or use an Al
grammar checker to pre-mark common errors in student writing, then focus their own
feedback on deeper content issues. If teachers share such practices in faculty meetings or
internal workshops, it demystifies Al and shifts the narrative from “Al as threat” to “Al as
helper.” Over time, success stories from early adopters can inspire others.

Implications for students and learners: Students should also be prepared to navigate an Al-rich
learning environment responsibly:

e Student workshops and orientation: Universities (through student affairs or libraries)
could offer short workshops on “Using Al for learning effectively and ethically.” This could
cover how to use tools like ChatGPT for brainstorming ideas or practicing conversation,
while warning against simply copying outputs for assignments. Providing real examples of
appropriate vs. inappropriate use can clarify grey areas. For instance, show a sample essay
and how a student might use Al to get feedback on it (appropriate) versus having Al write
the essay (inappropriate).

e Mentorship and peer support: Students adept in Al might form peer study groups or
tutoring sessions to help others, under the guidance of faculty or tech staff. Given 60% had
used Al and 40% hadn’t in our scenario, peer mentoring could raise the floor for everyone’s
skills. It also makes students stakeholders in collective academic integrity — if they teach
each other good practices, it fosters a community norm against misuse.

o Developing critical thinking: As Al becomes more prevalent, an important student skill
will be critically evaluating Al-provided information. Teachers can design activities to
cultivate this — for example, have students use an Al translator on a tricky idiom and then
discuss whether the translation is accurate or not, thus training them not to accept Al output
blindly. Such meta-cognitive exercises will produce more discerning users of Al, aligning
with findings by Neff et al. (2024) that highlight context and critical judgment in ethical
Al use.

Conclusion: The integration of Al into ELT and broader higher education is inevitable and already
underway. This study contributes by illuminating that preparation levels differ between key
stakeholders — a gap that, if unattended, could result in implementation troubles. However, our
findings also carry an optimistic message: both faculty and students are, in their own ways, ready
to become more ready. Students’ enthusiasm and teachers’ openness to support indicate that, with
deliberate steps, the gap can be narrowed. By investing in training, establishing clear guidelines,
and encouraging a culture of shared learning around Al, educational institutions in Azerbaijan and
similar contexts can ensure that Al augments rather than disrupts the educational process.

For Azerbaijani higher education policymakers, the lesson is clear — mind the gap now, and
bridge it, so that Al-integrated ELT (and education in general) can thrive. When faculty and
students are on the same page, empowered with skills and understanding, AI becomes not a
buzzword or a threat, but a practical tool jointly leveraged to improve English language education
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outcomes. This alignment ultimately supports the country’s strategic goals of digital
transformation and human capital development, positioning Azerbaijan’s education system to take
full advantage of the opportunities presented by Al, while mitigating its risks.
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Abstract:
This article examines the main trends in the application of the concept of bilingualism in special
education institutions. Bilingualism is used in the teaching of two or more languages in
accordance with modern education and has a positive impact on the development of people
with special needs. The article analyzes existing approaches to the application of bilingualism
methods, the problems encountered and ways to solve them. At the same time, the importance
of selecting bilingualism models in accordance with the characteristics of educational
institutions and the professional training of teachers is emphasized. The research results show
that bilingualism plays an important role in the development of language skills of students in
the special education system, social integration and improving the quality of education.
Bilingualism should be taught through integrated lessons, allow students to perceive the world
as a whole system and perform a coordinating function between different areas. This approach
creates the opportunity for students to learn topics in interaction, as a result, their worldview
becomes deeper and more diverse. At the same time, the future importance of binary teaching
practice is great, because it helps students develop not only theoretical knowledge, but also the
ability to apply that knowledge in practice.
Keywords:
blingvizim, binary lesson, methodology, comparative analysis, self-confidence and motivation.
Introduction

The adaptation of our national education to international standards sets specific tasks for each
foreign language, as well as for teachers teaching that subject. Now, each teacher is required to
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have appropriate creative, professional responsibility in accordance with the requirements of the
updated Education System. The methodology of teaching foreign languages, both in general
education and in higher education, always requires attention. The educational reforms carried out
in our country are of great importance. Changes are taking place in the methods of education, the
content and structure of education, assessment and other areas. The expansion of Azerbaijan's
comprehensive relations with world countries requires the teaching of the world's leading
languages, and first of all, a foreign language, which is the main means of communication in
modern times, in a completely new method (Javadova, 2023).

Thinking in a foreign language is characterized by its own characteristics compared to thinking in
the native language, therefore, as noted by the famous psychologist B.V. Belyaev, “in addition to
learning a foreign language, it is necessary to develop a slightly different type of thinking in
students” (Nurieva, 2023).

The concept of bilingualism is becoming increasingly important in modern education. Especially
in special educational institutions, teaching two or more languages expands the language skills of
students and supports their social and psychological development. This is also important in terms
of increasing the inclusiveness and quality of education. In Azerbaijan and other countries, the
application of bilingualism models in the education of people with special needs is carried out with
various approaches

Special educational institutions are centers where educational programs tailored to the individual
characteristics of students are implemented, aimed at maximizing their development potential. In
these institutions, bilingualism becomes an important element of education, because education in
two languages helps to develop both cognitive and social skills of people. At the same time,
bilingual education increases the opportunities for students to express themselves and creates
conditions for their more active participation in society.

In recent years, various studies have been conducted on the application of the concept of
bilingualism in special educational institutions, and new approaches have begun to form in this
area. However, some problems still exist, such as the shortage of teaching staff, lack of resources,
and difficulties in implementing methodological innovations.

The main directions of bilingualism in special-purpose institutions are:

1. Dual language programs - conducting classes in two languages allows students to actively
learn both their native language and a second language.

2. Language integration - the use of different languages in teaching subjects, for example,
teaching mathematics, history or natural sciences in English or other languages.

3. Intercultural communication - bilingualism increases students' ability to understand and
communicate with different cultures.
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Use of technology - the language learning process becomes more effective and interesting through
digital tools and online platforms. It is important for teachers to have special knowledge and skills
in order to use information technologies effectively. Otherwise, the application of technologies
can negatively affect the quality of teaching. Information security also includes risks associated
with the use of online platforms (Javadova, 2024).

However, there are also certain difficulties in the implementation of bilingualism. Among these,
the main issues are insufficient staff training, adaptation of teaching methods, limited resources,
and development of assessment systems.

1. Bilingualism

According to the scientific classification, bilingualism is divided into mixed bilingualism,
coordinative bilingualism and subordinate bilingualism.

Mixed bilingualism is the process of linking the codes of two different languages in a semantic
sequence. The concept of mixed bilingualism usually explains the use of two languages in a
common environment at the same time. However, in this case, these languages are used in a
common context without being separated into independent contexts. That is, a common
environment is created for both languages, without considering the differences in meaning between
different languages. For example: for that difference, the concept of “bread” in our language and
the concept of “brot” in German have a common meaning.

Coordinative bilingualism. In some cases, two different languages are used independently in their
interaction or separately.

Subordinate bilingualism. This term, unlike coordinative, is the superiority of one language over
the other. That is, one of the two languages is more important in its role of shaping and changing
the other (Akbarova & Javadova, 2024).

The role and importance of bilingualism in teaching

Learning a language is of vital importance in the modern education system. In a globalizing world,
multilingual knowledge allows people to act as a bridge between different cultures, establish
international relations and achieve success in professional fields. In this regard, special educational
institutions play an important role in language teaching.

The role of special educational institutions in language teaching can be defined as follows.

» Application of modern methods: In special educational institutions, innovative methods and
technologies are applied to increase the effectiveness of language learning. Interactive lessons,
multimedia, virtual environments and practical exercises accelerate the development of language
skills.

172



* Creation of a multilingual environment: These educational institutions create a multilingual
environment, where students have the opportunity to communicate in different languages, express
their ideas and get to know different cultures.

* Special teaching staff: Professional, specially trained teachers work in the teaching process,
which increases the quality and relevance of the lessons.

« International competitiveness: Special educational institutions develop language skills at a
professional level, which allows graduates to gain a competitive advantage in the international
labor market.

* Education and career opportunities: Graduates of these institutions have easier access to
opportunities to study and find work abroad, as their language level is high and there is
specialization in the field.

» Cultural exchange: Language skills facilitate intercultural dialogue, increase tolerance and
strengthen cooperation on a global scale.

* Self-confidence and belief, motivation: Students studying in special educational institutions
increase their motivation towards the language by applying their knowledge in the real world and
show greater interest in learning the language. Students should be motivated to believe in their
abilities and increase their desire to learn. For this purpose, teachers encourage students, celebrate
their successes and monitor their development (Shamshiyeva & Nuriyeva, 2025).

* The importance of motivation in education. The psychological structure of activity changes and
develops in the learning process. Each activity consists of a unity of various elements. One of these
elements, motivation, motivates a person to action. In the process of activity, students manifest
themselves in various ways: they demonstrate their own uniqueness and diversity in the way they
perform work, their determination to achieve goals, planning, etc. Under the guidance of the
teacher, defects are eliminated, which leads to the development, improvement of the student's
personality and an increase in motivation for the effective activity of each student. Motivation can
be classified into several categories:

* Direct motivation aimed at meeting requirements;

* Specific methods depending on the personality and activity of the educator;

* Motivation based on positive emotions;

* Motivation that contains perspectives due to the qualities of manifestation;

» Motivation aimed at the student's own goal, relevance to the goal, future life and plans;

* Motivation arising from the inclination and interest in any activity, goal (approval of people
around);

Motives that depend on negative influences (fear of the teacher, etc.) (Javadova, 2025).
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2. Comparative analysis of languages

According to the research of the Analytical Analysis Department of the Monitoring Center under
the State Language Commission, the use of English as an international language is increasing over
time, because this language is the only means of communication between foreigners in many
countries. Russian is one of the 6 official languages used in writing documents at the UN and is
widely used as a language of communication in the post-Soviet space. Currently, English and
Russian are taught as foreign languages in many special-purpose military educational institutions.

Although English and Russian belong to different branches of the Indo-European language family,
they have a number of common features. Mainly lexical and grammatical.

Lexical similarities:
e Common roots:

Both languages belong to the Indo-European family, which results in the presence of common root
words in the main vocabulary, in particular, numbers, pronouns, names of body parts and animals.

* Borrowed words:
Both languages have words borrowed from Latin, Greek, Italian, Spanish, and Arabic.
Similar words:

99 ¢¢ 29 ¢

Some words have the same sounds and spellings, for example, “rapax”—“garage”, “npoayxr —

“product”, “okean”—“ocean”.
* Related words:

There are a number of words in both languages that are related without derivation, for example,

n < 2% €6 % e 99 e

Berep"—“wind”, “Boma”—“‘water”, “marp’—“‘mother”.

Grammatical Similarities:

* Parts of Speech:

Both languages use nouns, verbs, adjectives, and other parts of speech.
» Noun Cases: Both languages have cases, although Russian has more.
» Verb Tenses: Both languages distinguish verb tenses.

* Word Order:

Although Russian has a more flexible word order, both languages use a specific word order to
construct sentences.

* Verb Pronunciation in Grammar
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Both languages have active and passive voices.

Common Features Not Related to Origin:

* Borrowed Words:

Both languages borrow words from each other, for example, english “skates” rusca “cxatsr”.
* Vowel reduction:

In both languages, vowels in unstressed syllables can be reduced.

* Sound separation:

In both languages, there is a difference between sounds, for example [s] vo [[], [z] va [3], [k] vo
[t[].

* Temporal forms:

Both languages use absolute, relative and figurative tenses.

English and Russian have the following lexical, grammatical and communication features.

Lexicon (vocabulary):

The lexicon of English and Russian has been formed as a result of historical and cultural influences
and differs from each other.

English - consists mainly of words of Germanic and Latin origin. English has a wide international
terminology and new words are constantly being added due to the influence of globalization. The
vocabulary in English is quite rich and synonyms are widespread.

Russian - is part of the Slavic language family and is mainly based on Slavic roots. The lexicon
has also been influenced by Turkish, French and English. Although new words are created by
adding various prefixes and suffixes to root words in Russian, there is a more limited number of
lexical elements than in English.

According to scientific sources, one of the factors affecting the lexical fund is culture and
geographical conditions. In English, terms in the fields of industry, science and technology are
rapidly expanding, while in Russian, more normative terminology is maintained.

The main differences between English and Russian in terms of grammatical structures are as
follows:

Morphology:

English is of the analytical type, i.e. grammatical relations are mainly based on the position of
words and auxiliary words (prepositions, auxiliary verbs). For example, the plural of nouns is often

9,

expressed with the suffix “-s”: book — books.

175



Russian is of the synthetic type, i.e. the form of words is expressed by changing with various
suffixes (complex cases). Nouns change with 6 cases (nominative, genitive, dative, accusative,
instrumental, prepositive).

Genders of nouns:

In English, the concept of gender is mainly reserved for individuals (he, she), and nouns do not
have a gender effect. In Russian, nouns have masculine, feminine and neuter genders, which leads
to the agreement of verbs and adjectives.

Verbs and tenses:

The tense system of verbs in English is extensive and complex, with several forms of present, past
and future tenses (simple, continuous, perfect). In Russian, tenses are mainly divided into three
groups: present, past and future, but there are less formal grammatical variants.

According to academic studies conducted by John Lyons (1968) and Peter Matthews (1991),
English is suitable for global communication with its simple syntactic structure and analytical
structure. Russian, on the other hand, provides a wealth of expression with its rich morphological
system.

3. Binary lesson model in bilingualism and its application in teaching
What is a binary lesson model?

The binary lesson model is when two teachers (for example, an English teacher and a Russian
teacher) teach the same lesson together. In this model, teachers work in solidarity, complementing
each other in the lesson and developing the knowledge and skills of students in two languages in
parallel.

Advantages of the binary lesson model in teaching

» Comparative teaching opportunity: Students have the opportunity to compare and contrast the
same topic by studying it in both English and Russian.

* Integration of language skills: Listening, speaking, reading and writing skills are developed
simultaneously in both languages.

* Increasing motivation: The approach of different teachers increases the interest and attention
of students.

* Intercultural communication: The cultural contexts of both languages are presented during the
lesson and students better understand intercultural differences.

Application of the binary lesson model in teaching

* Lesson planning: English and Russian teachers prepare the lesson topic, objectives and tasks
together.

176



* Lesson delivery: Teachers teach different parts of the lesson in turn or in parallel. Comparative
teaching of language structures and vocabulary is carried out. Dialogues, group work and
interactive tasks are carried out in both languages.

» Assessment: Students' language skills in both languages are assessed and appropriate feedback
is given.

Methods and resources used in the binary lesson model

* Communicative method: Dialogues, role-playing games for the development of students'
speaking skills in both languages.

» Multimedia tools: Video, audio materials, interactive tests for both languages.

* Group and individual tasks: Tasks at different levels are prepared according to the language
level of the students.

» Comparative analysis: Special teaching materials for comparing grammatical rules, words and
expressions.

Example

Topic: Mutual greetings and introductions in everyday life

o English teacher “Greetings and Introductions” explains the topic.

o The Russian language teacher “IlpuBeTcTBHs U 3HaKOMCTBA” presents the topic.
* Students build short dialogues in both languages, play role-playing games.

* Teachers make comparisons, note similar and different expressions.

The binary lesson model allows English and Russian teachers to organize lessons more
conceptually, interactively and effectively, and develops students' language skills in both
languages simultaneously.

4. Learning strategies used in comparative teaching
Learning strategies

» Comparison of language structures: Parallel teaching of grammatical structures and features
of English and Russian languages. For example, comparison of verb tenses, noun cases and
sentence structure.

* Functional approach: A balanced curriculum is applied to develop language skills (listening,
speaking, reading, writing) simultaneously.

» Contrastive analysis: Comparative tasks and examples are presented to make the similarities
and differences of the two languages clear to the learners.
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* Individual and group work: In addition to individual tasks appropriate to the learners' language
levels, tasks that develop cooperation skills in the group are also used.

Teaching Methods

* Communicative method: Develops the learners' speaking and listening skills in the direction of
practical use of the language. Daily dialogues and role-playing games are held in English and
Russian.

* Task-based teaching: Learners are given certain tasks (for example, written and oral
presentations), and language skills are strengthened through these tasks.

» Multimedia use: Lesson topics are presented more vividly and clearly through video, audio, and
interactive programs.

» Comparative grammar lessons: The teacher presents the grammatical rules of English and
Russian in parallel and requires students to construct sentences in both languages.

Interactive approaches

* Role-playing and simulations: Imitation of real-life situations, for example, playing dialogues
on topics such as travel, shopping, and job interviews in English and Russian.

* Online platforms and applications: Vocabulary and grammar are strengthened by using
applications such as Duolingo, Memrise, Quizlet, etc.

* Group discussions and presentations: Students discuss topics in groups and present their
results. This increases both language skills and cooperation.

* Peer learning: Students explain language rules and topics to each other and correct mistakes
together.

Teaching resources
* Comparative grammar books: Textbooks with a parallel explanation of English and Russian.

* Audio and video materials: Movies, TV series, news, podcasts, educational videos in both
languages.

* Online resources: Using LingQ, BBC Learning English, Russian for Everyone and other sites.

* Interactive programs and games: Programs and mobile applications that make language
learning fun and effective.

* Terminology dictionaries and translation programs: To compare terms in two languages and
learn new words. These approaches make the comparative teaching of English and Russian more
understandable, effective and interesting.

The goals and objectives of the binary lesson during bilingualism.
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Goals:
- To learn knowledge in subjects at the level of transformation;
- To develop teacher cooperation,;

- To form beliefs in students about the interconnectedness of subjects, the completeness of the
world;

- To create conditions for motivated practical application of knowledge, skills and abilities, to give
students the opportunity to see the results of their work and get joy and satisfaction from this;

- To encourage learning subjects, to organize interesting lessons;

- To improve communicative and cognitive skills aimed at systematizing and deepening
knowledge and exchanging this knowledge in a communicative environment;

- A unified approach to considering problems arising in the process of educational and production
activities of students and compliance with the unity of requirements;

- Under the influence of interest arising from teacher communication, the perception of educational
material proceeds more actively, observation sharpens, emotional and logical memory is activated,
imagination works more intensively;

- To develop the ability to use theoretical knowledge in various ways;

- To ensure that the direction of the relationship between theoretical training and learning is not by
increasing the volume of knowledge and skills, but by forming a way of thinking (Mammadova &
Hamidov, 2025).

Difficulties encountered in the teaching process and ways to solve them
Differences in language skills
* Difficulty:

The fact that students in the classroom have different levels of English and Russian makes it
difficult to understand the overall pace of the lesson and the content. Students with low language
skills lag behind in the lesson, while those with high levels experience monotony.

e Solutions:

Prepare additional tasks and materials appropriate to the individual level (for example, texts at
different levels for group or individual work).Work in small groups, use peer-learning techniques
for students to support each other.Start with simple and clear language structures and gradually
increase complexity.Develop language skills from different directions by making extensive use of
audio-visual aids (videos, interactive games).

Teacher coordination and cooperation
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* Difficulty:

Inconsistency in lesson plans and methods of different teachers can create confusion among
students. As a result of poor coordination, repeated lesson topics or, conversely, topics may remain
empty.

¢ Solutions:

Regular meetings between teachers, mutual adaptation of curricula. Sharing and editing of
teaching materials on common online platforms. Organizing exchange of experiences and
professional development seminars between teachers. Designating a coordinating teacher for
coordination.

Integration of different cultures and contexts
* Challenge:

Since English and Russian languages originate from different cultures, it can be difficult for
learners to understand cultural contexts. Inappropriate cultural examples in teaching materials can
reduce the interest of learners.

¢ Solutions:

Presenting the cultural characteristics of both languages in a comparative manner, emphasizing
cultural differences. Enriching teaching materials with local and international context. Organizing
intercultural dialogues and discussions.

Limited technological resources
* Challenge:

The lack of required technological tools in some schools or at home limits the implementation of
interactive lessons.

e Solutions:

Use alternative methods (paper materials, simple games, group work). Join technological support
programs in cooperation with educational departments. Provide recommendations for parents to
be informed and provide support at home.

Motivation and discipline problems
* Difficulty:

Learners' reduced interest in language learning and attention deficits in the lesson can reduce the
effectiveness of the lesson.

¢ Solutions:
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Add games, projects, group tasks to make the lessons more interactive and fun. Reward learners
and celebrate their successes. Increase the individual approach by using different teaching
methods. Thus, it is possible to increase the quality and effectiveness of the teaching process by
correctly analyzing the main difficulties encountered in teaching English and Russian and applying
appropriate solutions.

Conclusion

The study of the application of bilingualism in special educational institutions shows that teaching
two or more languages has a positive impact on the development of language skills of students,
social integration and the improvement of the general level of education. The bilingualism
approach also supports the individual development of students by strengthening their cognitive
skills. However, expanding its application requires the elimination of certain shortcomings in areas
such as teacher training, methodological base and material and technical support. For the more
effective application of bilingual education in the future, it is important to solve the existing
problems in this area, develop bilingualism models suitable for special educational institutions and
improve the qualifications of teachers. The work to be carried out in this direction will create a
basis for inclusive and high-quality education for students in special educational institutions.
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Pe3ome:

B cratbe wmccienyroTcs KpOCC-KYJIbTYpHBIE CXOJCTBA W pa3jiMyMs B ITOCIOBHUIAX Pa3HBIX
HaponoB. [IpoBe/ieH cpaBHUTEIBHBIN aHAJIN3 TIOCIOBUI] MO PSIY TEMATUYCCKHX KaTEerOpHid
(TpynontoOue u JeHb, Apyk0a, YECTHOCTh, U JP.) C LEJbIO BBISABICHUS OOIIMX MOTHBOB H
YHHKQJIBHBIX KYJbTYPHBIX 0COOCHHOCTEH. Pe3ysIbTaThl MOKA3bIBAIOT, YTO MHOTHE ITOCIOBHIIBI

Ha pa3HbIX S3bIKaxX IEpefaroT CXOAHBIE KUTCHUCKHE MYIPOCTH M LICHHOCTH, HECMOTpS Ha
paznuuusi B oOpa3ax U S3bIKE WX BBIpAKEHUs. BbIBIEHBI MHOTIOYMCICHHBIE IPUMEPHI
AQHAJIOTUYHBIX MTOCITIOBHUII O TPYAE, IpYKOe, TI00BU U APYTUX TeMaX, BCTPEUYAIOIINECS Y Pa3HbIX
HapoJOB, a TAK)KE CIIy4al 3aMMCTBOBAHUS MOCIOBUIL MEXAY KyJbTypaMu. DTH HaOJI0I€HUS
CBUJIETEJIbCTBYIOT O HaJIMYUM YHHMBEPCAJbHOH OCHOBBI HApPOJHOM MYyApPOCTH M 00
UCTOPUYECKHX KOHTAKTaX MEXIY KyJabTypamu. IlomydyeHHbIe pe3ysbTaTbl CHOCOOCTBYIOT
6osee TIIyOOKOMY MOHMMAaHMIO JTMHTBUCTHYECKOTO HACHEeIWs U KOTHUTUBHBIX Mapajuieseil B
doabKiIOpe pa3INYHBIX 9THOCOB, MOAYEpKUBas 3HAYCHUE MEXKKYJIBTYPHBIX
[IaPEMUOJIOTUYECKUX MCCICOBAHUNA JUISI COXPAaHEHUS HEMAaTepUalbHOIO KYyJIbTYPHOTO
HacJeaus U YKPEIUICHNs B3aUMOIIOHUMAaHUs MEKly HapOJaMHu.

K1roueBnbie ciioBa:
NOCNOBUYbL, HAPOOHASL MYOPOCHb, MENCKYIbMYpPHble NApallelu, CPABHUMENbHbIL AHANU3;

KYIbMYpHAS NPUHAOTIEHCHOCMb, NAPEMUONIO2US, (DOTbKIOD

Beenenne

[TocmoBuIIBI CYIIECTBYIOT BO BCEX SI3bIKAX MUPA U MIPEJICTABISIIOT COO0I 0COOBIN jKaHp HAPOIHOTO
TBOPYECTBA. OHHM  SABAAIOTCS KpaTKuMH yCTOfI‘IHBBIMH BBIPAXKCHUSAMU, OTpaKarollnMHU
KyJIbTYPHOE U UICTOPHUECKOE Hacliere KOHKPETHOr0 Hapoia. B To e BpeMs BO MHOTUX pa3HbIX
A3bIKaX HEPCAKO BCTPEYAIOTCA IIOXOXKHUEC ITOCITOBUIBI. 3910 HCYAUBUTCIBHO, ITIOCKOJIBKY
MTOCJIOBUIIBI BBIPAXKAIOT MIPOCThIE HCTHUHBI, 00IIIKeE /A1 Jito/1ed Bcero Mupa. CriennaabHOe HayqyHOe
M3y4YeHHUE TIOCJIOBHI] BEAETCS B paMKaxX MapEeMHUOJIOTHU — OTPACIH (UIOJIOTHUH, TTOCBAIIEHHON
UCCIIEIOBAHUIO U KJIaccu(UKAIMK MTapeMuil (ITOCIOBUIL], TOTOBOPOK U T. I1.).
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CpaBHUTEIIBHOE PACCMOTPEHHE IMOCIOBUYHOIO (OHA Pa3HBIX HAPOJOB IOKA3bIBAET, YTO BO
MHOTHX CIy4dasiX pa3Hble KYyJbTYphl HE3aBHCHMO BbIPA0OTadM SKBUBAJICHTHBIE IO CMBICIY
MOCIIOBUIIBI, XOTh U BBIPAKEHHBIE B Pa3HBIX S3BIKOBBIX (Qopmax. Hampumep, B omHOM
UCCIIEIOBAaHUH OBLJIO MTOKAa3aHO, YTO OKOJIO IBYX TPETeil MPOBEPEHHBIX MHIOHE3UICKUX MTOCIOBHII
MMEIOT 3KBUBAJICHTHI [0 3HAYCHUIO B aHTJIMICKOM SI3bIKE, Pa3IMYasiCh JUIIb 00pa3HOU (OPMOI.
C npyroil CTOpPOHBI, UCTOPUYECKHE KOHTAKThl MEXKIYy HapoJaMu IPUBOJWIM U K IPSIMOMY
3aMMCTBOBAHUIO TOCIOBHI]. HOCHTENH SI3bIKAa MOTYT CUMTATh KaKyHO-JIMOO MOCIOBUILY «CBOCH,
XOTsI B IGUCTBUTEIILHOCTU OHA MPHUIILIA U3 JIPYTOM KYJIbTYPBHIL.

Hacrosimasi ctathsi moOCBSIIIIEHA BBISIBICHUIO KPOCC-KYJBTYPHBIX Mapajljielel B IMOCIOBUIAX
pa3IMYHbBIX HApOa0B. PaccMaTpuBaloTCs MOCIOBULIBI HA TEMBI TPY10JIF00US, IPYKObI, 4ECTHOCTH,
JMO00BU U JIp., CPABHUBAEMbIE MEXKIY PYCCKHUM, a3epOailPKaHCKUM U PSAOM JPYTHUX s3bIKOB. B
XOJIEe aHAIM3a BBIICTSIOTCSA KaK OOIIMe MOTUBBI U IIEHHOCTH, OTPaKEHHBIE B IMOCIOBUIAX, TaK U
OTJIMYHS B UCIOJIb3YEMBIX 00pa3ax u BbipakeHUsX. OTAeNbHO 00CYKAA0TCA TMHTBUCTHUECKUE,
KyJbTypHbIE M KOTHUTHBHBIE acCHEKThbl BBIABICHHBIX Mapajiesied, a TakXke MIpUMeEpbl
3aMMCTBOBaHUSI TOCIIOBUI], KOTOPbIC MOKA3bIBAIOT OOIIHOCTH HAPOJHOM MYAPOCTH Pa3HBIX
3THOCOB.

JlutepatypHblii 0030p

[IpoGnemaTka TOCIOBHI] JaBHO MPHUBJIEKAET BHUMAHUE HCCIeNOBaTeNied, M HAKOIUICH
OOIIMPHBIN Kopryc paboT U cOOpHUKOB. M3maHbl COOPHUKM MOCIIOBHUI] Pa3HBIX HApOOB,
oTpaxaromue OorarctBo 3Toro xanpa Qonbkiopa. Tak, B Tpyae C. B. Bukynoa (1957)
CUCTeMAaTHU3UpPOBAaHbl pErHoHaNbHBIE Bojorojackue mocuoBuikl; B. II. Anukuna (1970)
aHAJM3UPYyeT 3HaUeHUE KHUT U 3HaHUH yepe3 npusmy nocnosull; a B. H. XKykos (1991) coctaBun
CIIOBaph PYCCKUX IIOCJIOBMII, BKJIIOYMB MHOXXECTBO HMX HHOCTpaHHBIX aHajoroB. IlomoGHble
palboThI BHECIIM 3HAYUTENbHBIN BKJIa/l B CUCTEMAaTH3AIMIO TAPEMUOJIOTHYECKOro (hOHIA.

[TapaniensHo IpeAnIpUHUMAINCh UCCIIEOBAHUS CXO/IHBIX ITOCJIOBHULL B Pa3HbIX S3bIKaX. YUYEHbIE
OTMEYAIOT, 4YTO CYIIECTBEHHAas 4YacTb IOCIOBHYHOIO (POHIa HMEEeT HHTEpHAI[MOHAIbHBIN
XapakTep — CYLIECTBYET ILIACT MOCIOBHII, O CMBICIy WU Ja)Xe JOCIOBHO COBHAJAIONIUX Y
pa3HbIX HapoaoB. COBpEMEHHBIE COINOCTaBUTENbHbIE pPabOThl 3TO MOATBEpXkAaOT. Tak, B
HEJaBHEM HCCIIEIOBaHUM ObLIO Moka3zaHo, 4To 10 u3 15 npoaHanu3upoBaHHBIX WHAOHE3UHCKHUX
MTOCJIOBUI] UMEIOT 3KBUBAJICHTHbBIE COOTBETCTBUS B aHIUICKOM si3bike (Lubis, 2018). [Ipu sTom
MOCJIOBUIIBI Pa3HBIX KYJIBTYP HEPEAKO pa3ivyaroTcs MCIOIb3yeMbIMH MeTadopaMH U JIEKCUKOI,
coxpaHssi oOmmii cMbIch. Pe3ynbTaThl MpeabIayIMX HUCCIIEAOBAaHUM 3aKiIabIBalOT OCHOBY IS
HAIIEro aHajlu3a: OHU JEMOHCTPUPYIOT, YTO CONOCTABUTEIBHOE M3yUEHHUE MapeMUil MO3BOJISET
BBISIBUTh KaK YHUBEPCAJIbHBIE YEPTHl HAPOJHOM MYyAPOCTH, TaK U YHUKAIbHBIE HAllHOHAJIBHBIC
o0pa3ssl.

1. Tpynosarodue u JieHb B IIOCJIOBUIIAX Pa3HbIX HAPO0B

Bo MHOrMX KyIbTypax ITOCIOBHIBI MOMYEPKUBAIOT IIEHHOCTh YIOPHOTO TPyAa M TMOPHUIIAIOT
npas3nHocTs. Hanpumep, Ha pycckoM s3bIke M3BecTHa nocioBuna: «He Tpyaurbes — tak u xjiaeba
HE JO0OMTHCSA», YTO O3HAYACT: €CIU He OyAellb TPYAUThCS, TO W xyeba (IIPONUTAaHUs) He
nobynems. Eil cooTBeTcTBYeT asepbaiipkaHckas moroBopka: "Zohmat ¢cokmayen, bal yemoz",

184



OyKBaJIbHO COBETYIOIIAs: KTO HE CTapaercs, TOT U MEna He moecT. O0e MOCIOBUIIBI IEPEAAI0T
OJTHY M TY K€ MYIIPOCTh — YTOOBI JOOHUTHCS JKEJIAEMOro, HEOOXOAMMO MHOTO padoTarth. [laHHas
MBICJIb TPAKTHYECKH YHUBEPCAIbHA: CXOIHBIC IOCIOBHUIIBI O BAXXHOCTH TPyJa CYIIECTBYIOT
MOBCEMECTHO. Tak, B PYCCKOM SI3bIKE IIMPOKO PACIpPOCTPaHEHO BhIpaxkeHHe: «be3 Tpyna He
BBITAIMIIb U PHIOKY U3 Tipyaay. [1o-a3zepOaiipkancku eMy co3By4HO: "Cokarson cofasini, siirarson
sofasin1". ®UHHBI JTaKOHUYHO TOBOPAT: “‘Pomucitsia — i u celoveka polucitsja” (B mepeBoe:
«IOMYYaeNIbcsi — U 'y TeOsl MOTy4duTcs»). Bee 3T u3pedeHus ydar Tomy, 4To 0e3 crapaHus He
OBIBaeT pe3yibTaTa — Hjies, BOSHUKAIOIIAsl HE3aBUCUMO B PA3HBIX SI3BIKAX.

Hapsimy ¢ mpocnaBieHweM TpyI0Jt00Ws, MHOTHE IOCIOBUIIBI BBICMEUBAIOT JICHb. Pycckas
MOTOBOpPKA TJAacuT: «JleHb Tyssier, [Ba OONBHOM, a Ha TPETHH — BBIXOJHOI», KHBO OIHCHIBAS
MOBAJIKY JICHUBOTO YEJIOBEKAa, KOTOPBIH TO O€3/IeTbHUYACT, TO IPUTBOPSETCS] OOJIBHBIM, JIUIIE ObI
He paboTtath. B azepOaiipkaHCKOM €CTh CX0XKee HpOHUYHOE BhipakeHue: "Tanbal todbirli olar" —
«JICHHMBBII OBIBaCT MPEIyCMOTPUTEIbHBIMY. B myTiauBol GopMe OHO HaMeKaeT, 4TO JICHUBIIBI
YacTo MAYT HAa YXUIIPCHUS U 3apaHee MPHUIYyMBIBAIOT ONPaBIAHUs, JIUIIb Obl YKJIOHUTHCS OT
Tpyaa. Takum oOpa3zom, MOCIOBUIIBI ABYX HApOIOB PAa3HBIMH CJIOBAMHU PUCYIOT OJIUH M TOT XKe
o0pa3 — YelloBeKa, KOTOPBIM BCerja HaWaET MoBojJ He pabortark. B 1enmom um pycckue, u
azepOaiiKaHCKUE U3PCUCHHS YUaT IICHUTh TPYIOIO0HE U OCYXKIAIOT JICHOCTh, OTpaXkasi OOIIyIO
HApPOJIHYIO MOPaJlb.

2. Ipy:x0a, 1oBepHe M TOCTENPUUMCTBO B MOCJIOBHLIAX

Jlpyx0a u BEpHOCTH — OJHU M3 HambOoJiee PacIpOCTPAHEHHBIX TEM HAPOIHBIX H3PEUCHHI.
XapakTepHO, UTO MOPOil pa3Hble HAPOABI BEIPAXKAIOT 3TY HUJCH0 MPAKTUYECKU OJWHAKOBO. Tak, U
B PYCCKOM, U B a3epOailJkaHCKOM S3bIKaxX CyIIECTBYeT MocioBula: «/pyr nosHaércs B 6ene» —
azepOaifjpkanckuil BapuaHT pudmyercs kak "Dost dar glindo tanmar". O6e ¢pa3sl g0cnI0BHO
COBIIAJAIOT M YTBEPXkJAIOT: UCTUHHBIM Apyr no3Haércst B Oene. MHbIMHM clioBaMM, TOJIBKO B
TPYAHBIX OOCTOSATENBCTBAX MOXKHO y3HaTh, KTO Tebe HacTtosmmid Apyr. IlpumeuaTtensHo, 4TO
CXOKUH MOTHUB BCTpeyaeTcs U B KyJIbTypax Bocrounoil A3uu. Hanpumep, simoHcKas mocioBuiia
rnacut: «Iluposams npuxoosam uydxcue, a 2opesams — c60u», HAMEKas, YTO PA3/EIUTh PaFOCTb
MOTYT MHOTHE TTOCTOPOHHHE, a TOJJIEPKaTh B TOpPEe — JIMIIb OJU3KUE Apy3bs. Takum oOpazom,
MIPEJCTaBICHHE O TOM, YTO HACTOSINIAs APYKOa MPOSBISETCS B HECUACTHE, SBISECTCS MOUCTHHE
YHHBEPCATLHBIM M OTPAKEHO B MOCIOBUIIAX PA3HBIX HAPOJIOB.

ITomMruMO BOCXBaJeHMsI HACTOSALIUX JPY3€i, MOCIOBMIBI 3aTparuBarOT U JENUKaTHBIA BOIPOC
JOBEpUs MEXAY JIt0ApMU. Hepeko OHM COBETYIOT NPOSABIATH OCTOPOKHOCTD JTAXKE C APY3bSIMH.
K npumepy, y ucnannes ectb Myapoe HacraBieHue: « Coxpanu matiny opyea, a emy c6ol He
oogepsaiy. I1o-pyccku ero nepeckasbiBaroT Tak: « CeKpeT Jpyra XpaHu, a cCBoemy (Ipyry) CBOEro
cekpera He JoBepsAl». A3epOalPKaHCKUN HSKBUBAIEHT mepenaércss pu(MOBaHHOM CTPOKOM:
"Sirrini verma dosta, dostun da deyar dosta". Ona OykBanbHO O3HAyaeT: «HE BbIJaBail CBOEro
ceKpera JpyTry, Belb U y JIpyra ecTb CBOH Jpyr (KOTOpOMY OH MOXXET €ro IepecKas3aTb)».
[ToroOHBIE MOCIIOBHIIBI CYIIECTBYIOT B pPa3HBIX KYJbTypax M ydyaT TOMY, 4TO Jake B JpykOe
clielyeT ObITh OCMOTPUTENIBHBIM U HE PacKpBIBATh BCEX TallH. JTa MyJpPOCTh POXKJI€HA BEKOBBIM
OIIBITOM OOILIEHUS JTIO/IEH.
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HaponHbie u3peveHus: MOTyT BCKPBIBATh M TEMHBIC CTOPOHBI YEIOBEYCCKUX B3aUMOOTHOIICHUIA.
B A3zepbaiimkane mMpoKo M3BECTHA METKas MoroBopka: "Qonaq qonagl istomoz, ev sahibi heg
birini". Ha pycckuii e€ nmepeBoasT Kak: «I'0CTh TOCTs HE JIOOUT, a XO35MH — HA OJTHOTO U3 HUX.
BripakeHne ¢ UpOHHMEW OIMUCBHIBACT CUTYAIUIO, KOTJlAa OJMH TOCTh HE JKEJIAeT MPHCYTCTBUS
JPyroro, a XO3sUHY JioMa He 10 aylie o0a. DTa mocioBuIa rnepenaét ObITOBOE HAOIIOICHHE O
PEBHOCTH M HEY1I00CTBE, CBSI3aHHOM C TOCTSIMH, U UMEET 3aHATHYIO HCTOpHUIO0. Beipaxkenue «I'ocTh
TOCTSI HE JIIOOUT...» TPUILIO U3 MOCIOBUI] a0Xa30-aIbI'CKUX HAPOAOB, HO MPHXKUIOCH M CTAJIO
BOCIIPUHUMATHLCS KaK POJHOE. AHAIOTHYHBIN CMBICT 3a)MKCUPOBAH M B PYCCKOM (DOJIBKIIOPE.
[Tpumep mOKa3BIBAET, YTO Yepe3 MOCIOBHIIBI Pa3HBIC HAPOIBI CXOISATCS BO MHEHUH O HEKOTOPBIX
HEJO0CTaTKaX YeJIOBEYCCKOW HATYPhI — B JAHHOM CJIy4ae O HeXKETaHUH JEIUTh TOCTETIPUUMCTBO C
JPYTUMH.

3. JI1o00Bb U TeprieHHe B HAPOAHOI MYAPOCTH

JIroboBb — emé onHa yHUBEpcallbHAs TeMa, Halle[mas OTpaKeHHE B MOCIOBHUIAX Pa3HBIX
Hapo10B. Korya yenoBek HCKpeHHE JIIOOUT, OH TOTOB MUPHUTHCS C JIFOOBIMU TATOTaMU. JTa MBICIb
BBIpa)XEHA MMOX0XUMHU MeTadopamMu B pa3HbIX si3bikax. K mpumepy, Ha YkpauHe roBopsT: «Bio
CONIOOK020 Ccepysi Haicucs 2ipko2o nepyroy», TO €CTh «pajld CIAIKoro cepiana (JiroOBU) ChEllb
ropbKuii mepey. Ilo-pyccku cymecTByeT co3BydHast HocioBuia: «OT TOro TEPILIIO, KOTo Ooibiie
THOOITI0» — KTEPILTIO TOTO, KOTO CUIIbHEE BCETO JII00III0». A3zepOaiikaHiibl 00pa3HO yTBEPKIAIOT:
"Y1z acini udarlar, bir girinin xatirine", 4TO TOCIOBHO MEPEBOAUTCS KAK «CTO TOPECTEH MPOTIIOTAT
paau oAHOTO ciiaKkoro (Muioro)y». HecmoTps Ha pa3znuyus B o0pa3ax — Oy/lb TO «TOPBKH TIEpEID,
«TEPILTIO KOT'O JIFOOJII0» UM «CTO TOPECTEI» — BCE 3TU U3PEUEHUS CBOJATCS K OHOMY: JTHOOSIIMN
YeJIOBEK TOTOB CTEPIIETH JIF0ObIE TPYAHOCTH paJu CBOETO BO3Mt00ieHHoro. HapoaHas MyapocTs B
pa3HbIX CTpaHax MOJYEPKUBAET CUILYy JIIOOBM, IMEpe]l KOTOPOM MEPKHYT Ja)ke caMble TOpbKHE
UCTIBITAHMUS.

4. YecTHOCTDH M MPABEIHOCTD: MPAaBJa B MOCJI0BHIIAX

Bo MHOrmX TmOCIOBHIIAX pa3HBIX CTpaH MPOBO3TJAMIACTCS IIEHHOCTh UYECTHOCTH H
CHpaBeIMBOCTU. A3epbOaiixaHIlbl roBOpsT: "Oyri oturaq, diiz danisaq", 4To 3HaYUT «ITyCTh JaKe
CHJIUM KpUBO, HO TOBOPUTH OyJeM mpsiMo». JTa oOpa3Has MOCIOBUIIA MPU3BIBAET K YECTHOCTHU
JM000M 1IEeHOW — JJaXKe €CIM CUTyalusl Hey/lnoOHa («CHUIETh KPHUBO»), BaXKHO T'OBOPUTH MPaBIy
(«roBOpUTH TIPsIMO»). MIHTEpECHO, YTO aHAIOTUYHOE 10 CMBICTY H3pEUeHHe BCTpedaercs U y
cocelHuX HapojoB. CuuTaercs, 4TO JaHHAs MOTOBOPKa NpUILIa B a3epOailPKaHCKUM S3bIK U3
y30ekckoro ¢omabkiopa. Ha pycckom oHa u3BecTHa B mepeBojie: «XO0Th KPUBO CHJH, JIa MPSMO
roBopu». XoTd Takas (pa3a He (PHUKCHPYETCS KaK CaMOCTOSITEIbHas pyccKas IOCIOBHIA, €€
HAJIMYME B TIOPKCKUX S3bIKaX FOBOPUT O TOM, YTO MPHUHIIMII YECTHOCTH — OOIIedesoBeyecKast
LIEHHOCTb, OTPaKEHHAS B YCTHOW MYIPOCTH MHOTHX HApPOJIOB.

Hapoanbie uzpedenus Takxe yTBEp)KIAlOT, YTO MPaBEAHbIN IMyTh MPUHOCHUT yIOBJIETBOPEHHUE U
3alMIIaeT yeaoBeka oT Oes. B azepOaiixaHCKOM O7HA U3 CAMbIX U3BECTHBIX IIOTOBOPOK IJIACHUT:
"Diiz yol gedon yorulmaz" — «uayuiuii no npsmMomy (IpaBUILHOMY) IyTH HE ycTaHEeT». CMbICH B
TOM, YTO TOT, KTO ITOCTYIAET YECTHO U UJIET BEPHOI IOPOTOH, HE pa30yapyeTcsl U HEe KyTOMUTCS
oT cBoux Jein. [lokazarenbHo, YTO MOYTH UAEHTUYHAS MBICIIb €CTh U B €BPOIEHCKOM (hOJIBKIIOpE.

186



Hanpumep, utanbsHubl ToBOpAT: «lIpasunvhelii nyms Huko20a He 00102», YTO CO3BYYHO
azepOaiipkanckoMy BapuaHTy. O0e mocioBuilbl GOPMYIUPYIOT OJIHY UACIO: €CIIH YEeTOBEK UIET
[0 TPaBETHOMY ITyTH, 3TOT IyTh HE OYJET eMy B TIArocTh M NpuBEIET K ycnexy. CoBnaaeHue
o0Opaza «mpsIMOil Oporu» B KyJbTypax pa3HbIX HApoOAOB JIEMOHCTPHUPYET TriyOokoe obiiee
MMOHMMAaHHKE JIFOIbMU IIPUHIIUIIOB MTPaBAbI U CIipaBeATuBOCTU. [10CI0BUIIBI 00JIEKAIOT ATH MOHATHUS
B IpKHEe METa(QOpHI U CIIyKaT HPABCTBEHHBIMU OPUEHTHUPAMHU, CXOIHBIMH HE3aBUCUMO OT SI3bIKA.

5. bopb0a U CTOMKOCTD: 3aKaJIKa B HCIIBITAHUSX

@OoNBKIIOp pa3HBIX HAPOJOB MOAYEPKUBACT, YTO MPEOJIOJIEBASI CIONKHOCTH, YEIOBEK CTAHOBHUTCS
cunbHee. B azepOaiikaHCcKkoM si3bIKe ecTh BhIpaxkeHue: "Cokismoson, borkismozson", kotopoe
MOJKHO TIEPEBECTH KaK «HE TOOOPEHIbCsSl — HE 3aKaTHIIbCs». CMBICIT ITOCIOBHIIBI B TOM, 4TO 0€3
OOpBOBI U COMPOTUBIICHUS TPYAHOCTSIM YEJIOBEK HE OKPEITHET U He HAOEPETCSI )KU3HEHHOTO OIIbITA.
Ouenp 6mu3Kyr0 Metadopy HaxXoIuM B KylnbType Snonuu. SnoHIbI TOBOpAT: «Ecau He OyOdeuldb
SHYMbCA — He BbINPAMUUUbLCA», TO €CTh YTOOBI BBIIPSMUTHLCS, CliepBa MPUAETCS MOTHYThCS.
WHpIMu crioBaMH, KTO HE HCHBITANl >KU3HEHHBIX HEB3TOJl, TOT HE OKpEIN. DTa MBICIbL SIBHO
nepeKinKaercs ¢ asepOaiipkanckuMm "cokismo — borkismo". HecmoTps Ha pasHbeie 0Opassl
(«crubartbesi-pa3rudaThCs» MPOTHB «CTAKUBATHCA-3aKAIATHCS), 00€ MOCIOBUIIBI yYaT OAHOMY:
TOJIBKO TPEOI0IEB TPYAHOCTH, YEJIOBEK 3aKaNseTCS U JOCTHTACT 3pENIOCTH. Mes «uepe3 TepHun
— K 3BE371aM» YHUBEPCAIbHA M MTPOCIICKUBACTCS BO MHOTHX KYJIbTYPaX.

Hapsny ¢ moouipeHueM CTOMKOCTH, HapoJHas MyIpPOCTb MpenynpexgacT U 00 ONacHOCTH
HEepa3yMHbBIX 3MOLIMOHAJIBHBIX MMOPHIBOB. BO MHOIMX si3bIKax €CTh IOIOBOPKU O TOM, YTO I'HEB
numaet yenoseka yma. Ilo-azepOaitmxancku ropoputcs: "Hirsli basda agil olmaz", uro o3navaer
«B THEBHOM T0JIOBE He ObIBAeT pazyMay. biu3koe o cMbICiy Ka3axcKoe U3pedeHue Iiacut: «Auy
anovl, aKvll apmmay — MO-PYCCKU: «THEB BIEPEIH, YM M03ai». SMOHIIBI K€ KpaTKO 3aMeyaroT:
«Bcnoinun — 0eno noeybuny, TO €CTh BCIIBIXHYJ OT 3JI0CTH — UCIIOPTHJI Jies0. Bee 3T mocnoBuIsl,
HECMOTpPsl Ha Pa3HMILy SA3bIKOB, BBIPAXKAIOT OJAHY MYJIPOCTb: YEJIOBEK B MOPBIBE 3JOCTH TEpseT
paccyioK 1 MOXeT HaTBOpUTh Oea. 13 mokosieHust B MOKOJIEHHE 3aMEUEHO, YTO BCIBUIBUYUBOCTD U
MOCIIEIIHOCTh — Bparu Onaropa3zymus. Ilostomy m Ha BocToke, u Ha 3amane 3BydaT CXOXHe
HACTaBJICHHS: HE TOPOIUCH C BHIBOJIAMH, HE J1aBail BOJIIO THEBY — HHAYE IMOCTYIHIIb HEPA3yMHO.
[TocnoBUIIBI O THEBE M TOPSYHOCTH CIYXKAT HAIIOMUHAHHUEM O LEHHOCTH XJIaTHOKPOBHS H
o0xymMaHHOCTH. VIX MPUCYTCTBHE B Pa3HBIX KyJIbTYpax MOMYEPKUBACT YHHBEPCAIHLHOCTH TOU
HPABCTBEHHOW HOPMBI.

6. biaras meJb ¥ IJI0X0H MCX0/

BriBaer, 4To cTapasich MOMOYb, YEIOBEK JIMIIb YXY/IIAeT CHTYAIUIO — 3Ta UIes TaKXKe He MPoIia
MHMO HapoJIHOTO (oIbkiIopa. B sMOHCKOM Si3bIKE €CTh MOCIOBULIA: « Buinpsamisan 6Ky poea, a
ceepryn uietoy. I1o-pycckr oHa 3BYUHT: «BBIIPSIMIIST OBIKY pOra, a (B UTOTEe) CBEPHYJ MY IIICIO).
[TocmoBuIa IPKO OMTUCHIBAECT HEYMEXY, KOTOPBI XOTeI UCITPABUTh HE3HAYUTEILHBIN HEJOCTATOK,
HO CBOMM BMEIIATEIILCTBOM MOTYyOMJ jaeno. B a3zepOalipkaHCKOM IMPAKTHYECKH TO e camoe
ckazano mHave: "Qas dlizoldon yerdo goz cixartdi" — «mompaBinsisi OpoBb, BBIOWI TJaz». ITO
BBIpKEHHUE MTUPOKO YIOTPEOMMO M CITYXKHUT MPEIYyIPEkKICHHEM: HEOCTOPOKHBIMU JICHCTBUIMHU
MOXHO TIPUYMHHUTEL OOJBIION Bpea, MBITasCh caenath Ao0po. O6e metadopbl — U STMOHCKAS C
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ObIKOM, U azepOaiiaHcKas ¢ OpOBbIO — yyar Jrojei ObITh OCMOTpUTEIbHBIMU. [IpuMedarensHo,
YTO 3TH JIBa Hapoja reorpa@uuecku NajieKu, HO MyJpble BBICKa3bIBaHMS OKA3aJIUCh OJIM3KHU IO
CYTH. 3HAUUT, TOBCEMECTHO JIIOAM CTAIKUBAIUCH C MOX0XKUMH CUTYaIUsIMHU U MIPUILIH K 001ei
MOpaJH: CEMb pa3 0TMepb, OJIMH pa3 OTpekb. Have Onarue HaMepeHust MOTyT 0OEpHYThCS Oe/101.

7. Mepa BO BCeM: MOCJIOBHIbI 0 YPE3MEPHOCTH

Hapoanas MmyapocTh HepeaKo NpeaocTeperaeT OT U3IHUILECTB, YTBEPK1as He0OX0IUMOCTb MEPHI
BO BCEM. PasHble KyIbTypbl, UCIIONB3YS CBOM KOJIOPUT, IIEPEIatoT 3Ty MbICIL 00pa3Ho. Hanpumep,
1o-apabcku roBopsT: « CniowiHble coHeunble OHU NOPOAHCOAOm NYCMblHI0», TO €CTh €CITU BCeraa
OyZIeT TOJBKO COJIHILIE, TO 00pa3yercs mycThiHs. [lepcrl mpenynpexnatot: « Om 6oabuion becommuu
monbko 00y8b peémcsy — OT Upe3MEpHOM cyeThl JIUllb 00yBb M3HOCUTCA. CXOAHBIH MOTHUB
BCTpeUaeTcss U y KypaoB: «Om usbvimka o6ca KoHb clabeemy, UTO 3HAUUT: €CIIM JIOIIA]b
MEPEeKOPMUTH OBCOM, OHAa HE OKpPEIMHET, a ociabeeT. B azepOaiikaHCKOM SI3bIKE aHAJIOTHYHAs
MBICITb BbIpaxkeHa KkparTko: "Artiq cohd ¢ariq yirtar" — «u3nuiiHee crapaHue MOPBET JamnTH
(00yBb)». HecmoTps Ha pa3HuIily B 00pa3ax (COJHIE — MTyCTHIHS, OCTOTHSI — 00yBb, OBEC — KOHbD,
YCWJINE — JIAIITH), BCE IMOCIOBUIIBI CXOMATCS B OJTHOM: YPE3MEPHOCTh He UAET Ha Onaro. byas To
CJIMIIKOM XOpouiad I1moroja, U3JIMIIHHUC YCUIINA HUIIN H30BITOK MUy — UTOI'OM CTAaHET yHI€p6
Pa3ubie Haposwl, onupasich Ha CBOW OMBIT, MPHUIUIA K OOIIEed MOpaiu: BCE XOpPOIIO B MeEpy.
HpI/IMeaneHBHO, 4TO 3Ta MyAPOCTHb 3aKPCIIUIACh B IMOCJIIOBUIAX HE3aBUCHUMO APYyT OT ApyTra, 4TO
MOAYEPKHUBAET €€ YHUBEPCAIBHOCTb.

8. HecnipaBeuinBocTh MHpa: cyabda caadboro

[TocmoBUIBI pa3HBIX HAPOJOB HWHOT/A OTKPBITO TOBOPAT 00 OOpaTHOW CTOPOHE >KH3HH —
HECIPABEUIMBOCTH W TsDKENMOW Jone ciaObix. Hampumep, ¢uHCKas IMOTOBOpKa TJIACHT:
«Yxywennoeo ece kycaromy, a azepbaipkanckas e co3Bydna: "Yixilant hom agacli, hom agacsiz
doyor". O0e 03HauUaOT: TOTO, KTO ynau (ociaden), KaKaplii HOpOBUT yAapuTh. IHBIMU clTOBaMu,
€CJIM YeJIOBEeK OKa3zayics B Oelme W ociad, Ha HEro MOXKeT oOpymuThes emé Oosbiie Oen OT
OKPY’KaOIIHNX — CTA00T0 HUKTO HE MAIUT. ApaOcKasi MyIpoCTh NepeacT Ty *Ke MbICITb 00pa3HoO:
«Kozoa 6vik naoaem, Had Hum noonumaemcsi MHO2O Hodcell». BONBIIOTO OBbIKA, CTOMIIO €My
yIacTh, CTPEMATCS 3ape3aTh Cpa3y MHOTHE. Bce ITH M3peUeHHs KUBO OTPAXArOT MEYAITBHYIO
UCTUHY: B )KECTOKOM MUpE yHaBIIero (ciaboro) ObI0T Bce.

HekoTopsie mMOCIOBUIIBI MIPSAMO YKa3bIBalOT HA COIMAILHOE HEPABEHCTBO U HECIPABEIMBOCTb.
Hanpumep, xypabl roBopst: «lloka moacmuii noxyoeem, xyoou ympémpy. Ilo-pyccku Toxe
M3BECTHO: «II0KA TOJCTHIN COXHET, XyA0H CAOXHET». JTa rpyboBaTasi MOroBOpKa MOTIEPKUBACT:
CWIBHBIN WK OOTaThlii MEepeHECcET HMCMBITAHMS, OT KOTOPBHIX ClaOblii WM OeAHBIN MOTHOHET.
®dapcu nepeaaét CX0XKYyI MBICIb: «Henoumannwiii 6op — xany. Ha azepOailpkaHCKOM dTa Hujes
3By4HT Tak: "Tutulmamis ogru xandan, baydon dogrudur" — «HenoiimMaHHbII BOp IpaBee XaHa U
Oes». HBIMU c10BaMU, ITOKa 3JI0JeH He N300IM4YEH, OH XOIHUT Oe3HaKa3aHHEBEIM U ITOYHUTAEMBIM,
OyaTO y HEero mpasjia 3a CIUMHOW. Takue MOCIOBUIBI OTPa)XKaroT TOpbKOe HAOIIOACHHUE: B MHUPE
HEpeJIKO apUT HECTIPABEIMBOCTh, M 3aKOH HE BCET/1a TOPKECTBYET.

BwMmecte ¢ TeM, HapoiHAst MYJIPOCTh COBETYET HE TePATh HAISKIY JaXKe B TSHKENOHN cuTyanuu. Y
KHAPTU30B TOBOPHUTCS: «/{1s1 3amep3aioujeco u 36e30a — 020Hb». TO €CTh 3aMep3alonIui paj Taxe
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ciaboif 3Be3/10UKEe, KaK OrOHbKY, KOTOpbIH ero corpeer. Ilo-azepOaiiikaHCKU aHAIOTHYHO:
"Bogulan saman c¢opilindon yapisar" — «TOHYIIMIA XBaTaeTcs Aake 3a COJIOMHUHKY». B
0€3BBIXO/IHOM TOJIO)KEHUU YENIOBEK LEIUISIeTCS 3a MaJICHIIyI0 BO3MOXKHOCTbH CHACTUCh. JTH
MOCJIOBUIIBI, CYIIECTBYIOIIME B PAa3HBIX KyJIbTypax, MPU3HAIOT CYpOBYIO pEalbHOCTh, HO
OJTHOBPEMEHHO MPOCIABISAIOT CUIY HaAexIbl. Jlake CTONKHYBUIMCH C HECIPaBEJIUBOCTHIO U
0eJ10i1, JTI0AM BO BCEM MUPE BEPHIIM, YTO HENIb3Sl OMYCKAaTh PYKH, U OTPa3HIIU 3Ty Bepy B CBOMX
U3PEUCHUSX.

9. MoJsiuTBa M JelicTBHe: HEOOXOAUMOCTD YCHJIMI

MHorue nocaoBHIIbI Pa3HbIX HAPOJOB y4aT, YTO OJJHOTO YKEJIAHUS WM MOJIUTBBI HEIOCTATOYHO —
TpeOyIoTCs U COOCTBEHHBIE YCHUJIUS. DTa MBICIbL MPOCICKHUBACTCA KaK B CBETCKUX, TaK U B
PEUTHO3HBIX U3PEUCHUsAX. B MCmaHCKOM SI3bIKE CYIIECTBYET MOrOBOpKa: «boe-mo dacm, a Ha
umo cam 2opazo?». OHa UPOHUYHO CIIpalirBaeT: bor moMosxer, HO Ha uTo criocobeH Tol cam? [lo-
azepOaiipkaHcku cxoxkuil coBeT raacut: "Sondon horokot, mondon borakot", To ecth «(roBopur
bor:) ot 1ebs aeiictBue, or Mens Omaronmathy». HbIME croBamu, BceBBIITHUIT MTOMOXET, HO
TOJIBKO TOMY, KTO HE CUIHT CJIOXKa PYKH.

Jlaske B pEUTHO3HO OKPAIICHHBIX W3PEUYCHUSX PA3HBIX HApOJOB BHIHA Ta ke uies. Pycckas
nocnoBuia 3ameuaeT: «KTo nexan, Hagesch Ha bora, ToT octazncs 6e3 xiaeba». ITo pubhmMoBaHHOE
MPEIYIPESKACHUE: TOT, KTO JIMIIb JICXKAT M MOJMJICS, B MTOTE OCTAJICS ToNoAHBIM. [Toxoixkee
BBICKa3bIBAaHUE €CTh y UyBalleil: «Moaumeoti ambap He nocmpouuivy, TO €CTh OJHON MOJIUTBOM
3ePHOXPAHIIIUILE HE CIOKHUIIb. A3epOaliPKaHCKUI (DOJIBKIIOP TaKKe TOIEPIKUBACT ITY MBICIIb:
"Sifarigslo Hac gobul olunmaz" — «ogHum numb xenaHueM (3aKa3oM) XaIKH HE CTAHEUIb.
Hecmotps Ha paznuyns B popMyTupoBKax, BCE 3TH MOCIOBHIIBI y4aT OJHOMY: OJTHUX MOJIUTB WU
HAJEXJ Mallo, HYXHO JeicTBoBaTh. HapoaHass MyApocTh MpHU3bIBa€T K aKTUBHOCTH U
OTBETCTBEHHOCTH 3a CBOIO cyAb0y. Ona HamomuHaeT: «Ha bora Hazeiics, a cam He TU1011ai1», Beh
TOJIBKO COYETaHUE BEPHI M YIOPHOTO TPY/Ja MPUBOAUT K PE3YIbTaTy.

10. O0mme nmocI0BMIBI M X 3aMMCTBOBAHME MEKAY HAPOAAMM

Kak BHUJHO U3 HpI/IBe,[[éHHBIX MpuUMEpoOB, pAd IMOCIOBUIL O6Hapy)KI/IBaCTC$I OOJHOBPEMCHHO Y
HECKOJIbKUX HApOAOB — UHOIr'la B 4YThb pa3JII/I‘-IHOI71 (bopMe, a HOpOﬁ MOYTH JIO0CIOBHO. B ogHMX
ClIydasax TaKo€ CXOICTBO OOBSICHSIETCS HE3aBHCHUMBIM BO3HUKHOBEHHEM CXOXKHX 06pa30B Ha
OCHOBC 06H.IC‘ICHOBC‘ICCKOFO oneiTa. Ho HEPCIAKO Ha6J'IIO)IaCTC$I U IIPpAMOC 3aMMCTBOBAHHUC!:
MoCJIOBHUILIA NEPEMCIIACTCA U3 KYJIbTYPBI B KYJIbTYPY, CTAHOBACH NOCTOAHUCM Cpa3y HCCKOJIBKUX
HapOJd0B. A3Cp6aﬁﬂﬁ(aHCKHI>'I A3BIK XPaHUT HEMaAJIO0 HOPUMCPOB, KOIrJa MHUPOKO HU3BCCTHaA
IIOroBOpPKa Ha CaMOM JICJIC IpHUIIa U3 YY7KOT'O (I)onbmopa.

Hampumep, onHa u3 momysipHBIX azepOaimxaHckux mocioBui] — "Miifto sirko baldan sirindir"
(«OecrutaTHBIN yKCyC crame MEna») — IMeeT MePCUACKoe MPOoucXokaeHne. [lepcrl n3maBHa Tak
TOBOPWIIM, TOMYEPKUBAs, YTO JAXKE KHUCIIOE€ KaXKETCS CIAaIKAM, €CIM OHO JOCTaJoCh JTapOM.
Terepb 3Ta MyAPOCTH MOJHOCTHIO MPWKIJIACH U B a3epOailKaHCKOM SI3BIKE, XOTSI M3HAYAIBLHO
Obu1a nepcuackoit. Jpyroii npumep — azepOaiixanckas noropopka "Kegi can hayinda, gossab piy
axtarir", TOCJIOBHO: «K03a MEYETCS O KHU3HH, & MSCHUK UIIET caio». DTOT METKUN 00pa3 mpHIIEn
U3 Kazaxckoro s3bika. Kazaxu TakuM oOpa3oM OMHUCHIBAIOT CUTYAalMIO, KOT/Ia y JBYX CTOPOH
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COBEPIIEHHO MPOTUBOIIOJIOKHBIE HHTEPECHI: OJIHA CTOPOHA OOPETCS 3a KH3Hb, a IPyTas JyMaeT O
Ha)XuBe. A3epOaipKaHIbl MCIOJB3YIOT ATy IOCIOBHIY KaK POJHYIO, XOTS H3HAYAJIBHO OHA
NpHUHAJIeKaTa KazaxckoMmy Hapony. [Toxoxum oOpa3om, yromsiHyTasi paHee mociaosuia "Qonaq
gonagi istomoz, ev sahibi he¢ birini" Obu1a 3aMMCcTBOBaHA M3 a0Xa3CKO-aIbITCKOTO pEeruoHa, HO
CTajia 4acThIO HAIIIETrO MOCIOBUYHOTO (HOHIIA.

Kpome 3Tux cimydaes, BCTpeYaeTcsi MHOXKECTBO TPUMEPOB, KOT/Ia MOCIOBHUIIBI COCETHUX HApOJI0B
JOCTIOBHO WJIM IO CMBICTY COBIAQJAIOT ¢ azepOailpkaHCKUMHU. B Xole HMCcleoBaHUS HaMU
BBISIBJICH TICJIBIN TUIACT TIEPCUACKUX TTOCIOBHII, KOTOPHIC HMEIOT Mapajlied B a3epOaiipkaHCKOM
s3pike. K mpumepy, upaHibl TOBOPSAT: «HenouimanHblll 60p — wiax», W TOYTH HIACHTUYHBIN
azepOaimpkanckuii adhopusm — "Tutulmamis ogru xandan, boydon dogrudur" — y>xe O6b11 IpuBeEH
BhIIe. J[pyras nepcuackas Myapocth: « Paboma 3adapom nyyuie 6e30envsy HaXOAUT OTpaKeHHE
B azepOaiimkanckoil peun: "Bikar dayanmaqdansa, biyar islomok yaxsidir" (myume pabGotatb
JapoM, 4YeM CTOoATh Oe3 aena). A mocnoBula «Pazeadannas 3acadxa Kaxdcemcs a€eKOU»
COOTBETCTBYET azepOaiimkanckoMy BelpaxeHuto: "Qiraqdan ddyiis asan gorlinlir" («co cTOpOHBI
0ol KaxkeTcs JIETKUM»). OTH MpPHUMEpPHl MOKAa3bIBAIOT, YTO MEXIYy a3zepOalpKaHCKUM U
MEPCUJICKUM (a TaKXkKe JPYTMMH) sI3bIKaMU IPOUCXOIUIT aKTUBHBIN 00MeH mapemusimu. Hapoaasie
MyJApPOCTH IyTEIIECTBOBAIA BMECTE€ C KYIAMH, IO3TaMH, MepecelieHaMu — MePEeXOIUIH
rpaHulbl U oboramanu pedb coceneil. Co BpeMeHeM 3alMCTBOBAHHBIE MOCIOBUIIBI HACTOJIBKO
ACCUMMIIMPOBATIUCH, YTO HOCUTENH SI3bIKa BOCIPUHUMAIOT UX KaK HEOTHEMIIEMYIO YacTh POJHOMN
KYJbTYPBIL.

OOMeH mocioBUIIaMH MEXAYy HapoJaMu — sBJIEHHE BecbMa pacnpocTpaHéHHoe. Uepe3 Hero
MIPOSBIISIETCS €IMHOE TyXOBHOE MTPOCTPAHCTBO, B KOTOPOM IIUPKYJIUPYIOT OOIINE UeH U 00pa3bl.
I/I3yquHe IMPOUCXOKACHHUA IMOCIOBUIL MO3BOJIACT FJ'Iy6)K€ IMOHATH UCTOPHUUCCKHE CBA3U MCKIAY
HapoJaMH U YBHUJIETh, KaK CXOKHE JKM3HEHHBIE LIECHHOCTH NEPEXOJAT U3 A3bIKA B S3bIK. BeE 31O
MIOATBEP>KIAET MBICIb O TOM, YTO HAPOJIHAs MYAPOCTb — JOCTOSIHME BCETO YEJIOBEUECTBA, a HE
TOJIBKO OTZIE€NIbHON HaIMH.

3akiao4yeHue

[IpoBen€HHbIN aHaIM3 MOCIOBUI] Pa3HBIX HAPOJOB HArJISAHO MOKA3bIBAET, YTO Yy YEJIOBEUECTBA
ropaszio 60JbIe 00IIEero, Y4eM MOKET IOKa3aThCsl IPH B3IJISA/IE Ha pa3HbIe SI3bIKU U KyJIbTYpbl. Bo
MHO>KECTBE TEMAaTHUYECKUX KaTeropuil — OTHOUIEHHE K Tpydy, ApYyk0a, Jt000Bb, YECTHOCTD,
MIPEOJI0JIEHNE TPYAHOCTEN U Jpyrue — OOHAPYKHUBAIOTCS MOCIOBUIBI CXOHOTO CMBICIIA, TOPOH
MOYTH UACHTUYHBIE IO POPMYIUPOBKE. DTO CBUIETENBCTBYET O TOM, YTO 0a30BbIe KH3HEHHbIE
LIEHHOCTH U HaOro1eHus (Hanpumep, «0e3 TpyJia He BBUIOBHILE PHIOKY» WM «JIPYT MO3HAETCA B
Oene») SBIAIOTCS yHHMBEpCAJIbHBIMU. PasHble HapoJpl HE3aBUCHUMO APYr OT Apyra MPUIUIM K
OJTHOM MYAPOCTH U 3aKpENUIH €€ B KPaTKUX METKHX U3PEUCHUSX.

B 10 Xe Bpemsa kaxlas KyJbTypa HMPUBHOCUT CBOE cBoeoOpasue B (OpMy BBIpaKEHUS ITOU
Myapoctu. OfHY U Ty K€ UCTUHY HAapOJIbl MIUTFIOCTPUPYIOT pa3HbIMHU 00pa3aMH — B 3aBUCHMOCTH
oT OBITa, IPUPOIBI © MUPOBO33peHUs. Hampumep, uaess HEOOXO0IMMOCTH MEpHI TIepeiaHa 1 4epe3
00pa3 CoJHIIA, TTOPO’KAAIOIIET0 MYCTHIHIO, X Yepe3 00pa3 JI0Iaan, KOTOPYIO TEPEKOPMHIIIH OBCOM.
MoTuB LIEGHHOCTH ycepaus BbIpaxkeH U MeTadopoi noOsiBaHus xjieba, 1 o6pa3oM cOopa ména.
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Hecmotps Ha pa3nnuue cCUMBOJIOB, BbIBOJ OocTaércs oOuum. [locnoBuisl (GyHKIMOHUPYIOT Kak
HOCHUTENM «KOJUICKTMBHOW MaMSTH)» 4YEJIOBEYECTBA, I/I€ 32 Pa3HBIMU CIIOBAaMHU CKPBIBAETCS
YAUBUTEILHO €TUHBIA CMBICII.

Oco0blil HHTEpeC MPEACTABISET MUTPALIUS TIOCIOBUI] MEXY HapogamMu. MBI yBUACIH, YTO PAL
azepOail[KaHCKUX TMOCIOBUI] UMEET MPOUCXOXKICHHE B MEPCUACKOM, Ka3axCKOM, a0Xa3CKOM U
Apyrux (GOJIBKIOpPax — U HA0OOPOT, HEKOTOPHIE TOCIOBHUIIBI U3 PYCCKOTO M COCEIHUX SI3BIKOB
IIPOHUKIN B a3epOaii/PKaHCKYI0 pedb. ODTOT IPOLECC 3aUMCTBOBAHMS CTall €CTECTBEHHBIM
pe3yabTaTOM HMCTOPHYECKOTO OOLICHHS HapoaoB. Spkue Myapble H3pEUYEHUs, OIHAKIbI
YCIIBIILIAHHBIE, JIETKO YKOPEHSUIMCh B UY>KOM SI3bIKE, €CJIM HaXOAWJIN OTKJIMK 10 cMbIcTy. B urore
ceryac mopou TpyJIHO YCTaHOBUTb, IJIe MMEHHO MOSIBUJIACH Ta WJIM HMHAas IIOTOBOPKA: OHA CTalla
JIOCTOSIHMEM Cpa3y HECKOJIBKUX HAPOJIOB.

[loxBoass wWTOT, MOXHO YTBEPXkAAaTh, YTO IOCIOBUIBI MPEICTABISIIOT COO0H  00IIyIO
COKPOBMIIIHUILY HApOJHOM MYAPOCTH, OTPAXKAIOLIYI0 KaK YHHBEPCAJIbHBIE YEJIOBEUYECKUE
LIEHHOCTH, TaK M HAIUOHAJIbHBIA KOJIOPUT. CpaBHUTEIBHOE H3YUYEHHME IIOCIIOBUI] IO3BOJISET
BBISIBUTB 3THU MapajlIeIN U CIY>KUT 0J1aropoaHOM LEeau — CONMKEHUIo KyJIbTyp. Buas, uro pa3Hsie
HapoJbl y4yaT CBOUX JIET€H OJHHMM U TE€M >K€ UCTUHAM (TPYAMUTHCS, OBITh YECTHBIM, I[EHUTH
npyx0y, n30erars THEBa U T.J.), Mbl HAUMHAEM JIy4dllle TOHUMATh APYyT apyra. Takum oOpazom,
[IapeMUOJIOTMYECKUE MCCIEA0BaHUs, IOJA00HBIE HACTOSIIEMY, CIHOCOOCTBYIOT COXPaHEHUIO
HEMaTEpUaIbHOIO KYyJIbTYPHOI'O HacleAusl W YKPEIUIEHHIO JUaora MEXIy KyJlIbTypamH,
packpbiBasg TIyOOKYH OOIIHOCTb MHUPOBO33PEHHUS, CKPBITYIO 33 MHOTOSI3bIYHOM MYJPOCTBIO
ITOCJIOBHII.
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Miinaqisalarin beynoalxalq iqtisadi miinasibatlara tasiri
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Xiilaso: Miinaqiso problemi qloballagsma prosesinin geniglonmosi ilo olagodar olaraq beynolxalq iqtisadi
miinasibatlordo 6n plana ¢ixmigdir. Bu baximdan miinaqgisolorin todqiqinin aktualligi tokco iqtisadi hoyatda

miinaqisalori prognozlasdirmaq vo tonzimlomoklo deyil, hom do onlardan inkisaf vasitosi kimi diizgilin sokildo
istifado ilo olaqodardir. Qeyd edilonlors osaslanaraq, beynolxalq iqtisadi miinasibotloro transformasiya
kontekstindo miinaqigelorin holli xiisusiyyatlorinin vo miinaqiso yaradan voziyyetlorin Oyronilmesi xiisusilo
vacibdir.

Miinagqisalor o halda yaranir ki, bir dovlst vo ya dovlstlor 6z iqtisadi maraqlarini bagqalarma dikto etmoyo ¢aligir,
0z inhisarlarini elan edir vo buna nail olur, eyni zamanda diger &lkslorin maraqlarini nozars almir. Miinaqise
obyekti olan oks maraqglarin miimkiin novlorinin shato dairasi ¢ox genisdir: birbasa iqtisadi tohliikesizlik, dovlot
sorhadlori, imumi igtisadi, milli, informasiya, ideoloji maraglar va s. Olkalor arasinda iqtisadi olagolor omokdasliq
Vo ya raqabat, qarsiligli yardim v ya genislonmo miinasibatlori xarakteri alir.

Beynolxalq iqtisadi miinaqisalorin subyektlorinin vo sobablarinin spesifikliyi onlarin yaranmasi, inkisafi vo halli
formalarini vo mexanizmlarini miioyyan edir. ilkin tozahiir formalar1 arasinda ddvlotlorarast miibahisolor vo
diplomatik harakatlor mévcud olur. Miinaqisenin inkisafi tez-tez bloklar va diger birgs foaliyyst gostoron qruplar,
dovlatlor vo digar siyasi togkilatlar soklinds oks toraflorin formalasmasi ilo slagelondirilir. Qeyd etmok lazimdir
ki, iqtisadi miinaqisalorin holli vo qarsisinin alinmasi vasitolori diger miinaqise novlarinin halli formalarindan ciddi
forqo malikdir. Bels ki, arazi prinsipi miinaqisoli voziyyate iistiinliik verildikds, iqtisadi miinaqise comiyyatdo
geyri-sabit voziyyata, dovlatlorarasi miinasibatlords arzuolunmaz, manfi dayisikliklora sabab olur.

Acgar sozlar: miinaqisa, ixrac, idxal, bazar, effektiv, prognoz

Giris

Miinaqiso problemi bu giin haqli olaraq daxili vo beynolxalq hoyatda 6n plana ¢ixmisdir.
Miinaqisslorin todqiqi aktuallagib, ¢iinki siyasi hoyatda tokco miinaqisolori prognozlasdirmaq ve
tonzimlomok deyil, hom do onlardan inkisaf vasitosi kimi strateji olaraq istifado etmok vacibdir
(Quliyev 2015). Buna osaslanaraq, siyasi miinasibotlorin transformasiyasi kontekstindo
miinaqisolorin holli xiisusiyyatlorinin vo miinaqiso yaradan voziyyotlorin dyronilmosi xiisusi
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aktualliq kosb edir. Beynolxalq miinaqgisolorin subyektlorinin vo sabablorinin spesifikliyi onlarin
yaranmasi, inkisafi, halli formalarmi vo mexanizmlorini miioyyon edir. Iqtisadi inkisaf tarixi
gostorir ki, Olkolor vo xalglar arasinda dini, siyasi, sosial vo digor ilkin sortlori olan biitiin
miiharibalarin, miibahisslaorin vo miinaqiseli voziyyatlorin hom da iqtisadi asaslar1 vardir (Abamma
2013). Dovlatlorin qarsiligqlt asililii vo inteqrasiyasi saviyyesinin artmasi ilo ifade olunan
beynalxalq iqtisadi alagelorin inkisafinin miiasir tendensiyalar1 fonunda 6lkolor arasinda miinaqiso
naticosindo iqtisadi baximdan hansi naticolorin yarana bilocoyini anlamaq c¢ox vacib olur
(Mirzazade, 2023).

Beynolxalq miinasibatlorin artan konfliktliliyi hom ayri-ayri qonsu dovlstlor, hom ds biitiin
regionlar ticiin tohliikko vo sabitliyi pozan amildir. Miinaqiso asagidak: inkisaf morhalslorini ayird
eda bilon miirakkab bir sosial sistemdir:

1. Miinagisonin miioyyon obyektiv vo subyektiv ziddiyyatlor asasinda formalagmasi: dovlat, horbi-
strateji, iqtisadi, sosial vo ekoloji.

2. Miinaqisada istirak edon toraflorin potensial imkanlarini nozars almagqla, onlarin maraqlarinin,
maogsadlarinin, strategiyasinin vo miibarizo tisullarinin obyektiv va subyektiv ziddiyystlorin halli
iiclin miioyyonloasdirilmasi, dinc vo geyri-dinc vasitolordon istifado edilmaosi.

3. Siyasi, dovlatlorarasi, iqtisadi, sosial vo hatta ekoloji ziddiyyatlorin hallinds zoraki tisullara
kecid.

4. Miinaqiso sosial sistemlorin calb edilmasi vo son naticade horbi foaliyyoto kegid tohliikasi
yarandiqda kaskin formada olur.

Miinaqisonin holli magsadi ilo kiminsa (istirakcilarin 6zlorindon basqa) miidaxilasine goldikdo,
imumi “iigiincii torof” ifadosi isladilir. Uciincii torofin tosir vasitalori arasinda, bir torofdon, birbasa
vasitocilik vo danmisiglarin  gedisatinin monitorinqi do daxil olmaqgla, siilh yolu ils hallin
tapilmasinda yardimin gostorilmasi ilo danisiglar yanasmasindan istifado arasinda forq qoymaq
lazimdir, o ciimladon iqtisadi sanksiyalar, blokadalar vo digor mahdudlasdirici tadbirlor siyasatinin
totbiqi yolu ilo tozyiq géstormok, mocbur etmak yolu ils nail olunur (Amrahov, Mahmudov, Aliyev,
Hajiyeva 2022).

Istonilon miinaqise iqtisadi sahada kifayat qador ciddi naticolora gatirib ¢ixara bilor. Ona géra do
miinaqisoe zominindo 6lkalarle har hansi qarsiligh slagonin dayandirilmast har bir 6lkenin iqgtisadi
strukturunda doyisikliklors sobab olur (ATtBarep, daddu 2003).

OIsas hissa

Olkoalor 6z mallarmi ixrac etmak iigiin yeni bazarlar axtarmalidirlar vo bu, kifayat godar problemli
olur. Ustalik, miinaqisoni s6zda yiiksolis vo ya hotta bohranla miiqayiso etmok olar ki, bu zaman
0lkods bu fenomeni aradan gqaldirmaq iiciin tez bir zamanda tadbirlor gormalidir. Miinagisodon
biitiin istirake1 toroflor aziyyat ¢okir vo demok olar ki, har kos ohomiyyatli itkilors moruz qalir.
Miinaqisonin miisbot toroflorino iqtisadi miinasibatlor iiclin alternativ variantlarin secilmasi
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daxildir. Bu miinasibatlorin yeni istirak¢ilari, xiisuson do iqtisadiyyatda kigik bir paya sahib olanlar

homiso yeni miittofiglor tapmagdan momnundurlar.

Cadval 1.

Idxalin cografi qurulusu, min ABS dollar

Cografi regionlar | 2019 2020 2021 2022 2023

Comi 13,667,475.7 10,732,038.8 11,703,222.6 14,539,789.1 17,285,344.7
Avropa 6,735,757.5 5,218,725.2 5,371,704.9 6,001,631.2 7,194,506.9
Asiya 5,086,848.8 4,553,200.2 5,379,954.6 7,541,794.4 8,674,760.3
Amerika 1,476,541.5 885,731.8 853,895.9 879253.5 1,312,421.8
Afrika 33,060.9 27,336.2 28212.1 40,296.7 44,464.9
Okeaniya 335,267.0 47,045.4 69,455.1 76,813.3 59,190.8

Moanba: Azarbaycan Respublikasi Doviat Statistika Komitasinin rasmi malumatlart

(https.//www.stat.gov.az)

Qeyd edilanlor baximindan idxalin cografi qurulusuna nazar saldigda molum olur ki, 2023-2021-
ci illords Ustiinliik Asiya regionuna moxsusdur — 50.2%, 51.9%, 46%. 2020 va 2019-cu illords iso
uygun olaraq 48.6% vo 49.3% olmagqla osas iistiinlilk Avropa regionuna moxsus olub. Afrika
regionu s son bes ildo diger regionlarla miiqayisads an zoif paya malik olub.

Cadval 2.

Ixracin cografi qurulusu, min ABS dollar

Cografi 2019 2020 2021 2022 2023
regionlar

Comi 19,635,202.8 13,732,637.3 22,207,974.8 38,146,684.1 33,898,554.9
Avropa 11,811,698.7 8,251,657.5 15,464,635.8 27,730,371.7 23,788,558.2
Asiya 7,525,401.5 5,047,191.2 5,693,887.6 9,594,029.9 9,956,496.2
Amerika 168,420.8 38,728.1 369,454.8 123,016.9 19,196.7
Afrika 89,482.8 324,254.5 658,580.1 559,988.3 104,559.6
Okeaniya 40,199.0 70,806.0 21,416.5 139,277.3 29,744.2

Manba: Azarbaycan Respublikasi Déviat Statistika Komitasinin rasmi malumatlari
(https.//www.stat.gov.az)

Ixracin cografi qurulusuna nozor saldiqda Avropa regionunun digor regionlardan biitiin illor {izro
bariz istiinliiyii nozors ¢arpir. Xiisuson 2023-cii vo 2022-ci illords miivafiq olaraq 70% va 72.7%
{istiinliiyo sahib olmusdur. Ixracin cografi qurulusda sonraki asas yeri Asiya regionu tutur.

Diinya igtisadiyyatinin qloballasdig1 vo beynolxalq iqtisadi olagoalorin foal inkisaf etdiyi miiasir
dovrda beynalxalq iqtisadi miibahisolorin halli problemi xiisusi ohomiyyat kosb edir. Milli
igtisadiyyatlarin artan inteqrasiyast vo beynolxalq iqtisadi alagalorin méhkomlonmasi soraitindo
istonilon iqtisadi miibahiso miioyyaon sortlor daxilinda biitlin qlobal iqtisadi sistemin sabitliyinin
pozulmasina gotirib ¢ixara bilor. Son bir ne¢s onillikds dovlstlor arasinda iqtisadi miibahisalorin
say1 dofalorle artmisdir ki, bu da ham daimi, ham ds xiisusi beynolxalq mahkomas institutlarina
ehtiyac yaratmisdir.

195


https://www.stat.gov.az/
https://www.stat.gov.az/

Beynolxalq iqtisadi miibahisolori hall edon organlar adoton beynolxalq iqtisadi toskilatlar
cor¢ivasindo mdévcuddur. Konkret beynolxalq iqtisadi miibahisonin hallinin effektivliyi iki amildon
asilidir: birincisi, miibahisonin hall olundugu toskilatin solahiyyatindon vo beynolxalq tosirindon,
ikincisi, belo miibahisonin halli ii¢iin istifado olunan mexanizmin spesifikliyindon (Mirzazadeh,
Zeynalli, 2024).

Beynolxalq iqtisadi miibahisalorin hollindo iqtisadi soristoli beynalxalq toskilatlar beynolxalq
miibahisalorin siilh yolu ilo halli {igiin biitiin vasitolordon istifads edir, bu ciir vasitolori ugurla
birlogdirirlor.  Beynolxalq toskilatlarda  danisiglardan, xeyirxahligdan, vasitogilikdon,
maslohatlogsmoalordon vo mohkomao prosedurlarindan kompleks sokilds istifads olunur ki, bu da hor
bir konkret situasiyada fikir ayriliglarinin aradan galdirilmasi {igiin on uygun vasitalor toplusunu
secmoaya imkan verir.

Iqtisadi miibahisalorin siilh yolu ila halli prosesinde beynalxalq toskilatlarin rolunun artirilmasi
eyni zamanda ondan ibaratdir ki, son dovrlordo hom bir sira beynolxalq iqtisadi togkilatlarin
niifuzu, hom do dovlstlor torafindon onlara inam xeyli artib.

Beynolxalq iqtisadi miibahisalorin halli {i¢iin beynolxalq iqtisadi toskilatlar torofindon istifado
olunan on miithiim mexanizmlori nazardon kegirok (Amrahov, Mirzazadeh, Taghiyev, Muradov,
Hamidov, Karimova 2023).

Beynolxalq hiiquq elminds on foal miizakiro olunan mexanizm Umumdiinya Ticarat Toskilat:
(UTT) corgivasindo foaliyyat gdstoron beynolxalq miibahisolorin halli mexanizmidir. Bu
mexanizmin yaradilmasi Uiciin asas kimi ovvalki Tariflor vo Ticarat iizro Bas Sazisdo (GATT)
movcud olan miibahisolorin holli mexanizmindon istifade edilmisdir. UTT c¢orcivasinda biitiin
UTT-nin goxtarafli sazislari iiciin vahid olan asagidaki miibahisalerin halli sistemi yaradilmisdir.

Miibahisalorin  hollinin  birinci  morholosi  dovlotlorarast  maoslohatlosmolordir ki, bu
moslohatlosmolor UTT sazislorinin hor hansi birinin hiiquq vo maraglarma toxunduguna inanan
torofin togobbiisii ilo baglayir. ©Ogor miibahiso 60 giin orzinds hall olunmazsa, toraflordon hor hansi
biri xiisusi ekspertlor qrupunun yaradilmasini tolob edos bilar.

Miibahiso predmeti iizra yiiksok ixtisasl miitoxassislordon soxsi heyatlo (adoton 3 nofordon ibarat)
ekspertlor qrupu yaradilir. O, toroflorin togdimatlarina vo dslillorine baxir, miivafiq miigavilonin
miiddoalarinin  miibahisonin predmetino samil edilmosini miioyyon edir, notico, gorar vo
tovsiyyalor olan hesabat hazirlayir vo 6 aydan gec olmayaraq Miibahisalarin Hoalli Orqanina (DHB)
toqdim edir. UTT iizvii ekspert qrupunun tdvsiyesini yerina yetirmodikdo, miibahisonin digor torafi
razilagdirilmig tarif giizostlorini dayandira, doymis zororin 6donilmosini tolob edo bilor. Verilmis
tovsiyoalora asason miibahisonin halli yollar1 vo togsirkar torafin masuliyysti asagidakilar ola bilor
(Amrahov, Mirzazadeh, Guliyeva, Gazanfarova 2024):

— tovsiyalori gobul etmok vo pozuntunun aradan qaldirilmasi {i¢iin todbirlor gormok;

— kompensasiya 6domok vo ya toklif etmok;
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— DSB-don solahiyyatlor tolob etmok vo xiisusilo razilasdirilmis gomriik gilizostlorinin
dayandirilmas1 yolu ilo oks todbirlor gérmok (noticodo ganun pozuntusuna yol vermis 6lkadon
idxal olunan mohsul vo ya mohsullar {izro tarif dorocosi artirilir vo ya xidmatlor sektoru colb
olunarsa, ekvivalent todbirlor goriiliir).

Miibahisalorin Halli Orqani (DSB) 60 giin orzinds ekspertlor qrupunun hesabatini1 avtomatik qobul
edir. DSB-nin funksiyalarin1 miibahisolora baxmaq iiciin xiisusi olaraq toplasan UTT-nin Bas
Suras1 hoyata kegirir. OPC ekspert qrupunun tdvsiyalorinin icrasina nozarot etmok {igiin genis
solahiyyatloro malikdir. Ekspertlor qrupunun gorarindan vo tdvsiyslorindon miibahisonin istonilon
torofi UTT-nin Apellyasiya Orqanina sikayot vers bilor. Miibahiso yalniz qaydalardan yaymma,
onlarin pozulmasini aradan qaldirildigdan sonra hall edilmis hesab olunur.

UTT-nin Apellyasiya orqan1t DSB-nin qarari ilo yaradilir vo soxsi solahiyyatlorini icra edon yeddi
nafordon ibarstdir. Qurumun vozifasi ekspert qrupunun gorar vo tovsiyalorine onlarin qanuniliyi,
UTT qaydalarina uygunlugu baximindan hiiquqi giymot vermokdir. Apellyasiya orqaninin qarari
OKB-ys gondorilir.

UTT c¢orgivesindo miioyyan edilmis miibahisalorin halli mexanizmi yalniz miivafiq molumat
Otlirma sistemlori milli soviyyads hazirlanarsa, somarali igloyir. Pozuntularin miioyyon edilmosi vo
onlar haqqinda mslumatlarin 6tiirtilmasi ticlin milli gayda vo prosedurlarin yaradilmasi praktiki
vozifasi bir cox UTT-ya iizv 6lkalarin qarsisinda durur.

Son zamanlar UTT ganunvericiliyinin osas pozucular inkisaf etmis dlkalordir. Onlar da daha ¢ox
iddiac1 olurlar. Eyni zamanda, islorin 20%-don ¢oxunda inkisaf etmokds olan 6lkoalor iddiagilardir.
UTT-nin miibahisalorin halli prosedurlarma tokca inkisaf etmis deyil, hom do inkisaf etmokda olan
Olkalar arasinda bels yiiksok etimad bu prosedurlarin effektivliyinin on yaxs: tosdiqidir.

Beynolxalq Valyuta Fondu (BVF) vo Beynolxalq Yenidonqurma vo Inkisaf Bankinda (BYIB)
movcud olan miibahisalorin halli mexanizmlori osason oxsardir, lakin bazi forqlors malikdir
(Amrahov, Rahimli, Mirzazadeh, Ibrahimli, Valizadeh 2023).

Birlogmis Millatlor Toskilatinin Sonaye Inkisafi Toskilatinin (UNIDO) nizamnamasinda nazardo
tutulmus miibahisalorin hoalli prosedurlart maraqlidir ki, miibahisa toraflorinin davranis iiglin on azi
dord variant1 var. Beloliklo, toroflor miibahisoni danisiglar yolu ilo holl eds bilmesolor, bunu
asagidakilara istinad edos bilorlor:

1) Surada baxilmagq {igiin;

2) Beynolxalq Mohkomayo;

3) Arbitraj Mahkomasino;

4) Razilagdirma komissiyasina.

Arbitraj Mohkomoasinin vo Barisiq Komissiyasinin is gaydast daha sonra UNIDO-nun
Nizamnamosina 3 sayli alavodo tonzimlonir. Homin olavods nozordo tutulur ki, Sura torsfindon
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miibahisoyo baxilmasi basa catdiqdan sonra ii¢ ay arzindo vo ya Sura miibahisoyo 18 ay orzindo
baxilmasin1 basa catdira bilmodikdo, UNIDO-nun Bas direktoruna miibahisoni Arbitraj
Tribunasina vo ya barisiq komissiyasina vermok niyyati barodo molumat verils bilor. Bundan olava,
miibahisonin Arbitraj Mohkomaosino verilmosi iiglin miibahisonin biitlin toroflorinin iradosinin
ifadosi lazimdir. Gostorilon orqanlar prosedur qaydalarint miistoqil sokildo miioyyon edirlor.
Arbitraj gorari toroflor iiglin macburidir.

UNIDO c¢orgivesindo miibahisalerin halli formalarmin miixtolifliyi, miibahisoys Surada baxilma
miiddotinin mohdudlasdirilmasi vo prosedurun bozi digor xiisusiyyatlori toossiif ki, 6hdaliklorini
pozmus torafo miibahisoys baxilmasinin gecikdirilmosi, daha sonra Surada miibahisonin halli {i¢iin
tadbirlor gormokls belo pozuntunun monfi naticalorinin garsisini almaq imkani verir. Zorargokmis
torofin miistaqil olaraq yalniz miibahisoyo baxilmasi noticesinds ¢ixarilan akti avtomatik olaraq
maslohat¢i edocok barisiq komissiyasinin yaradilmasina togobbiis gostormok imkani var.

Regional beynolxalq iqtisadi toskilatlar beynslxalq iqtisadi miibahisalorin halli iiglin universal vo
regionlararas1 togkilatlarda totbiq olunan mexanizmlordon bir qodor forqlonon mexanizmlori
istifado edirlor. 29 may 1990-c1 il tarixli Avropa Yenidonqurma vo Inkisaf Bankinin yaradilmasi
haqqinda Sazisin 58-ci bandinds deyilir ki, Sazisin miiddsalarinin tofsiri vo ya totbiqi ilo bagli hor
hansi bir mosoals baxilmagq {igiin Direktorlar Surasina gondorilmolidir. Qarar gobul edildikdon sonra
togkilatin istonilon {izvii masaloya Rohbarlor Surasinda baxilmasini tolob edo bilar.

Kredit, valyuta vo maliyys sahslorinds soristoli beynoslxalq iqtisadi toskilatlarin oksariyystindo
beynolxalq iqtisadi miibahisslorin halli li¢iin ixtisaslasmis mohkoms orqanlar1 yoxdur ki, bu da
belo toskilatlarda miibahisalorin hallinin eftektivliyino manfi tosir gostorir. Maliyys, kredit vo
valyuta saholorindo miibahisslors obyektiv, operativ vo miistaqil baxilmasini tomin etmok tigiin
ekspertlor Diinya Banki sisteminds bu ciir miibahisolors baxilmasi ticlin macburi yurisdiksiyaya
va gobul edilmis gorarlarin icrasina nazarat funksiyalarina malik xiisusi orqanin yaradilmasini
toklif edirlor.

Lakin movcud mexanizmlorin bozi catismazliglarina baxmayaraq, beynolxalq iqtisadi
miibahisalorin beynolxalq iqtisadi toskilatlar ¢orcivasinda holli belo miibahisalorin hollinin on
perspektivli formalarindan biridir.

MDB daxilinds iqtisadi 6hdsliklorin yerina yetirilmasi ilo bagli yaranan dovlstloraras: miibahisalor
MDB Iqtisad Mohkomosinin yurisdiksiyasina aiddir. O, homginin Uzv Dévlotlor arasinda
razilasmalarla onun yurisdiksiyasina aid edilon miibahisolori holl eds bilor. MDB Igtisad
Mohkomaosi gorarlar qobul edir, onlarin icrast miivafiq dovlst torafindon tomin edilir (Abbasboyli,
Darabadi, Ibrahimmov, 2016).

Mohkomo, homginin MDB orqanlarimin  miiqavilolorini, qorarlarmi, kegmis SSRi-nin
qanunvericilik aktlarini konkret islorls alagodar vo milli ali hakimiyyat vo idaraetmo orqanlarinin,
iqtisadi miibahisalori hall edon milli ali orqanlarin vo MDB institutlarinin talabi ils totbiq olundugu
miiddotdo sorh etmok solahiyyotino malikdir. Bundan olave, MDB Iqtisad Mohkomasi hazirda
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Avrasiya Iqtisadi Birliyinin Mohkomaosi funksiyalarini yerina yetirir. Umumilikde, mévcud oldugu
miiddot orzindo Mohkomo 30-a yaxin igo vo moasaloys baxib (Amrakhov 2022).

Natica

Dovlatlorin qarsiliglt asililiq vo inteqrasiya soviyyasinin artmasi ilo ifado olunan beynolxalq
iqtisadi miinasibatlorin inkisafinin miasir tendensiyalar1 fonunda diinya birliyindo gobul edilmis
davranig qaydalarinin, xiisuson ds onun {izv dovlatleri ilo beynslxalq hiiququn digar subyektlori
arasinda fikir ayriliglarinin yarandig situasiyalarda dorindon dyronilmasi ¢ox aktuallagir. Bu giin
heg bir 6lko global igtisadi proseslordos istirak etmodon iqtisadi toraqqi yolunda somarali iraliloyo
bilmaz. Milli iqgtisadiyyatin voziyyati getdikco daha ¢ox tokco daxili potensialla deyil, hom do
beynolxalq omok bolgiisiinds istirakin miqyasi vo doracasi, elmi-texniki vo texnoloji toraqqinin
qlobal xarakteri, planetin ehtiyatlarinin imumi voziyyati ilo miioyyon edilir.

Diinya ictimaiyyoti 2796 dildo danisir, 300-don ¢ox milli valyuta dovriyyadedir, lakin eyni
zamanda, ziddiyyatli vo rongaroang diinya bu giin homisokindon daha ¢ox bir-birine baglidir vo
asilidir. Bu global biitovliik vo qarsiligh asililiq bir sira iqtisadi resurslardan iimumi istifado
zorurating, global problemlorin hallindo maraqgliliga, eloco do beynolxalq iqtisadi miinasibatlora
osaslanir. “Qarb-Sorq” prinsipina asaslanan dovlatlorin avvallor dominant “su hovzasi” avozing,
“sonaye simal1” (yoni inkisaf etmis sonaye Olkolori) vo “aqrar conub” (inkisaf etmokds olan
Olkolor) arasinda ziddiyystli iqtisadi vo siyasi miinasibatlor kompleksini nozords tutan “Simal-
Conub” bolgiisii getdikca daha cox istifads olunur.

Miiasir soraitds hor bir 6lkonin iqtisadiyyati istor-istomoz xarici iqtisadi alagolordon artan asililiga
diisiir. Bu, dlkolor arasinda inkisaf edon olaqalorin miixtolifliyinde 6ziinii gdstorir. Indiki vaxtda
bir dovletin basqa Olkolorlo miixtalif olagolore girmodon ayrt movcud olmasi praktiki olaraq
miimkiin deyil. Olkolor arasinda iqtisadi olaqolor artiq xarici ticarot vo mal miibadilesi ilo
mohdudlagmir. Bunlara Olkelor arasinda kapitalin horoketi, valyuta miinasibatlori, omok
miqrasiyasi, elmi-texniki miibadile daxildir.

Beynolxalq iqtisadi alagalor dovlatlor arasinda iqtisadi resurslarin miibadilasine va birgs iqtisadi
foaliyyoto aparan genis ticarat, istehsal, elmi-texniki vo maliyyo oslagalorini tomsil edir. Suveren
dovlatlorin movcudlugu ayri-ayri 6lkslorin milli bazarlari ile bir sira xtlisusiyyatlari ilo xarakterizo
olunan diinya bazar1 arasindaki forqi miioyyan edir.

Diinya bazarina dévlotlorin xarici iqtisadi siyasati shomiyyatli doracoados tosir edir. O, tokco timumi
deyil, hom do miistoqil milli maraglar1 ortaya qoyur. Olke daxilindo vo dlkalor arasinda mallarin
va istehsal amillorinin harakot azadliginin doracasinds forglor movcuddur. Diinya bazar iqtisadi
miinasibatlorin miixtolif formalar vasitasile qarsiliql alagedos olan va bir-biri ile qarsiliql slagada
olan milli bazarlarin macmusudur. Diinya bazar1 6z istirak¢ilar1 arasinda rogabate asaslanaraq son
naticads istehsalin vo ixracin strukturunu vo hacmini, beynalxalq omok bolgiisiiniin inkisaf
daracasini miioyyan edir.
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Qloballasma proseslorino vo vahid iqtisadi mokanin formalasmasina baxmayaraq, dovlotlor
arasinda iqtisadi miinasibotlorin miirokkoblogsmasi vo iqtisadi proseslorin milli sorhadlorinin
silinmasi, bir nego dovlat liglin 6donis vasitasi olan vahid valyutanin yaranmasi, is¢i qiivvosinin
harokatliliyinin artmasi, dovlotlor arasinda ovvalki iqtisadi qarsiligh foaliyyat mexanizmlori
miixtolif ndv miinaqisolors, o ciimlodan igtisadi miinaqisalora sabab olur (Imranov 2017).

Iqtisadi miinaqiso, ilk novbodo, istehsal vasitolorinin monimsonilmosi, soroncam verilmosi,
istifadasi, habelo maddi nemsotlorin istehsalinin toskili, idars edilmasi va onlarin boliisdiiriilmasi
ilo bagl miinaqisodir. Iqtisadi konfliktlorin nozeriyyado todqiqi miiharibo, sinfi qarsidurmalar va
inqilablar, iqtisadi sahodo cinayetlor, miilkiyyatin olo kegirilmasi vo millilogdirilmosi kimi
proseslarla baglidir (baGocos 2000).

F.Edcvort utilitar etikaya oasaslanaraq, riyazi sosiologiyanin miimkiinlilyiinii vo ziddiyyatli igtisadi
davranisin tohlilino riyazi metodlarin totbiqini osaslandirmaga calisirdi. Lakin iqtisadiyyatda
konfliktlorin sistemli sokildo Gyranilmasine yalniz 1960-c1 illordon baslanilib vo son illords ¢ixan
elmi nosrlorda igtisadgilar halo do bu istiqamoti yeni hesab edirlor. Igtisadgilarin osarlorinda
igtisadi miinaqisonin iki forqli anlayisi formalasdirilib. Marksist noqteyi-nozorindon, sosial
konfliktlor iqtisadiyyata niifuz edir vo bir név onun “varliq yolu”dur. Osas bazar mexanizmi -
rogabat - iqtisadi miinasibotlorin biitlin saholori gizli vo ya agkar garsidurmalarin oynandigi
arenalardir.

Bu néqteyi-nozor digor, qeyri-marksist tadqiqatcilar torofindon ds gobul edilir: tokca garsidurma
deyil, hom do iki bazar agenti arasindaki hor hansi razilagma onlar1 avtomatik olaraq digor
agentlorlo garsi-qarsiya qoyur, hom movcud firmalari, hom do bazara daxil olmaq istoyonlori
miinaqiso strategiyalarma dogru sévq edir (Isayev 2015).

Iqtisadi  voziyyotlorin riyazi modellosdirilmasi yolu ilo miioyyon edilmis goxsayl
qanunauygunluglardan ii¢li miinaqiso sosiologiyasi ii¢lin xilisusi maraq kasb edir. Birincisi, ikidon
cox uzunmiiddatli qarsidurma (tokrarlanan qarsiliqhh olage) halinda agentlor iiclin on sorfali
strategiya kompromisidir. Tok qarsiligh alagads (sdvdolosmodo) rogiblorini aldadaraq sllorini
qizdiran oyun istirakeisi sonraki garsiligl alagado uduzur (an azi oyunun avvalinds aldigini itirir).

Ikincisi, toroflor {insiyyst qurmasalar belo, onlarm davramsi garsiligh sokildo “koordinasiya
olunur”, yoni geyri-barabar resurslara malik olan raqiblor do bir-birindon asilidir.

Ugiinciisii, miinaqiso qarsiliqli alageda, iki torofin istehsal etdiyi resurslarin bdyiik hissosini daha
az istehsal edon vo "silahlara" daha ¢ox xarcloyon, lakin qalib golorok omokdasliq yolu ilo alds edo
bilacoyindon azini alan toraf olur: "miihariba" aparmaq xarclori agentlorin mohsuldarligin1 vo
roqabat gabiliyyatini azaldir vo bazarda movcud olan mallarin iimumi hacmini azaldir (Mirzazada
2025).

Umumiyyatlo, miinaqisonin miiasir iqtisadi nozariyyosi rasional “faydalari maksimuma ¢atdiran”
modeldan konara ¢ixmas1 vo miinaqiss toraflorinin maraqlarinin barismaz olmadiginin etirafi ilo
xarakterizo olunur. 1990-c1 ilds iqtisadi oyunlar nazariyyasinds olds olunan naticalari va onlarin
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neoklassik moktobin iqtisadgilar1 torafindon basa diisiilmasini qiymotlondirorak, Ya Varufakis vo
J.Yanq yazirdilar: “Miinaqiso, no qodor parlaq analitik olsa da, modeldo hansi miirokkoblik
saviyyasino malik olursa olsun, neoklassik paradigmaya si1ga bilmaz” (Isgondarov 2013).

Iqtisadgilara istehsalin, miibadila vo resurslarin zorakiligla alo kegirilmoasinin ayrilmaz oldugu
miinaqiso kontekstindo iqtisadi foaliyyoti dyronmok {i¢lin nozordo tutulmus yeni modellor sinfi
lazimdur, ¢iinki neoklassik iqtisadgilar voziyyati xarakterizo edirlor. Iqtisadi konflikt anlayisinin
omtoolorin istehsali, boliisdiiriilmosi vo istehlaki ilo bagli yaranan biitiin miinaqgisolor toplusuna
kecmosi g¢oxsayll ziddiyyeotloro gotirib cixarir. Buna goro do iqtisadiyyatda miinaqisolorin
Oyronilmosino baxmayaraq vo sosiologiyanin artiq 6z tarixi var, iqtisadi konflikt anlayisinin
Oziiniin holo do doqiq torifi vo sabit ohato dairasi yoxdur.

Beynolxalq ticaratin liberallagdirilmasinin askar vo ¢oxtorafli prosesi ilo yanasi, bu prosess qarsi
cixan proteksionizm meyli do mévcuddur. Bu tendensiya dorin siyasi vo iqtisadi maraqglarin
movcudlugundan, yerli istehsal¢ilar hor vasits ilo qorumag, is yerlorini qorumaq, milli mallarin
va sonayelorin rogabat qabiliyyastini saxlamaq istoyindon xabar verir. Proteksionist siyasat on ¢ox
struktur iqtisadi transformasiyalarin getdiyi, iqtisadi depressiyanin oldugu vo idxal ragabatinin
stiratlo artdig1 6lkolor torafindon hoyata kegirilir.

Beynolxalq tacriiba gostarir ki, hor iki tendensiya beynalxalq ticaratin xas xiisusiyyatloridir. Vo bu
meyllor arasindaki ziddiyyetin hollinds osas problem onlarin rasional birlogsmasini tapmaqdir.
Maraglar tarazlig1 pozulduqda rasional birlosma onun oksing ¢evrilir vo ziddiyystlor yaranir. Bu
va ya digor 6lkonin milli ticarat, iqtisadi vo sosial maraqlarmin digar 6lka torofindon pozulmasi
cox vaxt miinaqigolorin yaranmasina sobab olur. Miinaqgisolorin inkisafinin bilavasito sobobi
mixtolif amillordir: gomriik, orazi, qiymat, siyasi, sosial-iqtisadi, sanitariya, ekoloji vo s.

Qlobal bazarlarda artan roqabat, daxili bazarlarin qorunmasi, mosgullugun tomin edilmaesi zorurati
va s. hom do xarici dovlatlori 6z istehsalgilarini vo tacirlorini foal sokilde miidafio etmoyo, siyasi
va iqtisadi miinaqigalora girmoaya macbur edir. Eyni zamanda, azad ticarot zonalarinin vo gdmriik
ittifaglarinin formalagmasi qlobal iqtisadiyyatin strukturunda osash doyisikliklora sabob olmur.
Olkolarin igtisadi bloklarda birlogmasi azad ticarat ideyalarinin hoyata kegirilmosindo qeyd-sortsiz
iroliloyis vo ya proteksionist prinsiplors toslim olmaq demok deyil. Hotta ticaroat-igtisadi qruplar
corcivasindo ayri-ayri dlkolor arasinda ziddiyyatlor yaranur, ticarat miinaqisolaring gevrilir. Ustolik,
hokumatlorin milli istehsalgilar qorumagq iiciin gordiiyii tadbirlar bazon ¢ox “qaynar” harokatlora
yaxin olur. Al daxilindo {izv 6lkolor arasinda mallarin harokoti azadliginin olmasina baxmayarag,
orada miitomadi olaraq miixtalif ndv miinaqisolor yaranir.

Beynolxalq iqtisadi togkilatlar 6lkolor arasinda iqtisadi miinaqisolori holl etmok {i¢iin yaradilir.
Beynolxalq iqtisadi togkilat-igtisadiyyatin, elmin vo texnikanin miioyyon saholorindo 06z
harakatlorini, amakdaslig1 va ya birga istehsal-tosorriifat foaliyyatini alagoalondirmak ii¢lin maraqh
Olkolorin dovlet orqanlari, iqtisadi togkilatlar: arasinda baglanmig miiqavilolor asasinda yaradilmis
miixtalif tipli qurumlar sistemidir. Onlar pay tohfolori hesabina yaradilir, nizamnama asasinda
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foaliyyot gostorir vo istirakci toraflorin borabor sokildo tomsil olundugu idaroetmo organlarina
malikdir.
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AHHOTanus: B cTaThe mpoBOIUTCS KOMIJIEKCHBIN aHAJIU3 HBOJIIOIIMK 00pa3a «MaJIeHbKOTO YeJIOBEKa» B PYCCKOM

peanmuctudeckoil mpoze XIX — Havanma XX Beka, HAauMHas ¢ apXeTUIHYECKoro oopaza Axakus AKakHeBHYa B
npousBeneHusx H.B. I'orons u 3aBepimas catupudyeckuMu nepcoHaxkamu M.M. 3omienko. PaccmatpuBarores
KJIFOUEBbIC JIMTEPATypHBIE TEKCThHI, B KOTOPHIX «MAaJICHbKMH YEJIOBEK» BBICTYIIA€T BBIPA3UTENIEM COIHATIBHOMN
VS3BUMOCTH, OTHY)KACHHUS W TCHUXOJIOTHMYEeCcKoi XpymnkocTu. Ocoboe BHHMaHME yIeisiercs: TpaHchopmanusam
JAHHOTO 00pa3a: OT TParM4eckKoro BOCIPHUATHS JIMYHOCTH, HMOTEPSIHHOH B OIOPOKPATHYECKONH MAaIlWHE, 10
UPOHUYECKOTO U TPOTECKHOTO OTPAKEHUSI COBETCKOM MOBCETHEBHOCTH. AHANU3UPYIOTCA KaK CTUIHCTHUYECKUE
0COOCHHOCTH — SI3BIK, MTOBECTBOBATEIILHBIC CTPATEIMH, CATHPHUYECKUE NMPHEMBI, — TaK W KOHIENITYaJIbHbBIC
CIBUTH, OOYCIIOBJIICHHBIE HCTOPHKO-KYJBTYPHBIMH H3MEHEHHSAMH: POCTOM OIOpOKpaTud, ypOaHM3aIueH,
COIMAGHBIM JIaBJICHHEM U M3MEHEHUSIMU OOLIIECTBEHHOTO CO3HAHMSL.

B pabote noguépkuBaercs, 4To 00pa3 «MaJeHbKOTO YEIOBEKay SBILSIETCS HE TOJILKO JIMTEPAaTyPHONW KOHCTAHTOM
PYCCKOM MPO3bI, HO ¥ YyTKUM MHIUKATOPOM COIHATIBHBIX, HACOJOTHYECKHUX U ICTETUIECKHUX MPOIECCOB CBOETO
BPEMEHH, TT03BOJISAS IOHATH AMHAMHKY B3aMMOOTHOIIEHUH JINYHOCTH U BJIACTH, @ TAK)KE MEXaHU3MBI COLIMAIBHOTO
OTUYXICHUS.

KaroueBble cii0Ba: manenvkuil yenogex, pycckas nposa, I ocons, [Jocmoesckuti, exoes, 3ouenxo, peanrusm,
camupa, CUXON02U3M

Beenenne

O0pa3 «MajeHbKOTO YeIOBEeKa» 3aHUMAEeT OJHO M3 IEHTPAJIbHBIX MECT B PYCCKOH JHTEepaType
XIX-nayana XX Beka (HoueBka, 2018). OT0 yHUKaIbHOE SIBJICHUE XYA0KECTBEHHON TpaJUulluU
OoTpakaeT MIyOOKHE COIMaNbHbIE, TICHXOJoTnuecKkrue u umocodckre mpoOaemMbl, CBI3aHHBIE C
MOJIOKEHHEM MHIUBUIA B OOIIECTBE, OIOPOKpPATHUECKON CHUCTEMOW, a TakKe BHYTPEHHUMU
KOH(UIMKTAaMU JIMYHOCTH. HecMOoTpsi Ha KaXKyIIyrocs MPOCTOTY, ATOT 00pa3 HECET CIIOKHBINA
CMBICIIOBO W CHMBOJIMYECKUH 3apsii, CIYXUT 3€pKaJIOM COIMAJbHOTO HEPaBEHCTBA U
OTUYKJICHHS, a TAK)KE JTyXOBHOTO IMTOUCKA M CTPAJIaHUS.

Br160p TemMbl 00yCIIOBIIEH 3HAYMMOCTBIO «MaJIEHBKOTO YEJIOBEKay» KakK JUTepaTypHOro apXeTHra,
KOTOPBIH TpeTepren 3aMeTHbIe TpaHC(HOpPMAIIMU OT TPOTECKHO-Tparndeckoro oopasza y Hukomas
Toronst n0 wWpOHMYHO-caTHpUYECKOro B TBopuecTBe Muxauna 3omeHko (Tuntun, 2022).

! Qonbarova, N. Miisllim, Avropa Dillari kafedrasi, Nax¢ivan Dovlot Universiteti, Azorbaycan. Email:
nurideqenberova@ndu.edu.az. ORCID: https://orcid.org/0009-0007-1620-2343
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W3y4deHue 3BOIIOMY 3TOTO 00pa3a MO3BOJSET MPOCIEIUTh, KAK MEHSJTUCH OOIIIECTBEHHBIE Pealun
U XyJOXECTBEHHbIE METOABl B PYCCKOH Mpo3e, a TakXe MOHATh, KaKUM 00pa3oM JHTeparypa
crioco6cTBoBaja GOPMUPOBAHUIO COLTUATBHON KPUTHKY U KyJIBTYPHOTO caMoco3Hanus (lemuios,
2024).

Ncropuorpadus nccnenoBanms 00paza «MaJeHHKOTO YeIOBeKa» Oorarta: HaunHas ¢ KpuTuku XIX
Beka ([lucapes, UepHblllieBCKUii), yepe3 COBETCKHE U MOCTCOBeTCKUE uHTepnperaunu (Jlykad,
baxtun, beprenbc), W 110 COBPEMEHHBIX KYJIbTYPOJOTHUYECKUX M COIMOJIMHTBUCTUYECKUX
nonxonoB (Kocumun, 2015; CkopocnienoBa, 2003). CoBpeMeHHBIE HCCAEAOBATEIN OOpAIalOT
BHHUMaHUE HE TOJBHKO Ha COLMAJIbHBIM acleKT, HO U Ha MCUXOJOTHYECKYI0 IIyOHHY I'epoeB, HX
peueBble 0COOGHHOCTH M MECTO B O0IIel cucTeMme XyHdoKecTBeHHOro peanusma (Jlapuna &
Hosukoga, 2024).

Ilenp cTarbu — MPOBECTH KOMIUICKCHBIM aHAM3 00pa3a «MaJIeHBKOTO YEIIOBEKa» B PYCCKOU
peanuctuyeckoil mpo3e oT [orons g0 30IIEHKO, BHISIBUTH OCHOBHBIE THUIIOJIOTHYECKUE YEPTHI,
MPOCJIEIUTh BIMSHUE COLMAIBHBIX W3MEHEHUH W JUTEPAaTypHBIX TPAAMUIHMA, a Takke
MPOaHATM3UPOBaTh CIENU(PHUKY XyJOKECTBEHHOTO BOIUIOMICHUS 3TOTO 00paza y KIFOYEBBIX
aBTOPOB. 3a7a4Ml BKJIIOYAIOT PACCMOTPEHHE MPOUCXOXKICHUS U HBOIIOLUU 00pasa, U3y4eHHE ero
COLIMATILHOM U TICHUXOJIOTWYEeCKOW (YHKIMI, a TakKe CpaBHUTEIbHBIA aHAIM3 Ha MpUMeEpax
MPOU3BEIACHUMN.

2. Hponcxmlmelme U THIIOJIOTUA «MAJCHBKOI'0 Y€J10BCKA»

Pycckuii peannsm XIX Beka cpopmMHupoBal HOBYIO XYyAO0KECTBEHHYIO MapagurMmy, B IEHTpE
KOTOpPOI OKa3aJicsi 4eJOBEK C €ro peajbHbIMU MpoOIeMaMH, COLUUATbHBIMU OIPAaHUYEHUSIMH U
BHyTpeHHUMH nepexuBanusmu (Houeska, 2018). O0pa3 «MaleHbKOTO 4eIOBEKa» BO3HHMK Kak
peakiys Ha POMaHTHYECKHE HJealibl U CEHTHUMEHTAJIN3M, aKUEHTHPYs BHUMaHHE Ha Cyab0ax
MIPOCTHIX, 3a4aCTYI0 HE3aMETHBIX B 00IIECTBE JTUUHOCTEH.

Tak, y I'orons B noBectu [lluneny repoii Akakuil AKakneBUY — YMHOBHUK HM3ILETO 3BEHA —
CTAaHOBUTCSI CHUMBOJIOM YTpPaThl YeJIOBEYECKOTO JOCTOMHCTBA B OIOPOKpPATUYECKOM cucteme
(demunos, 2024). Ero cynp6a MILTIOCTPUPYET pa3phiB MEXKAY JTMUHOCTHIO M O0IIECTBOM, CTABIINN
OCHOBOM Il MHOTHX ITOCJIEYIOIIUX IIPOU3BENCHUMN.

Poct 6ropokparuueckoro anmnapara Poccuiickoit umrepun npuBén K GOpMUPOBAHUIO CIIOS MEJTKHX
YMHOBHMKOB, KOTOPbHIE OKa3aJUCh 3aJ0KHUKAMH CHUCTEMBbl. YpOaHH3anus co3qaéT aHOHHUMHYIO
Cpeny, IJie 4eJIOBEK TepseTCS U OIIYIIaeT CBOK HUYTOXKHOCTH (Cropocnenosa, 2003; Kocunms,
2015).

VY JloctoeBckoro B oOpaze MapmenanoBa u3 [lpecmynienus u HaKa3auus OTPaxaeTcs Tpareaus
YeJoBeKa, MOTEPSBILETO COLUAIBHYIO OIOpPY, MOTPY>KEHHOIO B HHILETY W 3aBUCUMOIO OT
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O6H.I€CTBa. «3Haelmp 1 ThI, MUJIOCTHUBBIN rocygapb, 4To 3HA4YMUT, KOrla Y>K€ HCKOMY Ooublire
noutu?..» — 9ta PEINIMKa KOHICHTPUPYET B cebe CYTh 3K3UCTCHIIHUAJIBHOI'O OJMHOYCCTBA I'€POs.

YexoB B pacckaze Cmepmsb uuHO6HUKA TIOKA3bIBAET, KAK MEJKUH ciyxkamuil YepBskoB rHOHET OT
COOCTBEHHOM 3aIlMKJICHHOCTH Ha CTaTyce W crpaxe nepex Biacteio: «[Ipuas nomoii, He cHUMAas
BUIIMYHJIUPA, OH JIET H... YMEP».

301IeHKO Yepe3 OBITOBBIE CUTYyallMM W UPOHMYECKUH CTUJIb OTOOpa)kaeT aOCypaHOCTh KHU3HH
«MaJICHBKOTO YEJIOBEKa» B COBETCKOM peallbHOCTH, HANpHUMeEp, B pacckaze He nado epamv: «S1
TOBOPIO — HE €11. A cam ryos! ooimu3am» (TunatuH, 2022).

«MaJIeHbKHH YEJIOBEK» OTINYACTCS OT COIMAIBHBIX THIIOB C aKTHBHOM POJILIO B OOIIECTBE CBOSH
MACCUBHOCTHIO, OTUYKAEHHOCTHIO 1 Oeccunuem. OH He 6opell ¥ He pedopmarop, a CKopee CUMBOII
0E€3MOJIBHOTO CTpaJiaHus U colainbHOi HeBuauMocTy (Jlapuna & Houkosa, 2024). OTo nenaet
€ro yHHUKaJbHbIM OOBEKTOM aHaJW3a, TMO3BOJIIONIMM TIOHSATh MEXaHM3Mbl COLUAIBHON
Jle3aJanTanuy U ICUXO0JIOTHYECKOTO JaBICHHUS.

I'naBa 3. H.B. I'orosib: Axakuii AkaKueBHY KaK apXeTHIl «MaJIeHbKOI'0 4eJ10BeKa

O6pa3 Axakuss AkxkakueBuua bammaukuna B noBectd [llumens (1842) cranm He mnpocTo
JTUTEPaTYypPHBIM TMEPCOHAXKEM, HO CBOETO PO/ apXETUIIOM — CHUMBOJIOM BCEH COIMAIbHOMN
MIPOCTIONKHU «MaJIeHbKUX JIIOAei» B pycckoil mureparype XIX Beka (demumos, 2024; HoueBka,
2018). l'oronp BepBble HE MPOCTO BBIBEN HA MEPBBIN MJIaH YNHOBHUKA «HU3IIETO paHra», HO U
HaQJEIMJI €ro TparuyeckuM H3MEpeHHeM, ClAelaB ero cyapdy Metadopoil dYemoBedeckoit
YSI3BUMOCTH B OIOPOKPATUYECKOM MHpE.

bammauykuH — CKpOMHBIM TEpPENUCYUK, TIOJTHOCTBIO PACTBOPEHHBI B CBOEH cClyx0e,
CYLIECTBYIOIIMH Ha TIpaHULE YeJoBedeckoro M OesznuuHoro. Ero peub, KecTbl, KelaHus
OTpaHUYEHBl 10 MUHUMYMa, a €ro ObITHE NMOJUYUHEHO pyTuHE. EnvHCTBEHHas Medura — HOBas
IIMHEb — MPEeBpallaeTCsl B CUMBOJ, OTHOBPEMEHHO OAHAJBHBIN U IITyOOKO 3K3UCTEHIIMAIbHBIM:
MedTa O NPUHAIICKHOCTH, O TeIlIe, 0 Npu3HaHuu. IlIuHens cTaHOBUTCA HE TOJIIBKO IIPEIMETOM,
HO U CIIOCOOOM CaMOMIEHTH(HKALINY.

KoMIo3uIIMOHHO MOBECTh CTPOUTCSI HAa KOHTPACTE MEXKy OSCKOHEUHO «MaJIeHbKHM» TepoeM U
0€3/IMKOM, JKECTOKOM CHUCTeMOH. «3HauUTEeNbHOE JHUIO», JUIIEHHOE WHAMBUIYAIbHOCTH,
CTAaHOBHUTCS BOIUIOIIEHHWEM OT4YYXJeHus Biactu. B ¢unHane — mocine cmeptu repos —
MIPOUCXOIUT MUCTHUECKOE BO3Me3Iue: AKakiil AkakneBHUY MpeBpaliaeTcs B IpU3paK, HaBOAAIIHMA
CTpax Ha NeTepOyprcKUX YNHOBHUKOB. DTOT IPOTECKHBIN MOBOPOT 3aBEPIIAET MYTh «MaJIE€HBKOTO
YEJIOBEKa» B TOTOJIEBCKOW BCEJIEHHON — OT HEBUJIMMOTO K BCECHIIBHOMY, OT KEPTBBI K MCTUTEIIO.

loroneBckass mO3THKAa COYETAE€T TPArMuecKoe M  CaTUPUYECKOE, pPEaTMCTHUYECKOe U
¢danTactrueckoe (Crxopocnenosa, 2003). iImeHHO 3T0 coenrHeHue nenaet oopa3 bammaukuHa He
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TOJILKO COIIMAJIbHO 3HAYUMBIM, HO U ¢uiocopcku MHOrocnoitHsiM. [loBects «llunensy 3amaér
TOH LIEJION JUTEepaTypHON TPagulliH, I1e «MajJeHbKUN YeJIOBEK» CTaHOBUTCS BOILIOLIECHUEM HE
TOJIKO COLIMAJIbHOW OecrpaBHOCTH, HO U MOPAJIBHOrO abCOII0Ta — CBOETO pojia HEBUHHOMN
CYIIHOCTH, Pa3JaBIEHHON MEXaHU3MOM O€3IyIIHOTO MUpA.

I'maBa 4. ®.M. JloctoeBckuii: «MajieHbKHMii YeJI0BEK» KAK HOCUTE/b CTPA/IaHUs1, BUHBI U
AYXOBHOTI'0 HANPSIKEHU S

Ecnu y ['oronst «ManeHbKui 4yeioBeK» NpeACTaBiIeH Kak COLMaIbHAs )KEPTBa, 3aCTHIBIIAS B OBITY
U NIOKOPHO HECyIlasl CBOXO JOJI0, TO y JIOCTOEBCKOro OH IIPEBPALIACTCA B BHYTPEHHE CIIOKHYIO
JIUYHOCTB, ISl KOTOPOM CTpaJlaHue — HeE TOJIBKO CIEACTBHE COLMAILHOM HECIIPaBEAJINBOCTH, HO
U IyTh K MOPaJIbHOMY IPOOYKIACHUIO U TyXOBHOMY IOCTH)KEHUIO.

B «llpecmynnenuu u naxazanuuy purypa Ceména 3axapoBuya MapmenanoBa — OJUH U3 CaMbIX
SPKUX IPUMEPOB MaJIEeHbKOT0 uesioBeka y /locroeBckoro. OH He MPOCTO JKaJIOK, OH CO3HATEIBHO
KaJIOK, OH ITIOHUMAET COOCTBEHHOE HUYTOKECTBO, AJIKOIOJIM3M U OECIIOMOIIHOCTh, HO HaJENIEH
MOTPsICAIOLIEN CHIJION HPAaBCTBEHHOT'O CAMOCO3HAHMA. Ero 3HamMeHuTas UCHOBENb B TPAKTUPE —
HE OIpaBJaHME, a aKT CaMOOCY)KJIEHUS U OOHaKeHus cTpajaHus nepen mupom. OH — He
(byHKIIMOHATBHAS )KEPTBA, a CTpaJarollee CyIIecTBO, HaICI0Ieecs] Ha UCKYIUICHHE Yepe3 0OIIb.

VY JIocTOEBCKOro repoil HU3MIEro COLUANBHOIO MOPsAKa CIOCOOEH K TIyOOKOMY camMOaHalIH3y,
pediekcun, 3THYECKOMY BbIOOpY. DTO BHAHO B (Urypax TakuX NepcoHaxked, kak Maxkap
HeByuikuH («beonvie nt00uy) u MpltikuH («Houomy). DT repou TOBOPAT HE CTOIBKO OT UMEHH
KJlacca, CKOJIBKO OT HMMEHH YHIDKEHHOTO M OCKOpPOJIEHHOTO YeNoBEKa, IPEICTABIISIONIETO
YHHBEPCATLHOE YEI0BEYECKOE TOCTOMHCTBO B MUPE, IJI€ OHO HE UMEET IICHEI.

Crpamanmne y JIOCTOEBCKOTO — HE CIy4ailHOCTh M HE YHW)KEHHE, a MyTh K OUYHUIICHUIO H
cniaceHuo. Jlaxke Korja MajleHbKHI 4eIoBeK omyckaercs 10 npenena (Mapmenanos, CMepasKoB),
OH OCTa&TCsl HOCUTENIEM BHYTPEHHEH UCTUHBI, KOTOPYIO «CHIIBHBIE MHpA CETO» YTpaTHiv. B aTom
3aKJII0YaeTCsl HpaBCTBEHHBINM madoc J{0CTOEBCKOro: «MaleHbKU» OKa3bIBAETCS JTyXOBHO BBILIE
«OOJIBIIIOTOY.

JloCTOEBCKUI CO3HATEIBHO CTPOUT XYJI0’KECTBEHHBIM MUP Ha KOHTpAcTax: Ipsi3b — M YHCTOTA,
HUILETa — U CBATOCTh, O€3yMUE — U MPOHHUIATENBHOCTh. Ero mosThka — mo3Tuka napajokca,
r7ie BHEIIHE YOOTuil 4eloBeK OKa3bIBAETCs] BMECTHIIMILEM BCEJIEHCKON 0oiu u moOBU. [laxke B
SI3bIKE — MPOCTOM, Pa3rOBOPHOM, COMBUMBOM — OLIYIIAETCS HANPSHXKEHUE MEX]Ty OTYasTHUEM U
HAJCKIOU.

B mpo3ze JlocToeBckoro odpa3 «MajlieHbKOTO YeIOBEKa» TPaHCHOPMUPYETCS: 3TO yKe He TPOCTO
O0BEKT COLMANBHOM KPUTHKH, a ILIEHTP HPaBCTBEHHOro M ¢uinocopckoro koHgpuukra. OH
CTaHOBHUTCS 3€pKaloM, B KOTOPOM OTpaXaeTcsl BCS 3THYECKas IpaMa COBPEMEHHOTO MHpA.
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MaJjieHbKHH YeI0BeK y Z[OCTOGBCKOFO — 60FOI/ICKaT€JIB, CTpagaicu, CBUACTECIb, U HUMCHHO B €I'0
I'0JIOCE 3BYUHUT HOCJ'ICI[HI/If/'I BOITPOC O CMBICJIC YeJIOBEUECKOM JKU3HH.

[Tepexoaum k Antony [1aBioBuyy — OH roBOpUT THlle, 4eM ['oross uiu JlocToeBCKHil, HO B 3TOH
TUIINHE — riyookas UPOHUS, 6011b u YeJIOBEYHOCTb.
Y YexoBa «MaJCHbKMM 4YEIIOBEK» — OTO YK€ HE TIPOTECK M HE IPOPOK CTpajaHus, a
OOBIKHOBEHHBIH, 3a0BITBIi BCEMU YEIIOBEK, KOTOPOrO HE 3aMEYaloT Jake TOTrAa, KOrja OH
yMHpaeT.

I'nasa 5. A.Il. YexoB: OcMbIc/IeHHBbIH a0Ccypa U OyAHUYHAS Tpareaust

Anron [TaBnoBrd YexoB nMpomonkaeT TeMy «MaJICHBKOTO YEeJIOBEKa», HO JICNAET TO II0-HOBOMY:
CHIKaeTcs nadoc, ucue3aeT MUCTUIM3M, Tepoil OOJIbIIE HE WIIET CMBICIA KHU3HH — OH )KHBET
MEXaHUYECKH, «KaK BCE», U YMHpAeT He3aMEUCHHbIM. VIMEHHO B 3TOM — 4YeXOBCKasl Tpareaus
(I'an6aposa, 2024).

B sTroM KOpOTKOM paccka3ze Tpareiusi pasbIrpblBacTcs He B (UHaNe, a C MEPBOH CTPOUKH.
UuHoBHUK UepBsSKOB — YEIOBEK, LIEIIMKOM PAaCTBOPEHHBIM B CTpaxe Mepel «HAa4albCTBOM), B
ITHKETE, B HYXJe yroxjaarb. OH 4YMXaeT Ha TeHepajla U HE MOXKET IMPOCTUTh cede 3TOro
«TIPECTYIUICHUS»: « /I 8ac He HaPOUHO... U3GUHUME... A He HapouHOo!» — NOBTOPSET OH. OH NPOCUT
MIPOLIEHHUS 10 TeX MOP, OKa He ucue3aeT caM: «IIpuds 0omou, He CHUMAs BUYMYHOUPA, OH €2 U...

ymepy.

UexoB TeHUANIbHO TMOKa3bIBAET, KaK CTpax Mepel BIAcTbiO, HHUUYTOXKHOCTh M 3aBUCUMOCTH
CIOCOOHBI yOUTHh OyKBajabHO. DTO HE Tpareaus JWYHOCTH, Kak y JlocToeBCkoro, a Tparemus
MeXaHu3Ma, KOTOPBIM padoTaet 6e3 cOost — u youBaet 6e3 apamel (I"anbGaposa, 2025).

B aTroMm pacckaze UexoB Moka3bIBaeT, KaK BHYTPEHH:S paOCKasi JIOTMKa «MAaJIEHbKOTO 4EJI0BEKa»
pa3pylIaeT 4YeJI0BEUYECKUE OTHOIIECHH. TOHKNM, Y3HaB, YTO €ro HIKOJIBHBINA APYT CTaJl TEHEPATIOM,
TYT ke NePEeXOAUT Ha A3bIK NOJUUHEHHOTO: «/103601bMe 00N0HCUMD. .. PAO-CIMPACIHOY.

ABTOpCKasi HPOHUS — HE 371as1, HO XUPYPruuecku TouHas. YexoB GUKCUPYET HE TOIBKO BHEIIHEe
COLIMAJIbHOE IOJIOKEHUE, HO U IICUXOJIOTMYECKYIO 3aBUCUMOCTD, KOTOpasi YHUXKAeT repos emme 10
TOT'0, KaK €ro KTO-TO IPUHMIKAET.

I[OKTOp CTapueB — HE COBCEM «MaJICHbKHII YE€IOBEK» B COIHAILHOM CMBICJIC, HO YexoB
IIOKa3bIBACT, KaK YCJIOBCK CTAHOBHUTCA MAJICHbKUM: OH KOI'JJa-TO ME€4YTall, J'IIO6I/IJ'I, BOJIHOBAJICA —
a IMOTOM IIOCTCTICHHO «3aTBCPACII):

«Ilonuen, Tspkénen, cTaa MOTYAIUB, PABHOAYIIEH KO BCEMY... UNTAN BCE OJIHY U TY K€ KHUTY».
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YexoB 3/1eCh TOBOPUT O MOPAIBHOM YCYIIKE IMYHOCTH, 00 HCYE3HOBEHUH Iy H3-3a KoMdopTa
u 0e3yXOBHOU pyTHHBI. «MaJleHbKH YenoBek» y YexoBa — 3TO MpeBpalieHne, MEeUICHHOE U
HeoOpaTumoe.

YexoB CHMMaeT TpareMiHYyI MacKy ¢ oOpa3a MaJIeHBKOrO 4YeJOBEKa M IOKa3bIBa€T €ro B
OynHW4YHOM, OyaHHYHO-OeccMmbIcieHHol (opme. Ero repou He morubaroT OT BIACTH — OHH
MCYE3al0T B MBUTH MEJIKUX OOHI, BEXKIIMBOCTH, CITYKEOHBIX PEILTUK, TPUBBIYCK. DTO HE «OOPIIBD),
kak y JlocToeBckoro, u He «mnpuspakm» [orons. DTO KUBBIE JIOAM, KOTOPHIE CTAHOBSTCS
HEBUJIMMBIMU — TIPH JKU3HU.

MuxaiinoBud 30II€HKO, KOTOPBIA HE MPOCTO MPOJOJDKACT JUHHUIO «MaJeHbKOTO YEJIOBEKa», a
BCKpBbIBAaeT €€ B HOBBIX YCJIOBUAX — B JIOXYy COLHUAIN3Ma, KOMMYHAJIOK, IEPUIUTOB U
opHUIMATBEHON PUTOPHUKHU.

VY Hero «ManeHbKUN 4eIOBEK» — ATO COBETCKUI I'pakJlaHUH, PaCTEPSIHHbIN, CMEIIHOM, O€/IHBbI,
OOM>KEHHBIN — M 4acTO caM HE IMOHUMAIOIIUM, Yero X04eT.

I'naBa 6. M.M. 3omenko: Catupa, ObIT U pa3pyllieHHe TParu4eckoro oopasa

30IIEHKO NMUMIIET O MaJICHBKOM uesoBeke 0e3 madoca. Ero repon — He Akakun AKaKMEBUYU U HE
MapmernanoBbl. DTO JI0 11 KOMMYHAJIBHOM KyXHH, O4epeaid, ObITOBOIO KOJUIAIICA U JIEKCUYECKOTO
ynpouieHus. 1 rmaBHOe — OHU caMHU He YYBCTBYIOT ceOs IreposiMH, a JKUBYT, Kak ymeroT. U
MMEHHO 3TO JIeNIaeT uX 00pa3 COBPEMEHHBIM, TPEBOKHO-TIEYAIbHBIM M TOPbKO-CMEIIHBIM.

30IIEHKOBCKHUE TE€POU TOBOPAT MPOCTHIM, Pa30pPBaHHBIM S3BIKOM, 0€3 JIOTWKH, C OLIMOKaMH,
TaBTOJIOTUSIMH. DTO HE MPOCTO CTHJIMCTHUYECKUN MPUEM — ITO CHOCOO Tepeaadyd CO3HaHUS,
KoTopoe nehopMUPOBAHO colMaIbHON cuTyaruent (Jemumnos, 2024).

«Hy, cuocy s, snauum, ooma. A scena mue cosopum: "Hou, — ecoeopum, — 3a monrokom". Hy,
nowén a. A mam, 3mauum, — ouepedv. A y MeHA, NOHUMAaeme, MAnNKu Ha 00CY HO2Y».
(u3 pacckaza «Apucmoxpamxay)

3/1ech NOBECTBOBAHME IIOCTPOEHO KakK TIOTOK OBITOBBIX MeNoYeil, B KOTOPBIX TepseTcs
CyOBEKTHOCTb, MCU€3aeT LICHHOCTHBINA opueHTHp. ['epoii cymecTByer B Xxaoce. OH HE MBICTUT —
OH pearupyer.

CoBerckasgs MIEOJOTHs TpeAroiaraja HCYE3HOBEHUE «MAaJEHbKOTO 4YeloBEeKa», HO 3OILIEHKO
MOKa3bIBAET, YTO OH HUKYJA He Jelcs. boiee Toro — tenepb OH BBIHYXICH H300paaTh repos,
KOTJIa Ha CAMOM JIeJIe OCTaETCsl TEM JKE€ PACTEPSTHHBIM M OECITOMOIIHBIM Y€JI0BEKOM, KOTOPOTO MBI
BuauM y ['oromns (Houeska, 2018)

I'epoii pacckaza «He nado epamuvy — OOUTCS KEHY, JDKET W3-3a MEJIOYH U B UTOTE ITPOBAIUBACTCS
B TPSICUHY BUHBI U HEJICTIOCTH:
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«5l roBopto — He en. A cam ryOnl oonm3an. Ona u ropoput: "Hy BoT, omarh Bpémb". A s
NeHCTBUTENBHO el». B 3Toil (pase — BcAd TparukoMHUYecKass CyTh 30IIEHKOBCKOTO Tepos:
JHDKMBOCTB U3 CTpaxa, caboCTh U3 UyBCTBA BUHBIL, a0Cyp.l U3 ObITA.

3OH_ICHKO HC N3€BACTCA HA I‘epOSIMI/I — OH FOBOpI/IT OT UX UMCHHU. OH caM — 4aCThb 3TOIro MI/Ipa.
Ero mpo3a — 3T0 BHYTpEeHHSS peub MOKOJICHUS, KOTOPOE HE HAy4UJIOCh ObITh CBOOOHBIM, HO H
HC XO04cT 6BITL ITIOJIHOCTBIO 3aBHUCUMBIM. EFO I‘epOI/I HC I‘epOI/I‘-IHbI U HC I[paMaTI/I‘IHBI. OHI/I —
OECKOHEYHO YEIOBEYHEL.

30LIEHKO 3aBEpIIAaeT SBOJIOIHUI0 «MaJIEHBKOIO 4YeJIOBEKa»: 00pa3, HayaBIIMICS C Tpareauu
Akakusi AkakueBU4Ya, 3/1€Ch pa3pyllaeTcsl B ObITY, MpEBpallasch B MOCTUPOHUIO. «MalleHbKHii
YeNoBeK» OOJbIIe HE BBI3BIBAET COCTPAJAHUS — OH BBI3bIBACT Y3HABAaHUE, YIIBIOKY, KaloCTh 0e3
cné3. D1o HoBas popMa CyIIeCTBOBAHUS JIMYHOCTU — B AIOXY, I/Ie TpareJAnH He AOMYCKAIOTCs, a
MMOTOMY — >KUBYT B SI3bIKE.

3akjao4yeHue

O06pa3 3akoHa B pycckoi nuteparype XIX Beka mpeacTaeT HE Kak CTaTUYHBIA IOPUIUYECKUN
MHCTUTYT, a KaK CJIOKHBIA, MHOIOTPaHHBIM U IIOPOH TPArM4eCKUN CUMBOJI CTOJIKHOBEHUS MEXKIY
MOpaJIbHOW MHTYMIMEHW, YEIOBEYECKOM COBECTBIO M TOCYJAapCTBEHHOM BlacThio. B
npoussenenusax ['orois, JJocroesckoro, JleckoBa u CantsikoBa-lllengpuna npaBo u nmpasocyaue
paccMaTpuBarOTCA CKBO3b INPU3MY 3THKH, PEJIMTHO3HON MBICIH, COLMAJIBHON KPUTUKH H
¢unocopckoro cOMHeHus1. ABTOPbI 00OpaIIaloTCs K TEME 3aKOHA HE TOJIBKO JJIS1 XapaKTePUCTUKU
CyJeOHBIX U MOJUTHYECKMX MEXaHHW3MOB CBOEr0 BPEMEHHU, HO U KaK K CIOCO0Y OCMBICIIEHUS
(yHIaMeHTalbHbIX KaTeropuii Ao0pa W 37a, CBOOOJBI M MOJYMHEHMS, CHPABEIJIMBOCTU U
IIPOU3BOJIA.

V¥ T'orosst 3aK0oH NpeBpaliaeTcs B KapukaTypy Ha OIOpOKpPaTHUECKYIO MAIIMHY, OTYYXAEHHYIO OT
YKUBOT'O 4YeJIOBeUeCcKoro ayxa. ¥ J[OCTOEBCKOTO OH CTAaHOBUTCS ape€HOM AYXOBHOUM OOpBOBI, T/Ie
NPECTYIJICHHE M HaKa3aHHWE He BCEr/a COOTHOCATCS C OpUIMYEcKod OyKBOM, HO Bcerjma — C
MeTa(pU3MUeCcKoi U HPAaBCTBEHHOM MCTHHOH. JIecKOB AeMOHCTpUpYET KOH(MIMKT MEX1y >KUBOM
YeJIOBEYHOCThI0 U (DOpPMaIbHBIM TPABOMOPSAIKOM, TMpHAaBas (UIypaM «IpPaBEIHUKOBY
MOpaJIbHOE€  IMPEBOCXOJACTBO Haja  o¢uiuo3Hoi  ropucnpyaeHuueit.  CanteikoB-Lleapun
pa3zobiavaeT 3aKOH KaKk MHCTPYMEHT HACWUJIUSA, KaK OpyAHE JIMIEMEPHOH BIAcTH, B KOTOPOM
[IPaBOCYAME YCTYNAET MECTO PEIPECCUH.

Takum oOpazomM, TUTepaTypHbIe 00pa3bl 3aKOHA B PYCCKOM KJIACCHKE BCTYIMAIOT B HAMPSKEHHBIN
JUAJIOT C PEATbHOCTBI0O — OHU HE CTOJBKO (DUKCHUPYIOT IOPUIUYECKHE TTOJIOKEHHUS DSIIOXH,
CKOJIbKO MOJENUPYIOT JTHUYECKOE H3MEpPEeHHe IIpaBa, pacKpbiBas MOpPAIbHBIE IePUITUTHI
rOCy/IapCTBEHHOW CHCTEMBbI. OTH XYJO0KECTBEHHBIE pe(IEKCHH [0 CHX TIOp OCTalTCA
aKTyaJbHBIMH, TIOCKOJIbKY MOJIHUMAIOT BOMPOCHI O COOTHOIIEHUH CIPaBEVIMBOCTH M 3aKOHA,
TYMaHHOCTH M TOCYIaPCTBEHHOMN TUCITUILIMHBL, ()OPMAIBHOMN JIETaTIbHOCTH U MOJIMHHOM TIPABIbI.
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Pycckas nutepatypa XIX Beka B JMIE CBOMX KPYMHEHIIUX MPEICTABUTENCH BBICTPAUBAECT
coOCTBeHHYIO (UIOCOPHIO MTpaBa — TPArUUYECKYyI0, HPOHUUYHYIO, OOIUYAIONIYI0O U YTOMHYECKU
HAJCIONIYIOCS Ha «BBICIIYIO MpaBAy», KOTOpas CIOCOOHA mpeooyieTs popManu3M U Oe3nyiine
rOCYJ1IapCTBEHHOM JIETUTUMHOCTH.
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Dilin yaradiciliginin miimkiin manbalari vo nazari miilahizalor

1 Ayaddin Oliyev
https://doi.org/10.69760/2srh.0250203017

Xiilasa: Mogqalodos dilin yaranmasi mosolasi elmi miistovido nozordon kegirilir. Dilin sosial fenomen olmasini
nozors alaraq onun necd vo niys ortaya ¢ixdigina dair miixtalif nozori miilahizolor miiqayisali sokilds tohlil olunur.

Miisllif divine origin (dini manso), saslorin toqlidi, emosional nidalar, ictimai miiqavila, jestlor vo omok teoriyalari
kimi klassik hipotezlori sadalayir, onlarin iistiin vo gatigmayan cohotlorini gdstorir. Dilin insan siiuru vo nitq
qurulusu ils six bagli oldugu vurgulanir; ilk sézlorin sads saslordon (onomaopoeik imitasiya, ehtiyatla buraxilan
nida saslori vo s.) amols goldiyi toxmin edilir. Dilin universal mahfumlarinin formalagsmasinda fonetik tosadiiflor
vo fonosematik kodlarin roluna nazor salinir. Eyni zamanda, dil vo irq mosolasine miinasibatdo tadqiqatcilarin
qabul etdiyi antropoloji prinsip xatirladilir: “Heg bir insan diinyaya daxili madoniyyast va dil qabiliyyati ilo golmir”.
Naticads, dilin monsayi halo do agilmamis sirr olaraq qalir; bu problemi hall etmak iiciin dilgilik, psixologiya,
paleoantropologiya vo digor sahalordon golon multidissiplinar yanagmalarin vacibliyi vurgulanir. Moagalads togdim
olunan tohlillor bu aktual mévzuya yeni baxig bucagi gotirir vo galocok tadgiqatlar {igiin istiqgamot miioyyonlosdirir.
Acar sozlar: dil monsayi; nitq nazariyyalori; onomatopoeik taqlid; jestlor, dil¢ilik; antropologiya

Giris

Dilin yaranmas1 insan linqvistikasinda on qodim va holledilmomis mosalolorden biridir. Minilliklor
boyu todqiqatcilar vo filosoflar dilin ortaya ¢ixma sobobini agiqlamaq ii¢lin miixtalif hipotezlor
irali siiriiblor. Belos hipotezlora tanr1 mansoli (dils ilahi baslangic verildiyi fikri), sos toglidi (Bow-
Wow nozoriyyasi), emosional nida (Pooh-Pooh nazariyyosi), maddi obyektlorlo rezonans (Ding-
Dong nozariyyasi), ictimai miiqavile (dil insanlarin qarsiliql razilagmasi ilo yarandig fikri), jest
va badon horokatlori, eloco do amok, omokdasliq kimi tasirlorin sobab oldugu variantlar daxildir.
Nordquist (2025) geyd edir ki, min illor orzinds bu sahads “bir ¢ox nozariyya irali stiriilmiisdiir —
va demok olar ki, onlarin hamisi tonqido moaruz qalmis, rodd edilmis vo ¢ox vaxt istehza obyektino
cevrilmisdir”. Har bir nazariyys dilin yaranmasi haqda miisahidslorden yalniz miisyyan bir parca
izah etmoyo ¢alisir vo heg biri moasoloni tam holl eds bilmir. Digor torofdon, dil¢ilik, antropologiya
vo genetikadan olan miitoxassislor halo do dilin baslangicin1 arasdirmaq ticlin multidissiplinar
yollara miiraciat edirlor; Christine Kenneally kimi todgiqatcilar bu problemi elmds “on ¢otin
tapmaca” adlandirirlar.

! Bliyev, A. Filologiya iizro falsafo doktoru, dosent, «ibtidai tohsil vo moktobagadar tolim» kafedrasinim miidiri,
Lonkoran Dovlst Universiteti, Azarbaycan. ORCID: https://orcid.org/0009-0007-8581-209X
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Dil ibtidai comiyyotds tonha, fordi proses deyil, sosial-madoni fenomen kimi formalagir. Dil vo
modoniyyat bir-birini tamamlayir; antropologlar vurgulayirlar ki, “Heg¢ bir insan diinyaya daxili
madaniyyat va dil qabiliyyati ila golmir”. Yoni dil dyronilir vo monimsanilir, genetik olaraq miras
qalmir. Bu yanagsma dilin mongo prinsipine do tosir gostorir: dilin tokamiiliin vo ya yaradilisin
naticasi oldugu sualina cavab axtararken bioloji, psixoloji va sosial faktorlarin hamisini birlikde
qiymatlondirmok lazimdir. Belsliklo, bu moqalode toqdim olunan miilahizolor hom klassik
nazariyyalari, hom do miiasir antropoloji fikirlari (mosolon, etnososioloji yanagmalari) va bir sira
fonosematik miisahidolori bir araya gotirorok dilin baslangicina dair genis bir spektri nozordon
kegirir.

Dilin va nitqin insan hayatindaki rolu

Dilin sosial rolunu vo onun insan siliuru ilo qarsiliqli alagesini anlamagq li¢iin ilk névbado dilin
vacibliyini gobul etmok lazimdir. Nitq heyvani instinktlorlo dogrudan bir mohsul hesab edilo
bilmoz, ¢iinki digoer canlilar vohsi mihitds kommunikasiyaya malik olsa da, onlarin
kommunikasiyasi son doroco mohdud ¢orgivodo formalasir vo iradodon asili doyiskon deyil.
Mosalan, it sasine qulaq asmadan, bagqasinin olinds silahini goriib geri ¢okilir; ar1 va garisqa kimi
canlilar kompleks comiyyat qura bilsalor ds onlarin “danisig1” askar ovvolcadon kodlagdirilmisdir.
Buna goro do insan dili tamamils instinkt kimi qabul oluna bilmaz. Eyni zamanda, insan siiurunun
varlig1 dil funksiyasinin asas sortlorindon biridir. Stiurun doracasi miixtalif canlilarda forqgli olsa
da, todqgiqatcilar (mos., Sahqubadboylinin sitatt kimi) vurgulayirlar ki, insan siiuru vo ilinsiyyot
qabiliyyati bir-birino baglhdir: ibtidai insan diislinco vo siiurla otraf miihiti dork etdikco, nitq
formalagmasina yonalon tobii ehtiyac yaranmisdir. Bodonin nofaslik foaliyyoti kimi danisma da
hoyati ohomiyyato malik oldugundan, nitq bacarig1 insan atributu olaraq xiisusi qiymaotlondirilir.

Miiasir dilgilikdo gobul olunmusdur ki, insan nitqi hom irsi, hom do Gyronilon elementlordon
ibarotdir. Insan organizminda gidalanma, miidafio vo cinsi reproduksiya instinktlori ilo yanas
yorgunlugq, xastalik, yuxu kimi yiizlorlo avtomatik funksiya da siiurdan asili olmayaraq igloyir. Ana
botninds korpa oksigen li¢iin 6z-6ziino nafas alir, bir yasina ¢atan korps anasinin siidiindon basqa
qidani gobul eds bilmoz; usaqlar aglamaq vo miixtalif qeyri-ixtiyari saslor ¢ixarmagqla atrafdan
0zlorine informasiyalarin ¢atdirilmasinda iistiinliik qazanirlar. Bu baximdan dil do bazi irsi sistem
elementlorinag istinad edorok macburi qazandigimiz bir qabiliyyat hesab oluna bilar. Lakin usaqlar
ikinci bir dili, inca intonasiya ilo danismagi dogustan bilmir — bu, onlara sonradan sosial miihitda
Oyradilir. Masalon, dilgilor geyd edirlor ki, ana va ata adlar1 fonetik cohatdon bir ¢ox dildo oxsardir
(masolon, “mama/moma” ana, “papa” ata monasinda; yaxud “da-da” kimi do tokrarolunan hecalar)
—bu, aslinds kdrponin aglamaga ¢alisarken ¢ixardig1 harokat saslorini gdstoran univeral xiisusiyyot
ola bilar.

Nitqin yaranma nazariyyalori va asas manbalar

Dil tarixi mévzusunda forziyyslori iimumilegdirsok, ilkin s6z va ifadelorin manbayi kimi iki osas
moaqami qeyd edirlar:
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e Toqlid monbayi (Bow-Wow nazariyyasi): Bu fikro goro ilk sozlor otrafdaki tobiot
saslarinin (mas., heyvan saslori, kiiloyin asintisi, yagisin yagmasi vo s.) imitasiya edilmasi
naticasindo yaranib. Masolon, meso qusunun coh-coh sasi, it hiirmasi vo ya sayio-soda sosi
kimi obyekt soslori ilkin leksikaya impuls vers bilordi.

e Emosional nidalardan yaranma (Pooh-Pooh nazariyyasi): Bozi sozlor soxsin daxili
emosiyalarini ifado etmok tligiin 6zii-6zlindon ucalan nida saslorindon amolo golmis ola
bilor. Qorxu, heyrat, sevinc kimi duygular insanin harakatsiz bir sokilde do seslonmasine

!”’ 13

sabab olur (mas., “aho!”, “so!”, “uh!”). Bu ndv interyektsiyalar nisboton mohduddur, lakin
onlarin {izvi tadricon spesifik dil vahidlorine ¢evrilmosi miimkiindiir.

« Jest (Isars) nazoriyyosi: Dosto soklindo ilk insanlar jest vo isaralorlo kommunikasiyam
formalagdirdiqlar1 halda, sonradan bu harakatlorin sasli ifadoys cevrildiyi diisiiniliir.

e Omdk vo ritm nazariyyasi (Yo-He-Ho noazariyyasi): Agir fiziki is vo omok zamani
yaranan ah-nalolor, ritmik narildomalar insan nitqinin baslangicinda rol oynamis ola bilor.

e Sosial miiqavilo nazariyyasi: Dilin miisllifi Sotland filosofu Thomas Hobbes-un adaton
dostalik omokdasliq anlayigina asaslanan, insanlarin bir-biri ilo baga diigmok ti¢iin anlagma
yolu axtarmasi ideyasidir.

o Dini (Tanriverdi) manso nazariyyasi: Ononovi inanclara gors, dil insanlara ilahi suratde
baxs edilmis xlisusiyyatlordon biridir. Bu yoniimlii fikirlor dilin tesadiifon amale golmadiyi,
varligina ali magsadin sobab oldugu diisiincasini ifads edir.

Bu forziyyalordon hansi birinin asas oldugunu miisyyan etmak ¢ox ¢otindir; Nordquist (2025) qeyd
edir ki, tarix boyu irali siiriilon klassik nozoriyyalorin he¢ biri miiasir dilgilik baximindan tam
gonastboxs natico vermir. Hor bir nozariyya yalniz dilin bir cohstini izah etmoys ¢alismigdir, lakin
dilin tokamiilii coxsahali fenomen oldugundan vahid izahat yox daracads yetarlidir. Bu giin dilgilor
cox vaxt geyd edirlar ki, dilin yaranma sualina comiyyat, neyroloji fon, bioloji evrim, psixoloji
amillor vo hotta modoni faktorlar birlikds cavab vermolidir. Masalon, $. Nordquist yazir: “Manca,
bu sual tarixon va galacokds elmi baximdan tam olaraq cavablandirilmayacagq, ¢iinki dilin baslay1s
tarixi movzusu elmdos ‘on ¢otin tapmaca’dir”.

Saslarin taqlidi va ilkin nitq kodlar:

Ik sézlorin formalasmasinda todqiqatgilar miixtalif soslori “lovayet” (fonosema) kimi qobul
edirlor. Insan aglinda miioyyon soslor meso vo tarlalardan golon saslori cagirir. Mosalon, ana
sOziiniin diinyanin bir ¢ox dilinds uygun formasinin olmasi tosadiif deyil. Korpalorin dogulandan
sonra ¢ixardiglart “ma-ma”, “ba-ba”, “na-na” tipli sait vo burunlu saslorin sonradan ana vo ata
anlayisin1 ifado edon sozloro cevrilmosi ehtimal edilir. Belo ki, Azorbaycan, tlirk dillorindo

ana/anand, ingilis vo rus dillorindo mama, mom; fars dilindo madar; alman dilindo Mutter
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kolimolari ilkgagda usaqglarin tokrarladiglar1 saslordon toronmis ola bilor. Bu niimuns gdéstarir ki,
dil formalagmasinda bozi qolib soslor (mes., m, n, p) demok olar, gqlobal fonosematik status
gqazanmigdir.

Bu yanagsmani genislondirdikdo bozi dillor iigiin fonosemalar askarlanir. Masslon, Azorbaycan
dilindo “ga-"" hecasi ilo baslayan onlarla s6z var ki, bunlar semantik cohotdon “yuxar1”, “hiindiir”,
“boytik” kimi anlayislarla baglhdir: qadin/kagaz (boyiik, bilmis?), gadim (en qodim), qarga
(gbydon golon qusun sasi), qus (yuxari ucan varliq), qulaq (yuxarida yerlosir), qaya (ucuqda
ucalan), vo s. Bu uygunluq tozahiirli fonosema adlanir. Mohz qa- sasi gdydon golon qus soslorine
oxsadig1r U¢iin genis anlam yelpazosino malikdir. Miixtolif dillordo do belo fonosemalar
movcuddur: misal {igiin Talis dilindo kaq, kafy, kiva, kox, Rus dilinds roroJs (gogol — toyuq),
kpuk (krik — qisqiriq), rara (qaga — qaz novii) kimi sézlor fonetik cohatdon birlosir vo yuxariya
aid fikirlori tosvir edir. Eyni zamanda, bozi saslor konkret obyekt soslorini ifado etmokda istifads
olunub: mosalon, inok-0kiiz sosini gostoron ba-, ba-, bu- kimi hecalar miixtolif dil vahidlorinin
omolo golmasinag tokan vera bilor. Bu ciir fonosematik tohlillor dilin ilkin dovriinds saslorlo mona
arasinda potensial alagalorin mdvcud ola bilocoyini gostarir.

Ilk nitq manbalari: Dilgilikdo tez-tez vurgulanir ki, ilkin sézler cox sado saslordon ibarat olub.
Insan comiyyati talobat yaratdiqca, boyukdan-basa dogru inkisaf istiqamatinda ilk leksik vahidlor
bir vo ya bir ne¢o saslik (monosilabik) nidasalardan formalasa bilor. Masalon, insan qusa qumar
soslorini, kiiloyin siirliya-siiriiys sasini esidonds bu saslori toqlid edib miisyyan sifotlor (ugurlu,
uca, sakit) anlayisi liclin baza rolunu oynayan sozlor yaratmis ola bilor. Beloliklo, ilkin insanin
danisa bilmasi {i¢iin iki yolla sos materiali yaradilmisdir:

e Toqlid yoluyla yaranan sézlor: Heyvanlarin, quslarin, tobiot hadisolorinin soslorini
esidorok tokrarlamagla formalasan ilk sozlor. Masolon, “man-mona” (dove qusunun nida
sosi), “kakild” (qurbaga sesi) kimi soso dayanan koklor sonradan ¢oxlu tosviri sézlorin
osasini toskil etmisdir.

o Emosional nida sasi asasinda yaranan s6zlor: Dorin emosional respons (qorxu, heyrat,
sevinc) zamani insanin inadla ¢ixardigi nida soslorindon toroyon leksik vahidlor. Masalon,
gofil qorxu anindaki “993!”, sevinco bagli “oi!” torzli soslor sonradan miioyyon s6z vo
ifadoalorin ibtidasini vermis ola bilor.

Har iki manbae paralel foaliyyst gdstordiyi liciin onlarin ikisindon hansinin 6nce goldiyini daqiq
bilmasok do, basori kommunikasiyanin tomalinde bu ndv tobii sas monbalorinin dayandigi
ganastina golmak olar.

Dil v3 irq — antropoloji perspektivlor

Bazon dil vo insan irqinin bir-biri ilo bagl olub-olmadigi miizakirs olunur. Tarixi baximdan
miixtalif mozhoblor bu mévzuda forqli fikirlor saslondirse do miiasir antropologiyada aydin prinsip

215



movecuddur: dil modoni osrliya bagli, irson otiirilon xiisusiyyot deyil. Mosolon, Amerika
Antropologlar Assosiasiyasinin rosmi boyanatinda bildirilir: “Heg¢ bir insan diinyaya daxili
madaniyyat va dil qabiliyyati ilo golmir”. Bu, o demokdir ki, miixtolif genetik tiplorin
niimayondolori istonilon modoniyyati vo dili dyrono bilorlor. Faktiki arasdirmalar gostorir ki,
Afrikada dogulan bir insan Avropada, Asiyada yasasa belo nosillor boyu tamamilo yeni insan
noviing ¢evrilmir. Genetik variasiyalar mohduddur; milli xiisusiyyatlorin meydana golmaosi asason
otraf miihit, yasayis torzi vo moadoni tasirlor naticosindo bas verir. Demali, dilin uygunlagmasi vo
doyismasi do bu comiyyatin tarixi-moadoni kontekstindo bas veran prosesdir. Forqli dil ailolorinin
oxsar leksik strukturlar1 tapila bilsa do (masoalon, say vo ailo adlar1 vo s.), bu koklii bir ortaq genetik
baslangic demok deyil. Nordquist (2025) vo digor miiasir todqiqatcilar vurgulayir ki, dil tokamiilii
— “an ¢otin tapmaca” oldugu ii¢iin — bu masslolords ehtiyath olmaq lazimdir.

Natica

Dilin yaranmasiyla bagli elmi diskussiya holo do davam edir vo bu problemi tamamilo hall edos
bilacok universal konsepsiya yoxdur. Togdim olunan miilahizalor gostorir ki, dilin baglangict hom
bioloji, hom psixoloji, hom do sosial aspektlori ilo tohlil edilmali, anonavi nozoriyyslor yenidon
nazordon kecirilmolidir. Dilin formalagsmasinda akustik toqlid, emosional omals golonislor, insan
sliuru vo comiyyatin amok modeli garsiligh tosir edon elementlordir. Bu ohatali masoloni hall
etmok ii¢lin genetik, etnoantropoloji, neyrolinqvistik vo arxeoloji malumatlardan ibarst sonadlor
toplusuna ehtiyac var. Diisiiniiriik ki, golocok todqigatlarda multidissiplinar baxislar — dilgilik,
psixologiya, genetik todqiqatlar vo insanin paleohistoriya arxeologiyasi arasindaki sinerji — dilin
monsayi problemlorine daha obyektiv cavab tapmaga komok edocok. Mohz bu ciir yanasma “dil
yaranmas1’nin sirrini qismon do olsa agmaga istigamot vera bilor.
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Xiilasa: Tiirkiys, Azorbaycan vo Giirciistan Sovet Ittifagmin dagilmasindan sonra inkisaf etdirilon iigtorofli
omokdasliq sayasindo enerji, naqliyyat vo tohliikasizlik sahalorindo giiclii torofdagliq alagoalori qurublar. Baki-
Thilisi-Ceyhan neft komori, Conubi Qafqaz Tabii Qaz Boru Komaori vo TANAP kimi layiholor regionun enerji
tochizati tohliikesizliyini artirib, Baki-Tbilisi-Qars domir yolu vo Orta Dohliz togabbiisii iso Cindon Avropaya qodar
uzanan yeni “Domir ipak Yolu” yaradib. Azad ticarat sazislori vo SOCAR-1n investisiyalar1 iqtisadi inteqrasiyani
dorinlosdirib, miintozom miidafio tolimlori vo 2021-ci il Susa Boyannamasi tohliikesizlik sahasindo omokdasligi

giiclondirib.

Bununla bels, infrastruktur ¢atismazliqlari, xarici aktorlar arasinda geosiyasi roqabat vo regional miinaqisalor kimi
problemlor galmaqgdadir. Qarsidaki dovrdo Ermonistanla siilh danisiglarinda iraliloyis, Orta Dohlizin tam iglomasi,
yasil enerji vo roqomsal transformasiya sahasindo birgs soylor ligtorafli omokdasligi daha da artira bilar.

Agar sozlar: Tiirkiya-Azarbaycan-Giirciistan amakdashgi, enerji dahlizlori; Orta dohliz; azad ticarat; miidafio
sahasinda amakdasliq; regional sabitlik

Giris

Tiirkiys, Azarbaycan vo Giirciistan Conubi Qafqazin geosiyasi manzarasinda yerlogon, tarixon bir-
birino bagl ii¢ dévlatdir. Tiirkiyonin Sovet Ittifaginin dagilmasindan sonra miistagillik aldo etmis
Azorbaycan vo Giirciistanla olagolori regional sabitliyin qorunmasinda, enerji vo naqliyyat
dohlizlerinin inkisafinda, qlobal geosiyasi doyisiklikloro uygunlagmasinda halledici rol
oynamigdir. Tiirkiys yeni miistoqil dovlotlori siiratlo tanimaqla regional sabitliys tohfo vermayi
qarsisina magsad qoymusdu, Azorbaycan vo Giirciistan 1so miistoqilliklorini méhkomlondirmok,
beynolxalq soviyyado taninmaq vo iqtisadiyyatlarini transformasiya etmok ti¢lin xarici dostoyo
ehtiyac duyurdu. 1990-c1 illorin avvallorindan etibaron bu ti¢ 6lko arasinda miinasibatlor ikitorofli
razilagmalar1 asmis vo “lictorafli omokdasliq” kimi miioyyon edilon daimi formata ¢evrilmisdir. Bu
moqalads Tiirkiya-Azorbaycan-Giirciistan lictorofli omokdasliginin tarixi ke¢misi, onun enerji vo
noqliyyat layihalori vasitesilo iqtisadi inteqrasiyasi, tohliikesizlik Ol¢lisii vo qarsiya ¢ixan
problemlar tohlil edilir vo golocok miimkiin istiqgamatlor miizakirs edilir.
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1.Tarixi Malumat va Diplomatik Carg¢ivo
1.1 Miistaqillikdon sonraki dovr va ilkin slagalar

Sovet Ittifagmin dagilmasi Conubi Qafqazda siyasi va iqtisadi bosluq yaratdi. Tiirkiya postsovet
qongularini tantyan, Azorbaycan, Giirciistan vo Ermonistani rosmen tanityan vo regional siilhii
dastokloyon ilk Olkslor sirasinda olub. Bu dovrde Ankaranin prioritetlori regionun miistoqil
dovlatlorinin arazi biitovlilylinii qorumagq, Avro-Atlantik qurumlarla inteqrasiyani togviq etmak vo
Morkoazi Asiyaya catan enerji vo noqliyyat dohlizlorindo korpii rolunu oynamaqdan ibarat idi
(Tiirkiyo Respublikasinin Xarici Islor Nazirliyi, 2024). Moskvadan miistaqillik olds etdikdon sonra
Azarbaycan vao Giirciistan iqtisadi kovraklik vo daxili siyasi qeyri-sabitlikla iizlosdi. Bu dovrde
Baki vo Thbilisi neft vo tobii qaz kimi enerji resurslarini qlobal bazarlara ¢ixarmaq vo
igtisadiyyatlarin1 saxalondirmak {igiin xarici torofdaslar axtariblar. Tiirkiye hom cografi yaxinlq,
ham do modoani slagalors gors tobii torafdas kimi meydana ¢ixdi.

1.2 Ugtarafli Formatin vo Boyannamolorin Dogulmasi

2000-ci illor ii¢ 6lko arasinda miinasibotlorin institusionallasmasinin sahidi oldu. 2012-ci ildo
Trabzonda kegirilon xarici islor nazirlorinin ilk Ttgtorofli goriisiindo imzalanan Trabzon
Boyannamosi toroflori suverenlik vo orazi biitovliiyiino hormot, transsorhod tohdidlorlo birgo
miibarizo, enerji vo noqliyyat layiholorinin dostoklonmosine dair raziliga golib (Tirkiyo
Respublikasmin Xarici Islor Nazirliyi, 2012). Istanbulda imzalanan 2018-ci il boyannamosi
regional problemlorin siilh yolu ila halline vo miidafis sahasinds amokdasligin dorinlosdirilmosino
cagiran avvalki 6hdsliklori bir daha tasdigloyib. Bu bayannamalords iqtisadi layiholor (BTC, BTE
vo BTQ) vurgulanmis vo Abxaziya, Conubi Osetiya vo Dagliq Qarabag kimi miinaqisolorin
beynolxalq hiiquq ¢or¢ivasinds hoallinin zoruriliyi vurgulanmigdir. Bundan basqa, Azarbaycanin
2021-ci ildo Qarabagda qazandigi qgolobadon sonra Susa Boyannamosi imzalanib. Bu sonoad
Tiirkiys vo Azarbaycani miittofiq elan edorak, iki dovlstin miistoqilliyi, suverenliyi vo orazi
biitovliiyltino gars1 tohdidloro qars1 bir-birlorino horbi dostok veracoklorini boayan edirdi
(Azorbaycan Prezidenti, 2021). Boyannamado hamg¢inin naqliyyat vo enerji xatlorinin inkisafi,
Zongozur dohlizinin vo Naxgivan-Qars domir yolunun tikintisi, birgo miidafio tolimlori
(Azarbaycanin Prezidentliyi, 2021) kimi konkret layihalor 6z oksini tapib. Giirciistan iso 6z orazi
biitdvliiyl ilo bagl hossasligina goro Susa Boyannamosinin istirak¢isi olmasa da, ligtorafli format
car¢ivasinda suverenlik prinsipini gatiyystle vurgulamaqda davam edir.

1.3 Minilateralizm va Beynoalxalq Miihit

2010-cu vo 2020-ci illords global glic morkozlorinin ¢oxqiitblii struktura ¢evrilmasi noticosindo
kicik dovlatlorin ¢evik ittifaqlara kegmaosi “minitoraflilik” anlayisini 6n plana ¢ixardi. TRENDS-
in arasdirma hesabatinda geyd olunur ki, Tirkiyo Azorbaycani Conubi Qafqaz siyasotinin
morkozino yerlosdirmoklo pragmatik minitorofli omokdasliq modeli qurdu; beloliklo, boyiik
giiclordon asililiq azald1 vo regional potensial vo davamliliq artd1 (Trends Research & Advisory,
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2025). Giirciistan Avropa Ittifaq1 vo NATO ilo inteqrasiya moqgsadindon ol ¢okmaso do, Tiirkiyo vo
Azorbaycanla regional layiholordo omokdashigin iqtisadi vo geosiyasi faydalarin1 gériib. Bununla
belo, Thilisi Rusiyanin harbi tozyiqlori vo separat¢i bolgalor sobabindon inco balanslasdirma akti
hoyata kecirir. 2023-cii ildo Bakinin tosviqi ilo yaradilan “3+3” platformasi (Azorbaycan,
Ermonistan, Iran, Rusiya, Tiirkiye vo Giirciistan) biitiin regional oyuncular1 bir araya gotirmayi
hadoflaso do, Giirciistan 2023-cii ilin noyabrinda bu platformadan rosmon ¢ixib (Caliber.az,
Quliyev, 2023).

2. Enerji omakdashg
2.1 Baki-Thilisi-Ceyhan (BTC) Neft Boru Komori

Enerji sahosindo omokdasliq tigtorofli miinasibatlorin tomol dasidir. 1990-c1 illorin ortalarinda
yaranmis Baki-Tbilisi-Ceyhan (BTC) neft komori Azorbaycanin Xozor donizindoki neft
ehtiyatlari1  diinya bazarlarina birlogdirmok {igilin islonib hazirlanmisdir. BP-nin rosmi
molumatlarina goro, 1768 kilometr uzunlugunda boru komari Tiirkiyonin Ceyhan limanina catir,
giindalik nogletma qabiliyysti toxminon 1,2 milyon bareldir vo {i¢ 6lko {izro timumilikdo sokkiz
nasos stansiyasina malikdir (BP Azorbaycan, 2025). Bakidan baglayan vo Giirciistan orazisindon
kegarok Tiirkiyonin Sorqi Araliq donizi sahillorine godar uzanan boru komori Rusiya vo Irandan
tranzit marsrutlarina alternativ toklif edir. Anadolu Agentliyi xobar verir ki, 2006-c1 ilds foaliyyato
baslayan boru komori 2025-ci ilin ortalarina qodor 4,6 milyard barel (605 milyon ton) xam neft
naql edib; 2025-ci ilin ilk alt1 ayinda 106 milyon barel naql edilib (Kazanci, 2025). BTC boru
komori Azarbaycanin dovlst neft sirkoti, SOCAR, beynolxalq enerji sirkatlori vo Tirkiyonin
BOTAS sirkotinin istiraki ilo istismar edilir. Tiirkiys boru komorinin tohliikasizliyini tomin etmok
ticlin harbi hissalar yerlosdirib. Layiho regional iqgtisadiyyatlar {i¢iin tranzitdon milyardlarla dollar
golir oldo edib vo Bakinin enerji golirlorini artirmaqla onun iqtisadi miistaqilliyini
mohkamlondirib.

2.2. Baki-Thilisi-Orzurum (BTE) / Conubi Qafqaz Tabii Qaz Boru Komari

BTC boru komarinin uguru tobii qaz sektorunda oxsar boru komoarinin tikintisina tokan verib.
Conubi Qafgaz Boru Komori (BTE vo ya Baki-Tbilisi-Orzurum) 691 kilometr uzunlugundadir vo
Azorbaycanin Sahdoniz yatagindan c¢ixarillan qazi Glirclistan vo Tiirkiyoye noql edir (BP
Azarbaycan, 2024). 2006-c1 ilin sonunda faaliyyoto baslayan va diametri 42 dilymliik borulardan
ibarat olan boru kamari qazin Avropaya noqli tiglin 2020-ci ilde genislondirilib vo giindoalik 6tiirma
qabiliyyati 62,8 milyon kubmetra catdirilib (BP Azerbaijan, 2024). BTE Giirciistanin enerji
tohliikasizliyini artirib vo Tiirkiyonin tobii qaz tochizati monbaolorini saxalondirib. Komarin on
mithiim elementlorindon biri onun Trans-Anadolu Boru Komori (TANAP) vo Trans-Adriatik Boru
Kaomari (TAP) ils inteqrasiyasidir. Bu inteqrasiya Azarbaycan qazini avvalcs Tiirkiyaya, sonra is9
Avropaya naql edon Conub Qaz Dohlizini yaradir.

2.3. Trans-Anadolu (TANAP) va Trans-Adriatik (TAP) boru kamarlari
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TANAP Conub Qaz Doshlizinin an uzun va an bahali hissasidir. 1850 kilometrlik boru komaori 56
diiym diametrli boru komorloari ilo tikilib vo 2018-ci ildo prezidentlor Racob Tayyib Ordogan vo
Ilham Bliyevin istirak etdiyi marasimlo acilib. Onun ilkin giicii 16 milyard kubmetr (bunun 10
milyard kubmetri Avropaya gonderilocok), golocok investisiyalarla potensialin 31 milyard
kubmetrs catdirilmasi planlasdirilir. TANAP-1n iqtisadi doyeri toxminan 8 milyard dollardir ki, bu
da Tirkiyanin enerji tochizati tohliikasizliyini giiclondirir va tranzit galirlorine téhfs verir. Bu boru
komori qazt BTE-don TAP-a birlosdirdiyi Qorbi Anadoludaki Avropa birlosmo ndqtesi olan
Ipsala/Kipoiya ¢atdirir. TAP iso Yunanistandan Adriatik donizi vo Italiya vasitosilo Albaniyaya
qodor uzanir. Ilkin 6tiirmo gabiliyyeti 10 milyard kubmetr olan boru komari 2026-c1 ildon
baslayaraq 1,2 milyard kubmetrlik ilk genislondirmo morhoalasina kegocok. TAP-1n timumi 6tlirmo
qabiliyyati 20 milyard kubmetro qodor artirila bilor vo Avropanin Rusiya qazindan asililigini
azaltmaq {liglin nazordo tutulub.

2.4. Enerji sahasinda qarsihiqh asililiq v investisiyalar

Enerji layihoalori toroflor arasinda derin iqtisadi qarsiliqlt asililiq yaradib. SOCAR-1n Tiirkiyaya
yatirdig1 sormayoalor STAR neft emali zavodu vo PETKIM kimi obyektlor vasitosilo Tiirkiyo
iqtisadiyyatina birbasa tohfo vermoklo yanasi, onu Azorbaycanin xaricdoki on bdyiik
sormaya¢ising ¢evirir. Air Center hesabatina goro, SOCAR qazpaylayict sobokoni idars edir vo
Olkonin an boyiik 6zal investorlarindan biri olan SOCAR Georgia Gas vasitasilo Giirciistanda is
yerlori yaradir (Air Center, 2024). Bunun miiqabilinds Tiirkiys vo Giirciistan BTC vo TANAP kimi
layiholords istirak edorok Azorbaycana enerji infrastrukturu vo maliyys dastoyi verir. Bu garsiliglt
asililiq ikitorofli miinasibatlords siyasi gorginliyi azaldib vo onlarin enerji tochizati {izorindo
sOvdolosma giiciinii artirib.

3. Naqliyyat va Baglanti Layihoalori
3.1 Baki-Thilisi-Qars (BTQ) domir yolu

Ugtorofli amokdashgin ikinci siitunu logistika vo naqliyyat infrastrukturunun inkisafidir. 2017-ci
ilda 1stifadoys verilon Baki-Tbilisi-Qars (BTQ) domir yolu xatti Xozor donizindon Araliq donizina
godor uzanan “Domir Ipok Yolunun osasini toskil edir. 829 kilometrlik xottin Giirciistan
sorhadindoki 178 kilometrlik Marabda-Axalkalaki hissasinin modernlosdirilmosi, Axalkalakidon
Qarsa 153 kilometrlik yeni xottin tikintisi vo Tiirkiys torafinde 76 kilometrlik olage do daxil
olmagqla ti¢ marhoalods basa catdirildig bildirilir (Caliber.az; E2201, Caliber.az; Research Institute,
E2201). Azorbaycan xottin modernlogdirilmasi {iglin Glirciistana asagi faizli kredit verib vo
maliyya yiikiinii 6z {izarino gétiiriib (Avrasiya Aragdirmalar Institutu, 2017). BTQ-nin ilkin olaraq
illik sornisin vo 6,5 milyon ton yiik dasima qabiliyyatino malik olmasi, uzunmiiddotli perspektivdo
159 3 milyon sarnisin vo 17 milyon ton ylik dasima qabiliyyatino ¢atmasi planlagdirilirdi (Avrasiya
Aragdirmalar Institutu, 2017). Bununla bela, 2024-cii ilo godor xottin faktiki yiik dasimalar1 6z
giiciindon asagi, ilde toxminan 500.000 ton olaraq qald: (Caliber.az, 2024). Bununla bels, 2024-cii
ildo Azarbaycan Domir Yollart Giirciistan hissosini 250 milyon dollara modernlosdirarak, 6tiirma
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gabiliyyatini 1 milyon tondan 5 milyon tona g¢atdirib vo golocokdo 17 milyon tona g¢atdirmagi
hadofloyib (Air Center, 2024).

BTQ Orta Dohliz (Trans-Xozor Sorg-Qarb Orta Dohliz) kimi taninan beynolxalq ticarat yolunun
markazinds yerlasir. Bu dohliz Cindon golon yiiklorin Xozor donizi vasitasilo Bakiya, oradan iso
Giirciistan vo Tiirkiya vasitosilo Avropaya catdirilmasina imkan verir. Tiirkiyo Xarici Islor
Nazirliyi bildirir ki, Orta Dohliz Rusiya vo Iran orazisinden kegon simal vo conub dohlizlorine
nisboton daha qisa va qenastcildir vo Istanbuldaki Marmaray tuneli vo Yavuz Sultan Salim korpiisii
kimi meqalayihalorlo inteqrasiya marsrutun gedis miiddotini 15 giina gqodor azaldir (Tiirkiye Xarici
Islor Nazirliyi, 2024-cii il). BTQ xottindon Ozbakistan, Tiirkmonistan va Cin kimi Merkozi Asiya
Olkolori do istifado edir va beloliklo, Xozor donizi ilo nogliyyatt canlandirir (Caliber.az, 2024;
Avrasiya Aragdirmalar Institutu, 2017).

3.2 Lapis Lazuli vo Zangozur dahlizlori

Orta Dohlizlo slagoli digor layihalore Lapis Lazuli dohlizi vo Zongozur dohlizi daxildir. Lapis
Lazuli sazisi Ofqanistan, Tiirkmonistan, Azorbaycan, Giirciistan vo Tiirkiys torafindon 2017-ci ilin
noyabrinda Asqabadda imzalanmis sazisdir. Razilagmaya osason, Ofganistanin Torqundi
limanindan baslayan marsrut Tiirkmonistanin Asqabad vo Tiirkmonbagi limanlarina, oradan iso
Xozor donizi vasitosilo Bakiya, daha sonra iso Giirciistandan kegorok Tiirkiyayoe (A17, ATRAC
bazarlarina) ¢atir. “Lapis Lazuli” adinin mansayi lapis lazuli dasinin ©fganistandan Orta Asiyaya
dasindig1 godim yoldur. Bu dohliz miihariba soraitindo olan ©fganistanin Iran vo Pakistandan
asililigimi azaltmaq vo Morkozi Asiya dlkolori liglin alternativ marsrut yaratmaq mogsadi dasiyir.
2018-ci ilds pilot dasima hoyata kegirilib; Sonraki razilasmalar vasitosilo tutum artirildi vo dohliz
Morkazi Dohlizinin bir hissasi oldu (Caliber.az, 2025a).

Zongozur dohlizi 2020-ci il Dagliq Qarabag miiharibasindon sonra Azarbaycan vo Ermenistan
arasinda imzalanmig tictorofli boyannamoyo osaslanan noqliyyat layihesidir. Bu layiho
Azarbaycanin qorb rayonlari ilo Nax¢ivan Muxtar Respublikasi arasinda slagoni barpa edacok va
daha sonra Tiirkiyoyo uzanan domir yolu vo magistral xatti yaradacaq. Caliber.az-in molumatina
gora, Tiirkiys ilo Naxcivan arasinda 223,9 kilometrlik Qars-Igdir-Nax¢ivan domir yolunun 5 il
orzinds tikintisi planlasdirilir. Homin hesabatda Azorbaycanin 6z maliyyssi ilo Horadiz-Agbond
domir yolunun (110,4 km) insa edildiyi va tunellar, korpiilor va stansiyalar daxil olmaqla layihanin
60%-don coxunun tamamlandig1 qeyd edilib (Caliber.az, 2025a). Azorbaycan Prezidenti ilham
Oliyev “Zongozur dohlizi indi qobul edilmis konsepsiyadir” deyo, onun regional naqliyyat
sobakasinin torkib hissasi oldugunu vurguladi (Caliber.az, 2025a). Tamamlandiqgdan sonra Tiirkiys
ilo Azarbaycan arasindaki ugurum aradan qalxacaq vo region Markoazi Asiya ilo Avropa arasinda
ticaratdo daha boylik rol oynayacaq.

3.3. Marmaray, Yavuz Sultan Salim Korpiisii va Digar Kecidlar

Tiirkiyenin nogliyyat meqalayihalori ligtorafli omakdasligin regional va qlobal tasirini destokloyan
tamamlayici elementlordir. 2013-cii 1ldo xidmats giron Marmaray tuneli Asiya va Avropa qitalari
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arasinda domir yolu alaqasi qurdu, Yavuz Sultan Solim Korpiisii iso Orta Dohlizin davamliligini
tomin edorok domir yolu vo avtomobil yollarmni giiclondirdi. Tiirkiys Xarici Islor Nazirliyi bildirir
ki, Marmaray tuneli qatarlarin Orta Dohliz vasitasilo Avropaya fasilosiz kegmaosini tomin etmoklo,
{imumi tranzit miiddatini 18 giindon 15 giino endirir (Tiirkiys Xarici Islor Nazirliyi, 2024). Baki-
Tbilisi-Qars domir yolu ilo inteqrasiya olunmus bu layihslor Orta Dohlizi colbedici vo rogabatli
edib.

4. Ticarat va Iqtisadi Inteqrasiya
4.1. Azad Ticarat Sazislori va Ticarat Hocmi

Igtisadi inteqrasiya ticarst hocminin artmasi vo ii¢ &lko arasinda gomriik maneslorinin aradan
qaldirilmasi ilo dastoklonir. Tiirkiys ile Giirciistan arasinda 2007-ci il noyabrin 21-do imzalanmis
azad ticarat sazisi 2008-ci il noyabrin 1-do qlivvoye minib, gomriik riisumlarin1 boyiik 6l¢iide
aradan galdirib (Tirkiys Ticarat Nazirliyi, 2008). 1996-c1 il martin 8-do Azarbaycan va Giirciistan
arasinda azad ticarot sazigi imzalanib vo homin il qiivvoys minib (Tirkiyo Gomriikk Komitasi,
1996). Bu sazislor xiisusilo Giirciistan iqtisadiyyatinin liberallasmasina vo regiondaxili ticaratin
artmasina tohfs verib.

Gilirciistanin xarici ticarati, 2024 vo 2025-ci il molumatlart kontekstindo Tiirkiys vo Azarbaycanin
ohomiyyatini vurgulayir. Civil.ge-nin 2025-ci il hesabatina goérs, 2025-ci ilin yanvar-iyun aylari
arasinda Giirclistanin xarici ticarot hocmi 3,23 milyard dollar ixrac, 8,7 milyard dollar idxal
olmagqla 11,93 milyard dollar olub. Tiirkiys 1,29 milyard dollar idxalla Giirciistanin ilk ticarst
torofdasidir, Azorbaycan iso 341,8 milyon dollar ixracla {igiincii yerdadir (Civil.Georgia, 2025).
2024-cii 1l tiglin malumatlar da oxsar tendensiyalar1 gostarir: Civil.ge xabar verir ki, Tiirkiys 2024-
cii ildo Giirclistanin on boyiik idxal torafdasi (2,77 milyard dollar) vo Azorbaycanin liglincii on
boylik ixrac torofdasi (720 milyon dollar) olub (Civil.Georgia, 2024). Bu molumatlar Giirciistanin
ticarat dovriyyosinin shomiyyatli hissasinin Tiirkiys vo Azorbaycanla hoyata kegirildiyini gostorir
ki, bu da azad ticarat saziglorinin effektivliyini niimayis etdirir.

Son illor Tiirkiyo ilo Azorbaycan arasinda ticarot dovriyyesi do artib. TradingEconomics
molumatlar1 gostorir ki, 2024-cli ildo Azarbaycanin Tirkiyays ixracinda on bdyilik mohsullar
mineral yanacaq vo yaglar (3,37 milyard dollar), pambiq (168,90 milyon dollar) vo aliiminium
(117 milyon dollar); Tiirkiyonin Azaorbaycana ixraci iso masin (456,88 milyon dollar), elektrik
avadanliglar (344,40 milyon dollar), plastik (158,62 milyon dollar) vo nogliyyat vasitalori (140,58
milyon dollar) kimi mohsullardan ibarat olmaqla daha miixtalifdir (TradingEconomics, 2024). Bu
raogamlor Azarbaycanin enerji ixracina va Tiirkiyonin sonaye mallariin ixracina osaslanan golir
modelini ortaya qoyur.

4.2. Investisiya vo Maliyyalosdirmo

Qarsiligh investisiyalar ticarot olagolorini dorinlogdiron basqa bir 6l¢iidiir. SOCAR Tiirkiyoyo
goydugu sarmayolor sayasindo STAR Neft Emali Zavodu, Petkim Neft-Kimya Holding vo TANAP
layihalari vasitasilo 20 milyard dollardan ¢ox sarmays qoyub. Bu investisiyalar Tiirkiyonin neft-
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kimya vo enerjidon xaricdon asililifini azaldir vo yerli is yerlori yaradir. Tiirkiyo torofindo iso
BOTAS vo TPAO-nun Azorbaycan yataqglarinda paylari Tiirkiye kapitalinin Bakiin enerji
layiholorindo istirakini giiclondirib. Giirciistanda investisiyalar xiisusilo noqliyyat vo enerji
infrastrukturunda comlonib; SOCAR Giirciistanin tobii qazpaylayict sabokosini modernlosdirib vo
Olkonin enerji tochizat1 tohliikasizliyine tohfs verib (Air Center, 2024). Tiirkiyonin Glirciistanin
porakondo satis, bankg¢iliq vo turizm sektorlarina investisiyalar1 var. Bu qarsiligl investisiya
axmlart ¢ Olkenin iqtisadiyyatinin inteqrasiyasina tohfo verir vo onlarin xarici soklara
davamliligini artirir.

5.Tahliikasizlik vo Miidafis O makdashq

5.1. Uctarafli Miidafio Format1 va Horbi Tolimlor

Uc o6lkonin tohliikasizlik sahosinda omokdashigi iqgtisadi olagolordon konara cixan strateji
torofdasliga osaslanir. 2012-ci ildo xarici islor nazirlori torofindon imzalanmis Trabzon
Boyannamosi miidafio sahasindo omokdasligin artirilmasini vo miintozom tigtorafli goriislorin
kecirilmasini tolab edirdi (Beynolxalq Miinasibatlorin Tohlili Markozi, 2012). 2014-cii ildo Qarsda
kegirilon gortisde miidafio nazirlori arasinda daimi alaqo xatti yaradilib vo 2016-c1 ildon birgs harbi
tolimlor kecirilmoyo baslanib. 2024-cii ildo Batumids kegirilon tictorafli miidafio nazirlori
goriisiinds Tiirkiyonin miidafis naziri Yasar Giilor “Torofdas dlkolorimizin siilh vo sabitlik icinds
yasaya bilmasi li¢iin miidafio sahasindo omokdaslhigimiz1 dorinlosdirmays qorarliyiq” ifadssi ilo
protokol imzalayib (DefenceTurk, 2024).

Miidafio sahasinds omokdasliq sahasindo on diqgotslayiq inkisaf Tirkiya ilo Azorbaycan arasinda
2021-ci ildo imzalanmig Susa Boyannamosidir. Boyannamo iki 6lko arasinda miidafio vo
tohliikasizlik saholorinds tam amokdasliq vo qarsiligli horbi dostayi nozerds tutan “miittofiglik”
miinasibotlori yaradir (Azerbaycan Prezidenti, 2021). Boyannamonin 6-c1 maddesino asasan,
toroflordon birinin suverenliyina vo ya orazi biitovlilyline potensial tohliike yaranarsa, beynolxalq
hiiquq normalar1 ¢orgivesindo birgo maslohatlogsmolor aparilacaq ve lazimi tadbirlor goriilocok
(Azorbaycan Respublikasinin Prezidenti, 2021-ci il). Giirciistan bu sazisin torofi olmasa da,
Tiirkiys vo Azarbaycanla miintozom tictorafli tolimlords istirak edir. Bundan basqa, Giirciistan
NATO ilo omokdasliq programlari ¢argivasindo Qaorblo horbi slagolor saxlayir.

5.2. Tohliikasizlik Problemlari vo Regional Miinaqisalor

Conubi Qafgazda miirokkob tohliikosizlik miihiti tigtorafli omokdasligin problemlorini daha da
giiclondirir. Azorbaycanin 2020-ci ildo Dagliq Qarabag {iizorindo nozaroti borpa etmosi
miinaqisonin miqyasini dayisdi, Tiirkiyonin horbi destoyi Bakini giiclondirdi, eyni zamanda
Rusiyanin regiondaki rolu siibho altina alindi. Xozor-Alp Comiyyatinin tohlilina gora, tigtorafli
torofdagliq ilkin olaraq iqtisadiyyata fokuslansa da, miiharibodon sonraki dévrde tohliikasizlik
Olgiislinli dorinlogdirib vo Tiirkiyanin Conubi Qafqazdaki rolunu artirib (Xozor-Alp Comiyyati,
2025). Lakin bu vaziyyeat Glirciistanin iki separat¢1 regionu (Abxaziya vo Conubi Osetiya) vo
Rusiyanin harbi mévcudlugunun davam etmasi ilo baghh Moskva ila gorginlik kimi tohliikesizlik
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risklori yaradir. Giirciistan Tiirkiyo vo Azorbaycanla yaxinlassa da, Rusiya vo Iranin menfi
reaksiyalarindan ehtiyat edir vo buna goro do ¢oxtorofli platformalarda balanslasdirilmis siyasot
yliriitmoyo ¢alisir. Onun 3+3 platformasina qosulmagdan imtina etmosini do bu kontekstdo sorh
etmok olar (Caliber.az, 2025b).

6. Caginislar vo Mohdudiyyatlor
6.1. infrastruktur vo Maliyyo Mohdudiyyatlori

Regional layihalorin uguru tokcs siyasi iradodon deyil, hom do maliyys resurslarindan vo texniki
imkanlardan asilidir. Planlagdirilan giiciindon asagi olan BTQ domir yolu, yavas yiik axin1 vo
maliyya toloblori bunu niimayis etdirir (Caliber.az, 2024). Azarbaycanin 250 milyon dollarliq
modernlosdirma sarmayasi potensialini artirsa da, xottin tam potensialina ¢catmasi tigiin Glirciistan
torofindo liman infrastrukturunun giiclondirilmasi vo gomriik prosedurlarinin siirstlondirilmasi
zoruridir. Zongozur dohlizi layihosi Ermonistanla siilh prosesindon asilidir; frovanin tohliikesizlikla
bagl narahatliglar1 vo Iranin alternativ marsrut toklif etmok soylori layihonin vaxtinda basa
catdirilmasina mane ola bilor (Caliber.az, 2025a). Lakin Lapis Lazuli dohlizi ©fqanistandaki siyasi
qeyri-sabitlik vo tohliikasizlik risklori sobabindon hossasdir.

6.2. Geosiyasi rogabat va xarici qitvvalorin rolu

Conubi Qafgazda Rusiya, Iran, Avropa Birliyi, Cin vo ABS kimi aktyorlarm miixtolif maraqlar:
var. Rusiya regionda horbi movcudlugunu saxlayir vo Giirciistani tozyiq altinda saxlamaq ti¢iin
Conubi Osetiya vo Abxaziyaya 6z tosirini gdstorir. Iran Azorbaycanla gorginliys sobob olan
Zongazur dohlizinin onun 6lkasindan yan kegmasinin garsisini almagq {igiin alternativ yollar toklif
edib (Caliber.az, 2025a). Cin iso Orta Dohlizi “Bir Komar vo Yol tosobbiisiiniin bir hissasi hesab
edir, lakin marsrutun tohliikesizliyi vo iqtisadi magsedouygunlugu ilo baglh ehtiyatli davranir.
Avropa Ittifaq1 Conub Qaz Dohlizi vasitasilo enerji tochizatin1 saxolondirmayo ¢alissa da, Al-nin
region li¢lin olagoyo dair “biitdv” baxisinin olmamasi va siyasi fikir ayriliglarini adekvat sokildo
izah eds bilmomasi ilo bagh tonqidlar saslondirilib.

6.3. Asimmetrik Giic vo Miinasibatlorin Balanssizhig:

Ug iilkenin ekonomik ve askeri giigleri arasinda belirgin esitsizlikler vardir. Tiirkiye, NATO iiyesi
ve bolgesel bir gii¢ olarak daha genis kapasitelere sahiptir; Azerbaycan petrol ve gaz gelirleri
sayesinde ekonomik anlamda giigliidiir; Giircistan ise sinirli kaynaklara ve giivenlik risklerine
sahiptir. Caspian-Alpine Society’ye gore, Tiirkiye’nin askeri iliskileri Azerbaycan’la
Giircistan’dakinden ¢ok daha derindir; bu durum Giircistan’in zaman zaman kendisini marjinal
hissetmesine yol agmaktadir (Caspian-Alpine Society). Ayrica, Tiirkiye’nin kendi ekonomisindeki
dalgalanmalar ve siyasi belirsizlikler, bolgesel projelerin finansmanin1 olumsuz etkileyebilir. Bu
esitsizlikler yonetilmediginde, isbirliginin siirdiiriilebilirligi icin uzun vadeli riskler yaratir.
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7. Galacak Perspektivlar
7.1. Inkliiziv Siilh vo Omokdashq

Tiirkiye-Azorbaycan-Giirciistan tictorafli omokdasligi region Olkolorinin iimumi maraqlarin
qoruyur, eyni zamanda uzun miiddotdir davam edon holl olunmamis miinaqisolora rovac verir.
2023-cti ilin sonunda Azarbaycan vo Ermonistan arasinda siilh danisiglarinin iralilomasi regionda
naqliyyat xotlorinin yenidon acilmasi vo potensial olaraq Ermanistanin omokdagliq sobokelorine
daxil edilmosi imkanlarini a¢ib (TRENDS Aragdirma, 2025). Ogoar siilh oldo olunarsa, Zongozur
dohlizi vo digar nogliyyat layiholori daha siiratlo inkisaf eds bilor. Giirciistan Abxaziya vo Conubi
Osetiya problemlorinin halli ii¢lin beynslxalq forumlarda dostok istadikca, regionda siilh yolu ilo
hall perspektivi giiclona bilar. Belolikls, tictorafli format regional tohliikasizlik birliyina ¢evrilo
bilor.

7.2. Orta dahlizin genislondirilmasi

Orta Dohliz global tochizat zoncirlorinin dayaniqligini artirmaq vo Cin ilo Avropa arasinda ticarati
stiratlondirmak ii¢lin bdyiik potensiala malikdir. Baki-Tbilisi-Qars xottindo tutumun artirilmasi,
Marmaray tunelinin tam inteqrasiyast vo Qars-igdir-Nax¢ivan domir yolunun tamamlanmasi
tranzit miiddatlorini qisaldir vo xorclori azaldacaq. Bundan olave, Orta Dohliz simal vo conub
alternativlorino nisbaton daha az siyasi risklor yaradir vo pandemiya vo ya miiharibalor kimi global
soklara davamliliq tomin edo bilar. Tiirkiyonin “Noqliyyat vo Logistika Bag Plan1” ¢or¢ivasinda
Mersin, Filyos vo Candarlida logistika markazlorinin yaradilmasi nozards tutulur, Azorbaycan iso
Baki ©lat Limanin1 genislondirarok onu regional markezs ¢evirmayi hadofloyir.

7.3. Enerji kecidi vo yasil cevrilmo

Qlobal enerji kecidi neft vo qaz tochizatina asaslanan biznes modellorini yenidon formalagdirir.
Azarbaycan 6z karbohidrogen golirlorini barpa olunan enerji layihalorine vo hidrogens sormayo
etmokls enerji portfelini saxalondirmaya ¢alisir, Tiirkiys isa barpa olunan enerji potensialini siiratlo
genislondirir vo TANAP vasitosilo nogl edilon gazi hidrogenlo garigdirmaga calisir. Avropa
Birliyinin yasil sovdelogsma siyasatlori Conub Qaz Dohlizinde qaliq yanacaq investisiyalarinin
uzunmiiddatli davamliligini stibho altina qoysa da, ii¢ 61ko enerji dohlizlorini transformasiya etmok
ticlin birlikdo horokot etmolidir. Hidrogen vo borpa olunan enerji sahosindo birgs tosobbiislor
omokdasligin golocoyini formalagdira bilar.

7.4. Ragamsallasma va Innovasiya

2018-ci ildo Istanbul Bayannamasinda vurgulanan rogamsal texnologiya vo innovasiya sahasindo
omokdasliq, COVID-19 pandemiyas1 vo roqomsal iqtisadiyyatin yiiksalisi ilo daha da vaciblosib
(Azernews, 2018). Tirkiyonin miidafio sonayesindo texnoloji tocriibasi Azorbaycan vo
Gilirciistanin ragomsal transformasiya proqramlar1 vo fintech sektorlari ilo sinerji yarada bilor.
Logistika  dohlizlorinin, blok¢eyn osasli gomriik sistemlorinin  vo elektron ticarot
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infrastrukturlarinin roqomsallasdirilmasi ii¢ 6lkonin ticaratini daha da inteqrasiya edo bilor. Tohsil
vo Tadqiqat vo Inkisaf sahalorinda birgs layiholor vo akademik miibadila programlari da bu prosesi
dostokloya bilor.

Natica

Tiirkiyas, Azorbaycan vo Giirciistan arasinda {igtorofli omokdasliq Conubi Qafgazi enerji vo
naqliyyat dohlizlorinin adi bir kesismesindon regional siilh vo ortaq rifah layihesine gevirmok
potensialina malikdir. Postsovet dovriindo baslayan vo 2012-ci il Trabzon Boyannamasi ilo
institusionallagan bu format iqtisadi inteqrasiya, enerji miistaqilliyi vo tohliikasizlik sahasindo
nazoragarpacaq naticolor verdi. BTC, BTE, TANAP, TAP vo BTQ kimi meqalayiholor {i¢ 6lkoyo
beynolxalq enerji va ticarat sobokolorinds kritik mévqeys yliksolmok imkani verib, azad ticarat
saziglori vo garsiligl investisiyalar iso iqtisadi qarsiliql asililig1 gliclondirib. Miidafis sektorunda
birgo tolimlor, Susa Boyannamosi, nazirlorin iligtorafli goriislori tohliikesizlik arxitekturasini
dorinlosdirib. Bununla bels, infrastruktur g¢atigmazliglari, maliyys mohdudiyyastlori, regional
miinaqisolor vo geosiyasi ragabat kimi problemlor bu omakdasligin davamliligina meydan oxuyur.
Siilh proseslorindo golocok iroliloyis, Orta dohlizin tam inteqrasiyasi, enerji keg¢idi vo
roqomsallasma sahosindo amokdasliq iigtorafli format: daha ohatali vo davamli edo bilor. Ug 6lko
suverenlik vo orazi biitovliyline qarsiliglt hormat asasinda siyasotlorini uygunlasdirmaqla Conubi
Qafgazda siilh vo sabitliyi tomin edo bilor.
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AnHoTanusi: B crarbe paccMarpuBarOTCs KOHIEMIMS U HHCTPYMEHTHI 3eN€H0H (rckanbHoN moautuku (3DIT)

KakK KJIFOUeBOTO HAIlPaBJIEHHs yCTOWYMBOIO pa3BuTHA. IIpoBeneH aHanmM3 MeXIyHapOAHBIX NMPAKTHK B 001acTH
YIJIEPOIHOTO LIEHOOOpa30BaHuUs, «3eNEHOT0» OOKETHPOBAHHUSI, peOpMBbl CYOCHIMH Ha MCKOIIaeMOe TOILIMBO,
KJIMMaTUYeCcKoro (PMHaHCHPOBAHUS M BBINyCKa 3eNEHBIX obmuranuit. Ocoboe BHUMaHUE YAEICHO pe3ysbTaram
Kondepennuu cropon COP29 B Baky 1 ux BnusiHuIO Ha (hOpMUPOBaHUE TIIOOAIBHOMN KIIMMAaTHYE€CKOH TOBECTKH.
Ha ocHoBe aHanm3a cTpaTermuecKux MJOKYMEHTOB A3sepOaiimkaHa («Azerbaijan-2030», 0OHOBIEHHBIH
HAaIMOHAJILHO OINPEAEIAEMbII BKIAN) W MPAKTHYECKUX IIAroB (BBOA CONHEYHOW cTaHIMM «lapamary, BBITyCK
3enéHbIx oomuranuii SOCAR, HaTOTOBO-TaMOXKeHHBIE JILTOTHI 1s1 BID) olleHNBaIOTCS BO3MOKHOCTH aalTalliH
MEKAyHAPOJHOTO ONbITa K HAalHMOHAIBHBIM YycioBHsAM. CrenaH BBIBOA O HEOOXOIMMOCTH KOMIUIEKCHOM
uHTerpanuy npuHIUIOB 3PI1 B Gro/KETHYIO M HAJIOTOBYIO CHCTEMY CTPaHBI IS JOCTHXXEHHS JOJITOCPOYHOTO
«3eJIEHOT0)» POCTa U BBHIOJIHEHUS MEKAYHAPOIHBIX KIMMAaTHYECKUX 00s3aTeNIbCTB.

KitoueBble cJI10Ba: 3e1éHAsA QUCKATbHAA NOAUMUKA, YCMOUYUBOe pazsumue; yerepooHoe 1yeHooopasosanue;
3enénoe  0100JCeMUposanue; 80300HOGIAEMblEe UCMOYHUKU OHepeuu; KIUMamuieckoe QuHaHcuposanue;
Asepbaiioxncan

Beenenue

3enénans ¢PuckanbHaa mnoautnka (3PII) npeacrasnser coboil coBpeMeHHYIO (opmy
rOCYyAapCTBEHHOTO PEryJIUpOBaHMUs, OCHOBaHHYIO Ha I1€JI€BOM IPUMEHEHUU HaJIOTro0BO-
OIOPKETHBIX MHCTPYMEHTOB JUIsl CTUMYJIMPOBAHUS NEpexofia K HU3KOYIIIEPOJHOW SKOHOMUKE U
YCTPaHEHUs! SKOJOTMYECKUX «IIPOBAJIOBY» phIHKA. B ominume OT TpaauuuoHHON (ucKaibHOM
MOJIMTHKHY, €€ 3a7a4id He OTPaHUYMBAIOTCS oOecledeHneM OIOIKETHON cOanaHCUPOBAaHHOCTH U
CTUMYJIMPOBAHUEM YKOHOMHUYECKOTO pOCTa. 3eseHas (puckanbHas MOJUTHKA CMEIaeT aKIeHT Ha
CHIDKEHME HETaTHBHOIO BO3JEHCTBHMS Ha OKPYXKAIOLIYI0 Cpedy, pa3BUTHE BO300HOBISEMBIX
UCTOUHUKOB sHepruu (BUD), mommep)kky WHHOBAIMil B 00MAaCTH «UUCTBIX» TEXHOJOTHHA H
(dbopMHpOBaHUE YCIOBUN JUISL JAOJTOCPOYHOIO yCTOHUMBOro pazButus. Ha mioOanbHOM ypoBHE
3®II crana HEOThEMJIEMOW YaCThIO KIMMAaTHYECKOW MOBECTKH, COPMHPOBAHHOW B paMKax
nporeccoB Pamounoii kouBeniu OOH 006 n3menenun kimmara. Tak, pe3ynsrarsl Konpepenmu
cropon COP29 (mpomemmeit B baky B 2024 romy) momdepkHyiIM HEOOXOAMMOCTb PE3KOTO
yBeIHUEHUSI 00bEMOB KIMMATUYECKOTO (PMHAHCUPOBAHMS U PACHIMPEHUS MPAKTUKHU «3€JIEHOTO»
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OIOKETUPOBAHUS M YIIEPOAHOrO I[EHOOOpa30BaHMS. OTU PEIICHUS OTPaKalOT KOHCEHCYC
MHPOBOTO COOOIIECTBA B TOM, YTO UMEHHO Yepe3 MEeXaHU3MbI (PUCKAIbHOI MOIUTUKUA MOXKHO
3¢ deKTUBHO MepepacipesessTh Pecypehl B MOJIb3Y IKOJIOTHUECKH YCTOMYUBBIX MPOEKTOB.

Hns AsepOaiimkana mepexon K 3el€HOM (DMCKAIbHOW MOJMTHKE HMMEET 0co00e 3HaueHHe,
MOCKOJIBKY CTpaHa CTaJKHBAeTCs C JBOMHBIM BbI30BOM. C OIHOW CTOPOHBI, HAIIMOHAJbHAS
SKOHOMHKA BCE emeé BO MHOTOM 33aBHCHT OT HE(PTEra3oBOro CeKTopa, (GOpMHPYIOIIETO
3HAYUTENBHYIO0 YacTh HKCIOPTHBIX MOCTYIUIEHUH MU J10X0J0B Oromkera. C Apyrod CTOPOHBI,
CTpaTeTH4YeCKUe JTOKYMEHTBHI OMPENENsIOT KypC Ha «YHUCTYIO OKPYXKAIOIIYIO CpeAy U CTpaHy
3€JIEHOTO POCTa» B KAYE€CTBE OJJHOTO M3 KIFOYEBBIX TPUOPUTETOB pa3BUTHUA. B yacTHOCTH, yKa3oM
npe3uaenta B 2021 romy Obuta yTBepkaeHa nporpamma «Asepoaitmkan 2030», OMHUM U3 TISTH
MIPUOPUTETOB KOTOPOW MPOBO3IVIAILICHA «YUCMAS OKpYJicaowjas cpeda U Cmpana 3e1éHo2o
pocmay. Kpome Toro, o6HoBnEHHBIN Hanmonansuo onpenensemsrit Bkiaaa (NDC) AzepOaiimkana
MpelycCMaTpUBAaeT COKpallleHHE BHIOPOCOB MAapHUKOBHIX Ta3oB Ha 35% k 2030 rogy u Ha 40% k
2050 roxy (ot ypoBHs 1990 1), a Takke TOBeeHUE AOIH BO30OHOBISIEMBIX HCTOYHUKOB 10 30%
YCTaHOBJICHHONW MOIIHOCTH 3JekTposHepreTuku K 2030 rogy. B stux ycnoBusax ¢uckaibHbie
MHCTPYMEHTHI IPHOOPETAIOT CTPYKTYPHOE 3HAYCHHE: OHU JIOJIKHBI OTHOBPEMEHHO MOJCPKUBATh
MaKpOIKOHOMUYECKYIO CTa0MIBHOCTh, CTUMYJIMPOBATh MHBECTHUIINH B «3€JICHYI0» YHEPreTUKY U
o0ecrevnBaTh BHIIOTHEHUE MEXAYHAPOAHBIX KITUMAaTUYECKUX 0013aTeNbCTB cTpaHbl. Hactosimas
paboTa CTaBUT CBOEH IebI0 KOMILIEKCHBIA aHanmu3 riobOanmbHbIX TeHaeHnui 3PI1 u oueHky
BO3MOXKHOCTEH TMPUMEHEHHs JIYYIlero MEXIyHapOJHOTO oOmnbiTa B A3sepOaiikane A
JOCTHKEHUS LEJIEd YCTOMYMBOIO Pa3BUTHS.

I'moGanbHbIe HaNpaB/IeHUA 3e1€HOH (PUCKAIBLHON MOJUTHKHU

3enéHas (uckagbHAs TOJMTHKA TOCTCIICHHO 3aHMMAaET IICHTPAJIbHOE MECTO B apXUTEKType
YCTOWYMBOTO Pa3BUTHsI, OOBEINHSAS SKOHOMUYCCKUE U IKOJOTHUECKUE MPHUOPUTETHI B CIUHYIO
cucreMy. Hmke paccMOTpeHBI KITHOueBbIe HarpaBlieHHss U MHCTpyMeHThl 3PI1 Ha miobanbHOM
YPOBHE:

e VYriepoanHoe ueHooOpa3oBaHue (yIJIepOAHbIe HAJOIHM M CHCTEMbl TOPIrOBJIHU
BbIOpocamu). JlaHHBIM MeXaHU3M BHEAPSET TPUHIUN «3arpsA3HUTENb IUIATUTY,
(hakTUYeCKH BKJIIOYAs COLMAIbHYIO CTOMMOCTh BHIOPOCOB YIVIEpO/a B LIEHBI TOBApOB U
YCIyT. DTO CO37aET YCTOMYMBBIN [IEHOBOW CUTHAJ JIJIsi OM3HECA M JIOMOXO3SIUCTB B MOJIB3Y
HU3KOYITIEPOJHBIX peIIeHNI. MeXTyHapOIHBIN OIBIT NOKA3bIBAET, YTO YIVIEPOJHBIM HAJIOT
— OJIMH M3 CaMbIX MOIIHBIX U 3(QQPEKTUBHBIX MHCTPYMEHTOB CHMXKeHUsS sMmuccuil. Ilo
oucake MB®, s npoctmxkeHus nened Ilapukckoro cornameHuss KpyIHNHEHIIUM
IKOHOMHKaM HEeoOX0MMO modTarHo BBecTH Haor Ha CO: ¢ poctom a0 ~$75 3a ToHHY K
2030 r. IlpeanpusaAtus U CEMbH, CTAIKHMBAsICh C TAaKUM ILIEHOBBIM CHUTHAJIOM, MOTYT
BbIOMpaTh Hambollee SKOHOMUYECKH I1eJIeCO00pa3Hble CIOcoObl JeKapOOHHM3alUU U
IIepexo/ia K YMCTBIM TEXHOJOTUAM. B HacTosiee BpeMst B MHUpe JEHCTBYET 75 cucTeM
YIIEPOTHOrO 11eHOO0Opa30BaHMsl (HAJOTM M TOPTOBIIS KBOTAaMH), KOTOPBIE COBOKYITHO
OXBAaThIBAIOT OKOJO 24% 1mo0anbHBIX BBIOPOCOB MAPHUKOBBIX Ta30B. [ 0J0BbIE
MOCTYIUIEHHSI OT ATHX HMHCTPYMEHTOB JNOCTUIIM pekopAHblx $104 mupa B 2023 roxy,
BIiepBbIe MpeBbIcUB OTMETKY B $100 mupa. OqHako 3KcnepThl NOAYEPKUBAIOT, YTO ITOTO
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Bce emeé HEAOCTaTOYHO Il BBIMOJMHEHUs Ieneil [lapmkckoro cormamieHus: OxBaT
BBIOPOCOB 1 TEKYIIUE CTABKH YIJIEPOIHOTO HAJIOTA CIUIIKOM HU3KU. MeHnee 1% MUpOBBIX
BBIOPOCOB celiuac o0naraercs 1eHOH, COOTBETCTBYIONIEH PEKOMEHIYEMOMY YPOBHIO IS
orpanndeHusi norerieHus g0 2°C. DTo yka3pIlBaeT Ha HEOOXOAMMOCTH JAJIbHEHIIIETO
pacIIMpeHsl W YXKECTOYCHHUS Mep YIVIEpOAHOro IIeHOOOpa3oBaHUsA. TeM HE MeEHee,
JOCTUTHYTBIN IPOTPECC 3HAUUTEIICH: 111 CPABHEHM S, /1BA ICCATHUIICTHSI HAa3a]l YIJIEPOIHBIC
HAJOTH M TOPTH OXBAaTHIBAIM JIHIIL OKOJIO 7% BBIOpOCOB. [lomydeHHBIE HOXOIBI BCE
aKTUBHEE HAMPABIISIIOTCS HA MOAJEP)KaHUE KIMMATHICCKON TTOTUTHKU — 00Jiee TTOJTOBUHBI
CPEICTB PEHHBECTUPYETCS B MPUPOAOOXPAHHBIE W KIMMATHYCCKUE MPOTPAMMBI, JTHOO
BO3BpaIllaeTCsd B HPKOHOMHUKY 4Y€pe3 CHIKEHHE JPYTUX HAJIOTOB M aJPECHYIO0 IMOMOIIb
ySI3BUMBIM TpynmaMm. Takum 00pa3oM, YIJIEpOIHOE [EHOOOpa30BaHWE BBICTYIIACT
KpaeyroJbHBIM KaMHEM 3eIEHON (PUCKAIBHOMN MOJIUTUKU, CTUMYJIHPYS HU3KOYTIICPOTHBIC
WHBECTUIIMHA U NHHOBALIMH.

«3enénoe» OromxkernpoBaHue. Peub MIET O KOMIUIEKCHOM IOAXOAE, HPU KOTOPOM
KJIMMAaTUYECKUEe M HKOJIOTMYECKHE IIeJIM HHTETPUPYIOTCS B OMOKETHBIN Ipolecc
rocy/lapcTBa — OT CTaJUH IUIAHUPOBAHUS M paclpeliesIeHUs] PeCypcoB JI0 HCIOJIHEHUs
Oromkera M OTUETHOCTH. WHCTpyMeHTBl green budgeting BKIIIOYAIOT, B 4YaCTHOCTH,
MapKHPOBKY («T3rMpOBaHUE») OIOMKETHBIX PACXOJI0B M0 UX BIUSHHUIO Ha OKPYKAIOLIYIO
cpeny, MPOBEACHUE KIMMAaTHYECKOT0 M HKOJIOTMYECKOrO aHaJIM3a HOBBIX OFO/DKETHBIX
MHUIMATHB, a TAaKXe IOJIrOTOBKY CIHELHaJbHON OTYETHOCTU O «3€IEHBIX» 3aTparax U
pesynbrarax. [71aBHas 3azada — 00eCHeUnTh CONIACOBAaHHOCTh (DMCKAJIBLHOW MOJIUTUKU C
LEISIMU COKpAIEeHHsI BBIOPOCOB U aJaNTalldy K U3MEHEHMIO KJIMMara, 4YToObl N30eXaTh
CUTyallil, KOIJa SKOJOTMYECKHME NPUOPUTETHl JEKJIapUpYIOTCS Ha CJOBaX, HO HE
noakperusitorest punancamu. Kak ormeuaer O9CP, uucino crpaH, BHEAPAIOMNX PAKTUKU
3en€HOro OIOKETUPOBAHUS, CTPEMUTENbHO pacTéT: ecnu B 2020 roay Takue MpaKTUKU
MpUMEHSUINCH UG B 14 cTpanax, To B 2022 roay — yxe B 24 crpanax. TakuMm oOpa3zom,
K 2022 romy moutu ase Tperu wieHoB ODCP Hawanmu wucnonb3oBaTh HWHCTPYMEHTHI
3enéHoro Oro/KeTHpoBaHUs. TeM He MeHee, Jlake B CaMbIX IPOJBUHYTHIX FOCYIapCTBax
CYLIECTBYET IIOHMMAaHHE, YTO OJHOIO JIMIIb «3€1€H020 MI2UPOBAHUA) PACXOJOB
HEJOCTAaTOYHO Ui TOJHOM MEepeHacTpOWKH OropkeTHOM mnonutuku. Heobxoaumo
BHe/IpeHHe Oosiee ITyOOKOM OLIEHKM BIMSHUS OIOKETHBIX pPELIeHUH Ha BBIOPOCHI,
MOJIEIMPOBAHNE MAKPOIKOHOMHYECKHUX IOCIEACTBUM KIMMAaTHYECKUX MEp M NpUBA3KA
OIO/PKETHOTO IUJIAHUPOBAHUS K JOJTOCPOYHBIM LEJNEBBIM IOKAa3aTesiM 10 AMUCCHSIM.
MHorue cTpaHbl y)Ke JeNatoT ard B 3TOM HallpaBlIeHUH, pa3pabaThiBas METO/IbI OLEHKH
yIIepOaOoEMKOCTH OIOMKETOB M HMHTErpUpys KIMMaTHUECKUE PHUCKH B yIpaBlIeHHUE
rOCy/lapCTBEHHBIMH  (UHaHCaAMH. 3enéHoe OIKeTUpOBaHHE, TaKUM  00pa3om,
MpEeBpaIlaeTcs B BaKHBIM MHCTPYMEHT OOECHEYEHHs MPO3PaYHOCTH M MOAOTYETHOCTH
MIPAaBUTENLCTBA B BONPOCAX JKOJIOTHH, TMOBBIMAsA 3(PPEKTUBHOCTh HCHOIH30BAHUS
rOCYAApCTBEHHBIX CPEACTB JUISl TOCTH)KEHUS KIIMMAaTUYECKUX LIeIIEH.

Pedopma cybGcuamii Ha nckonaemoe TominBo. [IpsMoe n KOCBEHHOE CyOCHIMPOBaHKE
J00BIYM U 0COOEHHO MOTpeONeHUsI He(pTH, ra3za U yrisd J0 CHX IOpP PaclpOoCTPaHEHO BO
MHOT'MX CTpaHax, q)aKTI/I‘IeCKI/I CHMXXAIOIIEM LCHY HACKOITaeMOH OHCPIrur AJjid KOHCYHBIX
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noJyib30BaTeneil. DT CyOCHIIMM W UHBIE CKPBITbIE (OPMBI MONACPKKUA MPUBOIAT K
HEOMPABAAHHO BBICOKUM YPOBHAM MOTPEOICHUS YIIIEBOIOPOIOB, MIPEMSTCTBYS MEPEXOAY
Ha 4YucThie HCTOYHMKU. [lo manHbiM Becemuproro 6anka, B 2021 rogy mpaBUTEIBCTBA 11O
BCEMY MHUPY CyMMAapHO HalpaBuiId OKos0 $577 MuIpA Ha MCKyCCTBEHHOE YICLICBICHUE
NOTpeOIeHUS 3arpsA3HSIONINX BUIOB TOIUIMBA. JTO KOJOCCAIbHBIN 00bEM CPEACTB — AJIs
CpaBHEHUS, OH B mecTh pa3 mpesbimaer $100 mipa exeronHo, oOemaHHble pa3BUTHIMU
CTpaHaMu B paMkax llapurkckoro coramieHusi Ha TMOAJAEP)KKY UYUCTOW SHEPreTHKU B
pa3BUBAIOIIMXCSA CTpaHaX. VIHBIMH ClIOBaMHM, MHpPOBOE COOOIIECTBO TPATUT Ha
CyOCHIMPOBAaHUE MCKOMAEMOTO TOILIMBA 3HAYMTENBHO OOJIBIIE JEHET, YeM BBIJCISACT Ha
60pb0y ¢ M3MEHEHHEM KIIMMATa, YTO HUBEJIHUPYET YCHIIUS MO 1eKapOOHU3AUN SIKOHOMHKH.
IlocnencTBust Takod NOJIMTUKM OLIYTUMO HETAaTUBHBI: OHA YCYryOisieT W3MEHEHue
KJIuMaTa, BeAET K TOKCHUYHOMY 3arpsi3HEHUI0 BO3JyXa W HOAPBIBAET (DHUCKAIBHYIO
YCTOMYUBOCTD ((OpMHUPYSI 3HAYUTEIBHBIE 3aTpaThl s Oromkera). [lepeopruenTanus STx
pECYpCOB Ha «3€NEHBIE» UEIM PACcCMATPUBAETCAd KaK OJHA W3 BAXKHEHIIMX 3a4ad
¢buCKaNbHOW  TOJIMTUKKA  YCTOHYMBOTO  pa3BUTHA.  KiroueBble  MeEXIIyHApOIHBIC
opranusanuu (MB®, O9CP, Bcemupnslii 6aHK) IIOC/I€A0BaTEIbHO IPU3BIBAIOT CTPaHbI K
MOATANHON OTMEeHE HEd(PPEKTUBHBIX U BPEIHBIX AJISL KOJIOTUU CYOCHIUN, COMPOBOXKIA
3TO MEpaMH COLMAIbHOM 3aIMThI 1JI5 YA3BUMBIX CIIOEB HaceJIeHus. B HEKOTOPBIX cilydasix
BBICBOOOKIAIOIINECS CPENICTBA MPEAIaraeTcs HapaBisaTh Ha aipeCHbIE TOCOOUS U MEPHI,
CMSTYAIOUIMEe POCT IIEH Ha HHEPruio Jid MajJoO0O0eClEeYeHHbIX TpaKIaH, a TaKXKe Ha
WHBECTHPOBAHUE B YHUCTYIO dHEPreTuky. MHOrue rocyaapcraa yxe oObsIBUIM TUJIaHbI 110
COKpAIleHHIO TaKuX CyOcuauii, OJHAaKO TMPOJABMIKEHHE UIET MENJICHHO BBHIY
MOJIUTUYECKON YYBCTBUTENBHOCTU BoIlpoca. TeM He MeHee, OYEBHMJHO, 4YTO 0€3
YCTpPaHEHUs «aHTH3ENEHBIX» CYyOCHANN yCuIns 1o AekapOoHU3anuu Oy1yT HEIOCTaTOYHO
pe3ynbTatuBHbL. [lo onenkam BcemupHoro 0anka, mepepacrpeesneHle Jaxe MOJTOBUHBI
CpPE/CTB, KOTOpbIE HBIHE TPATATCS Ha yAEUIEBJICHHE HCKONAeMOIo TOIUIMBA, MOIIO Obl
BBICBOOOIUTH COTHH MUJUIHAP/IOB J10JUIAPOB Ha 0o0Jiee MPOAYKTHUBHBIE U yCTOWYHMBBIE LEIH.

locynapcTBeHHble HWHBeCTHIIMM W 3ejéHble oOauranuu. [lpsimas mommepkka
9KOJIOTMUECKH YUCTON WMH(PaCTPYKTYphl depe3 OIHKETHBIC KalmUuTaJdbHBIE PACXOMAbI, a
TaK’Ke MPUBJICYEHNE YACTHOTO KaMTajla MOCPEACTBOM BBIITYCKA CIIEIUAIIBHBIX «3€1EHbIX»
obnueayuti — emé OMHO BakKHEWIlee HarpaBlieHHUE 3eNEHON (DUCKATbHOW TOTUTHKHU.
MHorue cTpaHbl CO3[alOT OJarompusiTHbIe YCIOBUS [UIsl TaKUX 3alMCTBOBaHUIl:
(hopMUPYIOT MPO3padHble KPUTEPUH OTOOpA MPOEKTOB, CUCTEMY BepU(DUKAIIMH EIEBOTO
HCIOJb30BaHUsI CPEACTB M OTYETHOCTHM [0 DKOJIOTMYECKUM pe3yapraraM. [lpu
HaJJIeXkKAaIleM HHCTUTYIIHOHAIEHOM KOHTPOJIE PHIHOK 3€JIEHBIX OOIUTAINi CIOCOOEH CTaTh
MOIIHBIM KaHajJOM MOOWIM3AIlMH PECypcoB Ha IENH YCTOWMYMBOrO pa3Butusa. Kax
ormeuaoT B ODCP, «3enénpie» OOHABI MPUBIEKAIOT 3HAYUTEIHHBIA YaCTHBIM KalUTal B
JKOJIOTUYECKHUE TPOEKTHI, ITOBbIIIAS JOBEPUE HHBECTOPOB K TAKUM WHUIIMATUBAM.
[TapamnensHO MpaBUTENBCTBA BHEIPSAIOT  HAJOTOBO-TAMOXEHHBIE CTUMYJBl IS
MOJACPKKHU «3€JT€HOIH» IKOHOMHUKH — OT JILIOT IIPH UMITOpTe 00opymoBanus s BUD o
HAJOTOBBIX KPEIUTOB, CYOCHAMH U YCKOPEHHOW aMOpTHU3alluu IJig SKO-MHHOBAIIUL.
MupoBasi TIpakTHKa IOKAa3bIBAET BBICOKYIO 3(PGEKTHBHOCTh TAKMX MEP MPU YCIOBUH
YETKOTO ONPEACICHUS KPUTEPUEB «3EIEHOCTU» U OTPAHUYEHUS CPOKOB JEHMCTBUS JIBIOT,
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yTOOBI M30ekarh wwkauBeHuecTBa. C 2025 roma psij aHAIOTHMYHBIX CTHMYJIOB Hadasl
neiicTBoBaTh U B AzepOaiikaHe: COTNIaCHO M3MEHEHHUSM HaJIOrOBOTO 3aKOHO/ATENbCTBA,
yacTHble nmapTHEPHI npoekToB 'Yl m mpowns3BoaMTENM, 3aHUMAIOIIKMECS TeHepaluuen u3
BO30OHOBJISIEMBIX HCTOYHHUKOB, OCBOOOXIEHBI OT YIJIAaThl OCHOBHBIX HaJIOroB (Ha
puObLIb, UMYIIECTBO, 3eMITI0), a Takxke oT HJIC npu ummnopre o60py1oBaHUs AJis 3TUX
npoekToB. Takas OecnperieneHTHas Mepa, BCTynuBImas B cuiay ¢ 1 sHBaps 2025 r.,
CYLIECTBEHHO CHIKAET U3JIEP)KKH HWHBECTOPOB M YIy4IIAeT 3SKOHOMHUKY 3€JIEHBIX
SHEpPreTUYecKux MpoekToB. Kpome Toro, rocymapctBa BC€ AaKTUBHEE HCIOJIBb3YIOT
MEXaHU3MbI TocyAapcTBeHHO-yacTHOro maptHepcTBa (I'YIl) mis peanuzanuu mpoeKTOB
BUD, mpenocraBnsisi TapaHTUU BBIKYNA «3€JICHOW» 3JICKTPOIHEPTHH 10 CTAOMIIBHBIM
tapudam u unbie npedepeHiuu. COBOKYIHOCTb 3TUX MEP — MHBECTUITMOHHAS TTO/IJIEPIKKA,
3en€Hple  OONMWTalMd W HAJOTOBBIE JIBIOTBI — TIPU3BaHA YCKOPHUTH TEpEXon K
HU3KOYTJIEPOTHON SKOHOMHKE, CTUMYJIUPYS IPUTOK KalMTalIa B OTPaciiu OyIyIIero.

[Tocne ro6anbaoro kpusuca 2020-x rogoB MUPOBBIE TEHJICHIIUU OJHO3HAYHO JAEMOHCTPUPYIOT
yCHUJIEHUE POJH 3eNEHON (DHCKaTbHOM MONMMTHUKH B 00ECleYeHMH YCTOWYHBOrO pa3Butusa. Ha
3axnmounTenbHoi mienapHoi ceccurt COP29 B baky (Hos6pb 2024 1.) moutn 200 cTpaH-y4acTHUI]
NPUHAIM TMPOPHIBHOE COIVIAIIEHHE O TPOMHOM YyBEIWYEHHH OO0bEMOB KIUMATUYECKOTO
(buHaHCHpOBaHUs I pa3BuBaroniuxcs crpad — ¢ $100 mupa 1o $300 mapa exeromno k 2035
rony. OQHOBpeMEHHO OBLUTM JOCTUTHYTHI JOTOBOPEHHOCTH O 3allyCKe MOJIHOGOPMATHBIX
MEXIyHApOIHBIX PHIHKOB yTlIepoa (3aBepIlIeHO aeciaTuiieTHee (OopMUpPOBaHUE TIPABUII CTAaThbH 6
[Tapuxckoro commaimieHus) 1 00 YCWJICHHH MPO3PAYHOCTH KIMMATHYECKOM OTYETHOCTU. DTU
pelieHus JOJDKHBI TIOMOYb TOCyJapcTBaM OBICTpPEE U JICHIEBIE pPEaIM30BBIBATH CBOM
HallMOHAJBHBIE TIJIAHBI 1O COKPAIIEHHUIO BBHIOPOCOB, MPUONIIKAs TIOOAIBHYI) SKOHOMHKY K
TPaeKTOPHUH, HEOOXOMMMOM JyIsi JocTHxkeHus mener [laprkckoro cornameHus. Pacmmpsiercs
TaKxke reorpadust 3e1EHOro OIOHKETUPOBAHUS — BCE OOJIBIIE CTPaH UHTETPUPYIOT KIIMMATUIECKUE
MIPUOPUTETHI B CBOM OIO/KETHI — W HAPAIIUBAIOTCS «3eleHble» WHBECTUIMU. Tak, rio0anbHbIe
JIOXOBI OT YITIEPOAHOTO IIEHOOOPa30BaHUS MTPOJOIKAIOT CTABUTH PEKOPIBI, HO, KaK ObLIO YKa3aHO
BBIIIE, UX YPOBHU U TMOKPHITHE €IIE JAJEKH OT JAOCTATOYHBIX. B COBOKYMHOCTH 3TH MPOLIECCHI
GOPMHPYIOT «OKHO 803MOJCHOCHEU» ISl TOCYIApCTB, CTPEMSIIUXCS adanTHPOBAaTh CBOU
¢uHaHcoBbIe cucTeMbl K BbI3oBaM X X1 Beka. DakTruecky BOZHUKAET HOBas apaJurMa pa3BUTHSI,
MIPU KOTOPOH yCIeXH B SKOHOMHUKE CTAaHOBSATCS HEOTIENIMMBI OT mporpecca B jaene OopbObI ¢
W3MEHEHUEM KIIMMaTa.

OnbIT 1 NepcneKTUBBI 3e1¢H0H (pUCKAIBLHON NOJUTHKH B A3epOaiikane

Jnst  AzepOaiipkana mepexoil K TMPUHIUINAM 3eIEHOW (PUCKATbHON TIOJUTHUKH  SIBISETCS
HEOTHEMJIEMON YacThbi0 OOIIEeH CTpaTerud 5SKOJIOTMUYECKH YCTOH4MBOro pas3ButTus. Kak
OTMEUaJoCh, B HOKyMeHTe «Azerbaijan 2030: HayuonanvHvle npuopumemsi COYUAIbHO-
IKOHOMUYECKO20 pa3sumus» OIHUM M3 KJIIOUEBBIX HalpaBiIeHUH O0OBSBICHA UMEHHO «yucmas
OKpYJHcarowas cpeda u cmpaua 3e1éHo20 pocmay. ITOT CTPATETHUECKUNA TPUOPUTET MOTHOCTHIO
COOTBETCTBYET INIOOAJIBHBIM IEJSIM YCTOHUMBOIO Ppa3BUTUS W KJIMMarudeckoil mnosecTke. B
OOHOBJICHHOM HAllMOHAJBHO ONpEAETIsIeMOM BKJAJ€ CTpaHbl 3aKpeIuIeHbl aMOWIMO3HbIE
KOJIMUECTBEHHBIE LI€JM: COKPATUTh BHIOPOCHI MAPHUKOBBIX Ta3oB Ha 35% k 2030 r. (oT ypoBHA
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1990 r.) u na 40% x 2050 ., a 700 BO3OOHOBISIEMON SHEPrUU B YCTAHOBJIEHHOW MOIIHOCTH
AIEKTPOCETEBOTO KoMmIuiekca yBenuduTh 10 30% k 2030 romy. [y BBIMOJHEHUS ATHUX 3anad
Azepbaifipkan  3a  mociegHHe  roabl  copMHpoBall  HEOOXOAMMYIO  MPaBOBYIO U
WHCTUTYIIMOHAIBbHYIO 0azy. B 2021 romy Obur mpuHAT 3akoH «OO0 HCHOIB30BaHUH
BO300OHOBJISIEMBIX HMCTOYHHKOB SHEPrHM B BBIPAOOTKE 3JIEKTPOIHEPTUM», KOTOPBIA 3aJI0XKHII
OCHOBBI JIJIs PUTOKA MHBECTHUIINI U MapTHEPCTBA C YaCTHBIM ceKTopoM B chepe BUD. Dot 3akon
OTKPBLI BO3MOXKHOCTD 3aKJIFOUEHUSI JOJATOCPOUHBIX KOHTPAKTOB Ha IMOCTABKY «3€JIEHOI SHEPTUH,
BHEJPEHUs HETapu(PHOU MOAACPKKU (HAmpuMep, MPEIOCTaBICHUS 3eMIIM U UHOPACTPYKTYPHI
nnBecropaM BUD) u apyrux ctuMysoB pa3BUTHS OTPACIIH.

[IpakTHyeckuM pe3yabTaTOM MPUHATHIX MEpP CTal0 Hayallo peaju3alud KPYIHBIX MPOEKTOB B
o0actu BO30OHOBIISIEMOM SHEPTeTUKU. 3HAKOBBIM COOBITHEM CTaJIO BBEJICHUE B DKCILTyaTaIUIO B
okTs0pe 2023 roga cotHeuHO# nekTpoctaniuu «apagar» momHocThio 230 MBT. DTOT npoekT,
peanu30BaHHBIl B cOTpyaHHYecTBEe ¢ KommaHuedr Masdar (OAD), sBusercs KpymnHeimiei
coimHeuHOU craHimel B Kacnmiickom pernoHe u IMepBbIM B CTpaHe HHAyCTpuanbHbIM BHD-
MPOEKTOM, OCHOBAHHBIM Ha TMPSAMBIX HHOCTPAHHBIX HMHBECTUIMAX. OOBEM BIOKEHUU B
CTPOMTENIBCTBO CTaHIMKU cOcTaBmi $262 MIiIH, a €€ BBIBOJ Ha IMOJHYK MOIIHOCTh 3HAMCHYET
HOBBIA 9Tanm B Pa3BUTUU YUCTOM HHepreTwku Asepbaiimxana. Cranuus «[apamar» Oymer
MPOU3BOAUTH nopsiika S00 MuIH KBT* 4 31eKTpOdHEPTUH B IO/, UTO SKBUBAJIEHTHO MOTPEOICHUIO
6onee 110 TbIC. JOMOB, U MO3BOJUT €KETOHO cOKpamars BeioOpocskl CO2 npumepHo Ha 200 Thic.
ToHH. Kpome Toro, 6iarogaps 3amenieHnto BepaboTku Ha Ta30BbIX TOC, MPOEKT 5KOHOMHUT OKOJIO
110 mMH KyOOMETPOB PUPOITHOTO Ta3a exxeroqHo. OpuranTbHOe OTKPHITHE CTAHIUHU 26 OKTAOPS
2023 r. ¢ yuactueM IIpesnnenta Mnpxama AnrieBa 03HaMEHOBAJIO TOCTH)KEHUE BaXKHOTO pyOexa:
[JlaBa TOCYJapCTBAa MOMYEPKHYJ, YTO 3amyck «l'apagara» crtajn OTIPAaBHOM TOYKOM HAa MyTH K
nocTkeHuto 1enu gosectu gomo BUD nmo 30% x 2030 romy M mpoAEMOHCTpUpOBAI
pUBEp)KEHHOCTh A3epOaiiakaHa ro0aabHON «3en€Hoi» nosecTke. [lapanienbHo ¢ BBOJOM 3TOM
CTaHIIMK OBLIM 3aKJIFOYEHBI HOBBIE COMVIAIICHUS O PEeaIM3allii MOCIeyOIIHNX MPOEKTOB. B TOT ke
neHb koMranus Masdar nonnucana ¢ MUHUCTEpCTBOM 3HEpreTuku AzepOaiipkaHa coramieHus
o pa3Bututo eni€ 1 'BT coMHEUHBIX U BETPOBBIX MOIIIHOCTEN B CTPAHE, YTO CTAJIO MEPBOH (a3oit
6onee kpymHoro miuaHupyemoro moptdens Ha 10 I'Bt. Tem cambiM 3apyOexHbie MapTHEPHI
BBIPA3UJIM JIOBEPUE K WHBECTUIIMOHHOMY Kiumary A3zepOaiimxaHa B cdepe BO300OHOBIIEMON
SHEpPreTHKH, a peclyOnuKa caenaia IIar K MPEeBPalleHHUI0 B PETHOHAIbHBIM LIEHTp YHCTOU
JHEPIUH.

Emé onHuM Ba)KHBIM HalpaBlIEHUEM CTaJI0 BHEIPEHNE (PMHAHCOBBIX MHCTPYMEHTOB YCTOHYHMBOTO
pa3ButHs. B Hauane 2025 ronma IocynapctBennas nedtsnas kommnanus SOCAR ocymecTBuia
MEPBUYHOE DPa3MEIlEHUE OCOOBIX «3eJEHBIX O00JMraluii» Ha BHYTPEHHEM pBIHKE OOIIHUM
00béMom $200 MiTH T PUHAHCHPOBAHUS MPOCSKTOB B oOmactu BUD. Pa3menienne nmpomuio mox
neBusoM «Green Income, Green Future» («3eéHblii 10X0/ — 3e1éH0e Oyayniee») 1 MpeiioKuiIo
MHBECTOpaM MPUBJIEKATENbHYIO JTOXOAHOCTh ~6% TOJOBBIX MPH Cpoke obnuranuit 5 sner. Itu
Oymaru BbI3BaJIM OOJIBIIION MHTEPEC: MHBECTOPHI pacCMaTPUBAJIM UX HE TOJBKO KaK CTaOWUIIbHBIN
WHCTPYMEHT JJIsl BIOXKEHUI, HO U KaK BO3MOXXHOCTb BHECTH BKJIaJ B pa3BUTHE BO30OOHOBISIEMOM
sHepretuku cTpanbl. Beimyck SOCAR Green Bonds cran 3HakoBBIM cOOBITHEM, (DAKTHYECKH /1aB
cTapT (QOPMUPOBAHHUIO PBIHKA YCTOMYHMBBHIX (uHAHCOB B AsepOaiimkane. Panee momoOHBIX
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MHCTPYMEHTOB B CTpaHe He ObUI0, U yCIeX pa3MelIeHHs MPOJEMOHCTPUPOBAT HaJU4ue
BHYTPEHHETO CIpoca Ha «3eléHble» nHBecTUIMU. Oxuaaercs, uro Beien 32 SOCAR k BeIyCcKy
COOCTBEHHBIX 3€NEHBIX OONUranuii MOTYT MPUCTYIUTh U JIPYrHe KPYyMHbIE KOMIIAHUU, a TAKKe
0OaHKHU — TEM CaMbIM PACLIUPSIST TOCTYIHBIA PECypcC sl SKOJIOTUYECKUX MPOEKTOB.

JIONIOJTHUTENBHBIA UMITYJIbC YCUJICHHIO 3€JEHOHN (DHMCKANbHOM MOJMTHUKH MPUAANO MpPOBEICHHE
COP29 B baky. Craryc crpanbl — npeacenarens KmuMmatudeckoit kondepenunu OOH B 2024 rony
— IOBBICUJI MEXKIYHApOAHBIN aBTOpUTET A3epOaiiikaHa U co3/1al yHUKaJIbHbBIE BOBMOKHOCTH IS
Oostee TTyOOKOM MHTETrpalny B TII00aIbHbIE MEXaHU3MBbI KIIMMAaTHYECKOrO (pMHAHCHpOBaHuA. Bo-
IIEPBBIX, OTKPBUINCh HOBBIE KaHAJIbl IIPUBJICUEHHUSI BHEIIHUX cpeAcTB: npuHsTas Ha COP29 nenb
YTPOCHHUSI TOIJEPKKU pa3BuBatonuxcs crpad jgo $300 mupa k 2035 r. o3Hayaer, 4To y
AzepOaiiykaHa MOSIBUIICS IIAHC NOJIYYUTh OOJIbILE TPAHTOB U JILTOTHBIX KPEIUTOB Ha PEATU3aLUIO
CBOMX KJIMMAaTHYECKUX IporpamMM. Bo-BTOpbIX, cTpaHa mosyumnia AOCTYH K (POPMHUPYIOLIUMCS
MEXJYHapOIHbIM YIJIEPOAHBIM PBIHKAM — HOBBIE IpaBWUIa CTaThbM 6 IO3BOJIAIOT 3aIlyCKaTh
IIPOEKTHl IO TOPrOBJI€ YIIEPOJHBIMH €IUMHMLIAMHU, U A3zepOail[kaH MOXET CTaTh AKTHBHBIM
UTPOKOM, IpoJaBasi pe3yJbTaTbl COKpAIIEHUs BbIOPOCOB B JApYrHe CTpaHbl. DTO HOTpedyer
CO3JJaHMsl HALMOHAJbHOM cHCTEMBbl yuyé€Ta M MOHUTOPHUHIA BBIOPOCOB, a TaKXe pa3padOTKu
3aKOHOJIATEJIbHBIX OCHOB JUIsl TOPIOBJIM KBOTaMH Ha BHYTPEHHEM ypoBHE. B-TpeThux, mposesenue
COP29 crumynupoBano JajbHEWIIee pa3BUTHUE MPAKTUK IPO3PAYHOIO  «3E€1EH020»
o100ddcemuposanusi B AzepOarimkane. Yxe B OromkeT Ha 2025 rom MpaBUTENbCTBO BHEIPHUIIO
3JIEMEHTHl KIMMAaTU4YeCKOro aHajlu3a pacxXof0B M Hayalo IOATOTOBKY IEPBOM «3en1éHOU»
OIOKETHOH OTUETHOCTH. B mepcrekTHBe IUIaHUPYEeTCS WHTETPUPOBATh MEXKTyHapOIHBIC
CTaHJapThl OTYETHOCTU O KIMMATUYECKUX (UHAHCAX U aaantupoarh meronosoruto OICP no
y4€Ty «3€JEeHBIX» pacXol0B K HAIlMOHAIbHOM CHCTEME TOCYIapCTBEHHOIO (PHUHAHCOBOTO
ynpasieHusi. HakoHen, mocTeneHHO MOXKET BCTaThb BONPOC O BBEIEHUU B A3zepOaiikaHe
COOCTBEHHBIX MHCTPYMEHTOB YIVIEPOJHOIO 11I€HOOO0Pa30BaHUs — HApUMeEp, MUIOTHOTO MPOEKTa
CHUCTEMBI TOPTOBJIM BBIOPOCAMHU B HEPreTUUYECKOM WM HEPTErazoBOM cekTrope. Takue Iiaru
MIO3BOJIAT HE TOJIBKO UCIIOIHUTH HALlMOHAJIBHBIM BKJIAJ] 10 COKPAIIEHUIO SMUCCHH, HO U IPUHECYT
JIOTIOJIHUTENbHBIE JT0XOAbI OIO/DKETY, KOTOPhIE MOKHO HAIlPaBUTh Ha HKOJIOTMUYECKH 3HAYMMbIE
LEJIH.

Takum o6pa3zomM, B Azepbaiixkane GopMHUpYETCs LIETOCTHBIN KOMITJIEKC Mep 3e7IEH0H pucKalbHON
MOJIMTHUKH, BKJIIOYAIOIIMN HAJOTrOBBIE JIBIOTHI U OOMKETHBIE CTUMYJbI, MOJAEPIKKY 3eIEHBIX
MHBECTHLIMN U pa3BUTHE PbIHKA yCTOWYMBBIX IIEHHBIX Oymar. [ 100aJIbHBIH OMBIT — OT YIIIEPOIHBIX
HAJIOTOB JI0 3€JEHOr0 OIO/KETUPOBAHUSA — YK€ HAXOOUT CBOE OTPAXEHUE B HAIMOHAIBHOM
npaktuke. Crienyromas 3aja4a COCTOUT B TOM, YTOOBI MPOBECTH KOMILIEKCHYI0 MHTErpaluio
3TUX MHCTPYMEHTOB B CHCTEMY YIPaBJIE€HUS TOCYJapCTBEHHBIMH (PHHAaHCAMHU. DTO IMO3BOJIUT
AzepOaiixany OTHOBPEMEHHO YKPEIUISATh MAaKPOIKOHOMHUYECKYIO CTAaOMIIBHOCTD, TIPOJABUTATHCS
K BBIIIOJTHEHUIO CBOMX MEXTYHAPOJHBIX KIMMATHYECKUX 003aTeIbCTB U CO3/1aBaTh yCIOBUS IS
IUBepcU(PUKAIIMKM SKOHOMHKH 32 CUET POCTA HOBBIX «3€1EHBIX)» CEKTOPOB.

3akaoueHune

[IpoBenénublii aHanu3 noATBepkaaeT: 3enéHas ¢uckanbHas nonutuka (3PII) u3 Habopa
OTHENbHBIX WHUIMATUB IIPEBPAaTUIACh B CUCTEMHYIO ApXUTEKTYpy, CBS3BIBAIOLLYIO LU
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YCTOMYMBOTO Ppa3BUTHSI C HHCTPYMEHTaMH OIOMKETHO-HAJIOrOBOTO  PEryJIMpPOBaHUS U
MoOwm3anuen kanurana. [nobanpHas nmoBectka nocie COP29 B baky 3anana yéTkuii BeKTOp —
MaclITa0upoOBaHWE  KIUMATUYeCKOoro  (PUMHAHCHUPOBAaHHUSA,  PACUIMPEHHE  YIVIEPOJHOTO
LIEHOOOpa30BaHUsI W BHEAPEHUE TPAKTUK «3€IEHOro» OIDKETUPOBAHUS KaK OCHOBBI
MIPO3PAauHOCTH M PE3YJIBTaTUBHOCTU TOCYIapCTBEHHBIX pacxonoB. Jlis AsepOaiigkaHa 3TO He
TOJILKO OKHO BO3MOYKHOCTEW, HO M MpaKTHUecKas HEOOXOAUMOCTb, YUUTHIBAsI 3aBUCUMOCTb OT
YIJIEBOJOPOIHBIX J10X010B U B3siThie HOC-11e1111 110 coKpalieHuto BHIOpocoB U pocty aoiau BUD.

Cnenannble maru — npasoBast 6aza BUD, 3anmyck COC «l"apagar», BIITyCK 3€1EHBIX 00IUTralui
SOCAR, a Takxe HaJ0roBO-TaMO>KEHHbIE CTUMYJIbI — JIEMOHCTPUPYIOT, YTO UHCTUTYLIUOHAJIbHAS
u ¢uHaHCOBas MH(PACTPYKTYpa «3€JIEHOrO» pa3BopoTa yxe ciokuiack. Crenyrouuil sran
TpeOyeT KommiekcHoH unrerpanuu 3PI1 B cucreMy ynpasieHus rocy1apcTBEHHbIMU (PMHAHCAMU.
KitoueBbIMU  ONMOPHBIMU  HanpaBieHUsIMU SABJSIIOTCA: (1) LIEHOBBIE CHUTHAJIBI — IO3TaIHAs
pedopma HeahheKTUBHBIX cyOCHINi HA UCKOITaeMO€E TOIIJIMBO C COLIMATIbHBIMU KOMIIEHCATOpaMHU
U TOArOTOBKA MUJIOTHBIX MEXaHU3MOB YIVIEPOAHOIO IIeHOOOpa3zoBaHus; (2) OromkeTHas
apxXUTeKTypa — MoJHO(opMaTHOEe «3€lIE€HOEe» TATUPOBAHME, KJIMMAaTHUYeCKas HSKCIepTU3a
IporpamMM, yBs3Ka CpPEIHECPOYHOrOo  OIO/PKETHOTO  IUIAHMPOBAHUS C  TPAEKTOPUAMMU
NeKapOOHU3aMKU U YYETOM KIMMATUYECKUX PUCKOB; (3) MOOMIM3alUs KanuTajga — pa3BUTHE
PBIHKA YCTOWYMBBIX MHCTPYMEHTOB (CyBEpEHHbIE, KBA3UCYBEPEHHBIE U KOPIIOPATUBHBIE 3€IEHBIC
obnuranuu, 'YIl, cmemanHoe ¢puHaAHCHPOBaHKE) MPU HAJIMYUU HAlMOHAJIBLHONW TAaKCOHOMUHU U
HE3aBUCUMON BepU(UKALIH.

VYenex 3Tux npeoOpa3oBaHUIl OMMPAETCS Ha HECKOJIBKO MPEABAPUTENIbHBIX YCIOBMM: CO3/1aHUE
Han&xHOM cucteMbl MRV BBIOpOCOB M KiMMaTtudeckux 3(PQPeKToB pacxonoB, (HopMupoBaHUE
HAIlMOHAJILHOTO peecTpa YMIEPOAHbIX €IUHUI], TapMOHU3AllUS CTAHJIAPTOB OTYETHOCTU C
ay4mumu npaktukaMu OOCP 1 MHOTOCTOPOHHUX OaHKOB, a TaKXKe HapallMBaHUE KaJpOBOH U
aHAJTUTUYECKON KoMIeTeHIIMH B MuH(uHe, TpoQUIbHBIX BEIOMCTBaX U (DUHAHCOBOM CEKTODE.
BaxxHo obecrieunTh 001ECTBEHHYIO JIETUTUMHOCTD Kypca — 4epe3 aJIpeCHYIO 3allUTy YsI3BUMBIX
JIOMOXO3SIICTB, MPO3PauHy0 KOMMYHHUKAIIMIO BBITO/ IEPEX0/ia U CIPaBEIIMBYIO TpaHC(HOPMAIHIO
3aHSATOCTH.

B ropuzonte 2025-2030 rr. peaqucTUYHAs <«JIOPOXKHAs KapTay BKIIOUAET: BHEIPECHHUE
HAIlMOHAJILHOM TAKCOHOMMUH 3€JIEHBIX MMPOEKTOB U KIMMATHUYECKOro OIOPKETHOTO OTUETA; 3aIyCK
MUJIOTHOW CHCTEMBI TOPTOBJIM BBIOPOCAMHU B SHEPrOEMKHUX CEKTOpax; IUIaH-rpadUK CBEPTHIBAHUS
AHTUAKOJIOTUYECKUX CYOCHIMN; pacIIMpeHHe TMporpaMM BBIMyCKa 3€JEHBIX OOIUraiuit;
UHTETrpalio KIMMaTHYECKUX DPHUCKOB B OTOOp MYyONUWYHBIX HHBECTIPOEKTOB U YIIpaBICHUE
rOCYJIapCTBEHHBIM JIOJITOM. BBINTONIHEHNE 3THX IIaroB MO3BOJIUT YBSA3aTh MAaKPOIKOHOMUYECKYIO
YCTOWYMBOCTb, TUBEPCU(PHUKAIINIO SKOHOMHKH U BBIMOJIHEHHE MEXIYHapOAHBIX 00S3aTebCTB,
KOHBEPTHUPYs cTaryc cTpaHbl-xo3auHa COP29 B 10Ar0cpoyHOE€ KOHKYPEHTHOE MPEUMYIIECTBO.

Nupimu cnoBamu, ans AszepOaiimxana 3®@II — He Temarmueckwii ONOK, a HOBas JIOTHKA
OIOIKETHO-HAJIOTOBOTO yIpaBieHus. E€ mocienoBarenbHasl peanu3aius co3qaéT yCIOBUS s
JOCTHKUMOCTH TIeJIeH 1o coKparieHuno BEIopocoB (—35% k 2030 1., —40% x 2050 1.), yBenuueHuto
nonmu BUD, pocTy MHBECTULIMI M MOBBINIEHUIO KAu€CTBA KU3HH, 3aKPEIUISisl POJib CTPAHbI Kak
PErMOHANIBHOTO JIUIEpa «3€IEHOT0» Pa3BUTHSL.

236



Cnucok aureparypbl

Administration of the President of the Republic of Azerbaijan. (2021, February 2). Order on
approval of “Azerbaijan-2030: National Priorities for Socio-Economic Development”.
Baku. Retrieved from https://president.az

AmCham Azerbaijan. (2025, January 28). High income with SOCAR bonds, a green future!
American Chamber of Commerce in Azerbaijan. Retrieved from https://amcham.az

International Monetary Fund. (2019, October). Fiscal Monitor: How to Mitigate Climate Change.
Washington, DC: IMF. Retrieved from https://www.imf.org

KPMG. (2025, March 3). Azerbaijan: Tax incentives for green projects (TaxNewsFlash). Retrieved
from https://home.kpmg

Masdar. (2023, October 26). Masdar and Azerbaijan inaugurate 230 MW Garadagh solar power
plant. Retrieved from https://masdar.ae

Ministry of Energy of the Republic of Azerbaijan. (2023, October 26). An official inauguration of
the 230 MW Garadagh Solar PV Plant has been held. Retrieved from
https://minenergy.gov.az

Organisation for Economic Co-operation and Development (OECD). (2024). Green Budgeting in
OECD Countries 2024. Paris: OECD Publishing. Retrieved from https://one.oecd.org

Republic of Azerbaijan. (2023). Second Nationally Determined Contribution (NDC). Baku:
Government  of  Azerbaijjan /  UNFCCC  registry. Retrieved  from
https://unfccc.int/NDCREG

UNFCCC Secretariat. (2024, November 24). COP29 UN Climate Conference agrees to triple
finance to developing countries. Bonn: United Nations Framework Convention on Climate
Change. Retrieved from https://unfcce.int

World Bank. (2024). State and Trends of Carbon Pricing 2024. Washington, DC: World Bank.
Retrieved from https://worldbank.org

Received: 11.08.2025
Revised: 18.08.2025

Accepted: 23.08.2025
Published: 30.08.2025

237


https://president.az/
https://amcham.az/
https://www.imf.org/
https://home.kpmg/
https://masdar.ae/
https://minenergy.gov.az/
https://unfccc.int/NDCREG
https://unfccc.int/
https://worldbank.org/

Editorial Team
Editor-in-Chief:

e Ilhama Mammadova, Head of the Department of English Language and Translation, PhD
in Philology, Associate Professor, Nakhchivan State University

Deputy Editors-in-Chief:
o Hasan Alisoy, Lecturer and Senior Teacher at Nakhchivan State University

e Leyla Safarova, PhD in Philology, Azerbaijan State Pedagogical University, Foreign
Languages Center, Deputy Director

Executive Secretary:
e Gerda Urbaite, EuroGlobal Journal of Linguistics and Language Education
Editorial Board

e Dianala M. Bernard, Doctor of Education - Educational Leadership and Curriculum &
Instruction, Faculty at University of the People, Pasadena, United States

o Ulfat Zakir oglu Ibrahim, PhD in Philology, Associate Professor, Head of the Department
of Phonetics and Grammar of the French Language at ADU

o Nuray Aliyeva Yadigar qizi, Head of the Linguistics Department of the Institute of Art,
Language, and Literature at the Nakhchivan Branch of the Azerbaijan National Academy
of Sciences (AMEA), Doctor of Philological Sciences, Associate Professor

e Maria Anna Formisano, PhD in Language Sciences, Society, Politics, and Education,
Professor of Special Education and Pedagogy, University of Salerno, Italy

e Shirmammad Qulubayli Qudrat oglu, PhD in Philology, Associate Professor, Nakhchivan
State University

e Ceyran Quliyeva Manaf qizi, PhD in Philology, Associate Professor, Nakhchivan State
University

238



Amir Karimi, PhD in History Education, Research Lecturer in History Education with a
focus on gamification, VR, AR, and Metaverse in education, Farhangian University, Alborz
campus, [ran

Shirmammad Qulubayli Qudrat oglu, PhD in Philology, Associate Professor, Nakhchivan
State University

Elnaz Aliyeva Ali qizi, PhD in Philology, Associate Professor, Nakhchivan State University

Rashad Seyidov, Assistant Professor, Erzurum Atatiirk University Faculty of Theology,
Arabic Language

Cavid Babayev Sabir oglu, PhD in Philology, Senior Lecturer, Nakhchivan State University
Yasin Babazade Israfil oglu, PhD in Philology, Nakhchivan State University

Leyla Zeynalova Kazim qizi, PhD in Philology, Senior Lecturer, Nakhchivan State
University

Mabhsati Asgarova Qasim qizi, PhD in Philology, Associate Professor, Nakhchivan State
University

Turkan Ismayilli Mehrac qizi, PhD in Philology, Head of Department, Nakhchivan State
University

Tehrana Khudaverdiyeva, PhD in Philology, Nakhchivan State University

Aydin Aliyev Arif oghlu, PhD in Pedagogy

Elchin Mirzayev Elshad oghlu, Nakhchivan State University Faculty of Foreign Languages
Zarifa Sadig, Nakhchivan State University Faculty of Foreign Languages

Kovser Abbasova, Nakhchivan State University Faculty of Foreign Languages

Ilaha Ashrafova, Nakhchivan State University Faculty of Foreign Languages

Alaviyya Nuri, Nakhchivan State University Faculty of Foreign Languages

Daniel Effiong Umoh, Department of Foreign Languages, University of Uyo, Nigeria

Olatunji Saheed: Federal College of Education (Special), PMB 1089, Oyo, Oyo State,
Nigeria.

Sadikhova Sayyara: Nakhchivan State University, Doctor of Philosophy in Art-Criticism

239



B The Global Spectrum of Research and Humanities (GSRH)

ISSN-L: 3007-9136
A Quarterly Peer-Reviewed Open-Access Journal
©  Published in Azerbaijan | Accessible Worldwide

@ Contact: editor@gsrh.net ¥, +994 51 357 2307

I About the Journal

The Global Spectrum of Research and Humanities (GSRH) is an international, peer-
reviewed, open-access academic journal based in Azerbaijan. GSRH aims to foster
interdisciplinary dialogue and disseminate cutting-edge research in the humanities and social
sciences. By embracing Azerbaijani, English, Russian, and Turkish as languages of
publication, the journal ensures inclusive and diverse academic communication.

240



B Vision & Mission
GSRH is dedicated to:

Promoting interdisciplinary collaboration in the humanities and social sciences
Encouraging multilingual global academic exchange
Ensuring free and open access to quality research

® & o o

Upholding rigorous peer-review and editorial integrity

Key Information

e Publication Frequency: Quarterly (Four issues per year)

e Article Languages: Azerbaijani, English, Russian, Turkish
o Format: A4 (digital and print)

e Access: Free, open-access model

e Archiving: Indexed in LOCKSS and CLOCKSS for long-term preservation

B Focus and Scope

GSRH publishes original research and theoretical articles in:

B Literature, Linguistics, Cultural Studies
B Sociology, Psychology, Anthropology
B History, Philosophy, Political Science
B Education, Ethics, Media Studies

Submissions are peer-reviewed through a double-blind process to ensure academic excellence,
innovation, and relevance.

Author Responsibilities & Copyright

Authors certify that their submissions are original and comply with all copyright laws.
By submitting, authors grant GSRH the right to publish and distribute their work under open-
access principles.

241



I Editorial Team

Editor-in-Chief
* Hasan Alisoy
Lecturer, Senior Teacher, Nakhchivan State University

Deputy Editors-in-Chief
* [lhama Mammadova, PhD in Philology, Associate Professor
Head of English Language and Translation, Nakhchivan State University
¢ Leyla Safarova, PhD in Philology
Deputy Director, Foreign Languages Center, Azerbaijan State Pedagogical University

Executive Secretary
¢ Gerda Urbaite
EuroGlobal Journal of Linguistics and Language Education

B Contact & Address

@ Email: editor@gsrh.net
t. Phone: +994 51 357 2307
4> Address: Alince Mah., Bina 5, Ev 15, Nakhchivan, Azerbaijan

242



