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The Role of Phraseological Units in Developing Communicative
Fluency among University Students
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Abstract:

This study examines the influence of phraseological units on the enhancement of
communicative fluency in senior university students learning English as a foreign language.
The research, conducted at Nakhchivan State University, featured 30 final-year students

participating in a six-to-eight-week educational program centered on idioms, phrasal verbs,
collocations, and fixed expressions. Data were gathered by pre- and post-assessments, oral
interviews, written assignments, and observational checklists. The findings indicated a
notable enhancement in phraseological competence and communicative fluency, as students
exhibited increased lexical diversity, speaking fluency, and stylistic refinement in writing. The
research suggests that focused phraseological education improves learners' capacity for
natural and effective communication, providing practical implications for curriculum
development and teaching methods.

Keywords
Phraseological Units, Communicative Fluency, English Language Teaching, University
Students

1. Introduction

In the context of language education, communicative fluency remains one of the most sought-after
competencies among university students, particularly those studying English as a foreign language
(EFL). While vocabulary acquisition and grammatical accuracy are often prioritized, the
acquisition of phraseological units—idioms, collocations, fixed expressions, and phrasal verbs—
is equally vital for achieving fluency that mirrors authentic native speaker use. These units are not
only lexical in nature but also deeply embedded in cultural and pragmatic contexts, contributing
significantly to learners' ability to comprehend and produce nuanced, natural-sounding speech
(Cherno et al., 2020; Minoo, 2019).
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Despite their importance, phraseological units are often underrepresented in standard curricula,
especially at the tertiary level, where students are expected to refine their communicative skills for
academic, social, and professional interactions. Research suggests that learners who master
phraseological competence tend to exhibit higher levels of oral fluency, pragmatic awareness, and
sociolinguistic appropriateness (Zhang, 2023; Dinevich et al., 2023). In particular, senior
university students—those in their final years of study—must bridge the gap between academic
proficiency and real-world language use. This gap can be addressed by strategically incorporating
phraseological instruction into the language learning process.

The present study seeks to explore the impact of teaching phraseological units on the development
of communicative fluency among senior university students. Building on previous findings related
to idiom instruction (Mehdi, 2024) and learner-centered methods (Askarkyzy & Nurgalikyzy,
2024), this research further considers individual learning differences (Pashayeva, 2025) and the
shift from traditional to communicative approaches (Naghiyeva, 2025). Furthermore, it
acknowledges the role of critical thinking in facilitating effective language use (Bagirzada, 2025),
proposing that phraseological awareness not only enhances fluency but also deepens cognitive
engagement with language.

By investigating both the linguistic and pedagogical dimensions of phraseology in higher
education, this article aims to provide empirical insights and practical recommendations for
educators, curriculum designers, and language learners.

I1. Theoretical Framework
Definition and Types of Phraseological Units

Phraseological units are fixed or semi-fixed expressions whose meanings often extend beyond the
literal interpretation of their individual components. These include idioms (e.g., kick the bucket),
phrasal verbs (e.g., look up to), collocations (e.g., make a decision), and fixed phrases (e.g., as a
matter of fact). According to Minoo (2019), such units are integral to mastering the expressive
depth of a language, allowing learners to go beyond structural correctness and achieve
communicative authenticity.

Each type carries specific semantic, syntactic, and pragmatic properties. Idioms are typically non-
transparent and culturally bound, requiring learners to infer meaning from context. Phrasal verbs,
while more syntactically flexible, often pose difficulties due to their multiple meanings.
Collocations, the habitual co-occurrence of words, support naturalness in speech, while fixed
phrases serve important discourse functions, such as managing conversations and expressing
agreement or disagreement (Aliyeva, 2024).

Communicative Fluency

Communicative fluency refers to the learner's ability to convey thoughts smoothly and
appropriately within various contexts. It involves speed, coherence, lexical variety, and
sociolinguistic appropriateness. As Cherno, Zyryano, and Vukolo (2020) argue, fluency is not
solely a mechanical process but a cognitive-linguistic one shaped by a speaker’s ability to access
and use formulaic language rapidly and meaningfully. Fluency thus relies not only on vocabulary
and grammar but also on phraseological knowledge that supports natural speech production.

Relationship between Phraseological Competence and Communicative Fluency



Phraseological competence is a crucial subcomponent of communicative competence. It
encompasses both recognition and productive use of phraseological units in context. Research
indicates a strong correlation between learners' familiarity with phraseological units and their oral
fluency, listening comprehension, and pragmatic abilities (Zhang, 2023; Dinevich et al., 2023).
Students equipped with phraseological competence are more capable of avoiding hesitation,
expressing themselves idiomatically, and engaging in authentic discourse.

Askarkyzy and Nurgalikyzy (2024) note that effective instruction in phraseological units enhances
not only vocabulary retention but also functional language use, especially when combined with
edutainment and communicative techniques. In this regard, phraseological instruction serves as
both a linguistic and pedagogical strategy for fluency development.

Review of Previous Studies

A growing body of research emphasizes the value of integrating phraseological instruction into
EFL programs. Mehdi (2024) explores techniques such as contextualization, storytelling, and
visual aids to teach idioms, reporting significant gains in students’ fluency and confidence. Cherno
et al. (2020) focus on pragmatic competence, highlighting the importance of phraseology in
forming culturally sensitive communication. Similarly, Pashayeva (2025) underscores that
students’ individual learning profiles impact their phraseological acquisition, necessitating
differentiated instruction.

Moreover, Naghiyeva (2025) critiques the limitations of the grammar-translation method in
fostering communicative competence, suggesting that phraseology-based activities better prepare
learners for real-life interaction. Bagirzada (2025) supports this view, arguing that phraseological
instruction also fosters critical thinking and cognitive flexibility, both of which are essential for
advanced language proficiency.

Taken together, these studies affirm that phraseological units are not mere decorative elements of
language but essential tools for achieving fluency, coherence, and communicative success among
university students.

II1. Methodology
Participants

The study involved a cohort of final-year university students majoring in English Language
Teaching at Nakhchivan State University. A total of 30 students participated, aged between 21 and
23, all of whom had attained at least an upper-intermediate (B2) level of English proficiency
according to the CEFR. These students were selected based on their academic standing and
willingness to participate in the study.

Setting

The research was conducted at Nakhchivan State University during the spring semester of the 2025
academic year. Classes were held twice a week as part of a specialized elective course focused on
phraseological language use. The environment provided an authentic academic context for the
integration of phraseological instruction into ongoing language development efforts.

Instruments



To gather both qualitative and quantitative data on the impact of phraseological instruction, the
following tools were utilized:

e Pre- and Post-Tests: Designed to assess students’ recognition and use of phraseological
units. The tests included multiple-choice questions, gap-fill exercises, and short
composition tasks.

e Oral Interviews and Presentations: Conducted to evaluate the spontaneous use of
phraseological expressions in spoken language. Students were required to prepare short
presentations and participate in peer interviews on familiar topics.

o Written Tasks: Students submitted essays, reflections, and reports incorporating assigned
phraseological units to evaluate productive written usage.

e Observation Checklist: Used by the instructor to monitor real-time use of phraseological
units during class discussions, group work, and informal interactions.

Procedures

The instructional period lasted for six to eight weeks, during which students were systematically
exposed to various categories of phraseological units including idioms, collocations, phrasal verbs,
and fixed phrases.

e Phase 1 — Introduction and Contextualization: Students were introduced to
phraseological units through texts, videos, and real-life dialogues. Focus was placed on
semantic interpretation and contextual meaning.

e Phase 2 — Guided Practice: Learners engaged in structured activities such as matching
exercises, gap-fills, and guided dialogues aimed at reinforcing recognition and controlled
production of target expressions.

e Phase 3 — Communicative Tasks: Phraseological units were integrated into tasks
requiring spontaneous communication, such as debates, role-plays, storytelling, and
problem-solving discussions. Emphasis was placed on fluency, coherence, and natural
usage.

e Phase 4 — Evaluation and Reflection: Learners completed post-instruction assessments
and participated in reflection sessions, providing feedback on their experience and
perceived improvement.

Throughout the process, students’ performance was monitored and documented, and their progress
was measured by comparing results from the initial and final assessments.

II1. Methodology
Participants

The participants of this study were final-year students enrolled in the English Language Teaching
program at Nakhchivan State University. The group consisted of 30 students, aged between 21 and
23, all of whom had reached at least a B2 level of English proficiency, as confirmed by internal
departmental assessments. These students had completed the required coursework in linguistics
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and methodology and were considered linguistically prepared to engage with advanced
phraseological instruction.

Setting

The research was carried out in a classroom setting at Nakhchivan State University during the
spring term of the 2025 academic year. Classes were held in a dedicated language lab equipped
with audio-visual resources, allowing the integration of multimedia materials for teaching
phraseological units. The setting provided a real academic environment conducive to
communicative practice and observation.

Instruments

A variety of instruments were employed to collect data on the learners' development in
phraseological competence and communicative fluency:

e Pre- and Post-Tests on Phraseological Competence: These written tests included gap-
fill tasks, multiple-choice items, and short contextual use exercises targeting idioms,
collocations, and phrasal verbs. The aim was to measure both receptive and productive
phraseological knowledge before and after instruction.

e Oral Interviews and Presentations: Students participated in structured interviews and
gave short presentations on familiar topics. These sessions were recorded and later
analyzed to assess the frequency, accuracy, and naturalness of phraseological unit usage in
spontaneous speech.

e Written Tasks: Learners were assigned weekly essays, reflective journals, and opinion
papers with the requirement of using a specified set of phraseological expressions. These
texts were evaluated for accuracy, contextual appropriateness, and variety of expression.

e Observation Checklist: During class activities, the instructor employed a checklist to
record spontaneous use of target phraseological units in discussions, group work, and
informal exchanges. The checklist included indicators such as correct usage, fluency, and
risk-taking in language use.

Procedures

The research was conducted over a period of six to eight weeks, structured into three instructional
phases:

e Phase 1 — Introduction and Explicit Teaching: Phraseological units were introduced in
thematic clusters. Lessons included explanation of meaning, etymology where relevant,
contextual examples, and common usage patterns. Students practiced identifying units in
texts and dialogues.

o Phase 2 — Controlled Practice and Integration: Learners engaged in controlled activities,
including sentence completion, substitution drills, and matching tasks. Gradually, these
were replaced by more open-ended tasks such as guided conversations, opinion sharing,
and pair work that required active use of the taught expressions.

e Phase 3 — Communicative Production and Monitoring: Students took part in
communicative tasks such as debates, storytelling sessions, problem-solving activities, and
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simulated real-life scenarios (e.g., job interviews, travel situations). Phraseological usage
was encouraged, observed, and reinforced. Improvement was monitored through ongoing
assessment and feedback.

The triangulation of data collection methods enabled a comprehensive evaluation of the role
phraseological units played in enhancing students’ communicative fluency, with attention to both
progress and persistent challenges.

IV. Results and Findings

The analysis of data collected through the pre- and post-tests, oral tasks, written assignments, and
classroom observations revealed clear evidence of progress in the students’ phraseological
competence and communicative fluency over the six-to-eight-week instructional period.

1. Improvement in Phraseological Competence

The comparison between pre- and post-test results demonstrated a marked improvement in the
students’ ability to recognize and use phraseological units accurately. On average, students scored
48% on the pre-test and 78% on the post-test. The greatest improvement was observed in the
accurate use of idiomatic expressions and collocations in context, especially in written production
tasks.

2. Enhanced Communicative Fluency

Oral interviews and recorded presentations showed an increase in spontaneous use of
phraseological expressions. Students were able to employ a wider range of idioms and phrasal
verbs during storytelling, discussions, and debates. Their speech became more fluid and
expressive, with fewer pauses and hesitation markers.

For example, during the final storytelling task, 83% of students used at least three appropriate
phraseological units naturally, compared to only 27% in the initial tasks. This suggests that
exposure and guided practice led to greater lexical access and confidence in expression.

3. Written Expression and Stylistic Variety

Analysis of written assignments revealed that students became more creative and expressive over
time. Essays written in the latter half of the project contained more idiomatic phrases, cohesive
devices, and formulaic language that reflected a natural command of English.

One student wrote in her final essay: “When [ finally made up my mind, I knew I had to face the
music.”—a clear indication of her ability to use metaphorical language appropriately.

4. Observation Notes: Classroom Behavior and Participation

Observational checklists highlighted greater participation in class discussions, increased peer-to-
peer interaction, and willingness to experiment with language. Students were observed attempting
to incorporate new phraseological units even when not prompted, indicating increased linguistic
risk-taking and motivation.

The expressions most frequently used spontaneously in discussions included:

e “Break the ice”
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e “Once in a blue moon”
e  “Get to the point”
e “Keep an eye on”

5. Student Feedback

In end-of-course reflection forms, 90% of students reported that phraseological units helped them
sound more “natural,” “confident,” and “like a native speaker.” Many expressed a desire for more
phraseology-based activities in their future courses.

V. Discussion

The findings of this study confirm the positive impact of phraseological instruction on the
communicative fluency of senior university students. As evidenced by improved test scores, richer
oral output, and more expressive writing, students who engaged with phraseological units over a
sustained instructional period demonstrated a heightened ability to express themselves naturally,
idiomatically, and with greater confidence.

Phraseological Competence as a Bridge to Fluency

The progression from literal to figurative language use marks a critical developmental stage in
second language acquisition. Learners who become comfortable with idioms, phrasal verbs, and
collocations tend to engage in conversations more fluidly, as their lexical choices mirror real-world
language use. These findings align with Zhang (2023) and Cherno et al. (2020), who argue that
phraseological competence enhances pragmatic appropriateness and reduces reliance on
mechanical, textbook-like speech.

Moreover, the frequent use of specific idioms and phrasal expressions in student output suggests
that such language, when contextualized and reinforced through communicative tasks, becomes
internalized. Students’ confidence to “experiment” with language was especially significant; risk-
taking, as noted in Pashayeva (2025), is often linked to higher fluency outcomes and long-term
retention.

Pedagogical Reflections

The instructional sequence—beginning with explicit teaching and ending in free communication—
proved effective in both awareness-raising and practical application. Activities like debates,
storytelling, and interviews provided meaningful contexts in which students could activate the
newly learned phraseological units. This echoes Mehdi (2024), who emphasized the effectiveness
of contextual and task-based instruction in idiom acquisition.

Additionally, the use of an observation checklist during spontaneous activities proved useful in
capturing authentic phraseological usage. While post-tests demonstrated gains in controlled
understanding, it was the observational and oral data that revealed the depth of students’
internalization.

Challenges and Considerations

Despite overall progress, some challenges were noted. A few students overused or misapplied
idiomatic expressions, suggesting the need for more nuanced instruction that includes stylistic
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awareness and register sensitivity. Furthermore, culturally bound expressions, such as “spill the
beans” or “under the weather,” were initially difficult for students to grasp without visual or
situational context. This supports the argument made by Aliyeva (2024) that cultural grounding is
essential when teaching figurative language.

Another concern lies in the varying pace at which students develop phraseological competence.
As Pashayeva (2025) highlights, individual learner differences must be accounted for, and
instruction should remain flexible and differentiated where possible.

V1. Conclusion

This study set out to examine the role of phraseological units in enhancing communicative fluency
among final-year university students. The findings clearly indicate that systematic instruction in
phraseological units—integrated with communicative classroom activities—significantly
improves both spoken and written fluency. Students who engaged in regular exposure, guided
practice, and real-life communicative tasks became more confident, expressive, and idiomatically
accurate in their language use.

Phraseological competence proved to be more than just an aesthetic linguistic feature—it served
as a catalyst for smoother, more natural communication. As learners became more comfortable
using idioms, phrasal verbs, and collocations, their language shifted from structurally correct but
flat output to dynamic, contextually rich expression. This transformation reflects the deep
interconnection between lexical fluency and phraseology, as previously noted in the works of
Cherno et al. (2020), Zhang (2023), and Minoo (2019).

Moreover, the students’ feedback suggests a strong appreciation for phraseological instruction and
a desire for its inclusion in broader curricular planning. Despite minor challenges related to overuse
and cultural unfamiliarity, students were willing to take risks, try new expressions, and incorporate
learned items into both academic and informal discourse.

Recommendations
Based on the results of this research, the following pedagogical recommendations are proposed:

1. Integrate Phraseological Units into Core Curriculum: Rather than treating phraseology
as an optional or supplementary topic, it should be embedded into regular language
instruction at advanced levels.

2. Use Communicative, Contextualized Tasks: Activities such as role-plays, debates,
interviews, and storytelling should be emphasized to encourage natural use of
phraseological expressions.

3. Highlight Cultural Context: Since many phraseological units are culturally loaded, their
instruction should include background stories, visuals, or real-life analogies to promote
deeper understanding.

4. Offer Differentiated Instruction: Teachers should accommodate individual learner
differences by providing varied input types and scaffolding where needed.

5. Encourage Reflective Practice: Students should be invited to reflect on their own use of
phraseological expressions in speech and writing, enhancing their metalinguistic
awareness.
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In conclusion, this study affirms that phraseological units are not merely decorative but are vital
components of communicative fluency. Their inclusion in university-level English teaching not
only enriches linguistic ability but also fosters authentic interaction and greater learner confidence.
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Abstract:

This article presents a structural-semantic classification of phraseological units in English,
exploring how syntactic patterns and degrees of idiomaticity intersect to form a
comprehensive typology. Through detailed analysis of structures such as verb-object
combinations, adjective-noun phrases, prepositional phrases, and sentential units, the study
maps these forms against semantic transparency—from literal collocations to opaque idioms.
Functional aspects such as register, discourse role, and pragmatic value are also discussed,
with emphasis on pedagogical implications. The proposed classification aids in teaching,
linguistic analysis, and understanding the cognitive and cultural layers of phraseological

competence.

Keywords
phraseological units, idiomaticity, semantic transparency, syntactic patterns, language
teaching

1. Introduction to Phraseology

Phraseology, as a subfield of linguistics, concerns itself with fixed or semi-fixed combinations of
words that function as single semantic units. These combinations—commonly known as
phraseological units—include idioms (spill the beans), phrasal verbs (give up), collocations (make
a decision), and fixed expressions (by and large). In English, such expressions are deeply
embedded in everyday communication and literary language alike, serving not only stylistic and
expressive purposes but also fulfilling essential pragmatic and cultural functions.

The study of phraseological units in English has a rich intellectual history. Early explorations were
primarily lexicographic, concerned with idiom dictionaries and their literal vs. figurative
meanings. Over time, particularly in the 20th century, phraseology evolved into a distinct area of
scholarly inquiry, informed by developments in structural linguistics, semantics, pragmatics, and
cognitive linguistics (Masimova, 2018; Abdusamadov, 2021). More recent scholarship has turned
its focus to structural-semantic relationships, cross-linguistic comparison, sociocultural
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symbolism, and the cognitive dimensions of fixed expressions (Savelyeva et al., 2019; Sadigova,
2024; Hasanova, 2025).

In contemporary linguistics, classification plays a central role in understanding the nature and
functions of phraseological units. Without clear typological categories, these expressions can
appear disorganized and opaque to learners and researchers alike. Structural classification enables
the grouping of units according to syntactic form (e.g., noun phrases, verb phrases, complete
clauses), while semantic classification considers the degree of idiomaticity, metaphorical meaning,
and transparency (Alisoy, 2024; Tursunova, 2025). A well-established classification system also
benefits applied domains, such as language teaching, where phraseological units can otherwise
pose considerable challenges due to their non-literal meanings and cultural specificity (Mehdi,
2024).

In language pedagogy, especially within foreign language learning contexts, mastering
phraseological units is often considered a marker of fluency and linguistic maturity. As Huseynova
(2025) notes, even in digital and informal environments like social media, the appropriate use of
idiomatic language reflects a speaker’s communicative competence and cultural integration.
Educators and curriculum designers increasingly recognize the importance of systematic
phraseological instruction, not only for enriching vocabulary but also for improving stylistic
variation and pragmatic awareness.

Therefore, this article seeks to contribute to ongoing research by providing a comprehensive
structural and semantic classification of English phraseological units. Drawing upon both classical
and modern sources, it aims to offer a taxonomy that can be applied in linguistic theory, language
description, and classroom practice alike.

2. Definitional Framework

The study of phraseology necessitates a precise understanding of what constitutes a phraseological
unit and how it differs from other multi-word expressions. While the term "phraseological unit" is
widely used in both theoretical linguistics and applied language studies, its definition varies
depending on the tradition—Slavic, Western European, or cognitive-linguistic approaches.

A phraseological unit, in its broadest sense, refers to any stable, recurrent word combination that
exhibits a degree of semantic unity and is stored and retrieved from memory as a whole rather
than generated freely. Tursunova (2025) describes phraseological units as “linguistic constructions
characterized by structural stability and idiomatic meaning,” which resist literal interpretation and
often convey culturally embedded concepts.

Within this general category, various subtypes can be identified, each with specific features:

e Idioms are expressions whose meanings are not deducible from the literal meanings of
their components (e.g., kick the bucket, spill the beans). They are often metaphorical and
culturally rooted, exhibiting a high degree of opacity and idiomaticity (Sadigova, 2024).

o Fixed Expressions (e.g., at long last, to tell the truth, as a matter of fact) are formulaic
phrases used in predictable contexts. While they are usually semantically transparent, they
are marked by fixedness—a rigid syntactic form that resists alteration.

e Collocations refer to words that co-occur more frequently than would be expected by
chance, such as commit a crime, strong tea, or make a decision. Although collocations are
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semantically more transparent, they are bound by lexical selectional preferences and
habitual usage (Alisoy, 2024).

o Phrasal Verbs are verb-particle constructions where the particle alters or intensifies the
verb’s meaning (e.g., give up, look after, run into). These expressions often pose difficulties
for learners because the meaning of the whole is not always predictable from its parts.

These categories, while analytically distinct, are interconnected in real usage and often overlap.
The key parameters that help distinguish them include:

o Fixedness: the extent to which the expression resists grammatical or lexical variation
(Tursunova, 2025). For example, kick the bucket cannot be changed to kicked a bucket
without losing its idiomatic meaning.

o Idiomaticity: the degree to which the meaning of the phrase differs from the meanings of
its components. High idiomaticity is typical of idioms; collocations usually display low
idiomaticity.

e Opacity: the transparency or obscurity of meaning. Some idioms are partially transparent
(e.g., break the ice), while others are fully opaque (e.g., once in a blue moon).

Masimova (2018) emphasizes that phraseological units cannot be understood purely through
syntax or semantics in isolation; rather, their classification relies on a multidimensional analysis
combining structural, functional, and semantic parameters.

Understanding these boundaries is essential not only for theoretical modeling but also for practical
application in teaching, lexicography, and translation. As Mehdi (2024) and Abdusamadov (2021)
argue, differentiating between types of phraseological units helps educators design targeted
learning strategies, enabling learners to grasp both literal and figurative dimensions of English.

3. Structural Classification of Phraseological Units

Phraseological units in English exhibit considerable variety in their syntactic structure.
Understanding this structure is central to their classification and analysis, particularly in
distinguishing how different forms behave grammatically and contribute to communicative
meaning. Structural classification offers a framework for grouping phraseological units based on
the arrangement of their internal components and their syntactic behavior in context.

Syntactic Patterns in Phraseological Units

1. Verb + Object Structures
These are among the most common forms of phraseological units. The verb governs an
object, but the meaning of the whole expression is often idiomatic.

e Examples:
o spill the beans (to reveal a secret)

o catch someone red-handed (to catch someone in the act of wrongdoing)
These units tend to resist variation in word choice and order, although tense
changes are sometimes acceptable (e.g., spilled the beans).
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Adjective + Noun Structures
These are nominal expressions where the adjective is often metaphorical or symbolic.

Examples:
o blind alley (a situation with no escape or solution)

o cold war (a conflict without direct military action)
These units are typically fixed and used as compound nouns or metaphorical
references.

Prepositional Phrases
Phraseological units can also occur in the form of fixed prepositional constructions.

Examples:
o in a nutshell (briefly or concisely)

o under the weather (feeling ill)
Such phrases often function as adverbials and are highly formulaic in use, with
limited syntactic flexibility.

Sentential Units / Proverbs
These are full clauses or complete sentences that convey a general truth, moral lesson, or
idiomatic observation.

Examples:
o The early bird catches the worm

o A stitch in time saves nine
These expressions are syntactically complete and often exhibit strong cultural
resonance. Their fixedness is nearly absolute, with minimal tolerance for
modification.

Syntactic Flexibility vs. Rigidity

Phraseological units differ significantly in their degree of syntactic flexibility. While some
collocations allow for inflection or modification (make an important decision), idioms like spill
the beans tend to resist alteration. A phraseological unit's position on the flexibility-rigidity
spectrum often correlates with its idiomaticity—the more idiomatic the meaning, the less
grammatically flexible the expression tends to be (Tursunova, 2025).

Transformational Tests for Structural Identification

Linguists often apply transformational tests to evaluate the structural behavior of phraseological

Passivization Test:

o They spilled the beans — The beans were spilled (grammatically correct,
idiomatic meaning preserved).
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o However, in some idioms (kick the bucket), passivization leads to nonsensical
results: The bucket was kicked loses idiomatic meaning.

Substitution Test:

o Replacing parts of the unit with synonyms or similar words usually breaks the
idiom:

= spill the beans # pour the peas.
Ellipsis or Deletion Test:
o Attempting to shorten or delete components disrupts meaning or grammaticality:

* in a nutshell — in a shell (incorrect and unidiomatic).

These tests help determine whether an expression functions as a single lexical unit or a
compositional phrase. Structural rigidity, coupled with semantic opacity, is often a marker of true
idiomaticity.

By applying syntactic classification and transformational diagnostics, scholars and teachers can
better identify and describe the structural nature of phraseological units—an essential step in both
linguistic analysis and pedagogical practice (Masimova, 2018; Abdusamadov, 2021).

4. Semantic Classification of Phraseological Units

While structural classification highlights the syntactic form of phraseological units, semantic
classification focuses on their degree of meaning transparency—how easily the meaning of the
whole can be inferred from its parts. This classification is essential for understanding how learners
interpret, acquire, and use these expressions in both native and foreign language contexts.

Based on Meaning Transparency

1.

Transparent Phraseological Units

These are expressions whose meanings can be easily deduced from the individual words.
They are often collocations or lightly fixed expressions that retain a literal or near-
literal meaning.

Example: make a decision
The meaning is clear: “make” functions in its usual sense, and “decision” retains its
literal semantic value.

Semi-Transparent Phraseological Units

These expressions contain some metaphorical or symbolic element but are still partly
interpretable. The overall meaning is not entirely literal, but context and world
knowledge can help decode it.

Example: break the ice (to initiate conversation or reduce tension)
Though not literal, the metaphor of “breaking” and “ice” to create warmth or openness is
relatively accessible to learners.
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3. Opaque / Idiomatic Phraseological Units
These are highly idiomatic and semantically non-compositional—the meaning of the
whole cannot be deduced from the meanings of the parts.

o Example: kick the bucket (to die)
Here, neither “kick” nor “bucket” contribute to the idiomatic meaning. Learners must
memorize the expression as a unit.

This tripartite classification is widely accepted in modern linguistics and proves particularly
helpful in identifying the cognitive load each expression places on learners (Tursunova, 2025;
Alisoy, 2024).

Literal vs. Figurative Meaning

Phraseological units often function figuratively, especially idioms and proverbs. Figurative
meaning adds depth, subtlety, and style to language use, but it also introduces challenges in
comprehension and translation. The literal-figurative divide helps explain why learners frequently
misunderstand idioms—especially when they attempt to interpret them word-for-word
(Masimova, 2018; Sadigova, 2024).

In many cases, expressions begin as literal collocations and evolve into figurative phraseologisms
through usage and metaphorical shift. For example, fo see the light might begin as a literal
statement and gradually develop into a metaphor for understanding or realization.

The Role of Cultural Context in Semantic Interpretation

Semantic opacity is often deepened by cultural specificity. Idioms frequently reflect a society's
values, history, and worldview. For instance, the lions share or Achilles’ heel have origins in
classical mythology or literature. Learners unfamiliar with these references are less likely to infer
meaning without explicit instruction (Hasanova, 2025; Savelyeva et al., 2019).

Moreover, phraseological units may differ semantically across languages despite surface
similarity—a phenomenon known as false equivalence. For example, an Azerbaijani expression
may appear structurally similar to an English idiom but diverge entirely in meaning or use. These
cultural nuances must be addressed both in analysis and pedagogy.

Connotative and Emotive Meaning in Idioms

Phraseological units often carry connotative meanings—emotions, attitudes, or social signals
beyond their core meaning.

o Examples:
o pulling someone’s leg (playfully teasing)
o a pain in the neck (someone or something annoying)

Such expressions can signal irony, sarcasm, humor, or informality. Their mastery not only
improves stylistic richness but also social fluency, helping learners navigate tone and interpersonal
dynamics effectively.
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Semantic classification thus reveals not only the linguistic structure of phraseological units but
also their cognitive, cultural, and emotional dimensions. A deeper awareness of these features
supports learners in moving from surface-level understanding to fluent, nuanced usage.

5. Structural-Semantic Typology

Phraseological units cannot be fully understood when examined solely through either structural or
semantic lenses. Rather, a comprehensive typology emerges from the intersection of syntactic
form and degree of idiomaticity, which together define the linguistic behavior, cognitive load,
and pedagogical complexity of a given unit. This structural-semantic cross-tabulation helps
categorize phraseological units more precisely and provides valuable insight for both linguistic
analysis and language teaching.

Cross-Tabulation of Structure and Meaning
Phraseological units can be placed along two axes:
e Structural Axis: ranging from simple collocations to sentential forms

e Semantic Axis: ranging from transparent to fully opaque meaning

Structure/ Semantics Transparent Semi-Transparent Opaque/ Ildiomatic

Verb + Object make a decision break the ice kick the bucket

Adjective + Noun fast train blind alley red herring

Prepositional Phrase on the table under pressure in a pickle

Sentential Unit / Proverb | Practice makes perfect Don’t cry over spilled The cat is out of the bag
milk

This matrix shows that the same structural form may carry different degrees of semantic
transparency. For example, verb-object combinations may range from literal collocations (make
a list) to deeply idiomatic expressions (hit the sack). Thus, structure alone is not a reliable indicator
of idiomaticity—it must be analyzed alongside meaning.

Examples Illustrating Interaction Between Form and Meaning

e Break the ice (Verb + Object, Semi-transparent): The metaphor is accessible but still
figurative, and the structure is relatively fixed.

e Blind alley (Adj + Noun, Semi-transparent): While interpretable in context, the
metaphorical sense (dead-end situation) adds complexity.

e The early bird catches the worm (Sentential, Transparent to Semi-transparent): Though
syntactically complete and literal, its proverb status adds a moralizing or instructive tone,
often requiring cultural interpretation.

These examples illustrate how certain structural patterns—especially fixed or fossilized ones—are
more likely to carry idiomatic meanings, while more flexible patterns tend toward literal
interpretation.

Discussion of Fixedness and Idiomaticity as Overlapping Parameters

Two of the most salient features of phraseological units are fixedness (syntactic rigidity) and
idiomaticity (semantic opacity). These are interdependent but not identical:
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e A phrase can be fixed but semantically transparent (e.g., by the way).

e A phrase can be idiomatic yet structurally flexible to some degree (e.g., spill the beans
can appear in passive: the beans were spilled).

o High fixedness often correlates with high idiomaticity, but exceptions exist, especially in
transitional forms.

Tursunova (2025) and Alisoy (2024) note that idioms tend to show both high fixedness and high
opacity, requiring whole-unit memorization. However, collocations may exhibit high fixedness
with low idiomaticity (e.g., make a mistake), serving as functional language chunks without
figurative meaning.

Understanding how structure and meaning interact helps refine phraseological classification,
making it possible to design better teaching materials, corpus-based studies, and lexicographic
resources that reflect real language use and learner needs.

6. Functional Aspects and Usage in Discourse

Beyond their structural and semantic features, phraseological units play crucial functional roles
in real communication. They serve not only as lexical items but also as discourse markers,
pragmatic signals, and socio-cultural indicators. Understanding how various structural-
semantic types are used in different contexts helps reveal the practical significance of
phraseological competence in spoken and written interaction.

Function in Real Communication
Phraseological units function at several communicative levels:

e Lexical enrichment: They provide lexical diversity and stylistic depth (face the music, go
the extra mile).

o Discourse organization: Many fixed expressions help manage discourse (on the other
hand, as a matter of fact, to cut a long story short).

e Social interaction: Idioms and informal collocations create a sense of belonging, humor,
or solidarity in speech (drop me a line, hit it off).

« Emotional tone: Emotive idioms convey attitude and feelings (a pain in the neck, over the
moon), strengthening interpersonal communication.

These functions demonstrate that phraseological units are more than decorative elements—they
are essential tools for effective expression, especially in nuanced or high-context communication.

Register, Frequency, and Genre Considerations

Phraseological usage is deeply influenced by register (level of formality), frequency, and genre.
For instance:

o Formal Register:

o Units like in conclusion, as a result, to a certain extent are typical of academic
writing and public discourse.
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o These tend to be semantically transparent and structurally fixed.
o Informal Register:

o Idioms such as blow off steam, hit the road, or under the weather dominate in
spoken and colloquial registers.

o These are often semantically opaque, metaphorical, and context-dependent.
e Genre Variation:

o Journalistic writing frequently uses idioms to attract attention or create rhythm
(back to square one, tighten the belt).

o Literary texts use phraseological units for characterization and narrative voice (a
chip on his shoulder, cold feet).

o Academic genres avoid heavy idiomaticity, favoring more neutral or transparent
expressions.

Losieva et al. (2023) have demonstrated that English newspaper articles on cultural topics often
rely on semi-transparent idioms and collocations to balance accessibility with expressiveness,
reflecting genre-specific expectations and reader familiarity.

Phraseological Units in Formal vs. Informal Language

The distinction between formal and informal phraseological usage is central to pragmatic
competence:

o In formal contexts, fixed expressions and low-opacity units are preferred due to their
clarity and predictability (on the basis of, it is widely believed that).

e In informal or interpersonal discourse, idioms and phrasal verbs are more common,
offering flexibility, tone, and personality (call it a day, freak out, get the ball rolling).

Learners often struggle to adjust their phraseological use according to context, leading to either
underuse (resulting in mechanical speech) or overuse (leading to inappropriateness). Therefore,
phraseological competence involves not just knowing the expressions but understanding when,
where, and how to use them effectively.

As Huseynova (2025) notes in the context of social media, learners who master phraseological
variety adapt better to different communicative situations, whether online, academic, or
professional.

7. Implications for Language Teaching

The structural-semantic typology of phraseological units has clear pedagogical relevance,
especially in the context of English as a foreign or second language instruction. Phraseological
competence is closely tied to learners’ fluency, pragmatic awareness, and ability to communicate
with stylistic and cultural appropriateness. To help learners internalize and effectively use such
units, language instruction must incorporate targeted strategies that reflect both the form and
meaning of these expressions.

Teaching Strategies for Different Structural-Semantic Types
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Given the diversity of phraseological units, teaching methods must vary depending on their
structure and semantic transparency:

e For Transparent Units (e.g., make a decision, strong coffee):

o Focus on collocation awareness through lexical patterning.

o Use corpus-based activities and lexical notebooks to promote retention.
e For Semi-Transparent Units (e.g., break the ice, blind alley):

o Employ contextual guessing, visual aids, and guided discussions.

o Integrate these expressions into role-plays or situational dialogues.
o For Opaque/ldiomatic Units (e.g., kick the bucket, spill the beans):

o Use storytelling, dramatization, and idiom games to engage learners.

o Present idioms in themes or metaphorical clusters to support conceptual
connections.

Additionally, teaching should highlight fixedness and syntactic behavior, helping students avoid
incorrect transformations or literal misinterpretations.

Learner Difficulties and Pedagogical Recommendations
Students often face specific challenges when acquiring phraseological units:

1. Semantic Opacity: Learners may attempt to interpret idioms literally, leading to
misunderstanding or misuse.

o Recommendation: Provide paraphrases, examples, and contextual cues.

2. Structural Rigidity: Learners tend to overgeneralize syntactic rules, modifying idioms
inappropriately.

o Recommendation: Introduce transformational tests in class (e.g., “Can this idiom
be passivized?”).

3. Register Awareness: Learners may use informal idioms in academic writing or formal
contexts.

o Recommendation: Include register-based practice, such as comparing formal and
informal phrases in dialogues.

4. Cultural Context: Students unfamiliar with English-speaking cultures may not understand
the imagery or reference within idioms.

o Recommendation: Incorporate cross-cultural comparison activities and teach
etymology where helpful (Sadigova, 2024; Hasanova, 2025).

As Tursunova (2025) and Mehdi (2024) highlight, repeated exposure in meaningful contexts and
active usage are key to long-term retention.

Relevance for Syllabus Design and Vocabulary Acquisition
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The inclusion of phraseological units in curriculum design enriches vocabulary instruction,
shifting it from individual word focus to multi-word expressions and lexical chunks. Syllabi
should:

o Allocate space for graded phraseological input, progressing from transparent to opaque
forms.

e Use frequency lists and corpus-based tools to prioritize commonly used expressions
(Alisoy, 2024).

e Incorporate phraseology into productive skills tasks, encouraging students to use these
expressions in writing and speaking.

Integrating phraseological units into vocabulary learning also fosters noticing, an essential process
in second language acquisition. When students learn not only what words mean but how they occur
together in meaningful ways, their fluency, coherence, and confidence increase significantly.

In sum, structural-semantic awareness of phraseological units is not merely academic—it offers
practical solutions to teaching challenges and enhances learners' ability to use English naturally,
accurately, and expressively.

8. Conclusion

This article has examined phraseological units in English through a structural-semantic lens,
offering a detailed classification based on syntactic form and degree of meaning transparency. By
organizing these expressions into structural categories—such as verb + object, adjective + noun,
prepositional phrases, and sentential units—and mapping them onto a semantic continuum from
transparent to idiomatic, a more nuanced and functional typology emerges. This dual-layered
approach captures the complexity of phraseological language and reveals how form and meaning
interact to shape communicative functions.

The classification demonstrates that phraseological units are not uniform; they differ in syntactic
flexibility, semantic opacity, and usage across registers and genres. Recognizing these differences
is essential not only for linguistic description but also for effective language pedagogy. Transparent
collocations require different instructional strategies than culturally loaded idioms, and learners
benefit from being made aware of the pragmatic, stylistic, and cultural dimensions of these
expressions.

Viewing phraseological units through a structural-semantic framework also underscores their
importance in language fluency, stylistic variation, and discourse management. As discourse
elements, they contribute to expressiveness and coherence; as cognitive units, they are stored and
retrieved holistically, influencing processing speed and naturalness in language use.

Suggestions for Further Research

While this study has focused on the English language, phraseological systems in other languages
exhibit similar yet distinct patterns. Future research might explore:

e Cross-linguistic comparisons of phraseological structures and meanings, especially
between English and typologically or culturally distant languages (e.g., Azerbaijani,
Chinese, or Arabic).
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o Diachronic studies tracing the evolution of certain phraseological patterns and the shifts
in their figurative meaning.

e Corpus-based computational classification, using machine learning to automatically
identify and categorize phraseological units in large datasets.

e Learner corpus analysis to understand how phraseological competence develops over
time and across proficiency levels.

Ultimately, phraseology remains a rich field of inquiry—interdisciplinary, culturally embedded,
and highly relevant to both theoretical linguistics and applied language studies. By advancing
structural-semantic typology, we contribute to a clearer understanding of how language is stored,
structured, and used in real-life communication.
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Abstract:

The article delineates the primary aspects of language learning strategies. These tactics
encompass several strategies, activities, and resources employed by students to enhance their
language skills, including vocabulary development, grammatical understanding, speaking
fluency, listening comprehension, and writing ability. The study categorizes the techniques
into several theoretical groups, including communicative techniques, interactive techniques,
task-based techniques, multimedia and technology-based techniques, cultural and content-
based techniques, scaffolding techniques, differentiated instruction techniques, and feedback
and assessment techniques, as well as content creation techniques. The study also examined
cooperative language learning strategies, which are essential in secondary school language
instruction since they promote active involvement, collaboration, and meaningful interaction

among students.
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Introduction

The major characteristics of language learning techniques at secondary school involve structured
curriculum, differentiated instruction, communicative approach, active learning, technology
integration, assessment and feedback, collaboration, and cultivation of autonomy. Language
learning techniques at the secondary school level also focus on fostering a positive and supportive
learning environment where students feel encouraged to take risks, make mistakes, and learn from
their experiences. Teachers often employ a variety of instructional strategies, such as cooperative
learning, peer teaching, and task- based activities, to cater to the diverse needs and preferences of
learners. Cultural competency and global awareness are integrated into language learning
experiences, allowing students to appreciate the richness and diversity of language and culture
around the world.

In the context of language learning at secondary school, a “technique” refers to a specific method,
approach, or strategy employed by educators to facilitate language acquisition and proficiency
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among students. These techniques are designed to engage students actively in the learning process,
promote effective communication in the target language, and reinforce language skills such as
listening, speaking, reading, and writing (Babayev, 2023). Each technique may involve various
activities, materials, and instructional approaches tailored to the needs and preferences of students,
with the ultimate goal of enhancing their language proficiency and cultural competence.

Technique is the implementation process of a method. This carries an implementation character,
meaning that a technique is a thing that happens in language teaching in the classroom. The term
“language learning technique” refers to a specific method or approach used to acquire or improve
proficiency in a language (Alisoy, 2025). These techniques encompass various strategies,
activities, and resources employed by learners to enhance their language skills, including
vocabulary acquisition, grammar comprehension, speaking fluency, listening comprehension, and
writing proficiency. Language learning techniques can range from formal classroom instruction to
informal self-study methods, and they often reflect individual learning styles, preferences, and
goals.

Literature review

Assignment usually requires a set of techniques combined with communicative curriculum or
related discussion programs, and thus techniques should have at least relevant objectives
(Hasanova, 2024). This emphasizes the authentic use of language for external purposes beyond the
language classroom.

Now it becomes important to emphasize the necessity of the word “activity”. This concept of
“activity” is essentially related to techniques. Activity can refer to anything students engage during
the lesson. We typically describe it as a reasonably independent student action set, predetermined
by the teacher before instruction, with a specific objective over a certain period. Activity is an
integral part of implementing a technique because techniques cannot be effective without activity.
Sometimes, we can also refer to activities as techniques. They essentially carry the same meaning
and sometimes serve the same purpose, albeit with different solutions. The game can be regarded
as an activity. However, if students find out and study, then a new method of learning, “technique”,
emerges (Babayev et al. 2024). While games occupy leisure time, in activities a more necessary
goal is sought. The technique is intentionally implemented by the teacher. Thus, activities include
role playing games, exercises, editing peers’ work, practicing information gaps in small groups,
and so on.

As it appears from the definition, techniques are included in procedures. Therefore, it appears as
an attractive term for Richards and Rodgers, as it encompasses many small elements or various
items and serves as something for a group or description that does not highlight what is involved
or not (Richards, 2014, p.21).

When discussing technical terms, generally, as an excellent reference, one refers to various
activities implemented by technical educators or students during language instruction. They are
mainly balanced and intentional, not accidental, and are carried out in a purposeful manner. They
are the manifestation of the teacher’s chosen approach. In this way, they can effectively appeal to
pedagogical sections or components of the classroom session for your language learning goals.

According to Diego Santos, education related to teaching methodologies has also been rapidly
advancing in recent years, like other disciplines. Traditional techniques that involves both teacher
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explanations and students’ notes can still be imposed in both middle schools and universities, but
currently, education is more focused on fostering interest and enthusiasm for reading among
students. Thanks to these changes in education, a variety of different learning techniques have
emerged. The use of modern technology in the classroom during learning has not only revitalized
education but also provided the opportunity to analyze old ideas with new methods for both
teachers and learners.

Cooperative language learning techniques in secondary schools involve activities where students
work together to improve their language skills. This learning technique encourages peer teaching
and provides opportunities for students to learn from each other’s strengths and perspectives. It
fosters a supportive learning environment where students feel more comfortable taking risks and
experimenting with the language. Additionally, it can enhance students’ social and interpersonal
skills while also promoting critical-thinking and problem-solving abilities. Overall, integrating
cooperative language learning techniques can greatly enrich the language learning experience in
secondary schools (Matthew, 2026, p.293).

Methodology

Participating in some language classes is not sufficient to speak fluently. Because learning a new
language and mastering it requires patience and perseverance. However, by articulating our
thoughts intelligently and making some adjustments, we can use our classroom time to progress in
the language for our own benefit. There are some proven techniques to enhance language learning
in the classroom. Firstly, utilize creativity in your vocabulary. You may think you can remember
all the new words you learn in class. Unfortunately, you may not be able to do this due to the
amount of information and words you learn. You should use writing to integrate everything you’ve
learned, and keeping a list of new words is a great way to consolidate them in your mind. Better
yet, utilize the words from the list. Try categorizing your word list to make it more useful and use
new words by associating them with their meanings. This technique will allow you to work with
all the words eftectively.

Second, beware of speaking with friends in your native language. You can join a language learning
program with one of your friends, or you may meet a new friend from the same country there. In
this case, you should resist the need to sit together in class and during lessons. Why? Because when
you mix people who speak your native language, the difficulty will decrease, and in challenging
situations, you’ll resort to speaking in your native language. On the contrary, get to know new and
different people because with them, you can’t rely on your native language, which will motivate
you to work harder to be understood in the language you are learning by those around you. To
effectively learn a language, it’s crucial to engage in as much conversation as possible. There’s no
need to fear speaking or making mistakes, especially since grammatical errors are expected when
it is not our native language. The crucial aspect is recognizing errors and gaining knowledge from
them (Lightbrown et al.,2016, p.47-48)

Below are some examples of techniques for correcting errors like the following:

1. The teacher should neither praise nor criticize students during specialized lessons
so that students believe in individualized learning. This is related to the Silent Way method.

2. The teacher always praises students during instruction, mainly relying on the
Audio-Lingual method (Hasanova, 2023).
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3. If a student makes a mistake in expression, the teacher simply repeats the correct
on, which is related to Total Physical Response.

4. The teacher overlooks students mistakes if they don’t hinder communication,
reflecting the Natural method.

In language learning at the secondary school level, various techniques are commonly used to
simplify students’ staffing and mastery of the target language (Ismayilli et al. 2025). These
techniques can be categorized into different types based on their focus and application. Here are
some common techniques and their kinds:

1. Communicative Techniques:

e Role-play: Students act out scenarios or dialogues in realistic situations to practice
language functions and communication skills.

e Information gap activities: Students work in pairs or groups to exchange information and
solve tasks that require communication in the target language.

® Debate or discussion: Engages students in structured debates or discussions on various
topics, promoting critical thinking and language use (Hadi, 2017, p.141).

2. Interactive Techniques:

e Pair work: Students work together in pairs to practice language skills, share ideas, and
provide peer feedback.

e Group work: Students collaborate in small group to complete tasks, solve problems, or
create projects, fostering teamwork and communication.

e Games: Incorporates language learning into fun and interactive games such as vocabulary
games, board games, or online quizzes.

3. Task-based Techniques:

e Task-based learning (TBL): Focuses on completing meaningful tasks or projects that
require the use of language skills in authentic contexts.

® Project-based learning (PBL): Students work on long-term projects that involve research,
collaboration, and presentation of finding in the target language.

4. Multimedia and technology-based techniques:

e [anguage learning apps: Utilizes mobile apps or online platforms for interactive language
practice, vocabulary drills, and language games.

e Digital storytelling: Integrates digital tools and media to create and share stories,
presentations or multimedia projects in the target language.

5. Cultural and content-based techniques:
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Content-based instruction (CBI): Integrates language learning with content from other
subjects, such as history, science, or literature.

Cultural Immersion activities: Exposes students to authentic cultural materials, traditions,
and practices related to the target language.

6. Scaffolding techniques:

Modeling: Teachers demonstrate language use and provide examples to guide students in
understanding and producing language structures.

Guided practice: Teachers provide structured exercises and activities with increasing
levels of support to help students develop language skills independently.

Gradual release of responsibility: Teachers gradually shift the responsibility for learning

from themselves to the students, empowering students to take ownership of their language

learning process (Sticher, 2010 p.4-7).

7. Differentiated instruction techniques:

Tiered assignments: Teachers provide different levels of tasks or assignments to
accommodate students’ varying language proficiency levels.

Flexible grouping: Students are grouped based on their language proficiency, interests, or
learning styles to receive targeted instruction and support.

8. Feedback and assessment techniques:

Formative assessment: Teachers use ongoing assessments, such quizzes, exit tickets, and
observations, to monitor student progress and adjust instruction accordingly.

Peer feedback: Students provide feedback to their peers on language production, writing,
or presentations, promoting peer learning and collaboration.

Self-assessment: Students reflect on their language learning progress, set goals, and
evaluate their own strengths and areas for improvement.

9. Content creation techniques:

e Writing journals: Students maintain personal journals or blogs in the target language to
practice writing skills, reflect on their learning experiences, and express their thoughts
and ideas.

® Podcasting or vlogging: Students create audio or video recordings in the target language
to share stories, opinions, or interviews, developing speaking and presentation skills
(Babayev, 2023).

Discussion

Each technique can be adapted and combined with others to create a dynamic and student-
centered language learning environment (Gouda, 2022, p.63, 64).
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Language learning techniques in language classrooms often emphasize the development of critical
language awareness, encouraging students to analyze language structures, functions, and usage
patterns (Babayev, 2023). This focus on metalinguistic awareness enhances students’ ability to
comprehend and produce language accurately and effectively. Language learning techniques may
incorporate opportunities for students to explore contemporary issues, global challenges, and
cultural phenomena through the lens of language, fostering critical thinking skills and promoting
cross-cultural understanding (Babayev, 2023). Additionally, the integration of project-based
learning and inquiry-based approaches encourages students to take ownership of their learning and
pursue topics of personal interest, further enhancing their motivation and engagement in language
study. Ongoing reflection and self-assessment are encouraged, empowering students to monitor
their progress, set goals for improvement, and take responsibility for their language learning
journey. Through these comprehensive and student-centered approaches, language learning at the
secondary school level aims to equip students with the linguistic, cognitive, and socio- cultural
competencies necessary for success in an increasingly interconnected and diverse world.

Secondary schools may incorporate project-based learning (PBL) techniques into language
learning, where students work collaboratively on extended projects that require them to use
language skills in authentic contexts. Examples include inquiry projects, and collaborative research
projects, and multimedia presentations on cultural topics. Moreover, technology-enhanced
learning tools such as language learning apps, online resources, and interactive multimedia
materials are integrated into instruction to enhance student engagement and provide additional
practice opportunities. Schools may organize cultural immersion experiences, such as study abroad
programs or virtual exchanges, to provide students with firsthand exposure to the language and
culture they are studying. These diverse techniques cater to the varied needs and interests of
secondary school students, fostering their language proficiency, cultural competence, and
enthusiasm for language learning (Ajbilan, 2013, p.3).

Cooperative language learning techniques play a pivotal role in secondary school language
education by fostering active engagement, collaboration, and meaningful interaction among
students. These techniques promote a leaner-centered approach where students take ownership of
their process. They also encourage the development of communication skills, cultural
understanding, and empathy, which are essential for effective language acquisition. Cooperative
learning enhances students’ motivation and confidence, as they receive support and feedback from
their peers. By creating a dynamic and interactive learning techniques help secondary school
students build a solid foundation in the target language while also developing important 21st-
century skills.

As a consequence of technology integration, various recognized teaching techniques have arisen
as follows:

a) Inverted Classroom

In the inverted classroom model, the emphasis is primarily placed on motivating students to
prepare for class activities beforehand. So the classroom transforms into a dynamic environment
where students debate the details of what they have already studied. Students prepare topics so that
the next day they can focus on answering questions based on the topic they organized the lesson
around. This encourages students to delve into the topic and express their natural interests.
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Considering this standpoint, online learning methodologies have the potential to be seamlessly
integrated with the Inverted or Flipped Classroom instructional technique (Babayev, 2022). By
utilizing CoCongr, we have the capability to easily share resources among members of our group.
In addition, the online experience aids students in learning from home and preparing for the next
lesson.

b) Case Method:

This technique aims to solve real-life conditions through brainstorming, novelty, and creative
thoughts. While creative problem-solving is a systematic approach, its application can be quite
complex because some situation may not have straightforward solutions. Even though, the Case
Method effectively equips students for the real world while cultivating their curiosity, analytical
aptitude, and creativity. This technique was frequently applied in master classes to examine real-
world scenarios experienced by companies in earlier periods.

c) Self-study:

Curiosity is the primary driving force behind learning. As a fundamental principle of learning, it
is meaningless to store large volumes of text in memory that students will either retain or forget in
an instant. Providing students with the opportunity to explore and discover on their own is the
solution to engaging their interest in learning.

A prime instance of an exemplary teaching technique that incorporates self-study learning was
highlighted by Sugata Mitra during his TED talk. The researcher Sugata Mitra conducted a series
of experiments in New Delhi, South Africa, and Italy, allowing students to have self-directed
access to the internet. The results obtained revolutionized our thoughts about this technique. Many
students, who until then had little to no knowledge about the internet, unexpectedly managed to
learn a variety of subjects with ease (Mitra, 2006, p.8).

For investigating self-study learning, employing a basic technique such as Mind Maps is typical.
Trainers can devise models using Mind Maps and grant students autonomy to enlarge and evolve
ideas further. For example, if there are home materials in the attention center, some students can
create Mind Maps on the items at home. Mind Maps can also be utilized to learn about foods,
frequently used household items, and everyday agricultural terms.

d) Social media:

Using social media in the classroom is another way of learning. At present, students enjoy social
media, and engaging them with social media in class requires minimal motivation. The ways of
using teaching techniques are quite diverse because there are numerous social networks and
resources available.

An example worth mentioning is the “Red Balloon” attempt introduced by the Brazilian Language
Academy, which motivated students to rectify grammar mistakes found in messages from their
beloved proficiency in the English language.

e) Free Online Learning Tools:

Free online learning tools are available for teachers to use to promote participation and enjoyment
in class. Tutors have the opportunity to create a responsive and energetic classroom atmosphere
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by incorporating online quizzes to assess students’ comprehension. There are various approaches
to enhancing students’ speaking ability (Son, 2012, p.18).

Speaking stands out as one of the crucial skills students need to attain for both social and academic
accomplishments. Students apply this skill throughout the day by following and delivering
instructions, giving and receiving feedback, asking questions, acquiring new information, and
communicating with peers. This method of teaching can offer support to students facing language
challenges, such as dyslexia, allowing them to aid in the improvement of language abilities among
their fellow classmates. Let’s find out which one is most effective for students:

1. Promote conversation

Social interaction provides students with a new opportunity for language practice. Some students
may require a little guidance from the teacher to engage in conversation, that is why feel free to
initiate communication whenever you want. To achieve this, instructors should encourage students
to ask questions, rephrase their responses, and provide prompts that foster further conversation.

2. Model syntax structure

The students can not utilize total syntactical structures in informal speech, therefore the teacher
should encourage them to do so during the lesson. When students use partitioned syntax, the model
of full syntactic structures returns to them. This skill enhances language proficiency and provides
students with the experience necessary to master written language.

3. Make eye contact

Encourage students to establish eye contact with each other during class and promote mutual
engagement. Maintaining eye contact will help gauge students’ thoroughness in the classroom and
assist in regulating their language skills or articulation. This will help them to better estimate,
establish clearer mutual connections, and successfully comment on topics (Volmink, 2015, p.12).

4. Mention students to speak aloud and articulate their thoughts clearly.

Encourage students to be aware of muscle tension while speaking and to exactly evaluate their
volume and articulation during speech. Remind them that speaking with a different and loud voice
is important for capturing the peers’ notice and efficiently communicating their ideas and
information.

5. Emphasize the weakness in tone.

Students’ voices become indistinct when they speak loudly in open air, creating
misunderstandings. Teach your students about the concept of tone of voice, encompassing
frequency, sound level, rate, and rhythm. The meaning of a speaker’s words can be altered by their
intonation and tone. What they said is insignificant. The crucial aspect is how it was conveyed, as
it could lead to misinterpretations of intentions and attitudes. Motivate your students to pay
attention to their tone when conveying a message and to adjust their sound level and tone
accordingly.

6. Give questions to develop understanding.

Providing questions before a reading assignment not only aids in reaching the pinnacle but also
helps students think about what they are reading and comprehending.
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Modern teaching techniques comprise an amalgamation of methods and tools employed in
education to enhance the achievement of learning goals through increased effectiveness and
interactive engagement. These techniques are chosen to facilitate various innovative learning
experiences that encourage active participation during instruction and promote the development
of learners’ creativity. Utilizing modern learning techniques offers numerous advantages:

e They encourage student participation in collaborative activities and captivates students’
interest in learning.

e They go beyond traditional passive instruction methods by promoting active learning.

e They not only enrich students’ educational experiences but also equip them with the skills
and mindset necessary for lifelong learning and success in an ever- evolving global
society.

® They develop students’ essential interpersonal skills such as teamwork, communication,
and empathy, which are valuable not only in academic settings but also in their future
careers and personal lives (Nagaraj, 1996, p.98-101).

® These techniques prepare them for success in an increasingly digital and interconnected
world by familiarizing students with digital tools and resources.

® Modern learning techniques facilitate a student-centered approach to education, where
learners have greater autonomy and control over their learning journey.

Conclusion

Language acquisition at the secondary school level seeks to furnish students with the linguistic
competencies, cultural awareness, and self-assurance necessary to operate in an increasingly
interconnected and multilingual environment. Language learning techniques in secondary
education include many pedagogical strategies designed to facilitate significant language
acquisition and enhance student engagement and achievement in language studies.
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Abstract:

This article explores the evolution of 19th-century English horror fiction, tracing its
transformation from Gothic supernaturalism to psychological terror. It examines how key
writers, including Mary Shelley, Edgar Allan Poe, Bram Stoker, and Robert Louis Stevenson,
established foundational horror tropes that continue to influence modern literature and film.

The study highlights the shift from external supernatural fears to internal psychological
horror, demonstrating the genre’s lasting impact on contemporary storytelling. By analyzing
thematic and narrative developments, this paper argues that 19th-century horror not only
defined the genre but also shaped its future adaptations and cultural relevance.
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Introduction

As a genre, horror literature has long been associated with exploring fear, the unknown, and the
supernatural. Originating from folklore and myth, horror fiction evolved significantly in the 19th
century, particularly through the rise of Gothic literature, which introduced key themes such as
haunted spaces, supernatural beings, and psychological terror. The Gothic novel, which first
emerged in the late 18th century, provided the foundation for the horror genre by blending the
mysterious, the grotesque, and the sublime to evoke a sense of unease in readers (Botting, 2005).
This period also saw an increasing fascination with the macabre, the uncanny, and the blurred
boundaries between reality and imagination, which shaped the literary conventions of horror
fiction.

The 19th century marked a critical transition in the horror genre, as writers began to move beyond
traditional supernatural themes and embrace more psychological and existential concerns. Early
Gothic horror stories often depicted external threats, such as ghosts, monsters, and demonic forces,
but by the mid-to-late 19th century, horror literature increasingly explored internal fears, such as
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madness, repressed desires, and the duality of human nature. This shift reflected broader cultural
anxieties in Victorian society, including fears related to scientific progress, urbanization, and the
fragility of human reason (Punter & Byron, 2004).

This article argues that the evolution of 19th-century English horror fiction—from Gothic
supernaturalism to psychological terror—Ilaid the foundation for modern horror literature. The
discussion will explore three key aspects of this transformation. First, it will examine the role of
Gothic fiction in establishing fundamental horror tropes, such as haunted mansions, mysterious
villains, and supernatural occurrences. Second, it will analyze the shift from external supernatural
horror movies to internal psychological fears, particularly in the works of authors like Edgar Allan
Poe and Robert Louis Stevenson. Finally, it will consider the lasting impact of 19th-century horror
literature on modern horror fiction, demonstrating how its themes, narrative techniques, and
psychological depth continue to shape the genre today.

2. Methods

This study adopts a comparative literary analysis approach to examine the development of the
horror genre in 19th-century English fiction. By analyzing key texts from major horror writers of
the period, the article explores how common themes, character archetypes, and narrative
techniques contributed to the transformation of Gothic horror into psychological terror. The
methodology focuses on three primary areas: comparative analysis of major horror works, thematic
examination, and evaluation of literary influence on modern horror fiction.

First, a comparative analysis is conducted between early 19th-century Gothic horror and later
psychological horror to trace the genre’s evolution. This involves identifying key differences
between supernatural horror—exemplified by Mary Shelley's Frankenstein (1818) and Bram
Stoker's Dracula (1897)—and more psychologically driven horror narratives, such as Edgar Allan
Poe’s tales of madness and Robert Louis Stevenson’s exploration of duality in Strange Case of Dr
Jekyll and Mr Hyde (1886). These works are examined concerning their respective historical and
cultural contexts to understand how horror fiction responded to shifting societal anxieties (Hogle,
2002).

Second, the study investigates common literary themes, character archetypes, and narrative
techniques that define 19th-century horror fiction. The theme of the uncanny—the eerie sense of
familiarity in the unfamiliar—is explored in texts where the supernatural intersects with
psychological horror. Similarly, character archetypes, such as the tragic monster (Frankenstein’s
creature), the unreliable narrator (Poe’s protagonists), and the divided self (Dr. Jekyll and Mr.
Hyde), are analyzed to understand their role in constructing fear. Narrative techniques, including
first-person unreliable narration, fragmented storytelling, and atmospheric descriptions, are
examined to assess how they enhance the horror experience (Smith & Hughes, 2003).

Finally, this study evaluates how these 19th-century literary elements shaped later horror fiction,
particularly in modern psychological horror and contemporary Gothic narratives. The article
considers the legacy of these works in modern horror literature and cinema, demonstrating how
their thematic and structural innovations continue to influence contemporary storytelling. Through
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this approach, the study aims to provide a comprehensive understanding of the 19th-century horror
genre’s evolution and its lasting impact on literary history.

3. Results & Discussion
3.1. Gothic Tradition as the Foundation of Horror Fiction

The Gothic tradition played a foundational role in shaping horror fiction, establishing many of the
genre’s defining motifs and narrative structures. Central to Gothic horror were supernatural
elements, such as ghosts, curses, and haunted mansions, which served to evoke fear and
uncertainty in readers. These tropes, often set in dark, mysterious landscapes, reinforced the
themes of isolation and existential dread, which later evolved into the psychological horror of the
late 19th and 20th centuries. Haunted castles and eerie abbeys, such as those depicted in Ann
Radcliffe’s The Mpysteries of Udolpho (1794), became symbolic spaces of fear, where the
boundaries between reality and the supernatural were blurred (Miles, 2002).

Another crucial component of early Gothic horror was its aesthetic of terror and the sublime.
Inspired by Edmund Burke’s philosophical exploration of the sublime as an overwhelming, almost
paralyzing form of beauty, Gothic literature sought to provoke both awe and fear in its audience.
This aesthetic is particularly evident in Mary Shelley’s Frankenstein (1818), which merges the
grandeur of Romanticism with the existential horror of scientific overreach. Shelley’s use of
dramatic landscapes, from the icy Arctic to stormy mountaintops, serves to amplify the emotional
intensity of the narrative while reinforcing the isolation of both Victor Frankenstein and his
creature (Botting, 1996).

Early Gothic writers played a pivotal role in defining horror tropes that remain relevant today.
Mary Shelley, for instance, pioneered the concept of the tragic monster, a figure both feared and
pitied, which later influenced modern horror characters such as Dracula and Dr. Jekyll/Mr. Hyde.
Similarly, Radcliffe’s use of psychological terror rather than overt supernatural horror laid the
groundwork for later developments in the genre. These foundational elements not only shaped
19th-century horror fiction but also provided a framework that continues to influence
contemporary horror literature and film.

3.2. The Shift from External Fear to Psychological Horror

By the late 19th century, horror fiction experienced a significant transformation, shifting its focus
from external supernatural threats to internal psychological fears. While early Gothic horror relied
on ghosts, haunted mansions, and supernatural curses to evoke fear, later horror narratives
increasingly explored the complexities of the human mind, introducing themes of madness, duality,
and repressed desires. This transition reflected broader Victorian anxieties about science, morality,
and the fragility of human reason, marking a shift from traditional Gothic horror to a more
introspective and psychological form of terror (Luckhurst, 2005).

One of the most prominent themes in late 19th-century horror fiction was mental instability and
the fear of the divided self. Robert Louis Stevenson’s Strange Case of Dr Jekyll and Mr Hyde
(1886) exemplifies this transformation by externalizing the struggle between good and evil within
a single individual. Unlike traditional Gothic monsters that are distinctly otherworldly, Mr. Hyde
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represents the dark, primal instincts lurking within human nature, suggesting that the true horror
lies within the self. Similarly, Edgar Allan Poe’s The Tell-Tale Heart (1843) explores the paranoia
and guilt-induced madness of its unreliable narrator, illustrating how psychological horror stems
from internalized terror rather than external supernatural forces (Smith, 2016).

This psychological shift in horror fiction coincided with the rise of urbanization and modern social
fears, replacing the isolated medieval landscapes of Gothic fiction with the uncertainties of urban
life. The anonymity and moral ambiguity of rapidly growing cities became fertile ground for horror
narratives that explored crime, repression, and the loss of individual identity. In Dr Jekyll and Mr
Hyde, the fog-covered streets of Victorian London serve as an unsettling backdrop to the
protagonist’s inner moral decay, reflecting the city’s dual nature—civilized on the surface but
hiding corruption within. This replacement of supernatural horror with psychological and social
anxieties laid the groundwork for modern horror fiction, influencing later psychological thrillers
and existential horror narratives.

3.3. Key Writers and Their Lasting Influence on Modern Horror

The 19th century produced some of the most influential horror writers, each of whom contributed
unique thematic and structural elements that continue to shape modern horror fiction. From
scientific horror to psychological terror and supernatural dread, these authors established
fundamental literary conventions that remain central to the genre today.

One of the most pivotal figures in the development of horror fiction is Mary Shelley, whose novel
Frankenstein (1818) is considered the birth of science fiction horror. Shelley’s narrative goes
beyond traditional Gothic themes by integrating scientific ambition and ethical dilemmas, making
the novel a precursor to modern horror’s exploration of science as a source of terror. The novel’s
central figure, Victor Frankenstein, embodies the dangers of unchecked scientific progress, while
the creature represents society’s fear of the unknown and the consequences of playing God. This
theme persists in modern horror films and literature, from H.P. Lovecraft’s cosmic horror to science
fiction thrillers such as Alien (1979) and Jurassic Park (1990) (Mellor, 1988).

Another major contributor to the evolution of horror fiction was Edgar Allan Poe, whose works
emphasized psychological horror and unreliable narrators. Unlike Shelley, who externalized horror
through monstrous creations, Poe focused on inner terror, guilt, and the descent into madness.
Stories like The Tell-Tale Heart (1843) and The Black Cat (1843) explore the fragility of the human
mind, often through first-person narrators who are themselves the source of horror. Poe’s influence
on modern horror is evident in the rise of psychological thrillers, particularly in the works of
Stephen King, Shirley Jackson, and psychological horror films such as The Shining (1980) (Hayes,
2002).

The fear of the ‘Other’ found its most famous representation in Bram Stoker’s Dracula (1897), a
novel that popularized vampiric horror and introduced many of the conventions still associated
with the vampire mythos. Stoker’s Dracula was not merely a supernatural monster; he was also a
reflection of Victorian fears about foreign invasion, sexuality, and disease. The novel’s underlying
anxieties—such as the threat of the unknown foreigner corrupting English society—resonate in
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modern horror narratives, from vampire fiction like Interview with the Vampire (1976) to
contemporary zombie apocalypse films (Byron, 2013).

Finally, Robert Louis Stevenson’s Strange Case of Dr Jekyll and Mr Hyde (1886) provided one of
the most enduring explorations of duality and morality in horror fiction. The novel’s portrayal of
a seemingly respectable man who transforms into a monstrous version of himself encapsulates the
fear of repressed desires and the dual nature of humanity. The themes of split identity and moral
corruption have influenced countless works, from modern psychological horror films like Fight
Club (1999) to contemporary explorations of multiple personality disorder in Split (2016) (Arata,
2005).

Each of these 19th-century horror writers not only defined the genre in their time but also left a
lasting impact that continues to shape modern horror fiction, cinema, and psychological thrillers.

3.4. The Impact of 19th-Century Horror on Modern Literature

The influence of 19th-century horror fiction extends far beyond its original context, shaping the
narrative techniques, themes, and psychological depth of modern horror literature and cinema. The
enduring themes of Gothic horror—including isolation, repressed fears, and the monstrous
‘Other’—continue to serve as the backbone of contemporary horror fiction. Elements such as
haunted houses, supernatural beings, and the psychological descent into madness can be found in
modern horror works, demonstrating how Gothic horror laid the groundwork for contemporary
storytelling (Punter & Byron, 2004).

One of the most significant aspects of 19th-century horror’s legacy is its adaptation into modern
literature and film. Classic horror stories such as Frankenstein and Dracula have been
reinterpreted in countless ways, from faithful retellings to radical reimagining’s that reflect
contemporary anxieties. For instance, Mary Shelley’s Frankenstein has inspired adaptations
ranging from James Whale’s 1931 film to the 2015 modern reworking Victor Frankenstein.
Similarly, Bram Stoker’s Dracula has been continuously adapted, from the early silent film
Nosferatu (1922) to contemporary horror series like 7he Strain (2014-2017). These adaptations
not only preserve the core Gothic themes of horror and monstrosity but also update them to fit
modern audiences, demonstrating the timeless appeal of 19th-century horror narratives (Hughes,
2012).

Beyond supernatural horror, the relevance of psychological horror in modern storytelling owes
much to Edgar Allan Poe and Robert Louis Stevenson’s psychological explorations. The emphasis
on mental instability, unreliable narration, and internalized terror pioneered in works like 7he Tell-
Tale Heart and Dr Jekyll and Mr Hyde continues to influence modern horror authors. Writers like
Stephen King have adapted these psychological horror elements into novels such as The Shining
(1977) and Misery (1987), where the real horror emerges from the protagonist’s psychological
unraveling rather than an external supernatural force. Similarly, modern horror films like Black
Swan (2010) and The Babadook (2014) draw upon themes of duality, madness, and repressed
trauma, echoing the psychological fears explored in 19th-century literature (Freeland, 2020).
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Ultimately, 19th-century horror literature provided the foundation for modern horror storytelling,
introducing themes and techniques that remain integral to the genre today. Whether through direct
adaptations, thematic inspiration, or psychological horror elements, the legacy of Gothic and
psychological horror continues to shape contemporary fiction, ensuring that the fears of the past
remain eerily relevant in the present.

Conclusion

The 19th century was a transformative period for horror fiction, shaping the genre’s evolution from
Gothic supernaturalism to psychological terror. Early Gothic literature established the foundation
of horror through haunted settings, supernatural beings, and themes of fear and the unknown. As
the century progressed, horror fiction shifted towards psychological exploration, emphasizing
mental instability, duality, and repressed fears. This transformation not only reflected broader
Victorian anxieties but also laid the groundwork for modern horror narratives. The works of Mary
Shelley, Edgar Allan Poe, Bram Stoker, and Robert Louis Stevenson introduced fundamental
horror tropes and storytelling techniques that remain central to the genre today.

Beyond its literary contributions, 19th-century horror has had a lasting cultural impact, influencing
modern literature, film, and popular culture. The continuous adaptation of Frankenstein, Dracula,
and Jekyll & Hyde demonstrates the timeless appeal of these narratives, as each generation
reinterprets them to reflect contemporary fears. Additionally, the rise of psychological horror in
modern fiction owes much to Poe and Stevenson’s explorations of the human psyche, influencing
authors like Stephen King and filmmakers such as Alfred Hitchcock and Jordan Peele. The genre’s
cultural and psychological depth ensures that it remains relevant, engaging audiences by tapping
into primal fears and existential anxieties (Hogle, 2002).

Future research could further explore the global impact of 19th-century horror literature,
particularly its influence on non-Western horror traditions. Investigating how Gothic and
psychological horror themes have been adapted into different literary and cinematic traditions,
such as Japanese horror, Latin American Gothic, and Eastern European folklore-based horror,
could provide a broader understanding of the genre’s cross-cultural significance. Additionally,
examining contemporary reinterpretations of classic 19th-century horror stories in modern
literature, video games, and digital media could offer insights into how new technologies shape
the evolution of horror storytelling.

Ultimately, the horror genre continues to thrive because of the foundational contributions of 19th-
century literature, proving that the fears of the past still haunt the imagination of the present.
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Abstract:

Backtranslation, once considered a supplementary procedure in translation evaluation, has

evolved into a significant tool for ensuring semantic accuracy and cultural equivalence. Rather
than merely re-translating texts, it allows researchers and practitioners to uncover subtle shifts
in meaning, tone, or idiomatic intent that may otherwise go unnoticed. This paper explores
backtranslation as a quality control mechanism within translation studies, combining
theoretical perspectives with real-world case studies. Examples are drawn from Azerbaijani,
French, Russian, and Turkish to highlight common challenges such as semantic drift, idiomatic
loss, and pragmatic failure. By analyzing authentic data, the study emphasizes how
backtranslation can serve as a mirror—reflecting not only linguistic discrepancies but also the
deeper cultural mismatches that surface through language. Beyond its methodological
relevance, the article adopts a human-centered approach, recognizing that behind every
translation lies a human effort to preserve voice, emotion, and intention. The findings of this
paper offer practical insights for translator training, multilingual content development, and Al-
supported translation tools, reaffirming the value of backtranslation in today's global
communication landscape.

Keywords
backtranslation, translation accuracy, semantic shift, idiomatic loss, pragmatic failure, quality
assessment, Azerbaijani English translation

1. Introduction

In an increasingly multilingual world, translation is more than a technical act—it is a negotiation
between meanings, cultures, and intentions. Yet, even the most carefully crafted translations can
contain subtle shifts that alter the tone, distort idiomatic meaning, or reduce cultural nuance. This
i1s where backtranslation enters the conversation—not as a mechanical retranslation of text, but as
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a reflective method to assess what may have been lost, added, or unintentionally reshaped during
the translation process.

Backtranslation has gained recognition in both academic research and professional translation
practice as a quality control technique. Originally used in psychological and sociolinguistic studies
to verify the reliability of translated survey instruments, it has now expanded into broader
translation contexts, including legal, medical, and literary fields. Despite debates around its
limitations, backtranslation continues to provide valuable insight into how meaning travels—or
fails to travel—between languages.

This paper explores backtranslation as a tool for evaluating translation quality. By analyzing
authentic examples from Azerbaijani, French, Russian, and Turkish, the study illustrates how
semantic drift, idiomatic loss, and pragmatic failure can emerge across languages. While the
analysis remains rooted in linguistic observation, it also acknowledges the deeply human element
behind translation: a translator’s attempt to carry not just words, but intentions, emotions, and
cultural depth.

2. Theoretical Background

The concept of backtranslation has long occupied a place in the broader conversation on translation
theory, particularly in discussions surrounding equivalence, fidelity, and meaning transfer. While
often associated with empirical disciplines such as psycholinguistics and public health—where it
is used to ensure the reliability of translated questionnaires, its theoretical underpinnings are firmly
rooted in translation studies.

One of the earliest advocates for meaning-based translation, Eugene Nida (1964), emphasized the
importance of dynamic equivalence, where the impact on the target audience should mirror that of
the original. Backtranslation, in this light, becomes a practical tool to evaluate whether such
equivalence has been maintained. If the back translated version diverges notably from the original,
it often signals a problem—mnot just with word choice, but with cultural or contextual mismatch.

Peter Newmark (1988) also addressed the tension between semantic and communicative
translation, two approaches that often come into play during backtranslation analysis. While
semantic translation focuses on the literal meaning, communicative translation prioritizes the
effect on the reader. Backtranslation offers a window into whether these two aims have been
balanced—or whether one has overshadowed the other.

Juliane House (1997) further contributed to the field by promoting translation quality assessment
frameworks, many of which rely on identifying mismatches in meaning, register, and cultural
appropriateness. Backtranslation, when applied critically, serves as a diagnostic tool within such
frameworks.

Although some scholars like Gile (2009) have warned against over-reliance on backtranslation,
subjectivity and variability in re-translation remains valuable when used alongside other evaluative
strategies.
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In sum, the theoretical foundation of backtranslation is neither narrow nor static. It connects deeply
with the core principles of translation: faithfulness, functionality, and intercultural understanding.
It is this theoretical richness that makes backtranslation more than a test—it is a lens through which
we re-experience the translated message.

3. Methodology

This study adopts a qualitative, comparative approach to explore how backtranslation can reveal
potential distortions in meaning, particularly in idiomatic and culturally embedded expressions.
Rather than relying on experimental data, the methodology centers around real-world examples
collected from professional and academic translations between English and four other languages:
Azerbaijani, Turkish, Russian, and French.

The selection of languages was purposeful. Azerbaijani was chosen as the author's native language
and provides rich, culturally nuanced expressions often prone to semantic shift when translated.
Turkish, due to its close typological relation to Azerbaijani and its broad use in regional media,
offers contrastive insights. Russian, historically influential in post-Soviet translation practice,
presents challenges in tone and pragmatic clarity. French, widely referenced in translation studies,
allows for comparison with a language that is rich in idiomatic density and metaphorical usage.

A total of 12 idiomatic expressions were selected from existing corpora, published literary
translations, and online resources such as multilingual dictionaries and language learning
platforms. Each expression was translated into English, then independently back translated into
the source language by a bilingual translator who had not seen the original. This allowed for a
more objective evaluation of any semantic shift or idiomatic loss.

The main analysis focused on three key indicators:
1. Semantic drift — whether the core meaning had shifted.
2. Idiomatic loss — whether figurative or cultural meaning had been diluted or lost;
3. Pragmatic failure — whether the tone, politeness, or intended effect had been altered.

All examples were categorized based on the type of deviation observed. Additional commentary
was provided on the cultural significance of the original expressions and the limitations of
backtranslation in capturing non-literal meaning. Each case is documented with its source and,
where applicable, with references to academic or professional usage.

This methodology aims not to measure translation “errors” in a prescriptive way, but to offer an
exploratory framework through which backtranslation becomes a tool for reflection and deeper
cross-linguistic understanding.

4. Data Analysis and Findings
Back-Translation and Idiomatic Challenges in Multilingual Contexts

Back-translation, a method widely used in translation quality control, involves translating a text
back into its original language by a separate translator to detect potential errors or shifts in
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meaning. While effective in identifying literal mistranslations, this technique often fails when
handling idiomatic or culturally bound expressions. The issue becomes more critical when the
target text contains idioms, metaphors, or nuanced cultural references. Mirzayev (2024) similarly
highlights the significance of phonological awareness in preventing misinterpretation during
translation, especially when subtle pronunciation differences can cause a drift in meaning.

Multilingual 1dioms in Backtranslation

Language Idiom Literal Actual Backtranslation Problem
(Original Translation Meaning Result Identified
Language)
Azerbaijani | Agzindan bal damir | Honey is Speaks sweetly | Honey dripping Idiomatic loss
dripping from | or flatteringly | from the mouth
his mouth
Azerbaijani | Qarni ac, konlii tox | Stomach is Principled The stomach is Cultural
empty, soul is | despite hunger | empty, but the abstraction
full soul is full
Azerbaijani | Goziiniin istiindo You have an Being unfairly | You have an Pragmatic failure
qas var eyebrow over | criticized eyebrow over
your eye your eye
Turkish Pabucu dama His shoe was Losing value His shoe was Semantic drift
atilmak thrown on the | or status thrown to the roof
roof
Turkish Kulagi delik olmak | To have a Being well- He has an ear Idiomatic
pierced ear informed piercing misreading
Turkish Burnunun dikine To go in the Acting Goes where his Pragmatic failure
gitmek direction of stubbornly nose leads
one’s nose
Russian Bemiars narnmry Ha To hang To deceive or Hanging noodles | Figurative
yIIU noodles on lie on ears misunderstanding
one's ears
Russian be3 naps B rosiose Without a tsar | Foolish or No tsar in the Cultural mismatch
in the head lacks judgment | head
Russian Jepxath sI3bIK 32 Keep your Keep a secret/ | Keep the tongue Pragmatic shift
3ybamu tongue behind | stay silent behind the teeth
your teeth
French Appeler un chatun | Tocallacata | To speak Calling a cat a cat | Minor idiomatic
chat cat frankly shift
French Avoir le cafard To have the To feel Having a Semantic
cockroach depressed cockroach confusion
French Donner sa langue au | Give one's To giveup on | Give the tongue Idiomatic
chat tongue to the guessing to the cat distortion
cat
German Ich verstehe nur I only Idon’t I only understand | Literal confusion
Bahnhof understand understand train station
train station anything
German Da steppt der Bér The bear It’s a lively The bear is Contextual
dances there place/event dancing there misunderstanding
German Tomaten auf den To have To ignore Has tomatoes on Visual metaphor
Augen haben tomatoes on something the eyes loss
one's eyes obvious
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1. Azerbaijani Idioms in Back-Translation

Let’s consider the Azerbaijani idiom "Agzindan bal damir", which literally translates as "Honey is
dripping from his mouth". In Azerbaijani, it means someone speaks sweetly or flatteringly. A back-
translator unfamiliar with the idiom might render it literally back into English or another language,
misrepresenting the actual meaning. The original metaphor may even be misread as sarcasm.

Another idiom, "Qarni1 ac, konlii tox", meaning "The stomach is empty, but the soul is full", can
confuse back-translators who are unaware of its deeper meaning—referring to someone who
values dignity or principles over material needs.

2. Turkish Idioms and Back-Translation Issues

In Turkish, the idiom "Pabucu dama atilmak" (literally "his shoe was thrown on the roof") means
someone has lost their value or is no longer important. A literal back-translation creates a surreal
image, losing the intended connotation of social rejection.

Similarly, "Kulag1 delik olmak" (to have a pierced ear) is used for people who are well-informed
or insiders. A back-translation might focus on the physical detail, missing the metaphorical
implication altogether.

3. Russian Idioms and Semantic Shifts

The Russian idiom "Bemarp nanmry Ha ymu" (veshat' lapshu na ushi), literally "to hang noodles
on one’s ears", means to deceive or fool someone. Back-translation may cause humorous confusion
unless cultural context is considered.

Another example is "be3 maps B rosnose" (bez tsarya v golove) — "without a tsar in the head",
meaning someone is foolish or lacks judgment. The political metaphor, once back-translated, can
seem absurd or offensive without the cultural background.

4. French Idioms in Translation and Back-Translation

The French expression "Appeler un chat un chat" (to call a cat a cat) means to speak frankly. When
back-translated, it may lose its metaphorical straightforwardness and sound unnecessarily literal.

Another idiom, "Avoir le cafard" (to have the cockroach), means feeling blue or depressed. A literal
back-translation might be puzzling and even comical in English, diverging from its emotional
nuance.

5. German Idioms in Translation

A famous German idiom is "Ich verstehe nur Bahnhof", which means "I don’t understand
anything" but literally translates as "I only understand train station." Back-translators unfamiliar
with the idiom might misinterpret it as a context-specific or travel-related statement.

Similarly, "Da steppt der Bar" (literally "The bear dances there") is used to describe a lively party.
A literal translation misses the cultural vibrancy of the phrase.
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Al-Based Backtranslation vs. Human Interpretation

In addition to human-translated idioms, this study includes selected expressions tested through Al-
based backtranslation using Google Translate. The goal was to observe how well current
translation algorithms handle figurative language.

One example is the Azerbaijani idiom "Goziiniin Ustiindo qas var", which culturally implies
unjustified criticism or confrontation. Google Translate renders it into English as “You have an
eyebrow over your eye”. When translated back into Azerbaijani, the literal expression returns, but
the cultural nuance is entirely lost.

Another case involves the Turkish idiom "Burnunun dikine gitmek" (to go in the direction of one's
nose) meaning someone who insists on their way. Google Translate fails to capture the defiant or
stubborn connotation, instead translating it literally and back without reflecting attitude or intent.

These Al backtranslation results highlight a critical gap in machine understanding of idiomatic and
pragmatic meaning. While translation engines are improving, they remain limited in handling
figurative language, especially when expressions are culturally loaded or context-dependent.

Such findings reinforce the ongoing necessity of human translators—not just for linguistic fidelity,
but for preserving emotional tone, intent, and cultural identity.

5. Discussion

The findings from multilingual idiom analysis reveal a consistent pattern: backtranslation struggles
most when confronted with figurative, idiomatic, or culturally specific expressions. While the
technique performs adequately with literal or neutral text, it often fails to detect pragmatic and
emotional shifts that idioms inherently carry.

For instance, expressions like "Da steppt der Béar" (German) or "Pabucu dama atilmak" (Turkish)
lose their vibrant connotations when backtranslated literally. The phrase “The bear is dancing
there” might seem whimsical but fails to convey the idea of a lively gathering. Similarly, "Qarm
ac, konlii tox" (Azerbaijani) retains surface meaning in backtranslation, yet its deeper sense of
moral dignity is not fully captured.

One of the most striking observations was how Al-based tools like Google Translate handled
idioms. While they excel at surface-level equivalence, they largely fail to recognize idiomatic or
emotional nuance. Mirzayev (2024) confirms this in his comparative analysis, showing that while
machine translation can replicate literal meaning, it often misrepresents emotional tone, pragmatic
intent, and culturally bound expressions. For example, translating "Goziiniin iistiinds qas var" into
English and back returns a structurally correct sentence that carries none of the implied social
critique present in the original. Similar concerns about how pronunciation-related nuances can
distort meaning in translation have been addressed by Mirzayev (2025), who highlights the
challenges caused by phonetic interference during cross-linguistic transfer.

These cases demonstrate that backtranslation, though useful, must not be treated as a foolproof
method for translation validation. It is best employed as a complementary technique, especially
when evaluating culturally rich or metaphorically loaded content. Mirzayev (2024) similarly
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emphasizes that without targeted training on pronunciation and phonetic awareness, translators
may fail to recognize shifts that alter meaning even when the words appear accurate.

Moreover, the discrepancies observed across languages underscore the importance of translator
intuition and cultural competence. This aligns with Mirzayev’s (2024) findings that first language
interference can cause syntactic and semantic shifts in second language production, which in turn
affects the accuracy of translated content. No algorithm or double translation method can yet
replace the human ability to grasp tone, intent, or context-dependent meaning. The act of
translation is, at its core, an act of interpretation—and backtranslation is only a mirror. Sometimes,
what it reflects is not what was intended, but what was possible to perceive from the surface.
Mirzayev (2024) links this interpretative dimension to Bloom’s Taxonomy, suggesting that higher-
order thinking can enhance students’ ability to evaluate meaning shifts in translation exercises.

Therefore, translator training should include not only linguistic theory and vocabulary work but
also a deep dive into figurative language, culture-specific references, and context-aware
evaluation. Backtranslation exercises can serve as a powerful pedagogical tool, not just for error
detection, but for sparking critical reflection on how language functions across cultural boundaries.
As emphasized by Mirzayev (2023), applying an eclectic approach to phonetic and phonological
variation in translation pedagogy enhances learners’ ability to detect subtle differences that may
otherwise lead to semantic distortion. Mirzayev (2024) further supports this view by demonstrating
how Total Physical Response (TPR) methods, when integrated with eclectic strategies, contribute
to developing students’ phonetic awareness, a key factor in preventing meaning distortion during
translation.

6. Conclusion and Recommendations

This study sets out to explore the role of backtranslation as a tool for evaluating the quality of
translation, particularly when it comes to idiomatic and culturally embedded language. Through
an analysis of multiple idioms across five languages—Azerbaijani, Turkish, Russian, French, and
German—it became clear that while backtranslation can help detect shifts in literal meaning, it
often falls short in capturing the deeper cultural, emotional, and pragmatic layers of language.

The comparison between human and Al-based backtranslations further reinforced this insight.
While AT tools like Google Translate can replicate the surface structure of an idiom, they often
overlook its social context, implied tone, or metaphorical richness. For example, Mirzayev (2024)
points out how subtle vowel variations such as the schwa can influence semantic perception, which
is often overlooked in backtranslation or automated tools. This reinforces the importance of human
translators, whose cultural awareness and interpretive skills remain irreplaceable.

Backtranslation remains a valuable resource, especially in translation training, comparative
analysis, and initial quality checks. However, it should never be used in isolation. Its effectiveness
increases significantly when combined with critical thinking, cultural knowledge, and context-
aware analysis.
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Recommendations:

1. Use backtranslation in tandem with cultural commentary. A simple return to the source
language is not enough—context must be considered.

2. Include backtranslation in translator training programs as a reflective tool, not just an
assessment method.

3. When working with idiomatic or metaphorical content, prioritize human revision over
automated validation.

4. Further research should explore how Al tools can be trained to better understand cultural
markers in language, potentially using hybrid human-machine collaboration models.

In a world where communication increasingly crosses linguistic and cultural boundaries,
understanding what gets lost—and what can be recovered—through backtranslation is more
relevant than ever. And while technology continues to evolve, translation, at its heart, remains a
deep human endeavor.
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Abstract:

The aim of this article is to study the impact of the requirements of competition between cities
in the era of globalization on attracting private sector capital in urban spaces. In the era of
globalization, cities are the center of attention of investors and urban managers to provide
various attractions in attracting capital and competing with other cities.

However, the lack of coherent theoretical foundations from the process of competition between
cities on a macro scale to the actions of city planners and urban managers on a local scale has
reduced the competitive power of cities. In this study, using an inferential method, the factors
affecting the competition between cities on the actions of city planners and urban managers
have been discussed.

The results of this study show that in order to attract capital for the realization of urban space
projects, the expectations and incentives of urban managers should be taken into account in the
design and planning of urban space based on a market-oriented approach.

Keywords
Competitiveness, Urban Governance, Partnership, Urban Space Management.

Introduction

In the era of globalization and capital mobility, a new division of labor has become possible in the
world, as economic activities are searching for places with lower costs and greater production
capabilities. This trend is ongoing in both cities in developed countries and cities in developing
countries.

One of the most important effects of this process is the significant measures that have taken place
in various dimensions to create urban attractiveness in different cities around the world. This has
made the phenomenon of cities competing with each other an attractive topic for experts in various
sciences.
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In this process, managers' attention has been directed from the beginning towards discovering
existing and latent economic development opportunities in cities, and in order to create
attractiveness and increase their competitive power, they have taken steps to attract domestic and
foreign investments, which has resulted in the marketing of cities and urban spaces.

However, by examining previous research in explaining this process, it is clear that most of the
research has attempted to express generalities regarding the challenges and roles of urban design
in the era of globalization or to express urban space management models in general. (Schmidta,
2010; Carmona, 2008; Magalhaes, 2006; Madanipour, 2006)

Or they have pointed out the general requirements for changes in urban management to attract
capital. (Knox, 2005; Ericksona, 2004; Hall, 1998). Research conducted in the conditions of
Afghanistan has also focused on the general requirements for using urban governance in the urban
management system, mostly in social dimensions. The ambiguous and unknown point in this is
the lack of connection between the macro requirements for attracting capital in the competitive
field of cities and the desired implementation model in the partnership of urban management with
investors, considering local conditions.

In other words, for most urban planners, the reasons for paying attention to investors as new
stakeholders in urban space management are not clear, and the manner in which this interaction,
which should be carried out in the form of providing incentives to investors by urban managers, is
unclear.

Therefore, the main question of this research, which is tested in the case study of Kabul city, is:
Considering the set of requirements for attracting capital in the urban space, what incentives can
urban managers provide to investors and what are their expectations regarding these incentives?

In this study, a descriptive approach is used, and by studying documents and reviewing scientific
and research sources, the effects of economic globalization on urban management and the new
perspectives of urban managers on the issue of attracting capital in the city are discussed. In a case
study (Kabul City), managers' motivations and expectations for attracting capital in the urban space
are examined using a survey method and a questionnaire.

In the process of this study, the principles of investment orientation and city marketing during the
economic competition of cities for attracting capital are first examined from a macro scale, and
then, along with it and on a micro scale, the impact of this trend on the mutual expectations of
managers and investors is discussed. This study is an attempt to analyze the roots and causes
through which managers' incentives and expectations from investors should be considered in the
process of designing urban space.

Globalization and the Competition of Cities

The development of technologies and the fluidity of capital have made possible a new division of
labor in the world, as economic activities seek places with lower costs and greater production
capacity. This has led to the globalization of the economy, in which increased flexibility in the
movement of capital and dramatic advances in communication technology have played a major
role, enabling fast and location-independent communications on a global scale.

This process, along with the reduction of government assistance to cities, has forced politicians
and city managers to take an active role in attracting capital for the economic growth of cities.
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Many urban planning organizations now operate as economic development institutions with the
aim of attracting reputable commercial companies to invest in the city.

These fundamental changes in the political and economic situation of cities have had profound
effects on the process of production and management of urban space (Nemeth, 2010 & Schmidt).
This trend is not only present in cities in rich countries, but also in cities in developing countries.
In other words, the process of globalization often occurs in city centers and not in virtual spaces
or among ambiguous intercontinental connections. Therefore, this impermanent nature of material
conditions makes cities part of the globalization process (Madanipour, 2006).

The result of these changes in the distribution of economic power in the past two decades has been
the emergence of the phenomenon of competition between cities, which has become an interesting
topic for many scholars. (Kotler et al. 1993). In such a situation where there is no guarantee that
today's success will continue tomorrow, the consensus is that urban planners and designers can use
the positive benefits of competition in the form of an approach to attracting investment for
economic development.

Therefore, the landscape of many cities has now changed and adapted to the new approach of
capital attraction activities (Hubard, & Hall, 1998, 19). Hence, cities that implement active
strategies designed to attract capital can be more successful in achieving competitive advantages
in unpredictable economic conditions than their competitors (OECD, 2007: 18).

The extent to which cities are able to compete on the global stage depends on important factors
such as city size, local economies and urbanization economics (Petrakos, 2000). Of course, this
also depends on the type of government policy in relation to the above factors that can create and
strengthen these types of competitive activities. In summary, the most important factors affecting
the competition of cities with each other can be listed as follows:

(1) A diverse economic base and qualified human capital.
(2) High-tech services and strong connections with knowledge-based institutions.

(3) Modern and developed infrastructure, especially in the field of transportation and
communications.

(4) High quality of urban space and civic life.

(5) Institutional and organizational capacity to develop and implement future-oriented
development strategies.

In this process, the task of urban management is increasingly to create sufficient conditions for
marketing the city to attract capital, which includes new urban policies in various dimensions.
(Knox, 2005).

From City Government to Urban Governance

New urban policies in the era of globalization and competition between cities have been
accompanied by new forms of urban governance in which the private sector plays a guiding role
in urban programs. This type of cooperation between different sectors that makes it possible to
implement the capital attraction approach is in fact a coalition for urban development. (Tewdwr,
1996:194).
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In the new approach, institutions for physical development have been created that no longer use
the traditional forces of local governments because state institutions, especially municipalities, are
unable to move more to seize the benefits of the globalized economy and are now seen as obstacles
to private investment in the city. Privatization, decentralization and multi-actor politics are key
components of the new policy, a policy that reflects a new balance between government and
society; a move away from the public sector and more towards the private sector. In this regard,
new types of partnerships between government institutions, economic enterprises and urban
society have been formed, such that urban planning policy is now shaped by a wide range of
organizations and their partnerships, rather than being determined solely by government
institutions, as was common in the old way of urban planning. This fundamental change in the
form of the organizational framework for urban planning is interpreted as the shift from city
government to city governance. (OECD, 2007: 24) In fact, this approach is about the privatization
of public goods, the most important reason for which is related to the efficiency of the private
sector.

Of course, another reason that is raised in this context is that the government is less competitive in
its financial and control systems and is under external pressure, therefore it acts inflexibly and
contradictory in the management of goods and services. (Officer, 1999:1) Instead of focusing on a
hierarchical model of different levels of government, the new urban governance is defined by order
in diversity, in which actors from different levels of government, along with a wide range of private
and semi-private figures, are involved.

In fact, urban governance is a diffuse and multifaceted form of government to regulate and
standardize things. (Healey, 2006:97) In urban governance, urban public institutions are expected
to avoid extensive intervention in the economy and limit their activities to regulation and support.

This issue has created a plurality of power, whereby more actors are involved in shaping the
political economy of the city. This shift in overall governance from a powerful state to a group of
partners has had a profound impact on the management of urban areas, and of course this new
mechanism needs to ensure effective cooperation between the various partners (Madanipour,
20006).

Since urban governance emphasizes building a platform for cooperation with the private sector to
increase the city’s competitiveness, a shift has occurred in the urban management structure,
whereby instead of being fully involved in urban issues, urban management seeks opportunities
for the private sector to solve problems and attract capital. This shift is called the shift from
managerialism to capitalism.

The impact of this shift has been accompanied by an increased understanding among urban
planners that cities can compete in an unpredictable global economy is to pursue active strategies
to gain and maintain competitive advantages over other competitors.

Traditionally, physical development plans were prepared by technical groups in interaction with
politicians, and hierarchical relationships between levels of government were the only way to
manage those plans. This is reflected in the comprehensive plans prepared by urban planners and
the allocation of public funds for their implementation.

However, these methods, which have been accompanied by the public sector’s emphasis on
regulating and controlling the private sector and providing a fixed pattern in land use, are now
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incompatible with the fluid nature of capital (OECD, 2007: 108). In this process, the task of urban
management has increasingly become to create sufficient conditions for city marketing to attract
capital, which includes new urban policies in various dimensions (Knox, 2005).

In other words, to realize the investment-oriented approach and attract private sector capital, it is
necessary that the city’s capabilities be presented to investors in the form of marketing. In city
marketing, with market pressures on city managers, it can be expected that market logic will
increasingly enter city management. (Roberts & Erickson, 1997.)

This point in urban development means that the city’s government and public institutions are
expected to provide the necessary frameworks that can support the private sector in providing
essential spaces and services. Therefore, the role of public institutions has changed from those who
produce the city to those who regulate and promote the various features of the city as a commodity
(Madanipour, 2006).

Urban marketing is concerned with the links that exist in the cooperation between city authorities
and the public sector with the private sector, the cooperation that is carried out to implement
development strategies in the city or urban space (Polidano, 2000).

There is a strong link between the philosophy of city marketing and the methods of urban
management and local development. City and urban space marketing can create a new level of
quality in terms of competitiveness, creativity and flexibility in the form of local development
policy. In the city marketing method, a strategic approach can be created and expanded for the
cooperation of urban planners and urban designers with the private sector.

Therefore, a new relationship must be defined between the way urban space management and city
marketing in order to present the desired image of urban space to citizens and investors. In other
words, when there is a need for flexibility If urban programs are to be marketed, then management
practices are also needed that can facilitate effective market implementation in urban programs
and ensure a higher quality of life (Sellers, 2002).

Based on studies conducted in the field of urban governance and its relevance to the conditions of
Afghan cities, criteria such as citizen participation, effectiveness, responsiveness, openness,
transparency, legality, consensus orientation, justice, strategic vision, and decentralization have
been mentioned as criteria for urban governance in Afghanistan (Barakpour, 2006: 501).

Among the above criteria, the discussion of capital attraction in urban space can be interpreted in
terms of effectiveness and consensus orientation criteria. The effectiveness criterion is based on
the use of available resources to meet the needs of citizens, provide urban services, and satisfy the
people, and the consensus orientation criterion is the adjustment and creation of agreement
between different interests through communication and joint efforts between government
organizations, citizens, and non-governmental organizations (Taqvaei and Tajdar, 2009: 54). To
examine the attraction of capital in the urban space in the Iranian context and in a case study,
considering the above criteria, the relationship between urban governance and urban management
models is first discussed.

Urban Governance and Urban Space Management

In addition to the effects of urban governance on the creation of a capitalist approach to urban
management, significant effects of capitalist approach on urban space management have also been
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created. Urban spaces are places that belong to all citizens, are not limited to the physical aspect
and are present in cities in various forms (Kashanijo, 2009: 96).

Historically, urban spaces, like other public goods, have been created and managed by popular
institutions or public institutions, and now by the government through taxation. (Carmona et
al.2008:66). But now, in the arena of globalization and the creation of economic competition
between cities, urban spaces have also undergone many pressures and changes, and today we are
faced with completely new forms of urban spaces and their management. (Hardy, 2004: 17) In
order to examine this effect on urban space management, a definition must first be provided.

By examining the historical background of urban space, various definitions of urban space
management can be obtained, but the most comprehensive definition that has been provided for
urban space management is: a set of processes and actions that strive to ensure that urban space
can perform all the expected roles and at the same time manage the interactions and effects between
various functions and activities in urban space in a way that is acceptable to users.

Urban Space Management Can Be Identified in Four Interconnected Processes:
- Regulation or ordering of activities and control of the relationships between them.

- Methods of maintenance or Compatibility between the physical components of urban space so
that urban space is usable.

- New investments in urban space: The regulation of activities and maintenance of urban space
requires investment, and their effectiveness depends on the amount of financial resources
available. Capital can be obtained from various sources with their own possibilities and limitations,
so it is very important to recognize the available financial resources; and

- Coordination of interventions in urban space (Carmona et al.2008:71).
Urban Space Management Models

Based on a review of urban space management records in different countries, three management
models for urban space can be identified. The use of each of these models depends on the priorities
and power of the institutions involved in urban space management.

- State-based model: In this model, the main task of urban space management is with the
government or municipality and is the dominant method in most countries. This model relies on
public organizations in planning and providing services with minimal use of private sector
facilities.

- Market-based model: This model is based on transferring responsibilities for urban spaces to the
private sector. This model is involved in transferring rights and obligations for management and,
in some cases, the authority to define management objectives. The logic in this model is based on
public-private partnerships. Key features of this model include:

Increasing public budget by stimulating private resources, using skills and expertise that do not
exist in the public sector, providing more services than the public sector is usually able to provide,
creating more responsible and customer-oriented management strategies for urban space activities.

- People-centered model: This model has had the least growth and application, and its main
difference from the market-centered model is that the organizations involved are not necessarily
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selected based on market principles for profit and competition. Their main concern is the quality
of urban space and its basic services. These organizations belong neither to the government
structure nor to market interests. They pursue their goals through formal and informal links with
other similar organizations and with the private and public sectors. (Carmona et al., 2008: 71-77)

Given the context in which the transition from urban government to urban governance has
occurred, it must be said that urban space management has not been resistant to the impact of the
extensive changes in urban governance.

Changes in the cultural and political contexts of urban governance, changes in the relationship
between local and central government, society and government, economy and government; have
challenged the way governments control and exercise power in cities.

Therefore, recent trends in urban space management are part of a process in which city government
is being replaced by city governance (Kooiman, 2003:4), as no single actor has a complete solution
to urban space problems (Wagenaar, & Hajer, 2003:7). Therefore, the change in urban space
management is a reflection of the broader changes between government, especially local
government, and society, which have been clearly manifested in the management of many public
services (Goss, 2001:24).

In the conditions of Afghanistan, there is no basis for implementing the principles of good
governance, either by the government or by the people, so that interaction between the government,
the people and the private sectors takes place. In Afghanistan, since until recently the huge burden
of urban management has been completely on the shoulders of the government, the transfer of
powers to the private sector has created the fear that local management will become arbitrary
institutions, which has caused some problems in our country (Ismailzada and Sarafi, 2006: 9).
Therefore, the common model in the cities of the country is still the state-oriented model, but
considering the goal of capitalism and marketing in urban management, the market-oriented model
is the most desirable model for attracting private sector capital to the urban space, which should
be done in the form of cooperation between the private sector or the market and the municipality.

Public-Private Partnerships

As the literature review suggests, capital investment is the process of creating value for citizens by
bringing together public and private sector resources to explore social opportunities (Jones, &
Morris, 1999:71). Therefore, the management of city capital is engaged in a fundamental shift
from traditional management to a relationship with the private sector economy, and in doing so, it
must demonstrate a strong commitment to working with the private sector. In this regard, public-
private partnerships have now become a dominant organizational framework for planning and
implementing urban strategies.

This shift is based on the recognition that, in the face of intense global competition among cities
for economic growth, partnerships between the public and private sectors provide a strategic basis
for competitiveness. (OECD, 2007:22)

Public-private partnerships generally refer to collaboration between the public and private sectors
in the provision of public services. Its main goal is to provide that part of public services that
cannot be achieved without cooperation with the private sector. In the form of public-private
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partnerships, the private sector is more involved in the planning process, and this is often a factor
in the private sector being the pioneer and implementer of programs.

Four groups of actors are involved in the process of public-private partnerships, which are: the
government, non-governmental organizations, local organizations and the private sector. The
classification of types of partnerships depends on the type of service, the nature of the partnership
and its objectives. In the form of these partnerships, the public sector will be able to maintain
partial ownership and management of services and leave the provision of services to the private
sector without reducing its responsibility and accountability to the people and at the same time be
able to meet the needs of different segments of the people in a balanced way.

The private sector pays more attention to the market mechanism in terms of supply and demand
and also has better mobility in the market, but it does not enter into partnerships in the provision
of services and goods that do not have financial benefits. The desired option in facing this
challenge is to promote the role of both the public and private sectors in the ownership, production
and distribution of public goods and services (Ngowi, 2005: 4). In other words, partnership in
cases where there is no desired interest and profit requires specific prerequisites in the form of
various incentives. Successful partnerships require a strong intermediary role from the government
or municipality to regulate the details of cooperation between partners and protect the interests of
low-interest partners (Miraftab, 2004). Therefore, public-private partnerships are the most
important tools for realizing the capitalistic approach in the city and attracting capital. Among
these cases, the city of Seoul can be mentioned, where decentralization reforms and the move
towards urban governance led to extensive programs for urban development, resulting in the
implementation of 114 projects with public-private partnerships (OECD, 2007: 108). Urban space
Public-private partnerships can be considered as a hybrid between public functions and private
capital, in which the cost of creating and managing urban space is divided between the public and
private sectors, of course, this division of labor is done based on the competence and ability of
each sector, such as filling the capital gap in the public sector by the private sector (Pancewicz&
Rembeza 2010: 1208). This method has not been used much in Afghanistan. Experts have cited
the lack of clear laws and regulations, the complexity of administrative, executive and supervisory
matters, and the lack of fully defined projects as the reason for their lack of proper use (Samen
Construction and Housing Company, 2005). However, among the experiences of such partnerships
within the country, the participation of the government and the private sector in the construction
of freeways can be mentioned, in which the investor, as the project financier, shares in its risk
(Qasemi, 2008).

Capital Attracting and Managing Urban Space

When cities are competing for capital, they are forced to offer incentive packages to attract capital
(Jones, 2006: 4). These incentives are necessary to encourage investors to pay more attention to
the quality of urban space at the beginning of the partnership. (Rowley, 1998) It should be noted
that in public sector partnerships with the market and attracting capital to improve the quality of
urban space, the private sector seeks to do things that are profitable, but the public sector should
encourage the private sector to participate in less profitable matters by creating incentives (Lang,
2005: 19).

Therefore, incentives should be developed that direct development in a specific direction and
provide facilities that are desired by the public but not profitable for the investor. (Ibid, 53). With
regard to the capitalist approach, the creation and management of urban space is rapidly being
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privatized, so municipalities are Engaging with investors in the form of providing incentives to the
private sector, usually in the form of incentive density and changes in land use regulations, leaves
the creation and management of public space to the private sector.

Another example of these incentives, common in the United States, is the designation of areas of
the city that are more easily accessible to the private sector through urban development regulations,
and in return, the management of urban space is carried out by the private sector. Proponents of
this approach argue that the efficiency of the private sector in providing and distributing public
goods is more important than any potential negative effects on society from delegating urban space
management to the private sector (Németh, & Schmidt, 2010).

Therefore, many local authorities have attempted to solve urban space problems by providing
incentives and transferring some responsibilities to the private sector, although the extent of this
transfer varies. For example, in some major commercial developments where the owners have a
long-term interest in the quality of urban spaces remain privately owned and managed, often with
municipal support.

Private sector support in urban furniture, landscaping, street patrols, and public space security are
other ways of involving the private sector in urban space management (Magalhdes & Carmona,
2006). In general, providing incentives emphasizes the private sector’s ability to solve problems
and uses public money to Stimulating weak markets is used to free up more private sector capital.

Other incentives include effective direct or indirect subsidies to the private sector, which if not
supported, will not move forward. This approach also includes tax reduction, infrastructure
development and land preparation by the public sector to reduce acquisition costs for private sector
developments (OECD, 2007: 20).

On the other hand, city officials also have expectations from investors in terms of providing
incentives. These expectations vary according to the needs and goals of each area of the city, but
in general, the expectations of managers are to improve the quality of the urban space and satisfy
the public.

The items in question in terms of officials’ expectations from investors in terms of receiving
incentives include improving environmental quality, supporting public sector services, creating
jobs, urban renovation, attracting private resources and creating vitality in terms of society.
(Woolley, 2003: 161-162; Carmona et al. 2008: 52)

Case study (Kabul Province Urban Management System)

Kabul is the first metropolis in Afghanistan, which is also the capital of Afghanistan, and is
internationally famous due to its mountain and tourist attractions. The large number of tourists and
people in Kabul has attracted special attention from domestic and foreign investors to this city, and
huge amounts of money are spent annually in the city's tourism and commercial sectors. Therefore,
recently, the city's management institutions, in competition with other cities, have begun an effort
to attract this capital in the way of providing public services in urban spaces. This part of the
research was conducted using a survey method and by completing a questionnaire from city
managers.

The community of city managers includes those managers who have a direct connection with the
issue of capital attraction, including the mayors of the 21 districts of Mashhad, managers of the
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Mashhad Municipality's macro-economic partnerships, managers of the Kabul Comprehensive
Planning Institution, and managers of the Deputy Urban planning and urban architecture.

According to the findings of the theoretical foundations, a questionnaire was developed that
includes the desired incentives from the perspective of investors and the actions expected from
managers that investors should take in return for receiving incentives in urban space. These
questions were developed based on the theoretical foundations as well as pre-test interviews
conducted with investors and managers.

Given the large number of investors in large commercial complexes in Kabul and their interest in
improving the quality of urban space, managers were asked about how to cooperate with investors
in commercial complexes in improving the quality of urban space in a five-point spectrum from
completely disagree to completely agree with the above. (Tables 1 and 2)

Table 1. Average rating of managers' expectations of investors

Managers' expectations from investors Average scores
1 Providing public parking 3.67
2 Providing amenities in urban space 2.89
3 | Improving green space, lighting and flooring 3.65
in urban spaces
4 Cleaning of urban space 3.34
5 Getting advice from the municipality on 1.78
designing a commercial complex
6 Providing suitable urban furniture 2.78
7 Investing in better urban design of urban 3
space
8 Paying more fees 1
9 Participation in the ceremony 2.12
10 Donating part of your land to urban space 0.88

Table 2. Average rating of incentives available to investors

Incentives that can be given by managers to Average scores
investors
1 Granting loans or other financial facilities 2.56
2 Determining a suitable urban space in the 2.67

city for investment with easier criteria

3 Removing or modifying uses incompatible 3.45
with the commercial complex in the urban
space
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4 Establishing greater communication and 2.56
coordination with other government
organizations to facilitate the creation of a
commercial complex

5 Giving advice or receiving and acting on 2.34
investor opinions

6 Giving a better view and perspective to the 2.78
commercial complex by changing the
building regulations

7 Reducing licensing fees and costs 3.67

8 Creating the possibility of investor 3.56
advertising in urban space

9 Shortening the legal process for approving 3.78
commercial complex plans

10 Granting more density 3

The findings of this study show that the best incentives for managers to provide to investors include
shortening the process of approving complex commercial plans, reducing the costs and hassles of
issuing permits, and establishing communication and coordination with other government
agencies. The most important actions that managers expect from investors include providing public
parking, improving green spaces, lighting, flooring, and cleaning urban spaces.

Conclusion

At whatever social and economic level cities are, competition to attract capital on a national and
transnational scale is inevitable for them. The competition of cities to attract capital on a large
scale and its series of effects on urban governance and capitalization in urban management have
made the partnership of urban managers with the private sector on the scale of the city and urban
space an important weapon in the global competition arena (Table 3). However, the private sector
does not enter into partnerships that do not have financial benefits, including the quality of urban
space.

Therefore, partnership requires specific prerequisites in the form of various incentives, and urban
management must create a suitable platform for attracting private capital by providing targeted
incentives in the overall urban design activities.

Of course, there is a risk that providing incentives and economic justifications in urban space
management will take priority and end up benefiting the interests of investors. On the other hand,
there is a risk that plans and programs will become idealistic and far from economic justifications.

Therefore, in order to be present in the urban competition arena and Capital attraction should be
based on a market-oriented approach, taking into account the mutual expectations of investors and
urban managers in the design and planning of urban space.
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However, in examining the local conditions of Iran and specifically in the Kabul metropolis, it is
observed that possible incentives in the field of managers are limited to administrative measures
and there is no news of financial and technical incentives that can be effective in attracting small
investors. The interesting point here is that in the expectations of managers, despite the lack of
financial resources, more development and technical measures are required from investors than
receiving more fees.

Therefore, it is clear that most of the cooperation of urban designers in attracting capital and
improving the quality of urban space should be on the side of investors to meet the expectations
of urban managers, instead of being present in connection with the incentives of managers.

Table 3. Series of effects of city competition on capital attraction in urban space

Globalizati | = | Urban = | Capitalis | = | City = | Public = | Setting
on and the governan m Market Private expectatio
competitio ce ing partners ns and
n of cities hip actions
Capital Greater Laying Declarin Developi Determinin
liquidity cooperati the g the nga g managers'
and the on with groundw economi mechanis expectation
competitive non- ork for c m for s and
ness of governme attracting advanta cooperati incentives
cities in ntal private ges and on with for
attracting sectors in sector capabilit investors attracting
capital providing capital — ies of in the capital in
public a market- the city provision urban space
services based and of public

approach urban services

to urban spaces

space to

managem investor

ent s
Global Local
The macro- Micro-scale
scale of the implementa
overall tion
goals of strategies
mental of objective
criteria measures
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Abstract:

This article explores the complex relationship between language and ethnicity, emphasizing
how linguistic practices serve as both reflections and constructions of ethnic identity. Drawing
on foundational sociolinguistic theories—such as Ethnolinguistic Vitality, identity performance
models, and Bourdieu’s notion of symbolic power—the study examines how language
functions as a cultural symbol, a tool for boundary negotiation, and a means of resistance or
alignment. Through examples from minority communities including the Basques, Navajo,
Uighurs, and Kurds, as well as a case vignette involving Azerbaijani youth in Baku, the article
highlights how language choices can express solidarity, identity, or cultural tension. It further
analyzes the effects of language shift, marginalization, and global migration on the continuity
of ethnic identities. Special attention is given to the role of educational language policy in either
reinforcing or suppressing ethnic diversity. The study advocates for inclusive pedagogical
models that honor linguistic plurality and support identity formation in multicultural contexts.
By demonstrating the centrality of language in ethnic identity negotiation, the article
underscores the importance of recognizing language not only as a communicative tool but as a
critical element in the maintenance of cultural and social cohesion.

Keywords
language and identity, ethnic identity, code-switching, language shifi, sociolinguistics,
multilingualism

1. Introduction

The concepts of language and ethnicity are profoundly interconnected in sociolinguistic inquiry.
Language is more than a communicative tool—it is a social symbol, a cultural repository, and,
crucially, a marker of group belonging. Ethnicity, on the other hand, refers to shared cultural traits,
historical experiences, and symbolic boundaries that distinguish one group from another. From a
sociolinguistic perspective, ethnicity is not solely inherited but is continuously enacted and
negotiated through linguistic practices (Lytra, 2016; Souza, 2016).
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This article examines a fundamental question: How can language serve as both a marker and a
constructor of ethnic identity? This inquiry prompts an examination of the symbolic significance
of language in group identity and how individuals strategically utilize language to assert, alter, or
contest ethnic borders. Numerous studies have demonstrated that even a minor alteration in
language selection or accent can signify inclusion, exclusion, solidarity, or divergence within and
within communities (Guo & Gu, 2018; Cho & Wang, 2020).

In multilingual cultures and post-colonial environments, where identity is frequently mixed or
disputed, the significance of language becomes increasingly pronounced. Languages are infused
with power dynamics—some are favored while others are marginalized. In these contexts,
linguistic selections may signify wider ideological conflicts related to legacy, assimilation, and
national identity (Hemat & Heng, 2012; Al Hakim, 2021; Ryu & Kang, 2025).

This study aims to examine how language reflects, supports, and negotiates ethnicity within
diverse sociocultural contexts. Utilizing ethnographic case studies, theoretical frameworks, and
modern literature, the discussion seeks to elucidate how language influences the construction,
validation, and challenge of ethnic identity.

2. Theoretical Foundations

The connection between language and ethnicity has been examined through various core theories
in sociolinguistics, which collectively emphasize language as both a reflection and a creation of
ethnic identity.

The Ethnolinguistic Vitality framework, introduced by Giles, Bourhis, and Taylor in 1977, is one
of the earliest and most impactful models. This theory asserts that the resilience and endurance of
an ethnic group are contingent upon the robustness of its language, which is influenced by three
key factors: status, demography, and institutional support. A language with significant vitality is
more likely to be passed down through generations and utilized as a daily marker of identity.
Conversely, groups with less vitality frequently undergo language shift, wherein the use of their
ethnic language is supplanted by that of a dominant group, resulting in the gradual degradation of
ethnic distinctiveness.

A fundamental aspect in this domain is the language and identity hypothesis proposed by Le Page
and Tabouret-Keller (1985), which perceives linguistic activity as a manifestation of identity
projection. Individuals actively select linguistic types and speech patterns to affiliate with
particular social groupings rather than passively inheriting language. This theory contests rigid
concepts of ethnicity, highlighting the dynamic and performative aspects of identity, wherein
language serves as a medium of negotiation rather than a permanent inheritance.

Bourdieu's (1991) concept of symbolic power positions language as a domain of social conflict.
He contends that the legality of specific languages or dialects is not impartial but rather enforced
by historical and institutional influences. Code-switching, frequently regarded as linguistic
impurity, is redefined as a deliberate positioning act. Speakers may alternate languages or registers
to assert authority, convey solidarity, or undermine power structures. These selections frequently
signify ethnic demarcations and the socio-political context in which they are situated.

Collectively, these views indicate that ethnicity is both innate and produced through discourse.
Although language may signify a shared history or common lineage, it is through quotidian
discourse that individuals actively enact and redefine their ethnic identities. The symbolic
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meanings of language are co-constructed within communities and shaped by overarching societal
ideas and power dynamics.

3. Language as a Symbol of Ethnic Identity

Language serves as one of the most potent symbols of ethnic identity. It acts not merely as a tool
of communication but as a cultural emblem, encapsulating shared values, histories, and
worldviews. Across diverse sociolinguistic settings, ethnic groups have preserved and expressed
their identities through deliberate language practices.

One illustrative case is the Basque community in Spain and France. Despite centuries of political
pressure and marginalization, efforts to revive Euskara, the Basque language, have intensified
through education, media, and grassroots activism. Euskara is viewed not only as a linguistic asset
but as a symbol of resistance and ethnic pride, especially among younger generations seeking to
reestablish cultural continuity.

Similarly, Navajo speakers in the United States have engaged in language revitalization programs
aimed at reversing intergenerational loss. Navajo language immersion schools and community
initiatives emphasize the connection between language and sacred heritage, reinforcing that
speaking Navajo is central to maintaining spiritual and ethnic belonging.

The Sorani Kurdish case offers another striking example. While Kurdish dialects face varying
degrees of recognition across national borders, in regions like Iraqi Kurdistan, language has
become a key symbol of autonomy, unity, and modern nationhood. The promotion of Sorani
Kurdish in education and literature has helped consolidate ethnic consciousness in a fragmented
political landscape.

Beyond language revival movements, linguistic micro-practices also reveal how ethnicity is
performed. The use of ethnic names, specific greetings, proverbs, and dialectical pronunciation
choices function as daily affirmations of group membership. For example, an ethnic Armenian
might insist on the original Armenian pronunciation of their surname even within an English-
speaking context, subtly asserting identity through phonological fidelity.

The experiences of heritage language learners—individuals raised in a dominant-language
society but connected to an ancestral language—highlight the symbolic weight of language in
personal and collective identity. For many, reclaiming a heritage language such as Arabic, Russian,
or Azerbaijani is not solely about linguistic proficiency but about reconnecting with roots,
honoring familial legacy, and resisting assimilation. Their journey often involves navigating
conflicting cultural expectations while constructing a hybrid ethnic self.

In all these cases, language is not merely descriptive but deeply emblematic. It marks boundaries,
signals belonging, and carries emotional and ideological meaning that transcends the act of speech
itself.

4. Negotiation and Performance of Ethnicity

Ethnic identity is not static—it is fluid, negotiated, and often performed through language in
dynamic social contexts. Linguistic practices such as code-switching, code-mixing, and
stylization offer speakers the flexibility to navigate, construct, or even contest ethnic boundaries.
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Code-switching, the alternating use of two or more languages or dialects within a single
conversation, is not merely a sign of linguistic convenience. It is often a conscious or
subconscious act of identity positioning. Speakers may switch codes to align with a particular
ethnic group, signal solidarity, or distance themselves from certain cultural expectations. Likewise,
code-mixing, where elements of multiple languages are blended within a sentence or phrase,
reflects the hybrid linguistic realities of many ethnic minorities and diaspora communities.

Stylization, the strategic adoption of a particular speech style or accent, allows individuals to enact
identities that may not directly reflect their upbringing but resonate with their desired group
affiliation. These performances are especially visible in popular culture, where ethnic dialects or
slang are employed to index authenticity or cultural capital.

Youth communities, in particular, use language innovatively to assert agency over their ethnic
affiliations. In increasingly globalized and digitized societies, ethnic identity is no longer inherited
passively but is actively curated through discourse. Young people may adopt or reject ethnic labels
based on context, often using language as a tool to reclaim heritage or resist imposed identities.

A telling example can be observed among Azerbaijani youth in Baku, where bilingualism in
Russian and Azerbaijani is common. In private settings or peer groups, Azerbaijani is often
preferred as a marker of intimacy and shared national culture. Yet, in formal or academic settings,
Russian is still associated with prestige and intellectual authority. This strategic language choice
reflects a broader negotiation of ethnic identity—balancing post-Soviet legacy with renewed
national consciousness.

Moreover, youth may switch to Azerbaijani in social media posts, rap lyrics, or memes to signal
cultural rootedness, while simultaneously using Russian in academic essays or professional
settings. These shifts are not accidental but part of a discursive performance, where language
becomes a resource for constructing a layered ethnic self in response to audience, setting, and
social expectations.

Thus, language is not only a reflection of ethnicity but a stage on which ethnicity is enacted,
negotiated, and sometimes reinvented.

5. Language Shift and Ethnolinguistic Marginalization

While language can be a powerful tool of ethnic affirmation, it is equally vulnerable to processes
of erosion and marginalization. Language shift, the gradual replacement of a community’s native
tongue with another, often dominant, language, poses a serious risk to the continuity of ethnic
identity. When a language is lost, so too are the cultural expressions, historical narratives, and
worldview encoded within it.

This loss is rarely neutral. It is frequently the result of systematic assimilation policies,
educational structures that privilege dominant languages, and sociopolitical pressures that
stigmatize minority tongues. In such contexts, ethnic languages are rendered invisible, and
speakers may feel compelled to abandon their linguistic heritage for socioeconomic advancement
or acceptance.

The plight of the Uighur community in China offers a striking example. Mandarin Chinese has
been imposed through educational mandates and media restrictions, while Uighur language use in
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schools and public spaces has diminished dramatically. Language loss here is not incidental—it is
tied to broader state policies aiming at cultural homogenization.

A similar pattern can be observed among the Rohingya people in Myanmar, where language
deprivation is compounded by statelessness. Denied recognition and educational access, many
Rohingya children grow up with limited literacy in their heritage language, weakening
intergenerational transmission and dislocating them from their ethnic identity.

In Turkey and Iran, the Kurdish population has long faced prohibitions or restrictions on using
Kurdish in public life, education, and media. Although some reforms have occurred in recent years,
the historical suppression has left deep scars, and language shift toward Turkish or Persian is
prevalent among urban Kurdish youth.

These examples underline the fact that language is a site of both cultural survival and political
contestation. When minority languages are erased or replaced, entire ways of being ethnic in the
world may vanish along with them.

6. Cross-Cultural and Global Considerations

In an age of rapid global migration, ethnic identity is increasingly experienced as fluid,
negotiated, and transnational. Migrants often find themselves navigating multiple linguistic
landscapes, where language blending and shift are common. This creates what scholars call
hybrid identities, where individuals may simultaneously inhabit more than one cultural or ethnic
framework.

In diaspora communities, language plays a crucial role in preserving ethnic identity across
generations. Parents may strive to maintain their native language within the home, while children
often adopt the dominant language of their host society. The tension between linguistic retention
and adaptation reflects a deeper struggle over ethnic continuity in exile.

Language also becomes a marker of authenticity or belonging within the diaspora. Fluency in
the heritage language is sometimes used to judge whether someone is “truly” part of the ethnic
group. Yet, even partial speakers or those reclaiming a lost language may assert strong ethnic ties,
proving that identity is not always dependent on linguistic mastery.

In popular culture, language performs ethnicity in highly visible ways. For instance, African-
American Vernacular English (AAVE), once stigmatized, has gained cultural capital through
hip-hop, digital platforms, and film. AAVE functions both as a linguistic variety and a symbol of
Black cultural identity—an act of resistance and self-expression in the face of racial
marginalization.

This phenomenon, sometimes referred to as ethnic branding, shows how language styles
associated with particular groups can be commodified, celebrated, or even appropriated. It raises
complex questions about authenticity, ownership, and the visibility of marginalized voices.

In all, the global movement of people and ideas reshapes how language and ethnicity interact.
Whether in exile, in online spaces, or in popular media, language remains central to how
individuals and communities define who they are, where they belong, and how they wish to be
seen.
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7. Pedagogical and Policy Implications

Education is one of the most powerful instruments through which language either preserves or
dissolves ethnic identity. The language policies adopted in educational institutions—whether
explicit or implicit—can shape how students perceive themselves, their heritage, and their place
in society.

Monolingual education models, particularly those that enforce a dominant national language,
often marginalize minority languages and discourage their use in formal learning environments.
In such systems, students from ethnolinguistic minority backgrounds may experience alienation,
as their native language is excluded from the classroom and rendered invisible in the curriculum.
This erasure of linguistic diversity can lead to lowered academic engagement and gradual
assimilation, weakening students' ethnic self-perception over time.

By contrast, multicultural and multilingual education models seck to embrace diversity,
recognizing minority languages as assets rather than obstacles. These approaches incorporate
multiple languages into instruction, celebrate cultural plurality, and aim to foster inclusive
identities. Bilingual programs, heritage language courses, and culturally responsive teaching are
examples of educational strategies that affirm students’ ethnic backgrounds while promoting
academic success.

Schools play a pivotal role in either reinforcing or suppressing ethnic identity. Curricula that
privilege dominant cultural narratives, overlook minority contributions, or standardize linguistic
expression risk sending the message that only certain forms of identity are legitimate. Conversely,
incorporating ethnic literature, oral traditions, and linguistic variation into lessons affirms students'
lived experiences and encourages a sense of pride and belonging.

To support ethnic diversity through education, it is essential to adopt inclusive pedagogical
frameworks. This includes:

o Offering instruction in both dominant and minority languages where feasible.
o Training educators in sociolinguistic awareness and cultural sensitivity.
e Involving local communities in curriculum development.

e Encouraging students to explore and share their linguistic heritage as part of classroom
activities.

Such frameworks do not only enhance linguistic competence but contribute to identity formation,
social cohesion, and intercultural understanding. Education, when thoughtfully designed, can
become a space where language diversity is not only tolerated but celebrated as a fundamental part
of human richness.

Conclusion

The relationship between language and ethnicity is intricate, dynamic, and deeply rooted in both
individual experience and collective memory. As this article has shown, language is far more than
a medium of communication—it is a symbol of ethnic belonging, a performance of identity, and,
at times, a site of political resistance. Whether in the revival efforts of Basque and Navajo
communities, the strategic code-switching of Azerbaijani youth, or the diasporic preservation of
heritage languages, linguistic practices shape and reflect how individuals perceive and assert their
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ethnicity. Theoretical models such as Ethnolinguistic Vitality, language and identity theory, and
Bourdieu’s concept of symbolic power reveal the layers through which language functions as both
a mirror and a maker of ethnic identity. However, these identities are constantly being negotiated,
especially in contexts of language shift, assimilation, and globalization. As migration, media, and
hybrid cultures redefine how ethnicity is expressed, education and language policy become crucial
spaces for inclusion or exclusion. It is therefore imperative that educational systems adopt
inclusive, multicultural models that protect and promote linguistic diversity, ensuring that ethnic
identities are not erased in the pursuit of linguistic homogeneity. Ultimately, safeguarding the link
between language and ethnicity is not only a matter of cultural preservation but also of social
justice and human dignity.
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Abstract:

This article explores the dynamic relationship between language and culture in the modern era.
Language is not only a medium of communication but also a key carrier of cultural values,
traditions, and identity. It plays a vital role in preserving and transmitting both tangible and
intangible aspects of heritage across generations. The paper examines how language reflects
cultural norms and how cultural changes influence linguistic development. Through historical

and theoretical perspectives, the study highlights the interdependence of language and culture,
emphasizing their collective role in shaping human society.
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Xiilasa

Dil vo madaniyyatin insan hoyatinda rolu boyiikdiir. Dil insanlarin madoni hoyatda istifade
etdiklori on unikal vasitadir. Comiyyatin bir-biri ilo alaqo saxlamasi, linsiyyet yaratmasi dil
vasitosi ilo hoyata kecirilir. Dil iinsiyyot vasitosi olmaqla yanasi, hom do madoniyyatin
dastyicisidir. Dilo ictimai bir hadise olaraq alage saxlamagq ti¢lin nozards tutulan bir proses kimi
baxilmamalidir. Dilin xalqin adat-onanalorinin goalacok nasillors 6tiiriilmesinds, maddi va
monavi doyarlorin 6yronilmasindoki rolu danilmazdir. Dilin madoniyyatlo slagasi, tarix boyu
genis sokildo todqiq edilmis vo miixtalif tadqiqatcilarin diggatini calb etmis bir mévzudur. Bu
miinasibat, bir ¢ox nazariyys vo folsofi ideyalarin meydana ¢ixmasina sobab olmusdur. Dil vo
modaniyyat arasindaki qarsiligqlt slagenin dyronilmosi, ham dil¢ilik, hom do antropologiya
saholorindo miizakirslors yol agmisdir. Bu kontekstda, “dil madoniyyatdir yoxsa modoniyyat
dildir” sual1, dil vo madaniyyatin bir-birini neco formalasdirdig: va ya birinin digarine neca tasir
etdiyi masolosini ortaya qoyur.Bu baximdan, dil vo madoniyyot arasindaki qarsiliglt slaqge
comiyyatin sosial strukturu vo inkisafi li¢lin asas tomal dasidir. Maqalads dil vo madoniyyatin
qarsiligh olaraq bir-birine tesiri otrafli olaraq aragdirilmig, bu mévzuya yenidon miiraciot
edilmosina ehtiyac oldugu gostorilmisdir.

Acar sozlor:

Dil, madaniyyat, madani alagalor, tinsiyyat, comiyyat
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Dil insan diisiincosinin ortaya ¢ixmasinda, tofokkiiriin formalasmasinda miihiim rol oynayir. Dil
insanin diislincalorini ifado etmaosi, linsiyyot yaratmasina vo diinya goriisiiniin hami torafindon
anlasilmasma ohomiyyotli dorocodo tosir edir. Insanin daxili alominin eloco do siiuralt1
diigiincasinin ortaya ¢ixaran dil homginin onun modani slaqolarine da tesir gdstormis olur. Ictimai
hadiso olaraq insanlarin hor hansi vasita ilo linsiyyat yaratmasi, onda yeni tacriibalorin yaranmasina
sorait yaradir. Bu vasitolor istor yazili istorso do sifahi olaraq ortaya ¢ixa bilor. Qazat, jurnal, kitab
oxumaq, danismaq, maktublagsmaq, elektron internet vasitosilo yazismaqla ola bilor. Comiyyatdo
bu tocriibalor artdiqca insan diisiincalorini, fikirlorini, hor hansi bir vasito ilo hamiya c¢atdirmaq
istoyir ki, bu da dil vasitosilo hoyata kegirilir. Dil vo madaniyyastin barasindo mévzunu daha daqiq
basa diismok ti¢lin hor iki masalayo ayriligda baxmaq lazimdir.

Modoniyyat coxsaholi genis bir anlayigdir. Madoniyyat insanlarin tobioto, comiyyato qarsi
miinasibotinde yaranmisdir. Insanlar yasadiqca amok miinasibaetlari inkisaf etmis vo yeni modani
formalarin amolo golmosing sorait yaranmisdir. Tarixon modoni abidslorin yaranmasi, madoni
varliglarin golocok nasillara Gtiiriilmasi vo bu anononin yasamasi {i¢iin insanlar daima foaliyyot
gostormislor. Madoniyyatin inkisafi tarix boyu doyiskon olmus vo bu inkisaf, madoniyyatin
saxolonmasing vo yeni nailiyyatlorin yaranmasina sobab olmusdur. Madoniyyasts verilon toriflor,
comiyyetin hoyatini, diisiince torzini, doyarlarini vo adst-onanslorini ohato etmisdir. Max Weber,
Clifford Geertz, Franz Boas, Karl Marx, Antonio Gramsci, vo Raymond Williams kimi alimlor
madoniyyatlo bagl forqli yanagmalar irali stirmiiglor.

Edvard B. Teylor madoniyyati "insanin slds etdiyi biitlin bilik, inam, incosonat, ganun, anana vo
comiyyaet ilizvlorinin bacariglar1 vo vordislori" kimi torif etmisdir. Teylorun bu toyini moadoniyyastin
sosial, zehni, monavi vo praktiki sahoalorini ohato etdiyini vurgulamis vo antropologiyada
modaniyyat anlayisinin asasini togkil etmisdir. Bu yanagma, madoniyyati yalniz yliksok incasonat
va ya sonat kimi deyil, comiyyatin giindslik hoyatina vo doyarlorine daxil olan genis bir fenomen
kimi gérmoys imkan verir.

A.Qurbanov madoniyyat haqqinda danisarken onun iki formada ortay ¢ixdigini geyd edir: maddi
vo monovi moadoniyyat (1, 223). Maddi modoniyyat dedikds insalarin fiziki omoklorinin
noticasindo meydana golon madoniyyat niimunolori nozards tutulur. Insan diisiincosinin mohsulu
olaraq ortaya ¢ixan elm, adobiyyat vo incasonat niimunalorini manavi madaniyyats aiddir.

Miiasir dovrde dil vo modoniyysto dair aparilan arasdirmalar, antropoloji va sosiolinqvistik
yanagmalar, modaniyyatlorarasi linsiyyat, tarciima va dil dyratmak saholorindoki tadqiqatlar bu iki
saho arasindaki alagoni daha da inkisaf etdirmisdir. Bu saholor arasindaki qarsiligh tosir, dilin
madoniyyatin ifadesi vo formalagmasi ilo neco bagl oldugunu daha derindon anlamaga imkan
yaratmigdir. Eyni zamanda, madaoniyystlorin dil vasitasilo neca paylasilmaq vo torciima edilo
bilacoyini arasdiran tadqiqatlar, dilin vo modaniyystin global va yerli kontekstds qarsiligh
olagoalorini daha genis bir perspektivdo dyronmoys sorait yaratmigdir. Dilin yalniz ictimai hadisa
olaraq deyil, eyni zamanda modoni bir hadiso olaraq arasdirilmasi, dilin comiyystdoki rolunun
daha genis vo dorin bir sokildo anlasilmasina sobob olmusdur. Dilin modoni monalarint vo
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kontekstini nozoro almaq, yeni tocriibolorin yaranmasi iigiin vacib bir zomin yaratmigdir. Dilo
sadoco ictimai konteksdo yanasmaqla kifaystlonmoyib, onu modoni mona dasiyan kontekstlo
olagalondirmok, dilin miixtolif sosial vo modoni fenomenlorlo neco olagolondiyini anlamaga imkan
verir. Bu yanagma, dilin comiyyatin diisiinco torzini, doyorlorini va diinyagoriisiinii oks etdirmo
qabiliyyotini daha yaxs1 basa diismoyo sorait yaradir vo bu sahodo iimidverici naticolors gotirib
cixarir. Lakin bu inkisafin bir ¢ox problemli cohoatlori do 1izo ¢ixmis olur. Deyilonlors razilagsaq
“dili modoniyyati yaradir”, “dil modeniyyatdir, modaoniyyst iso dildir”, “dil vo modaniyyat
ayrilmazdir”, “dil vo moadoniyyat bir-biri ilo six baglidir” sdzlari ilo birmonali olaraq bu masaloyo
yansmis olariq.

Bu giin dil vo moadeniyyat mdévzusu yalniz dilgilorin deyil, hom do madoniyyat, incesonat,
odabiyyat, folsofo, psixologiya vo bir ¢ox digar saholorin todqiqat¢ilarinin maraq dairasine daxil
olmusdur. Hor bir saho 6z baxig bucagindan dil vo madoniyyat arasindaki alagoni arasdirir vo bu
saholorde aparilan todqiqatlar yeni elmi osorlorin vo nozoriyyslorin yaranmasina sabob olur.
Madaniyyatin dil ils alagesini aragdirarkan, bu iki sahanin bir-biri ilo qarsiliqli alagssi onlarin daha
miikommal gokilds inkisafina tokan verir. Dil, xalqin adst-ananslorini, diinya goriistinii vo milli
diisiincosini oks etdiron bir vasito olaraq modaniyyatin ifadasi vo dasiyicisi rolunu oynayir. Bu
baximdan, dilin sosial vo modoni hoyatin miixtalif aspektlorini niimayis etdirmokdoki rolu,
hamginin comiyyatin kollektiv yaddasini vo modoni irsini gorumaqda shomiyyatli yer tutur.

Sosiolinqvist J.A.Fishman dil vo modeniyystin qarsiligli slagesini dorindon Oyronmis vo bu
miinasiboti daha yaxsi anlamaq {i¢iin dilin modoniyystdoki rolunu {i¢ forqli istigamotds tohlil
etmigdir. Onun bu {i¢ asas yanagmasi, dilin madoniyyatds neca bir yer tutdugunu vo madoniyyatin
oziinilin dil vasitesilo neco formalasdigini anlamaga komok edir.

1. Madoniyyatin bir hissasi kimi dil
2. Madoniyyatin gostaricisi kimi dil
3. Moadaniyyatin simvolu kimi dil

Fishmanin bu yanagmalari, dilin yalniz sado bir kommunikasiya vasitosi olmadigini, ham do
madoniyyatin formalagmasinda vo qorunmasinda neca vacib bir rol oynadigim gosterir. Hor bir
comiyyaetin dili, onun modoniyyatini dastyan va inkisaf etdiron bir amil kimi faaliyyot gostorir. Bu
miinasibati baga diismok, dilin sosial, tarixi vo madoni kontekstini daha dorindon anlamaga imkan
Verir.

Dil vo modoniyyatin dyronilmosi sahasinds C.Kramsin 6ziinomoaxsus yanasmasi olmusdur.
C.Kramgin, dil vo madeniyyet arasindaki slageni Oyronorken, dilin modeniyyatin neco ifade
olundugunu vo onunla neco slaqoys girdiyini {i¢ asas istigamotdo analiz etmigdir. Kramsinin bu
yanagmalari, dilin madoniyyatlo neca slagelondiyini vo hor iki anlayisin neco qarsiligh tosir
etdiyini anlamaga komok edir. C.Krams dil vo madoniyyati 3 istiqgamoto yonoltmisdir: Dil va
Moadaniyyat (1998a: 3)
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* dil modoni reallig1 ifado edir;
* dil modani reallig1 tocasslim etdirir;
* dil modoni reallig1 simvollagdirir.

C.Kramsin bu ii¢ yanagmasi, dilin madoniyyatlo slagesini miixtalif aspektlordon gdstorir vo onun
modoniyyotin yalniz bir tomsilgisi vo ifadogisi deyil, hom do onun formalagmasinda vo
saxlanmasinda miihiim bir amil oldugunu vurgulayir. Dil, comiyyatin neca diislinocoyini vo neco
davranacaginit miioyyon edon modoni realligi sadaco gostormir, eyni zamanda onu inkisaf etdirir
va simvollagdirir. Bu yanagmalar dilin madoniyyatlo six alagesini vo har iki anlayisin bir-birini
neca tasir etdiyini daha dorindon anlamaga imkan verir.

Umumi modaniyyat anlayist insan iigiin imumi olan, insanlig1 tobiotdon vo biitiin canl
varliglardan forglondiron seylo alagadardir. Demok olar ki, madoniyyatlorin miixtalifliyi vo onlarin
bir-birino uygunsuzlugu na godor ¢ox vurgulanirsa, hor seya rogmaon, biitliin bagoriyyato aid olan
bir konsepsiyaya ehtiyac bir o goder ¢ox olur. Umumi modoniyyat anlayis1 belo bir fikra sabob ola
bilor ki, hor yerds vo hor zaman yalniz bir modoniyyst var, yoni insan madoniyyati. Bauman,
insanin timumi madaniyyating xas olan seylori miizakirs edir va asagidaki noticoya galir:

Karen Risager, dil vo madoniyyatin qarsiliqli slagslorini tohlil edorkon, modeniyyatin fordi,
kollektiv va estetik konsepsiyalarina dair ¢ox miihiim fikirlor iroli stirmiisdiir. Risagerin bu
sahadoki yanagmalari, dilin vo madoniyyatin sosial, fordi va estetik yonlorini daha dorindon basa
diismoyo komak edir. O, moadaniyyatin bu ii¢ forqli konsepsiyasini bir-biri ilo alagali sokilds togdim
edorok, dilin modoniyyatlo neco qarsilighi olagods oldugunu ve moadoniyyatin  miixtolif
soviyyalorini izah etmisdir.

1. Fordi modaniyyat anlayisi:
2. Madoniyyatin kollektiv konsepsiyasi:
3. Madaniyyatin estetik konsepsiyasi:

Risagerin yanasmasi bu ii¢ konsepsiyanin bir arada igladiyini gostorir. Fordi madeniyyat, kollektiv
madoniyyatin vo estetik madoniyyatin miioyyanlosdirdiyi tocriibalordon tosirlonir, eyni zamanda
onlar1 formalasdirir. Risagerin bu konsepsiyalar tizrs fikirlori, modoniyyatin ¢oxqath vo kompleks
bir fenomen oldugunu va dilin bu fenomeni anlamaqda neca miihiim rol oynadigini vurgulayir.
D.Everettin Braziliyada Piraha gobilosino etdiyi soyahot onun diinyagériistindo vo diistincolorindo
asasl dayisikliklora sabab olmusdur. Piraha xalqinin dil va madaniyyati, onda dils vo madaniyyata
yanasmada tamamilo forqli bir baxig bucaginin formalagmasina gotirib ¢ixarmisdir. D.Everett
misahido etmisdir ki, Piraha dilinds klassik anlamda qrammatik gaydalar, roqomlor, rong adlar1 vo
zaman formalart mévcud deyil. O, bu dilin diinya dillori arasinda istisna togkil etdiyini vo Noam
Comskinin moshur “universal qrammatika” nozoriyyasi ilo ziddiyyst toskil etdiyini irali
stirmiisdiir. Everettin bu fikirlori dilgilik sahosindo bodyiik rezonans dogurmus, bozi alimlor
torofindon dostoklonso do, bir ¢oxlari torofindon tonqid edilmisdir. Piraha dili vo onun arxasinda
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dayanan modoniyyat yalniz elmi miibahisolora deyil, hom do Everettin soxsi diisiinco vo dini inanc
sistemindo koklii doyisikliklora sabob olmusdur. D.Everett insan tocriibasine vo madoniyyato bagl
olaraq dilin neco formalasa bilocoyini, bioloji osaslardan olmadan inkisaf edocoyini vo sosial
ehtiyaclardan yarandigini vurgulayir.

Natica

Dil vo madoniyyatin qarsiliql tosiri barada bels bir naticoya golmok olar ki, madeniyyat inkisaf
etdikco, onunla olageli olan saholorin haor biri 6zliylinds irsliloyacokdir. Bu qarsiliqh tesir,
comiyyatin sosial, iqtisadi va texnoloji inkisafi ilo birbasa olagalidir vo hor bir sahonin dinamikast
bu doyisikliklordon tosirlonacokdir. Umumiyyatle, comiyyatin vo insanin varligi, modoniyyatin vo
dilin qarsiligl tasiri ilo birgs inkisaf edocak, bu da onlarin har birinin genislonmasins vo daha da
tokmillogsmasina sobab olacaqdir. Cilinki comiyyatin inkisafi bu sahslorin doyismasine daim tosir
etmis vo etmoyos davam edocokdir. Bu doyisikliklor, yeni todqiqatlarin aparilmasina vo hor bir
sahado daim yeni kosflorin meydana golmasina tokan veracokdir. Bu proses, hom madoniyyatin,
hom do dilin daha dorindon basa diisiilmosi vo onlarin qarsiligli alagoslorinin daha otrafli
aragdirilmasi liglin miithiim bir zomin yaradacaqdir.
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Abstract:

This article explores the economic potential of cultural fields—particularly arts and heritage—
as engines of employment in both developed and developing economies. It begins by
conceptualizing the cultural economy through internationally recognized definitions and then
analyzes the mechanisms of job creation across direct, indirect, and induced categories.
Drawing on global examples from the United Kingdom, South Korea, and France, alongside
an optional case on Azerbaijan, the study illustrates how various countries harness their cultural
sectors for employment and development. The article identifies significant challenges,
including the precarious nature of cultural work, lack of formal labor protections, digital

disruption, and data limitations. It argues that effective cultural employment policy requires
robust governmental support, integration into broader economic strategies, education-based
entrepreneurship, and comprehensive statistical tracking. Through a multidisciplinary
approach, the paper concludes that cultural industries are not peripheral to the economy but
central to achieving inclusive and sustainable growth.
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1. Introduction

In the 21st century, culture is no longer viewed solely through the lens of heritage preservation or
artistic expression—it has evolved into a dynamic economic sector capable of generating
substantial employment and contributing meaningfully to national development. The cultural and
creative industries (CCls), which encompass fields such as performing arts, visual arts, heritage
conservation, publishing, media, crafts, design, and music, represent one of the fastest-growing
sectors globally. These industries not only enrich societies by nurturing identity and cohesion but
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also stimulate economies by offering diverse job opportunities, especially for youth and urban
populations (Leriche & Daviet, 2010; Borrup, 2006).

Despite this promising trajectory, the economic potential of arts and heritage continues to be
underestimated or insufficiently integrated into economic policy frameworks (Sadikhova, 2023).
In many countries, culture is perceived as a non-essential domain or a luxury investment, sidelined
in national development strategies. This perception has resulted in underfunding, a lack of
sustainable cultural employment policies, and inconsistent data collection practices that obscure
the real impact of cultural labor markets (Ellmeier, 2003; Stewart, 2005).

This article aims to explore how cultural fields—particularly arts and heritage—serve as engines
of job creation in both direct and indirect ways (Sadigova & Bayramov, 2022). It seeks to highlight
the mechanisms by which culture contributes to employment, from traditional roles such as
artisans and museum workers to modern digital creators and cultural entrepreneurs. The article
also sheds light on emerging challenges and evolving dynamics within these sectors, particularly
in the context of digitalization, precarity, and shifting labor values.

Two central research questions guide this inquiry:

1. How do the arts and heritage sectors contribute to job creation within the broader
economy?

2. What are the main mechanisms and conditions that influence employment generation
in cultural industries?

To address these questions, the article proceeds in the following structure: Section 2 provides
definitions and conceptual clarifications regarding the cultural economy. Section 3 explores the
core mechanisms of employment generation in cultural fields. Section 4 presents international and
regional case studies to illustrate the real-world impact of cultural employment. Section 5
addresses current challenges faced by workers and policymakers in the cultural sector. Section 6
offers policy recommendations and strategic reflections. Finally, Section 7 concludes with a
synthesis of findings and directions for future research.

2. Defining the Cultural Economy

The terms cultural industries and creative economy have gained prominence in policy, academic,
and development circles over the past two decades, particularly due to their growing impact on
employment and economic diversification. While often used interchangeably, these terms carry
nuanced meanings depending on institutional and regional interpretations.

According to UNESCO (2005), cultural industries are those that “combine the creation,
production, and commercialization of contents which are intangible and cultural in nature.” These
include activities such as publishing, music production, performing arts, heritage management,
and crafts. Similarly, the UK Department for Digital, Culture, Media and Sport (DCMS)
defines creative industries as “those industries which have their origin in individual creativity, skill
and talent and which have a potential for wealth and job creation through the generation and
exploitation of intellectual property.” The European Union echoes this framing, highlighting the
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dual value of cultural industries in fostering identity and economic development (Leriche &
Daviet, 2010; Figueira & Fullman, 2025).

The cultural economy includes a wide spectrum of sectors, typically classified as:
e Visual arts (painting, photography, sculpture)
o Performing arts (theatre, dance, opera, live music)
o Publishing (books, magazines, digital content)
o Film and audiovisual media
e Museums and heritage institutions
e Crafts and design (fashion, graphic design, industrial design)
e Music production and distribution
o Digital and new media arts
e Cultural tourism

These sectors often intersect with other areas such as education, tourism, and digital innovation,
creating complex networks of creative value chains. The creative economy thus refers to a broader
framework that not only includes cultural industries but also encompasses digital content creation,
architecture, advertising, gaming, and software development.

To better understand how these industries function economically, scholars and policymakers
distinguish between core and peripheral cultural activities. Core cultural activities involve the
direct creation of cultural goods and services—such as artists, musicians, curators, or writers—
whose output is primarily cultural in nature. Peripheral or ancillary activities, on the other hand,
include jobs that support, promote, or distribute cultural content—such as technicians, marketers,
logistics workers, and hospitality providers in cultural tourism (Bowitz & Ibenholt, 2009; Ledn-
Pozo et al., 2025).

This layered structure reflects the ecosystem-like nature of the cultural economy, where even non-
artistic roles are integral to the sustainability of the sector. As later sections will explore,
understanding this framework is essential for identifying and quantifying the employment impact
of cultural fields.

3. Mechanisms of Job Creation in Cultural Fields

Cultural industries generate employment through a variety of channels that extend beyond the
obvious roles of artists and performers. Job creation in these sectors can be broadly categorized
into direct, indirect, and induced employment. In addition, the structure of work within cultural
fields—particularly the rise of freelance and gig-based models—presents unique patterns of labor
engagement. The following subsections explore these mechanisms in detail.

3.1. Direct Employment
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Direct employment includes roles involved in the creation, performance, preservation, and
presentation of cultural products and experiences. These positions are typically found in:

o Performing and visual arts: actors, musicians, painters, dancers, choreographers

e Cultural heritage and museums: curators, conservators, museum educators, archivists
e Media and publishing: editors, journalists, illustrators, content creators

e Education: art teachers, music instructors, cultural trainers, workshop facilitators

e Technical production: sound and lighting technicians, costume designers, set builders

These jobs are often highly specialized and require formal education, apprenticeships, or practice-
based training. Although many of these roles are well-recognized, the irregularity of employment
contracts and limited job security remains a critical concern in this sector (Ellmeier, 2003;
Alacovska et al., 2025).

3.2. Indirect Employment

Cultural activities also generate significant indirect employment through sectors that support or
are supported by cultural outputs. These include:

o Tourism and hospitality: hotel workers, tour guides, transport services

o Event management: logistics coordinators, marketing agents, security personnel

o Crafts and creative retail: traditional artisans, shop owners, cultural product designers

e Media and communications: public relations, broadcasters, translators, digital marketers

For example, a music festival may directly employ performers and technicians, while also creating
demand for event staff, local transport services, restaurants, and nearby accommodation providers
(Mazlan et al., 2025). These ripple effects demonstrate how cultural activities integrate with
broader economic systems.

3.3. Induced Employment

Induced employment refers to the broader economic activity stimulated by the spending of
income earned in the cultural sector. When cultural workers and audiences spend money on
housing, food, transportation, or leisure, they support jobs in entirely different sectors. These
downstream effects are often harder to quantify but are essential to understanding the full economic
contribution of cultural fields (Bowitz & Ibenholt, 2009).

For instance, a growing cultural district may lead to increased demand for restaurants, cafes,
cleaning services, and local retail—benefiting the wider community beyond the cultural core.

3.4. Gig and Freelance Culture in the Arts Economy

One of the defining features of cultural employment is its strong reliance on freelance and gig-
based work. Many creative professionals work on short-term contracts, commissions, or project-
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based collaborations. While this model offers flexibility and creative autonomy, it also leads to
income instability, lack of benefits, and vulnerability to market fluctuations.

The rise of digital platforms (e.g., for selling art, music, or design) has expanded opportunities for
cultural freelancers, yet it has also intensified competition and blurred the boundaries between
professional and amateur work (Sadikhova, 2022). This speculative, entrepreneurial form of labor
is sometimes described as “assetized creativity” (Alacovska et al., 2025), reflecting the increasing
financialization of cultural outputs.

3.5. SKkills and Education Relevance

Employment in the cultural sector often demands a combination of artistic skill, technical
competence, and business acumen (Sadikhova, 2024). Workers must frequently adapt to new
technologies, media platforms, and audience behaviors. Formal education institutions—art
schools, conservatories, cultural studies departments—play a vital role, but informal and self-
directed learning are equally significant.

In recent years, cultural entrepreneurship has gained attention as a strategy to empower creative
workers with business and innovation skills. As cultural labor markets evolve, interdisciplinary
and hybrid skills will become even more essential (Arnold & O’Brien, 2025; Brandellero &
Naclerio, 2025).

4. Case Studies and Global Examples

To contextualize the employment potential of cultural fields, this section presents four illustrative
examples from diverse geographic and cultural settings (Gulkhara & Farzaliyeva, 2025). These
case studies demonstrate how different nations have harnessed their cultural resources—whether
in the form of creative industries, export-oriented media, or heritage preservation—to stimulate
job creation and economic resilience.

4.1. The United Kingdom: Institutional Recognition and Job Growth in Creative Industries

The United Kingdom stands out for its long-term investment in defining and developing its
creative industries. The Department for Digital, Culture, Media and Sport (DCMS) has played a
central role in identifying, measuring, and supporting sectors such as advertising, architecture,
crafts, film, IT, publishing, and the performing arts.

According to recent DCMS reports, creative industries employed over 2.3 million people in the
UK in 2023, representing more than 7% of the total workforce. The sector has consistently
outpaced national economic growth, especially in urban centers like London, Manchester, and
Bristol (Leriche & Daviet, 2010). In addition to direct employment, a vast network of freelancers,
micro-businesses, and cultural entrepreneurs contribute to the vibrancy of the British creative
economy.

Government-backed initiatives such as Creative England, Arts Council England, and Innovate UK
have fostered both regional diversity and global competitiveness, underscoring how cultural policy
can serve as a vehicle for economic innovation and inclusion.
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4.2. South Korea: Cultural Exports as a National Economic Strategy

South Korea provides a compelling example of how cultural production can be strategically
developed into a major export economy. The government’s long-term investment in what is now
called the Hallyu or “Korean Wave” has resulted in worldwide demand for K-pop, Korean cinema,
fashion, animation, and beauty products.

In 2022 alone, cultural content exports exceeded $12.4 billion, with more than 700,000 jobs
directly or indirectly related to the cultural sector, according to the Korean Ministry of Culture,
Sports and Tourism. K-pop agencies, film studios, subtitling services, and merchandise production
have formed an expansive cultural supply chain.

Significantly, South Korea integrates cultural policy into its trade and diplomacy strategies.
Programs supporting cultural education, international media distribution, and digital innovation
have transformed Seoul into a global cultural hub. The case of Korea illustrates how modern media
and digital platforms can amplify a country’s cultural labor force globally.

4.3. France: Cultural Heritage and Tourism as Job Drivers

France’s deep-rooted tradition of cultural preservation has enabled it to become a world leader in
heritage-based employment. With over 44 UNESCO World Heritage Sites, thousands of
museums, and a vast array of festivals and artistic institutions, France leverages its cultural assets
to attract more than 80 million international tourists annually (pre-pandemic levels).

Jobs in this sector include heritage site maintenance, tourism services, local crafts, curation,
historical research, event planning, and educational programs. Cultural tourism alone accounted
for over 500,000 jobs before the pandemic, according to the French Ministry of Culture and
INSEE.

Moreover, France has implemented strong labor protections for cultural workers, such as the
intermittent du spectacle system, which offers unemployment benefits to freelance artists and
technicians. This model is often cited as a best practice in protecting precarious cultural labor while
maintaining vibrant public engagement with the arts.

4.4. Azerbaijan: Traditional Culture and Emerging Opportunities

In the Azerbaijani context, cultural employment has historically centered on traditional arts such
as carpet weaving, ashiq music, mugham performance, and folk dance. These forms not only
preserve national identity but also sustain regional employment, especially among women and
older artisans. Heritage sites such as Icherisheher, Gobustan, and Sheki Khan’s Palace also
generate jobs in conservation, guiding, and tourism services.

Recent developments—such as the Baku International Jazz Festival, Imagine Euro Tolerance
Festival, and state-supported cultural diplomacy programs—signal growing investment in the
creative industries. While comprehensive labor data remains limited, local government programs
and NGO initiatives increasingly recognize the employment potential of cultural revitalization,
particularly in the post-conflict reconstruction and regional tourism sectors.
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A targeted national strategy, informed by examples from France and the UK, could further expand
Azerbaijan’s cultural labor market, especially through education, digitalization, and international
collaboration (Sadigova, 2021).

5. Challenges and Limitations

While the cultural and creative industries (CCls) hold considerable potential for job creation and
economic growth, they are also marked by a range of structural, financial, and social challenges
that hinder their full development. Understanding these limitations is essential for policymakers,
educators, and cultural practitioners aiming to build a more inclusive and resilient cultural
economy.

5.1. Precarity and Informality of Cultural Employment

One of the most pressing challenges within cultural labor markets is precarity. A large proportion
of workers in the arts, media, and heritage sectors are employed on short-term, freelance, or part-
time contracts, often without access to social protections, health insurance, or retirement benefits
(Ellmeier, 2003). This issue is particularly acute in the gig economy, where payment is inconsistent
and opportunities are irregular.

In developing contexts, such as parts of Sub-Saharan Africa and Central Asia, informal
employment dominates cultural production. This limits workers' legal protections and reduces the
sector's visibility in national labor statistics (Mensah, 2025).

5.2. Lack of Institutional Support and Sustainable Funding

Despite cultural industries' contributions to national economies, public funding and institutional
support often fall short. Many governments prioritize traditional economic sectors such as energy,
agriculture, or manufacturing, neglecting the economic potential of the creative fields. As a result,
cultural projects are frequently underfunded, and organizations operate with minimal budgets and
high volunteer reliance (Stewart, 2005).

Cultural institutions—especially museums, galleries, and theaters—are vulnerable to economic
downturns and budget cuts, as seen during the COVID-19 pandemic, which led to widespread
closures and job losses globally.

5.3. Inequality and Accessibility Issues

Access to cultural employment opportunities is not evenly distributed. Gender disparities, urban-
rural divides, and socio-economic inequalities limit participation in many cultural professions.
Urban centers concentrate most of the funding, infrastructure, and job availability, leaving rural
artists and artisans with limited access to markets, training, or recognition (Arnold & O’Brien,
2025).

Moreover, underrepresented communities may face additional barriers in cultural expression and
recognition, limiting diversity and innovation within the sector.

5.4. Technological Disruption and the Digital Divide
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Digitalization has revolutionized cultural production and dissemination, but it has also introduced
new challenges. While online platforms offer global exposure for creatives, they also intensify
competition, devalue artistic labor, and blur the boundaries between professional and
amateur work (Alacovska et al., 2025). Algorithms and monetization models often reward virality
over quality, pushing creators to adapt their content in commercially driven ways.

Furthermore, in many parts of the world, digital infrastructure gaps prevent cultural workers
from accessing online platforms, software tools, or international markets—deepening existing
inequalities (Babayev, 2022).

5.5. Impact of Global Crises on Cultural Employment

Cultural employment is highly sensitive to political, economic, and health-related crises. The
COVID-19 pandemic, for instance, exposed the fragility of the cultural economy. Performers,
museum staff, and event organizers faced prolonged periods of unemployment, with many forced
to leave the sector entirely.

Natural disasters, armed conflicts, and economic recessions also disproportionately affect cultural
workers, whose roles are often seen as non-essential in emergency response or recovery plans.
This vulnerability highlights the urgent need for resilience planning and emergency funds
tailored to the cultural sector.

6. Policy and Strategic Implications

Maximizing the economic potential of cultural fields requires a comprehensive policy framework
that supports job creation, improves working conditions, and integrates the cultural sector into
broader development strategies. This section outlines key policy directions and strategic
recommendations for fostering a more robust, inclusive, and sustainable cultural economy.

6.1. Government Support Models

Governments play a critical role in shaping the cultural labor market through targeted funding
mechanisms and institutional infrastructure. Effective models include:

e Public grants and subsidies for artists, cultural institutions, and creative start-ups
o Tax incentives for cultural entrepreneurs and donors

o National endowments and public arts councils to support heritage conservation and new
artistic production

o Emergency relief funds for cultural workers during crises (e.g., pandemic recovery plans)

Countries such as the UK, France, and Canada have established well-funded cultural ministries
and autonomous arts bodies that distribute support transparently. For emerging economies, micro-
grant schemes and partnerships with NGOs can provide a cost-effective starting point for
stimulating cultural employment (Borrup, 2006; Stewart, 2005).

6.2. Integration of Culture into National Economic Strategies
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To unlock the full economic contribution of culture, it must be recognized as a strategic sector in
national development plans. This includes:

o Embedding cultural job creation targets within economic diversification policies
e Promoting cultural tourism through national branding

o Linking creative industries to innovation, digital development, and youth employment
agendas (Javid, 2023)

South Korea’s Hallyu initiative and the European Union’s Creative Europe program illustrate how
aligning cultural goals with trade, technology, and education strategies can yield significant
economic returns.

In the case of Azerbaijan, incorporating traditional crafts, music, and heritage tourism into
regional development projects—especially in post-conflict or rural areas—could boost
employment and community resilience.

6.3. Education and Cultural Entrepreneurship
A forward-looking policy must address the skills gap in cultural sectors. This involves:

e Reforming curricula in art schools and universities to include business, digital, and
entrepreneurial training

e Offering vocational programs for crafts, performance, and heritage conservation

e Supporting lifelong learning for cultural professionals, especially in fast-evolving fields
like digital art or cultural technology

Cultural entrepreneurship education helps creative workers navigate self-employment, diversify
income streams, and build sustainable careers (Babayev, 2022). As Arnold & O’Brien (2025) note,
younger generations are increasingly motivated by well-being and self-expression rather than
traditional job structures—policies must adapt to these shifts.

6.4. Statistical Tracking of Cultural Employment

One major obstacle in policy design is the lack of reliable data on cultural employment. Many
countries do not disaggregate creative labor in national labor force surveys, making it difficult to
assess job quality, income levels, or sectoral trends.

To address this, governments should:

e C(Collaborate with UNESCO, Eurostat, and ILO to adopt standard frameworks for cultural
employment measurement (e.g., UNESCQO’s Framework for Cultural Statistics)

e Develop national cultural satellite accounts (CSA) to track the cultural sector's economic
contributions

e Encourage local governments and NGOs to conduct sectoral mapping and baseline
studies
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Improved data enables better resource allocation, impact measurement, and evidence-based
planning.

7. Conclusion

The growing recognition of culture as an economic driver has redefined the boundaries of
employment, innovation, and development in the 21st century. As this article has demonstrated,
the cultural and creative industries contribute to job creation in direct, indirect, and induced
ways—supporting artists, technicians, educators, tourism operators, and entrepreneurs alike. From
the structured institutional models in the United Kingdom and France to the export-driven cultural
economy of South Korea, and the heritage-rich yet under-leveraged context of Azerbaijan, global
examples show that investment in culture yields substantial socio-economic benefits.

However, challenges remain. Cultural labor markets are characterized by precarity, inequality, and
a lack of formal recognition in many national systems. Digitalization presents both opportunity
and disruption, while inadequate data hampers effective policy responses.

To address these issues, governments must adopt inclusive and future-oriented strategies. These
include providing sustainable public support, integrating culture into national economic plans,
promoting cultural entrepreneurship through education, and implementing statistical systems that
accurately track employment trends in the sector.

In sum, culture is not merely a reflection of society—it is a powerful force that shapes livelihoods,
urban regeneration, and national identity. Recognizing and supporting the economic power of
culture is not just a matter of artistic preservation, but a strategic investment in employment,
innovation, and inclusive development.
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Xiilasa:

Bu moqalods Azarbaycan adabiyyatinin miiasir dovriiniin 6namli simalarindan biri olan Ramiz

Rovsonin odabi irsindoki bir sira seirlordo yer alan folsofi fikirlorin sorhina vo onlarin genis
monzarasinin agilmasina diqqat yetirilmisdir. Moagalods oks olunan seirlorin tohlili zamani
folsofonin seirdoki dorin menalarini gérmok miimkiindiir. Seirlori folsofi aspekton tohilil
etmokdo moagsadimiz R.R6vson yaradiciliginda oks olunan forqli diisiincalori anlamaq vo sairin
bir sira moqamlarda sotralti menalarla bizlors no demok istadiyini izah etmokdir. Bundan slave
sairin bu osarlori daxilinds bir sira monavi doyarlori oks etdirir. Azorbaycan mentalitetinds yer
alan simvolik fiqurlardan istifado edon sair homin vasits ilo bizloro “6z modoniyystimizi
gorumagi bacarmaliyiq” fikrini demok istoyir.

R.RGvsonin badii yaradiciligi yalmiz seirlo mohdudlagmir, onun asorlorinds hekays, povest,
poema, esse v digar janrlar da mévcuddur. Lakin hor bir asarinds falsafi diisiincolors genis yer
vermosi, onu adobi irsimizdoki ohomiyyatli falsofi sairlordon birins ¢evirir. R.R6vson sads vo
giindalik dil vasitasilo dorin folsofi monalar1 ortaya qoyma bacarig ilo xiisusils secilir. O, sado
sOzlora boylik dorinlik vo anlamlar yiikloyarok bu s6zlori hom do bir ndv diisiinco xozinasino
gevirir.

Acar sozlor:

Ramiz Rovsan, poeziya, seir, falsafi yanasma

Azorbaycan odobiyyatinin XXI osrin ovvallorindoki tomsilgilorindon olan R.ROvson badii
yaradiciligi ilo daim diqqot markozindadir. “Bu diinyanin hor sifoti” kitabinda yer alan bir sira
seirlor Azoarbaycanin miixtolif filmlorinds istifade olunan obraz vo musiqi motivlari ilo birbasa
olagoalidir. Kitabda sairin sodzlari ilo birloson film musiqilari v obrazlar onun adebi yaradiciliginda
yaratdig folsofi diinyan1 daha da zonginlogdirir.
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Moqals goar¢ivesindas tohlil olunan seirlor Rovsonin falsofi diisiinco diinyasina isars edir. Bu seirlor
hom do insan hoyatinin vo varliginin mona vo mogsadi haqqinda diistinmoya bizi vadar edir. Ramiz
Rovsonin odobi irsi Azorbaycan xalqmnin vo milli modoniyyatinin qiirur monboyidir. Onun
yaradicilifinda yer alan oasorlor, heg siibhosiz, miiasir adobiyyatin diigiincosinin giizgiisii olaraq
xalqimizin madaniyyat hoyatinda miithiim yer tutur.

“Seir haqqinda yazmaq, seir yazmaqdan ¢otindir” (2). Bu fikir odobi tonqid moktobinin
banilorindon biri olan dahi Xatib Tobriziys moxsusdur. Bu ifado seirin no godor ¢otin vo miirokkab
bir saho oldugunu agiq sokilds ortaya qoyur. Mohz bu sobabdon do bir ¢ox qaynaqlarda gostorilir
ki, seir ilahilogdirilir vo hatta sairlorin Allaha an yaxin insanlar oldugunu geyd edir. Bu fikir, seirin
yalniz badii forma deyil, eyni zamanda monovi vo ruhani doyor dasidigini vurgulayir. Elo bu
sobabdon do poeziya, biitdv sokilds bir elm sahasi kimi do doyarlondirils bilar.

Xalq sairi Ramiz Révsanin poetik irsi Azarbaycan adobiyyatinin kulminasiya noqtalorindon biri
hesab olunur va bu irs, nazmin yeni folsofi morhalasini tomsil edir. Ramiz Révsonin yaradicilig
mozmun v forma baximindan zongin olmagla yanasi, folsofi dorinliyi, insan vo hoyat haqqinda
diisiincoalori ila segilir. Onun seirlorinds 6liim va hoyat, ruh vo cisim, sevgi vo nifrat, xalq vo odalot,
insanliq v vicdan kimi ziddiyyatli falsofi masalalar badii sokildo 6z oksini tapr.

R.R&vson poeziyasini forglondiron asas cohastlordon biri do onun xalqla baginin giiclii olmasidir.
Onun seirlori genis oxucu kiitlosi torafindon maraqla qarsilanir, ¢iinki bu poeziya xalqin glindslik
hayatina, diisiinco torzino vo duygularina yaxindir. Eyni zamanda, R.R6vson 6z poetik irsi ilo
Azorbaycan odobiyyatinin estetik sorhoadlorini genislondirmis, xalq tofokkiiriinii zonginlosdirmis
va adobi-badii diisiincs sisteminin inkisafina shomiyyatli tohfo vermisdir.

R.Rovsonin “Bu diinyanin hor sifoti” adli kitabinda yer alan seirlordo dorin folsofi masalslora
toxunulur. Bu asarlords on ¢ox diqqat ¢akon motivlorden biri 6miir vo zaman anlayisidir. Xiisusilo,
sairin rejissor vo teatr xadimi Vaqif ibrahimogluna ithaf etdiyi “Hor émiir bir tamasadir” misrasi
ilo baglanan seir bu baximdan xtiisusi ochomiyyat kasb edir.

Homin seirdo R.RGvson omriin keciciliyi, vofasizligi vo teatr tamasasina bonzorliyi {izorindo
dayanir. Sair 0mrii tamaga kimi tosvir etdikdo, onun baslangic merhalasinin gozelliyini, hayatin
cazibadarligini, lakin sonun qagilmaz olaraq facis vo ya boslugla naticalondiyini vurgulayir. Bu
baximdan omriin estetikasi ilo falsofi mahiyysti arasinda inco bir miinasibot qurulur. Tamasanin
sonunda pardonin diismasi kimi, insan omriiniin do sonunda bir ndév “son pardo”nin enmasi ilo
hoyat basa ¢atir.

R.ROvson seirdo Omiir vo insan miinasibatini miixtalif metaforalarla togdim edir. Bozon insan 6mra
miinasibatds bir “ov” rolunda goriiniir — dmiir bizi yaxalayir. Bozonss insan 6zii “oveu” olur vo
hoyatin 6zlinli yaxalamaga c¢alisir. Bu metaforik yanasma, insanin hayat qarsisindaki geyri-
miioyyan mdvqgeyini, hom qurban, hom do subyekt olaraq mdévcudlugunu agiq sokilds ortaya qoyur.
Sair “Buglin tordan qagan baliq, sabah tora bir do diisiir” misras1 ilo hayatin dovri tobiatini,
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insanlarin eyni sohvlori tokrar etmoyo meylli oldugunu vo tocriibadon dors ¢ixarmagdan
¢okinmosini tanqidi bir mévgedon togdim edir.

Bu poetik tosvirlor insan hoyatinin miixtalif morhalalorine — gonclik, yetkinlik vo qocaliq
dovrlorine isaro edir. Xiisusilo, orta yas dovrii hayatin on kritik marhalssi kimi teqdim olunur;
burada insan artiq hoyatin mona vo moagsadini anlamaga calisir, lakin ¢ox vaxt artiq gec olur. Sairin
fikrinco, insan hoyatin mahiyyatini dork etdiyi anda Omriiniin sonuna catir vo tamasa, pordo
endikdo, artiq bitmis olur.

Noatico etibarilo, R.RGvsonin bu seiri 0miir anlayisini teatr metaforasi ilo dorin folsafi bir diisiincoya
cevirir. Sair hoyatin kegiciliyini vo insanin bu kegicilik garsisindak: acizliyini poetik dilds tosvir
etmoklo oxucunu 6z varligi iizorindo diisiinmoyo vadar edir. Bu baximdan “Hor Omiir bir
tamasadir” (4, s. 8) misrasi, yalniz poetik bir ifads deyil, hom do varolus folsofosinin morkozi
ideyalarindan biring cevrilir.

R.R&vsonin yaradiciliginin on dorin falsofi tozahiirlorindon biri olaraq “Monim balam, bu diinyayla
oynama” seiri xlisusi ohomiyyat kosb edir. Bu seir, yalniz adobi miistovide deyil, hom dos torbiyovi
vo folsofi cohotdon giymaotlondirils bilor. Seirin mozmununa noazor saldigda, miisllifin hoyat vo
comiyyato dair dorin diisiincalorini vo insanin hoyat yolunda qarsilasdigi vacib doyarlori
vurguladigini miisahids etmok miimkiindiir.

Seirds diggat ¢okon torbiyavi diigiincalordon biri, xiisusilo “Diismon nadi, dost evini dost yixar,
bilon bilir diinya neco diinyadi” misrasidir. Bu misra, comiyyatdo dostlugun, qarsiliqh
minasibatlorin vo insanlarin bir-birino olan tosirinin ohomiyyotini vurgulayir. Sair burada
dostlugun yalniz garsiligh etibar vo anlayisa osaslanmadigini, eyni zamanda bir insanin 6z daxili
tobiatini vo hoyat yolunu miioyyan edon osas amillardon biri oldugunu da ifads edir.

Dostlug, timumiyyatls, cox miirakkab vo folsofi bir anlayisdir. Tokco comiyyatin gozlontilori vo
sosial miinasibatlor ¢or¢ivasinda deyil, eyni zamanda insanin daxili diinyasinda da miioyyanlosir.
R.R&vson bu anlami falsafi vo poetik dills izah edarak, oxucusuna dostlugun timsalinda insanlarin
etibarsizligini, giivensizliyini vo na qador monfi fikirli olduglarimi xatirladir. Bu seir, hom do
insanin hayat yolunda basqalar1 ilo miinasibatlorinin na gqader miirakkab oldugunu, lakin dogru
dostluq va olagoalorin insanin daxili harmoniyasini tapmasinda neco shomiyyatli oldugunu gostorir.

Omro, giing etibar yox ozoldan,

Bir do dontib yarpaq olmaz xozoldon,

Besiyindon bizs tabut diizaldon,

Boloyindon kofon tikon diinyadi (4. soh. 11).
Seirin bu bondinds bir ¢ox miithiim masalalor haqqinda dorin diislincaler vo naticalar ¢ixarmaq
miimkiindiir. ilk misralarda, sair hayatin qisa oldugunu vo bu hayatin bir daha bizs verilmoyacayini
poetik bir sokilde vurgulayir. Bu diisiinco, hom do R.Rdvsonin digor badii niimunalorinds do yer
alan diinyanin vofasizligi mévzusunun tokraridir. Seir, falsafi fikrin poetik dillo miikommal sokilde
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sorh edilmosidir. Bu misralarda hoyatin kegici vo ohomiyyatli olmasi, homginin har anin giymatinin
dork edilmasi vacibliyi vurgulanir.

Seirin sonunda verilon hor iki misrada iso hoyat vo 6liimiin bir-biri ilo vohdati goriiniir. Burada
sair, hoyatin sona ¢atmasinin neco qisa vo siirotlo bas verdiyini, bu hadisonin gézlonilmodon vo
g6z qurpiminda reallagdigini poetik bir sokilde ifado edir. Sairin bu yanasmasi, insan hoyatinin
tobiatinin miivoqgoti olmasini vo hayatin qiymotinin vaxtinda anlasilmasinin vacibliyini 6no ¢okir.

Son misralarda (“Mohkom yapis papagindan, basindan, basdan papaq alib qagan diinyad1”) verilon
fikir iso Azorbaycanin sosial vo modoni mentalitetino dorin bir isarodir. Ramiz Révson burada
geyratin qgorunmasinin bu diinyada no godor ¢atin oldugunu geyd edir. Azorbaycan modoniyyatindo
papaq, geyrat vo ailo doyarlorinin simvolu kimi gobul edilir. Papagin itirilmasi, comiyyatimizdo
monfi bir anlayis olaraq qoabul edilir vo bu, gobuledilmaz bir davranig kimi saciyyslondirilir. Bu
simvolik element, sairin comiyyatdaki doyarlors va sosial miinasibatlors dair folsofi yanasmasini
oks etdirir.

Sairin osorlorindo dorin folsofi mdvzulara toxunulmaqgla yanasi, hoyatin mixtalif
aspektlori, insanin daxili diinyas1 vo comiyyatin movcud problemlori barads do fikirlor irali stiriiliir.
Masalan, “Diinyada tok birco s6z var” seirinds sair, s6ziin shamiyyatini vo giiciinii, homg¢inin s6ziin
miixtolif monalarin1 miizakirs edir. Bu seir, sairin s6zs olan dorin hdrmatini vo s6ziin comiyystdoki
rolunun no qader vacib oldugunu gostorir.

Seirin ilk bandinds deyilir:

Deyirlor, s6z sz ¢okor,

Cokmok olmur nadan sozii.

Man neynirom tistii sokor,

Alt1 zohar dadan sozii (3. soh. 14).
Bu bonddo oks olunan folsofi fikirlor, s6ziin mona dorinliyini vo onun leksik-semantik
xiisusiyyetlorini miixtalif aspektlorden izah edir. Seirdon verilon par¢ada “nadanin sdziiniin {istii
sokor” ifadasi, soziin zahiri goriinlisliniin cazibodar oldugunu va ilk baxigda toossiirat yaradici
oldugunu vurgulayir. Lakin “alt1 zohor” misrasi, bu zahiri gozslliyin vo ya cazibonin igindoki
qorxulu vo zororli tobioti ortaya qoyur. Burada sair, insanlarin yalniz xarici gorkomlorino
osaslanaraq qiymatlondirilmomsali oldugunu, har kosin i¢indo gizlonmis garanliq bir diinyanin
oldugunu bildirir.

Bu falsofi yanasma, homg¢inin insan tobiotinin miirokkobliyini vo onun daxili alominin zahiri
gorkomdon ¢ox forqli oldugunu ifads edir. Sair, “nadin” s6ziinli bu monada simvolik olaraq istifado
edarok, insanin yalniz goériindilyli kimi deyil, hom da daxili diinyasinda gizlonan haqiqgatlori nazors
alaraq qiymatlondirilmasinin vacibliyini vurgulayir.

Bu baximdan, R.R6vsonin bu asori, yalniz badii bir niimuns olmagqla yanasi, eyni zamanda insan
ruhunun ¢oxsaxoli vo miirokkab tobistini oks etdiron qiymatli bir sonat asoridir. Sairin bu folsofi
yanasmasi, oxucuya hoyatin sothino deyil, daha doring, insanin i¢ diinyasina baxmagi dyradir.
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Yar1 dogru, yari yalan,
Yar1 yagl, yar1 yavan,
Oda atsan, odda yanan,
Suya atsan, batan s6zii (3, s. 14).
Sair bu banddas etibarsiz sdzlin monasini sorh edorkon onu “yavan,
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odda yanan” vo “suda
batan” kimi monasiz va tasirsiz element olaraq tosvir edir. Bu tosvirlor, sdziin shomiyyatini vo onun
dayaerini derindon anlamaga ¢alisan oxucuya miixtalif poetik mesajlar ¢atdirir. “Yart dogru, yari
yalan” deya s0zlori doyarlondiron sair homin misra ilo insanin vicdaninin olmamasi, bir dediyi ilo
digor sOziiniin homahonglik toskil etmodiyini geyd edir vo bu da insanlarin daxili alomlorinin
acilmasinda, haqiqi iizlerini anlamagimiza no qodor komok etmosinin miihiim ohomiyyatini qeyd
edir. “Odda yanan vo suda batan” ifadslori isa bazi sdzlorin heg bir doyarinin olmadigini vurgulayir.
Sair bu sokilds, etibarsiz soziin comiyyot vo ford {igiin ciddi tosir yaratmadigini, doyardon
diisdiiylinii geyd edir. Notico etibarilo belo demok olur ki, sair seirdo insanin doyorinin onun
danisdigi s6z godor oldugunu geyd edir. Bunu dahi Mohommad Fiuli do “S6z” qozalindos bels izah
edir:

Artiran s0z qodrini sidqilo godrin artirar,

Kim no miqdar olsa, shlin eylar ol migdar s6z (3. soh. 151).
Azorbaycan odobiyyatinda soziin doyari haqqinda bir cox adobiyyater vo filosof miixtalif fikirlor
irali siirmiisdiir. R.ROvson iso bu mdvzuya yeni bir perspektivdon yanasmis vo soziin giicii
haqqinda odobi miilahizalors yeni bir {islub gotirmisdir. Seirin son bandinds sair diinyada yalniz
birco soziin - “Kisi sozii, adam sozii”nilin haqigaton shomiyyatli oldugunu bildirir. Azerbaycan
mentalitetindo kisi sozii qodim zamanlardan etibarini qorumus vo comiyyatdo mohkom
formalagmis bir anlayisdir. Bu, hom do bir ¢ox hallarda “kisi s6zii verirom” ifadosinin islonmaosilo
oziinli gostorir. Belaliklo, miiallif, s6ziin vo onun manalarmin ¢ox bdyiik ohomiyyat dasidiginm
vurgulayir vo poeziyada badii dills qiymatli odobi niimunalar yaradir.

R.ROvsonin folsofi cohatdon diqgot ¢okon digor bir asari iso “Qalir” adli seiridir. Bu seirds sair,
hayatimizda 6ziimiizdon sonra qoydugumuz izdon bshs edir. “Bu diinyada zaman-zaman olimizin
isi qalir, okdiyimiz agaclardan biri solur, besi qalir” misralarinda sair, hoyatin keciciliyini vo hor
bir insanin 6ziindon sonra bir iz buraxacagini ifads edir. Sair, hayatin 6zlindon sonra, kiminso bizi
unutsa belo, basqa bir ne¢o noforin bizi xatirlayacagii gqeyd edir. Bu, hom do insanin yalniz
yasadig1 dovr arzindos deyil, hom do 6liimiindon sonra ¢ziindon sonra qoydugu izlorlo diinyada
qalacagini gostorir.

Sairin folsofi yanagmasina, asason, insanin dmrii sona ¢atsa da, onun torafindon qoyulan izlor obadi
olaraq galir. “Omriin bitdiyini vo bizdon sonra diinyada minlarlo usagin yasayacagini” vurgulayan
sair insanin hoyatda yaratdig: izlorin bu diinyada vo diinyadan sonra neco xatirlanacagini ifads
edir. Sairin tofokkiiriing gora, insanin gerids buraxdigl yadigar yalniz onun “yandirdig1 ¢iragin
galigidir” (4. soh. 28). Bu eyni zamanda insanin hoyat foailiyyotindo neca bir iz qoymasini, kim vo
hans1 torzde xatirlanmasini, 6ziindon nisana qoydugu islorin monfi vo ya miisbat tesirlorinin
ohamiyyatini gostoarir.
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Sonda iso sair qeyd edir ki, hoyat tamamilo ozab-oziyyatlo sona catir, amma bizdon bu diinyaya
yadigar olaraq yalniz 6z izimiz, yolumuz qalir. Bu diisiinco, insanin hayatin asl monasini tapmagi
va 0z yerini miioyyaon etmoyi moagsadilo garsiya qoydugu miihiim bir mesajdir.

“Xeyri nadi?” adli seiri R. Rovsonin diinya ilo barismaz miinasibatinin ifadssi kimi doyarlondirilo
bilor. Seirin imumi ruhunu naraziliq, toassiif vo sualla dolu bir baxis miisayiot edir. Osorin
ovvelindo diinyanin “zatinin qiriq” olmasi vurgulanir ki, bu da kainatin mahiyyat etibarilo nizamsiz
vo etibarsiz oldugunu gostorir. Bu ifado vasitasilo miiollif insanin diizgiin vo sohv anlayislari
arasinda sorhad ¢okmasinin na gador ¢otin oldugunu digqets catdirir. Belo bir diinyada “dogru”’nun
haqgigaton do dogru olub-olmadigini anlamaq geyri-miimkiin goriiniir. Sair burada insanlara etibar
etmayin ¢atinliyini vo hayatin bazon na qodar absurd va ziddiyyatli oldugunu ifads edir.

R.R&vson seirds bir kasib obrazi vasitasilo bu fikirlori konkretlogdirir. Kasibin dili ilo deyilon
fikirlor hoyatin yalniz maddi yoxsullugla deyil, monavi bosluqgla da dolu oldugunu niimayis etdirir.
O, badii suallar vasitosilo hayatin monasini sorgulayir: “Okdiyin agac bar vermirsa, onun kolgasi
naye yarar?” va ya “Glinosds uzanib qizinmagin xeyri nadi?” (3. ssh. 51) kimi suallar hom insanin
omoayinin naticasiz qalmasindan dogan timidsizliyi, hom do bu naticasizliyin dogurdugu monovi
yorgunlugu tocassiim etdirir.

Bu seir hom¢inin R.ROvsonin poeziyasina xas olan “badii tonhaliq” anlayisinin da dasiyicisidir.
Sair fordin comiyyastls, diinya ilo slagasinin zaif oldugunu, insanin bu sistem garsisinda aciz vo
tonha qaldigini ustaligla gostorir. “Xeyri nadi?” suali bir nov folsofi ritorika kimi ¢ixis edorak,
oxucunu da bu monasizliq tizorinds diisiinmoys vadar edir.

Notico etibarilo, R.RGvsonin “Xeyri nodi?” seiri hom badii, hom do folsafi baximdan dorin mona
dasiy1r. Bu seir vasitosilo miiallif insanin hayatdaki axtarislarini, inamsizligini vo varolusla bagh
suallarin1 qisa, lakin tesirli poetik dillo toqdim edir. Seirin imumi ruhu iso onu gostorir ki,
R.Rdvsonin poeziyasinda diinya, insan vo hayat miinasibotlori daim sual altinda saxlanilir vo bu
suallar bazon cavabdan daha ¢ox anlam dasiyir.

R.R&vsanin seirlorini oxudugda onun miiallifinin kegirdiyi mifik azabi1 duymamaq olmur va yeri
galmiskon, otori do olsa, gqeyd edok ki, bu mifik ozabin monsoyi klassik Azarbaycan poeziyasi,
Fiizuli kadori, timlimbagari kadarls bagli oldugu doracods miiasir diinya adobiyyati, bu adabiyyatda
gedon proseslor, haqqg-odalot axtariglarinda aldon diisiib iimidsizlosmis, diinyanin sarvatlo idars
olunan sor qilivvalori torofindon tapdanib ozilmis, tohqir edilmis vo algaldilmis sado, somimi
adamlar1 miicorrad sokilds oks etdiron Kafka, Kamyu, Markes vo bunlardan da énco Dostoyevski
yaradicilig ilo baghdir (2).

Sairin “Maon bura 6ziimii gérmoys goldim™ adli seiri onun yaradiciliginda xiisusilo diqqgot ¢okon
osorlordon biridir. Bu seirde diinyanin natamamligi, hoyatin paradoksallii vo insanin yasadig:
miihito yadlagmasi kimi motivler 6n plana ¢ixir. Lakin burada R.R6vson bu ideyalar1 daha da
darinlasdirarak, insanin hayatla vo 6liimlo miinasibatini folsafi miistoviys kegirir.
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Seirin ilk misralarinda sair bu diinyan1 “aglamali” vo “giilmoali” adlandirir. Bu ifads insan hoyatinin
ziddiyyatli tobiotini simvolizo edir. Hoyatin hom sevindirici, hom do kodorverici anlarla dolu
oldugunu vurgulayan sair, bu diinyaya ‘“aglayib-giilmoyo” goldiyini bildirir. Bu, hom insanin
emosional tobistino, hom do hoyatin dualist strukturuna isaradir. R.R6vson burada insanin yasadigi
hayatin bir nov teatr oldugunu, burada hom giilmenin, hom do aglamanin rolu oldugunu gostarir.
Seirin davaminda daha da dorin vo folsafi bir yanasma sezilir. Sair bu diinyan1 “6lmok {i¢iin yaxs1
yer” adlandirir vo diinyaya “tamahlanib 6lmoys galdiyini” qeyd edir. Bu misralar, aslinda, insanin
hoyatla bagli olan biitiin ¢atinliklorinin, timidsizliklorinin vo cavabsiz suallarinin sonunda 6liimo
yonalon bir arayisa ¢evrildiyini ifado edir. Ramiz Rovsaon tigiin 6liim, sadoco fiziki sonluq deyil,
eyni zamanda monavi rahatliq, balko do xilasdir. Bu sobobdon sairin 6liima “hovos” gdstormosi,
onun yasadig1 diinyadan vo bu diinyanin toqdim etdiyi monasizliqlardan bezmis bir insanin folsofi
gabulu kimi yozula bilar.

“Man bu aglamali, mon bu giilmali” ifadasi iso hoyat1 togkil edan ikili tabiotin — xeyir vo sorin,
varliq vo yoxlugun, sevinc va kadorin dialektikasini ehtiva edir. Burada sair bir torofdon hoyatin
rongarangliyini gqobul etsa do, digar torafdon bu rongarangliyin gotirdiyi menavi yorgunlugu, daxili
boslugu va tonhalig1 da vurgulayir. Ramiz Rovsonin bu seirindaki asas ideya budur ki, insan 6ziinii
dork etmok, varliginin mahiyyatini anlamagq ii¢iin bu diinyaya golmisdir. Lakin bu dork prosesi hor
zaman sado vo aydin olmur. Bozon insan hoyatin monasini anlamaga calisarkon onun
cotinliklorindon bezir, bazon iso homin ¢atinliklorin i¢inds 6z varliginin dorinliyini kosf edir. Sairin
“Oziimii gdrmoya goldim” demasi do mohz bu axtarisa, bu daxili sofors isaradir.

R.Rdvsonin “Mon bura 6ziimii gormays goldim” seiri onun folsofi vo badii diinyagdriisiiniin parlaq
niimunasidir. Seirde hoyat vo 6liim, varliq vo yoxlug, sevinc va kador kimi abadi mdvzular sairin
Oziinamaxsus lirizmi va darin diistincs torzi ilo toqdim olunur. Oxucu bu seiri oxuyarkon yalniz
poetik zovq almir, eyni zamanda 6z hoyat1 vo mévcudlugu haqqinda diisiinmoys sévq olunur. Bu
baximdan, Ramiz Rovsonin yaradiciligi yalniz adabi deyil, hom do falsofi tohlil iiglin zongin
material togdim edir.

Seirin son bandinds deyilir:

Mana do yer ¢atar, diinya dar deyil,

Biz baliq deyilik, diinya tor deyil,

“Allah gdydan baxir, Allah kor deyil!..” —

sizd bunu xabor vermoyo goldim (4. soh.78).
Tahlil olunan bandds miisllif insanlarin hayatda qarsilasdiglari ¢atinliklori va ¢ixilmaz vaziyyatlori
baliq va tor metaforast ilo tosvir edir. Insan baliq kimidir — no qodor iizs9, qagsa da, sonda yena
do donizin dorinliyinde gizlonmis tora diisiir. Bu tosvir hoyatin qagilmazligini, taleyin insan
tizorindoki hokmiinii gostorir. Buradaki “tor” sadaca fiziki tohliike deyil, eyni zamanda monavi va
psixoloji talalar, comiyyatin basqilart vo hayatin ziddiyyaetli strukturu kimi yozula bilar. Sairin bu
badii tosvir vasitosilo ¢atdirmaq istadiyi asas fikir odur ki, insan bu boytiik vo sirli diinyada 6ziinii
no godor azad hiss etso do, aslindo miioyyan bir ¢or¢ivonin igindo yasayir vo bu ¢orgivo onun
horokotloring, secimloring tosir edir. Insan sonda hayatin “yemi’no gevrilir — yasamaq ugrunda
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miibarizs aparsa belo, bu miibarizonin sonunda oksar hallarda azilon, aldadilan vo ya maglub olan
odur. Bu, R. Révsonin hoyatla bagh tragik vo realligdan dogan baxisidir.

Osordo daha bir mihiim moegam Allahin bu prosesi izlomoesi vo insanlarin hayatindaki
yanlisliglarin ondan gizli qalmamasidir. Sair burada sadoaco miisahido¢i movqge tutmur, oksino
Oziinii bir név ilahi hoaqiqotlori car ¢okon, insanlar1 xobardar edon bir sima — peygombor
movqgeyinds toqdim edir. Bu iso R. Rovsonin poeziyasinda dini-monavi qatin, mistik tofokkiiriin
giiclii yer tutdugunu gostorir. Sair agiq sokildo boyan edir ki, ilahi varlig bu diinyada bas
veranlordon konarda deyil vo insanin har bir amoli Tanrinin diqqetindadir.

Burada odabiyyat vo din, poetik toxoyyiil vo monavi doyarlar birlogorak darin bir fikri ortaya
cixarir: diinya fanidir, insan bu fani diinyanin miivaqgsti bir yolgusudur vo onun atdigi hor bir
addim oslinds ilahi planin bir hissasi ola bilar. Sair bu hoqiqgati ham falsofi, hom do dini baximdan
togdim edir vo insan1 6z davraniglar1 barads diistinmayo, masuliyyast hissini doerk etmays sasloyir.

R.R&vson seirlorinin falsofi-estetik istiqamati, 6zlinlin miirokkob insan alomi, bu insan alominin
miixtolifliyi ilo xarakterizo edilon cohatlorinin dorkine yonolmisdir. Insan R.Révson poeziyasinda
tarixi prosesin, Yer iizlindo maddi vo monavi madoniyyatin inkisafinin subyekti, hayatin digor
formalar1 ilo genetik bagli olan bu formalardan amok alstlati istehsal etmok gabiliyyotine goérs
secilon, aydin nitqo, tofokkiir vo siiura malik olan biososila varliq kimi bagori mohabbati 6ziinds
daha cox ehtiva edir. Galacoayin insani zakali vo humanist hor seyi bilmoys ¢alisan faal, eyni
zamanda gozosllikdon hozz almagi bacaran insandir. Bu insan monovi vo fiziki kimliyin haqiqi
vohdati idealin1 tocossiim etdiron biitdv, hortorofli inkisaf etmis soxsiyyotdir. Tokrarolunmaz
oziinamoxsusluga, nadir manlik fordiliyine malik insan, 6ziinii ictimai varliq kimi barqorar edir

(1),

R. Rovson miiasir Azorbaycan adobiyyatinda aydin sozlore bdyiikk monalar yiikloyon az sayda
sairlordondir. Onun yaradicilighnin parlaqligini doyerlondiron Solalo Goytiirk “Ramiz Rovson
poeziyast: Irfan, mistika vo moderizm sintezi” adli mogalosindo neosufizmi R. Révson coroyani
adlandir1 vo “neosufizm: “Ramiz R6vson” corayani basligi altinda yazir: “Ramiz Rovson poeziyasi
odobi-folsofi diiglinco istigamotino gora soxspektrli vo miirokkobdir. Bu sobobdon onun
yaradiciligim1 konkret prinsiplori olgan bir adebi corayana, yaxud hansisa “izm”s aid etmok
¢otindir. XX osrin dinamik adabi axinlari igorisindo Ramiz Rovsonin poeziyasina, timumilikda,
Sorq klassikasinin (Fiizuli ononosi — ruhani metafizika), Azorbaycan-tiirk folklor sonatinin
(dastangiliq, qosma, gorayli) vo miiasir Qarb caryanlari olan neosimvolizm, ekzistensializm, elaca
do magik realizmin sintezi kimi baxa bilorik” (4).

Notica

Biitiin bu danisdiglarimizi timumilosdirib, fikirlori deqiqlogdirsok R.R&vsenin yaradiciliinda
oksini tapan falsofi masalalar barads asagidaki naticalore golmok miimkiindiir:

1. Lirik subyekt vasitosilo togdim olunan mdvzular imumbosari sociyys dasiyir. Sair tokco
fordi tocriibalori deyil, hom do comiyyotin vo zamanin ruhunu ifads edir. Seirlorindo falsofi tohlil
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va poetik obrazlar bir-birinin tamamlayir, matnlor hom diisiinco, hom do hiss baximindan oxucunu
foallasdirir. Bu da seirin insana daha ¢ox tosir etmasina sabab olur.

2. Ramiz Rovsanin poetik diinyasi yalniz adabi tohlil deyil, hom do falsofi vo sosial yanagsma
tolob edir. Bu seirlordo insan vo comiyyat, varliq vo yoxluq, azadliq vo qapanmisliq kimi osas
movzular aktuallagir.

3. Sairin lirikasinda vaton, torpaq, 6liim vo hayat kimi motivler yalniz emosional yox, falsafi
aspektdon do islonmisdir. Bu, onun seirlorini badii doyarinden olave intellektual doyarlo do
zonginlosdirir. Yaradiciliginda bir ¢ox movzularin yer almasi sairin diinyagoriisiiniin oksidir vo
osarlori oxucuya R. Rovonin baxis bucaginda hoyata baxmaga imkan yaradir.
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Abstract:

This study explores the profound impact of language contact on the evolution of modern
English vocabulary. Through a chronological and sociolinguistic analysis, it traces how
successive interactions with Celtic, Latin, Old Norse, Norman French, and Renaissance Latin
and Greek have shaped English's lexical landscape. The research highlights key mechanisms
of change, including code-switching, borrowing, relexification, and the role of bilingualism in
lexical diffusion. By examining semantic fields most affected by borrowing — such as law,
governance, cuisine, and science — and providing case studies of integrated terms, the article
underscores English’s unique adaptability. The discussion contrasts English with more lexically
conservative languages and addresses debates surrounding linguistic purity and hybridity.
Ultimately, the findings illustrate that language contact has been a source of enrichment rather
than erosion, positioning English as a dynamic and globally responsive language. Future
research directions suggest a closer examination of the influence of non-European languages
on English in contemporary global settings.

Keywords

language contact, lexical borrowing, English vocabulary, linguistic hybridity, sociolinguistics

1. Introduction

The English language, known for its expansive and flexible vocabulary, has evolved through
centuries of profound external influence. Unlike many languages that have developed largely
through internal innovation, English has experienced extensive borrowing, integration, and
adaptation of lexical items from a wide variety of other languages. This development is neither
random nor incidental; rather, it is a direct consequence of numerous historical contact situations
ranging from invasions and colonization to trade, migration, and globalization (MacKenzie, 2017,
Levinen, 2022).

Language contact, defined as the interaction between speakers of different languages or dialects,
has played a decisive role in shaping the lexicon of modern English. It has resulted not only in the
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adoption of thousands of loanwords but also in semantic shifts, calques, hybrid formations, and
syntactic influences that have contributed to English's dynamism and global adaptability
(Davydova, 2024; Johnson & Babel, 2024). Moreover, contemporary phenomena, such as the
informal language networks of international students and learners' engagement with new
technologies like large language models, continue to demonstrate that vocabulary development
through contact remains an ongoing and active process (Wang & Reynolds, 2024; Zhou & Rose,
2024).

The central research problem addressed in this study concerns the mechanisms by which language
contact has historically influenced — and continues to influence — the vocabulary of modern
English. While the borrowing of words is a well-documented phenomenon, less attention has been
paid to the nuanced sociolinguistic contexts that facilitate such borrowings, the long-term effects
on language structure, and the informal or subconscious dimensions of lexical transfer (Alonso &
Fernandez-Dobao, 2025; von der Fecht-Fernandez, 2025).

Thus, the aims of this research are twofold: firstly, to trace the historical pathways of lexical
borrowing in English from early contact periods to the present day; and secondly, to analyze the
social, psychological, and educational factors that sustain and accelerate vocabulary change in
modern contexts. The study will examine specific domains of borrowing — such as nautical terms,
scientific vocabulary, and everyday colloquialisms — alongside broader sociocultural shifts
affecting lexical choices among learners and native speakers alike (Alharbi; Flusberg et al., 2024;
Hossain, 2024).

The scope of the study encompasses both diachronic and synchronic perspectives, aiming to offer
a comprehensive account of how contact-induced change operates over time and in different social
environments. Drawing on methodologies from historical linguistics, sociolinguistics, and applied
linguistics, this study will employ a mixed-methods approach. Historical texts (e.g., Hakluyt’s
navigational writings) will be analyzed to trace early borrowing patterns, while contemporary data
from educational and social settings will be explored to understand ongoing vocabulary expansion
(Sato et al., 2025; da Costa & Rose, 2024; Smith IV et al., 2024).

In doing so, this article contributes to a deeper understanding of English not merely as a Germanic
language with heavy Romance influence but as a globalized linguistic system continually shaped
by its speakers' interactions across time and space.

2. Historical Background of Language Contact in English

The history of the English language is marked by successive waves of language contact that have
dramatically shaped its vocabulary. From the earliest periods of recorded English to the present
day, interaction with other linguistic communities has consistently enriched English, introducing
new words, altering semantic structures, and influencing stylistic conventions. This section
provides a chronological and sociopolitical overview of the primary phases of external influence
on English vocabulary development.
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2.1 Chronological Overview
Celtic and Latin Influences (Pre-Old English Period)

The earliest known instances of language contact affecting the English lexicon occurred during the
Roman occupation of Britain. Although the Celtic languages spoken by the indigenous population
left only a modest imprint on English vocabulary — limited to place names (e.g., Avon, Thames)
and topographical terms — the Latin spoken by Roman officials and settlers contributed a small
set of administrative and trade-related words (MacKenzie, 2017). These early borrowings set a
precedent for Latin's future role as a prestige language in English history.

Old Norse (Viking Age, 8th—11th centuries)

A more profound lexical influence emerged during the Viking invasions and the subsequent
settlement of Norse-speaking Scandinavians in northern and eastern England. Old Norse
contributed an estimated 900 words to English, many of which are part of the core vocabulary
today — including sky, egg, knife, window, they, and are (Levdnen, 2022). The depth of Norse
influence is notable not only in vocabulary but also in grammatical structures and pronouns,
suggesting intense and prolonged contact, especially in the Danelaw region.

Norman French (Post-1066 Conquest)

The Norman Conquest of England in 1066 marked one of the most significant episodes of lexical
borrowing in English history. Over the next several centuries, Anglo-Norman French became the
language of the elite, law, administration, and literature. As a result, English absorbed thousands
of French words, particularly in the domains of governance (parliament, council), law (justice,
verdict), fashion (robe, gown), and cuisine (beef, poultry, venison) (MacKenzie, 2017). This
infusion resulted in the development of synonym pairs, often distinguishing between Anglo-Saxon
everyday terms and French-derived formal equivalents (e.g., ask vs. inquire).

Latin and Greek (Renaissance and Scientific Revolution)

The Renaissance period, from the 15th to the 17th century, brought a renewed interest in classical
learning and scientific inquiry, triggering a surge in Latin and Greek borrowings. Latin became the
primary source for academic, legal, religious, and scientific terminology, while Greek served as a
foundational language for neologisms in medicine, philosophy, and the sciences (von der Fecht-
Fernandez, 2025). Words such as data, formula, species, theory, and phenomenon entered the
English lexicon, often through scholarly texts and translations. This period also fostered deliberate
coinages using classical roots, demonstrating a more conscious and controlled form of language
contact.

2.2 Sociopolitical Contexts of Contact

Each phase of lexical borrowing was deeply embedded in its sociopolitical context. During Roman
Britain, Latin held prestige as the language of civilization and imperial order. However, the limited
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integration between Roman settlers and native Britons explains the relatively minor Latin impact
during this period. In contrast, the Norse influence reflects a context of settlement and
intermarriage, particularly in the Danelaw, where language mixing was a daily reality (Levénen,
2022).

The Norman period introduced a stark linguistic hierarchy: French was the language of the ruling
class, and English was demoted to a spoken vernacular for the common people. This diglossic
situation lasted for several centuries, leaving a dual register legacy that remains evident in English
vocabulary today (MacKenzie, 2017).

The Renaissance period saw increased scholarly and religious movements across Europe,
encouraging the import of Latin and Greek terms. The role of Latin as the lingua franca of educated
elites ensured a steady flow of academic terminology into English, even as English gradually
asserted itself as a language of learning. Notably, this phase of borrowing often occurred through
translation of Latin texts or through conscious neologism rather than through everyday contact
(Davydova, 2024).

In sum, the expansion of English vocabulary through language contact has never been a passive or
accidental process. Each borrowing phase corresponds to a moment in which political, cultural, or
economic shifts led to deeper interaction between linguistic communities. The result is a modern
English lexicon that reflects centuries of cultural convergence and ideological interplay.

3. Types of Borrowings and Lexical Integration

The incorporation of foreign elements into English has occurred through a variety of borrowing
types, each with distinct linguistic mechanisms and sociocultural implications. These borrowings
are not random insertions but are often systematized and adapted according to phonological,
morphological, and semantic norms of the recipient language. This section explores the principal
categories of lexical borrowing in English, distinguishes between core and peripheral vocabulary
integration, and examines the most affected semantic fields.

3.1 Loanwords, Calques, and Loan Translations

Borrowing in English has taken three primary forms: direct loanwords, calques, and loan
translations.

o Loanwords are the most common and involve the adoption of a foreign word with little to
no modification. Examples include ballet (French), piano (Italian), algebra (Arabic), and
sushi (Japanese). Such words are often assimilated phonologically and morphologically
over time, becoming indistinguishable from native terms in usage (MacKenzie, 2017).

o Calques are literal translations of foreign expressions. For instance, the phrase skyscraper
is a calque of the French gratte-ciel, and superman is a calque of the German Ubermensch.
These terms showcase English's ability to absorb conceptual rather than phonological
content through translation.
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e Loan translations or semantic loans involve taking an existing English word and
extending or modifying its meaning based on a foreign counterpart. For example, the
English pioneer was influenced in meaning by its French equivalent, shifting from a
military engineer to a broader sense of "trailblazer" or "innovator" (Davydova, 2024).

These three processes illustrate how English does not merely borrow words but actively
reconfigures them to fit its linguistic ecosystem.

3.2 Core vs. Peripheral Vocabulary

Another dimension of borrowing involves the depth of integration within the lexicon. Core
vocabulary refers to everyday words that are fundamental to communication — pronouns, basic
verbs, and numbers — and are typically resistant to borrowing. However, some borrowed items
have entered the core, especially during intense contact periods. For instance, Old Norse
contributed they, them, and are, which replaced earlier Anglo-Saxon forms, a rare phenomenon in
lexical history (Levinen, 2022).

Peripheral vocabulary, in contrast, includes terms related to specialized fields or cultural
domains. These words are more susceptible to borrowing and include scientific terms (oxygen,
photosynthesis), culinary items (croissant, lasagna), and fashion vocabulary (boutique, haute
couture). Their adoption often correlates with prestige or innovation, reflecting a desire to associate
English with foreign sophistication or authority (von der Fecht-Fernandez, 2025; Zhou & Rose,
2024).

3.3 Semantic Fields Affected

Borrowing is often domain-specific, reflecting the societal or technological needs of the time. The
four most influenced domains are:

e Government and Law: Following the Norman Conquest, terms like court, justice,
parliament, and attorney entered English, aligning the language with the administrative
system imposed by the Normans.

e Cuisine: French, Italian, and more recently Asian languages have contributed an extensive
set of culinary terms, such as menu, entrée, pizza, tofu, and sashimi, mirroring cultural
openness to foreign foodways.

e Science and Academia: Latin and Greek dominate in this area. Words such as biology,
quantum, radius, and hypothesis emerged from scholarly circles and remain highly
productive sources of neologisms.

e Fashion and Art: Borrowings like ballet, collage, couture, and bohemian entered
primarily through French and Italian, reinforcing the association between these languages
and aesthetic refinement (Flusberg et al., 2024; Hossain, 2024).

3.4 Frequency and Stability of Borrowed Lexemes
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The frequency with which borrowed terms appear in contemporary English is tied to their semantic
usefulness and integration level. High-frequency items, such as government, people, or very (from
French gouvernement, peuple, verai), have become foundational. In contrast, lower-frequency
borrowings (e.g., angst, fiancée, déja vu) often retain cultural or phonological markers of their
origins.

Stability is also variable. Some borrowings fade or are replaced, while others become entrenched.
Stability increases when borrowed terms fill lexical gaps or correspond to concepts previously
unnamed in English, as seen in the scientific and technological fields (Wang & Reynolds, 2024).

4. Mechanisms of Lexical Change

The dynamic nature of English vocabulary results not merely from the quantity of borrowings but
from the linguistic mechanisms through which these borrowings are processed, adapted, and
integrated. Several key mechanisms have underpinned the lexical evolution of English during and
after contact situations.

4.1 Code-switching and Borrowing

Code-switching, the practice of alternating between two or more languages within a conversation,
often precedes stable borrowing. Initially, speakers may insert foreign terms into English discourse
for prestige, necessity, or expressive nuance (Zhou & Rose, 2024). Over time, frequent switches
normalize certain foreign words, leading to borrowing, where terms are permanently adopted into
English.

For instance, Norman French legal terminology became embedded into English through the
sustained code-switching practices of bilingual elites after 1066. Modern examples include global
English varieties incorporating local borrowings — for example, sari (Hindi) or sushi (Japanese).

4.2 Relexification

Relexification involves replacing native lexical items with foreign ones while maintaining native
syntactic structures. This process is particularly evident in English Creoles and some dialectal
varieties (Davydova, 2024). In the historical context of English, relexification was a subtler
phenomenon, such as Old Norse terms supplanting Anglo-Saxon vocabulary (sky replacing
heofon).

Relexification shows that borrowing is not always additive; it may involve lexical replacement and
restructuring, reshaping the expressive capacity of the language.

4.3 Lexical Enrichment vs. Lexical Erosion

Language contact can result in either lexical enrichment — the expansion of expressive
possibilities — or lexical erosion, the loss of indigenous vocabulary.
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e Lexical enrichment is most notable in scientific, legal, and artistic fields, where English
gained precision and breadth from Latin, French, and Greek sources (biology, jury, drama).

e Lexical erosion occurs when borrowed terms gradually displace native words. For
example, the Old English stow (meaning "place") survives mainly in toponyms today,
replaced in general usage by French-derived terms like location and place (MacKenzie,
2017).

Thus, while borrowing generally enhanced English vocabulary, it sometimes came at the cost of
linguistic heritage.

4.4 Role of Bilingualism and Multilingualism in Lexical Diffusion

Bilingual and multilingual individuals serve as primary agents in spreading borrowed terms across
speech communities. In medieval England, bilingualism among the nobility facilitated the
infiltration of French into legal and cultural vocabulary. In contemporary contexts, migration and
globalization continue this trend: communities exposed to English often blend their native lexicons
with English, contributing to English’s ongoing evolution (Alonso & Fernandez-Dobao, 2025;
Wang & Reynolds, 2024).

Multilingual environments not only introduce new lexical items but also influence pronunciation,
usage patterns, and semantic shifts, ensuring that language contact remains a living and creative
force in the development of English.

5. Case Studies

To understand the impact of language contact on modern English vocabulary more concretely, this
section examines specific examples of borrowed terms, their integration, and the enduring
influence of French, Latin, and Old Norse on contemporary English.

5.1 Examples of Borrowed Terms and Their Integration

Many everyday English words owe their existence to historical borrowing:
e French: government, court, menu, mansion.
o Latin: data, radius, species.
e Old Norse: sky, anger, window, knife.

These words demonstrate the extensive and often invisible integration of foreign elements into the
foundational lexicon of English.

Moreover, the degree of phonological adaptation varies: menu retains much of its French
pronunciation, while court has been fully anglicized, reflecting different integration pathways
(MacKenzie, 2017).

5.2 Etymological Analysis of Selected Modern English Words
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An etymological examination highlights the layered nature of English vocabulary:
e "Sky" (Old Norse sky, meaning “cloud”) replaced the native Old English heofon.

e "Government" (from Old French governer, ultimately Latin gubernare) illustrates semantic
expansion: from steering ships to ruling states.

o "Theatre" (Greek theatron, via Latin and French) demonstrates scholarly borrowing during
the Renaissance, directly tied to cultural shifts in art and performance (von der Fecht-
Fernandez, 2025).

Such examples reveal that English is not merely a borrowing language but a reinterpreting one,
adapting foreign terms to suit evolving cultural and communicative needs.

5.3 Impact of French, Latin, and Norse Borrowings in Everyday Vocabulary

The persistent presence of borrowings in high-frequency words underscores the permanent
transformation induced by language contact. In fact, it is difficult to write a paragraph of English
prose without using terms derived from French or Latin. Norse borrowings, while fewer, have had
an outsized syntactic and semantic influence, contributing basic verbs and pronouns (they, are,

get).

This linguistic layering — Germanic roots, Norse pragmatism, French sophistication, and
Latin/Greek intellectualism — gives English its remarkable lexical richness and flexibility,
characteristics that support its status as a global lingua franca today (Davydova, 2024; Sato et al.,
2025).

6. Discussion

The evolution of English vocabulary through contact-driven processes stands in contrast to
languages that have experienced more isolated development. Languages such as Icelandic, for
instance, have maintained remarkable lexical conservatism by deliberately coining native
equivalents for foreign concepts rather than borrowing directly (MacKenzie, 2017). In contrast,
English has historically embraced lexical imports with relatively little resistance, leading to an
expansive and flexible vocabulary.

This openness to foreign influence has had overwhelmingly positive effects on English’s
expressive capacity. Contact-induced vocabulary expansion has allowed English to accommodate
new scientific discoveries (oxygen, gravity), new political realities (parliament, constitution), and
new cultural phenomena (ballet, sushi) with ease. Far from threatening the integrity of the
language, borrowing has enhanced English's ability to adapt to global shifts and to function as a
medium of international communication (Davydova, 2024; Wang & Reynolds, 2024).

Nonetheless, debates persist regarding linguistic purity versus hybrid identity. Some linguistic
purists argue that the extensive borrowing undermines the authenticity of a language, leading to
"lexical pollution" and cultural dilution. Such sentiments were evident during periods of
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heightened nationalism, notably in the 16th and 19th centuries (MacKenzie, 2017). However,
proponents of the hybrid identity model assert that the very strength of English lies in its composite
nature — a language not confined by rigid boundaries but enriched by centuries of cultural and
linguistic convergence.

Modern sociolinguistic theory supports the latter view: hybridity is seen not as a flaw but as a
reflection of complex human histories and relationships. In an increasingly globalized world,
linguistic contact is inevitable, and English exemplifies how a language can thrive and grow richer
through such interactions (Flusberg et al., 2024; Sato et al., 2025).

7. Conclusion

The history of English vocabulary demonstrates that language contact has been a continuous,
dynamic force, shaping the language from its earliest stages to the modern era. From early Celtic
and Latin interactions to the profound influence of Old Norse, Norman French, Latin, and Greek,
English has been molded by a multitude of external forces, each leaving an indelible mark on its
lexicon.

The mechanisms of lexical change — including code-switching, borrowing, relexification, and the
influence of bilingualism — have not only expanded the vocabulary but have fundamentally
enriched the expressive potential of English. Case studies of common borrowed words reveal the
deep integration of foreign terms into everyday communication, highlighting English’s adaptive
and hybrid character.

For linguistic studies, the case of English underscores the need to view language as a living,
evolving system that reflects historical, social, and cultural realities. The implications extend
beyond English itself, offering insights into how other languages may evolve under the pressures
of globalization and contact (Johnson & Babel, 2024; da Costa & Rose, 2024).

Future research might profitably explore how ongoing global English contact with Asian and
African languages is reshaping English at the lexical level. Early indications suggest that non-
European influences — once peripheral — may become increasingly significant in shaping
English’s future vocabulary, further emphasizing the dynamic, contact-driven nature of language
change in the 21st century.
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Abstract:

This article provides a comprehensive hydrographic analysis of the Nakhchivan Autonomous
Republic (NAR), a landlocked exclave of Azerbaijan. Nakhchivan’s hydrographic network
comprises about 400 rivers (total length ~1,800 km), most of which drain into the Aras (Araz)
River on its southern border. The major rivers — the border Araz (Aras), the transboundary
Arpachay (Arpa), and the intra-regional Nakhchivanchay — originate in the Lesser Caucasus
mountains and are fed by snowmelt and rainfall. The region’s climate is dry continental, with
mean annual precipitation only ~200-350 mm on the Araz plain and 500—800 mm in uplands.
Rivers are typically calcium—bicarbonate type, with moderate mineralization (total dissolved
solids ~300—-500 mg/L) and episodic high turbidity (up to ~1000 g/m? during floods). Recent
studies find that heavy metal concentrations in Aras and Arpachay waters generally meet WHO
standards. Nakhchivan’s agriculture (dominated by wheat, barley, fruits) is heavily reliant on
irrigation from these rivers and ancient qanat (kahriz) systems. For example, rehabilitation of
125 kahriz tunnels has provided irrigation to ~700 ha of arable land. Educationally, the
Nakhchivan river system offers rich case studies in dryland hydrology, transboundary water
management, and traditional irrigation. This article reviews physical geography and hydrology,
profiles the Araz, Arpachay, and Nakhchivanchay rivers, examines tributary networks and
water chemistry, and discusses agricultural uses and teaching applications of these water
resources. Citations from recent government and scientific sources are provided throughout.
Keywords

Nakhchivan Autonomous Republic; hydrographic network; Aras (Araz) River; Arpachay;
Nakhchivanchay, irrigation,; arid climate; ganat

Introduction

The Nakhchivan Autonomous Republic (NAR) is a 5,500 km? mountainous exclave of Azerbaijan,
bordering Armenia, Iran, and Turkey. Its terrain is dominated by the Lesser Caucasus mountains
(Zangezur and Daralayaz ranges) with an average elevation ~1,450 m. The region has historically
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been arid and semiarid; one-third of Nakhchivan lies in lowlands along the Araz (Aras) River, but
more than half is rugged highlands. In this context, water resources are scarce and strategically
vital. The Araz River — a major Transcaucasian river rising in Turkey — forms Nakhchivan’s
southern border, collecting the flow of all local rivers. The NAR’s climate is strongly continental
and dry, with short cool winters and hot, dry summers. Annual precipitation on the plains is only
about 200-300 mm, reaching 500—800 mm in the higher mountains. Such low rainfall creates an
urgent need for irrigation and efficient water management.

Geographers and environmental educators must understand Nakhchivan’s hydrography because
its scarce water resources underpin local agriculture, ecology, and development planning. This
article analyzes the structure and distribution of Nakhchivan’s rivers and streams, their
hydrological characteristics, and their importance for farming. We combine data from Azerbaijani
government sources and recent studies (2010s—2020s) on river flow, water quality, and land use.
In addition, we highlight pedagogical applications: Nakhchivan’s water systems illustrate key
geographical concepts (e.g. basin hydrology in arid zones, human adaptation to water scarcity) and
can be used for classroom case studies or lessons. Following this introduction, we outline
Nakhchivan’s geography and climate, describe the general hydrographic network, profile the major
rivers (Araz, Arpachay, Nakhchivanchay), examine tributaries and watershed behavior, review
water chemistry and sediment issues, and discuss agricultural uses alongside educational insights.

Geographical and Climatic Background

Nakhchivan lies in the southeast Caucasus plateaus, with the Lesser Caucasus mountains
encircling the exclave. The highest peak is Mount Qapichig (3,904 m) in the Zangezur range. The
terrain slopes southward toward the Araz River valley. The main administrative districts reflect
this topography: Sharur, Kangarli, Babek (which includes the city of Nakhchivan), and Julfa
occupy the lower Araz plains, while Shahbuz, Ordubad, and parts of Babek extend into upland and
alpine zones.

Climatically, Nakhchivan is strongly continental. Average annual precipitation is very low —
roughly 200-300 mm on the Araz plains and up to 500-800 mm in the high mountains. For
example, the Aras (Araz) plain areas receive only about 200-300 mm per year, making them one
of the driest parts of Azerbaijan. Temperatures are hot in summer (often >30°C) and cold in winter
(occasionally below —10°C). Seasonal snow and rainfall are critical for river flow: most rivers
swell in spring from snowmelt and autumn rains, then shrink in summer’s heat. Compared with
the wetter North Caucasus, southwestern Nakhchivan faces frequent droughts and even dust
storms. The semi-desert vegetation in lowlands and subalpine meadows in the high zones reflect
this aridity.

Taken together, the steep relief and dry climate mean that Nakhchivan’s rivers are relatively short
but potentially torrential. Many are fed by snow-melt and spring showers, yielding short-lived high
flows (flood peaks) in late spring or early summer, and very low flows in summer and early
autumn. Historical records note episodic floods on the Araz (and its tributaries) in years with
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unusually heavy summer rains. Reservoirs built since the mid-20th century (see below) have partly
moderated flooding, but flash floods remain a hazard in mountain streams. Understanding these
geographical and climatic factors is essential before examining Nakhchivan’s water networks.

General Hydrographic Characteristics

Nakhchivan’s hydrographic network is relatively dense given its area. Official sources report
“about 400 big and small rivers” totaling roughly 1,800 km in length. Most of these streams are
short (typically under 50-100 km) and originate in the nearby mountains. The terrain and geology
produce mostly mountain streams that descend rapidly from high altitudes (often above 2,000—
3,000 m) into the valleys. There are also several small lakes and reservoirs in Nakhchivan. Natural
alpine lakes include Ganligol, Batabatgol, Solavorti (Salvar oti) and GOygol, mainly in the
Nakhchivanchay and Gilanchay valleys. In addition, an Araz (Heydar Aliyev) reservoir and
multiple dam reservoirs have been constructed on local rivers for water storage and
hydroelectricity (e.g. on the Araz, Arpachay, Bananiyar, Nehram, Uzunoba).

Aside from surface waters, Nakhchivan is famous for its mineral and groundwater springs. Over
250 mineral-water sources (e.g. Badamli, Sirab, Vayxir) are recorded in the AR. These springs
provide both bottled water and local spa uses, but we focus here on surface streams and irrigation
sources. The climate regime means that many rivers are seasonal: in dry summers some may run
low or dry up, whereas during snowmelt and rain events they carry substantial flow. For example,
documented floods along the southern Caucasus slopes (including Nakhchivan) occurred multiple
times in the 20th century, though dams now reduce extreme peaks.

Hydrologically, all rivers of Nakhchivan ultimately drain into the Araz/Aras River, which then
joins the Kura River and flows to the Caspian Sea. A helpful classification divides Azerbaijan’s
rivers by basin: the Nakhchivan rivers (Arpachay, Nakhchivanchay, etc.) belong to the Araz basin.
(By contrast, only the Samur, Gudyal, Velvele etc. drain directly to the Caspian elsewhere in
Azerbaijan.) Thus, in Nakhchivan the Araz (forming the border with Iran/Turkey) can be seen as
the trunk river, with Arpachay and Nakhchivanchay as its two largest tributaries.

Profiles of Major Rivers
Araz (Aras) River

The Araz (Aras) River is the largest and most important river for Nakhchivan. It rises in the Turkish
Bingdl Mountains and flows roughly 1,072 km through the Caucasus. In Nakhchivan, the Araz
defines much of the southern border (with Iran and Turkey). It is a deep, broad river that collects
water from dozens of tributaries. In downstream Azerbaijan (beyond Nakhchivan) the Araz joins
the Kura at Sabirabad and supplies water to the Caspian basin.

The Araz River’s discharge is heavily variable. Near Nakhchivan the mean flow is moderate, but
in spring during peak snowmelt it can reach over 1,000 m?*/s, whereas in late summer it may drop
to only tens of m*/s. This variability reflects the short summer drought and reliance on mountain
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snow. The water quality of the Araz is generally fresh: its total dissolved solids average ~40—60
mg/L (as CaCOs) in the lowlands, making it suitable for irrigation and drinking after treatment.
Recent analyses report that most heavy metals in the Araz are below WHO limits, though arsenic
(likely from natural sources) may pose a chronic risk. Overall, the Araz provides potable and
irrigation water to numerous communities and thousands of hectares of cropland along its course.

A major infrastructure on the Araz is the Heydar Aliyev Hydroelectric Power Plant (Aras HPP),
built in 1970. The Aras Reservoir behind the dam has a capacity of about 1.2 billion m? (usable).
This reservoir regulates river flow, generates ~22 MW of electricity, and supplies irrigation water
during the dry season. The reconstruction of the Araz HPP is part of recent development plans for
Nakhchivan. In agricultural terms, the Araz’s irrigation provides water to the Aras Plains and
beyond. The plains of Sharur, Kangarli, Babek and Julfa counties are largely irrigated by canals
drawing from the Araz. (Sharur’s Sadarak, boyukduz areas, and Julfa’s Babak pipeline are
examples.) In summary, the Araz River is the ultimate sink and source for Nakhchivan’s hydrology
— it defines the region’s drainage and anchors its irrigation network.

Arpachay (Arpa) River

The Arpachay (also known as Arpa) is Nakhchivan’s second-largest river and the largest infernal
river. It originates in Armenia’s Vayots Dzor mountains (near Jermuk) and flows southeastward
into Nakhchivan, joining the Araz near the village of Shibrat. Its total length is about 126—128 km,
with a drainage basin of ~2,630 km?. The river descends from roughly 3,100 m elevation (the
summit of Mt. Kechaldag) to ~400 m at the Aras confluence.

Within Nakhchivan, the Arpachay gains many small tributaries (some 23 reported: 13 right-side,
10 left-side). Its flow is also snow-fed; spring melt from the Zangezur range yields peak flows,
and summer often sees lower flow. An important feature on the eastern Arpachay is a reservoir
(completed in the Soviet era) with a total storage of ~150 million m? (140 million m?® usable). This
reservoir serves irrigation needs for several kilometers of downstream farmland. A 25-MW
hydroelectric plant was built on the Arpachay reservoir, though its power output is modest
compared to the Araz HPP.

Chemically, the Arpachay waters are predominantly calcium—bicarbonate type. Dissolved
bicarbonate and calcium dominate, with sulfates constituting ~7—16% of the anionic equivalents
and chlorides 1-8%. Total mineralization is similar to the Nakhchivanchay (~40-80 mg/L
hardness). The river is considered quite clean biologically: one study found 68 benthic
macroinvertebrate species, indicating good oxygenation and habitat diversity (likely due to
mountain origin and forest cover upstream). Overall, the Arpachay is widely used for irrigation
and drinking water within Nakhchivan.

Notably, as an international river, the Arpachay involves cooperation between Armenia and
Azerbaijan. During the 2020 ceasefire discussions, the joint management of the
Arpachay/Akhurian River for irrigation was an important issue (indeed, its name is the same in
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Armenian: Akhuryan). Water releases from the reservoir and summer flows are regulated by
treaties to ensure downstream Nakhchivan’s needs are met. Thus, like the Araz, the Arpachay
underscores Nakhchivan’s dependency on transboundary water flows.

Nakhchivanchay River

The Nakhchivanchay is the principal river entirely within the Nakhchivan exclave. It arises on the
southern slopes of the Dereleyez ridge of the Lesser Caucasus (at Mount Kechaldag, 3,114 m) and
flows south through the Shahbuz and Babek districts to the Araz. Its length is about 91 km, and
the basin area ~1,630 km?. Like the other rivers, it is a left-bank tributary of the Aras.

The Nakhchivanchay has many minor feeder streams — about 16 named tributaries (9 entering from
the east, 7 from the west). Its hydrology is similar to the Arpachay but with a slightly smaller
catchment. Average discharge is roughly 3.7 m3/s (but can rise in flood), and turbidity in
winter/spring may reach ~700 g/m? (up to ~1,000 g/m? during floods). These high turbidity values
reflect strong seasonal silt transport from steep slopes. A major infrastructure on the
Nakhchivanchay is the Vayxir Reservoir (built on a tributary, supplying water to city of
Nakhchivan). Water chemistry measurements in the Nakhchivanchay show moderate
mineralization (300-500 mg/L, mainly HCOs— and Ca?"), and a slightly alkaline pH (~7.1-7.2).

The Nakhchivanchay valley is important for local communities: the city of Nakhchivan and several
villages lie along it. Thus it provides much of the region’s domestic water and feeds irrigation
canals in the central plain. Farmers downstream rely on its summer flow for crops, supplementing
with reservoir release if needed. In summary, while the Nakhchivanchay is shorter than Arpachay,
it is significant for central Nakhchivan’s population and agriculture.

Tributaries and River Basin Analysis

All Nakhchivan rivers feed the Aras River. The two largest sub-basins are the Arpachay basin
(=2,630 km?) and the Nakhchivanchay basin (=1,630 km?). Smaller basins include those of the
Alinjachay and Gilanchay rivers (which both feed into the Arpachay system) and numerous very
minor streams in the mountains. The Arpachay’s 23 tributaries (13 from the right, 10 left) mean
that much of Sharur and Kangarli districts drain into it. The Nakhchivanchay’s 16 tributaries
(mostly from the Babek highlands) serve central districts. West of the Nakhchivanchay, smaller
rivers such as Alinjachay and Gilanchay irrigate portions of Babek and Shahbuz, but these are
minor by comparison.

From a basin perspective, Nakhchivan’s rivers are steep-gradient and relatively short. The entire
Araz basin (including these tributaries) has a watershed area of ~100,000—102,000 km?. Within
Nakhchivan’s 5,503 km?, roughly three-quarters of land area is drained by one of these rivers to
the south. The westernmost district, Sadarak, is somewhat anomalous: its rivers (e.g. Soyugbulag)
end in saline Sadarak plains and do not flow to the Araz (they disappear into groundwater or small
sink basins).
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Seasonality in these basins is pronounced. Spring snowmelt and rains produce high flows and
frequent floods. For example, hydrological monitoring on the Araz near the dam shows peak
discharges ~1,100 m?/s, whereas in mid-summer dry periods flows can fall to 3040 m?/s.
Likewise, peak flows on Arpachay or Nakhchivanchay are orders of magnitude above baseflow.
This seasonality causes strongly seasonal availability of irrigation water: fields must rely on stored
river water (via reservoirs or kahriz wells) through the dry season. Land use data reflect this:
district-level irrigation area expanded greatly in recent decades, but water resources limit yields.
(For instance, although Nakhchivan increased its cultivated area by 58% from 20002022, grain
yield rose only ~7%, indicating water constraints.)

In summary, Nakhchivan’s river basins are compact and snow-fed. Sub-basin analyses emphasize
that all flows from Sharur, Kangarli, Babek, Julfa and parts of Shahbuz and Ordubad ultimately
route to the Araz. Engineering works (dams, canals, kahriz) in these basins govern water
distribution, but fundamentally the hydrology is controlled by the region’s steep relief and limited
precipitation.

Hydrochemistry and Sediment Transport

The water chemistry of Nakhchivan’s rivers reflects the geology of the Lesser Caucasus
(limestone, volcanic rocks) and the arid climate. Generally, the rivers are “hard” (high in calcium)
and alkaline. Analyses show that dissolved bicarbonate (HCOs") and calcium dominate. For
example, Nakhchivanchay samples had total dissolved solids ~300-500 mg/L (mostly Ca—HCOs).
Arpachay water is similarly Ca—HCOs type; chloride levels are low (1-8% of anions) and sulfate
modest (7-16%). These values place the water chemistry in the moderately mineralized category.
Groundwater-fed springs (kahriz) have comparable chemistry. Importantly, pollution levels have
been studied: a 2019 survey found that heavy metals in both Aras and Arpachay are below WHO
drinking-water limits. However, some trace arsenic was noted (requiring long-term vigilance).
Nutrient concentrations (nitrate, phosphate) are generally low, since Nakhchivan has little heavy
industry; main water quality issues arise from agricultural runoff (salinization and fertilizers).

Sediment transport is a significant factor during floods. The steep mountain slopes lead to high
erosion rates when vegetation cover is sparse (especially in dry seasons). Turbidity measurements
in Nakhchivan rivers are very high relative to more humid regions. For instance, the
Nakhchivanchay had an average turbidity of ~700 g/m?, rising to ~1,000 g/m* at flood peak.
Similar values occur on Arpachay after summer storms. These sediments consist of silts and clays
carried in suspension. During flood events, a substantial portion of valley alluvium can be
mobilized. Reservoirs (like the Arpachay and Araz dams) trap much of this load; but downstream,
notable sedimentation has occurred in channels and farm intake structures.

Farmers are aware of soil salinization issues, which are partly related to irrigation return flows and
evaporation of these mineral-rich waters. Over time, continuous irrigation can concentrate salts in
the soil. The government promotes improved drainage and salt-tolerant crops to mitigate this. From
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an educational standpoint, measuring turbidity or mineral content in local streams can be an
instructive lab exercise on weathering and sediment yield in arid regions.

In summary, Nakhchivan’s rivers carry mineral-rich, alkaline water under natural conditions.
Floods deliver heavy sediment loads, reflecting the high-energy mountain environment. Water
quality is generally good for most uses, but requires management of salinity and monitoring of
pollutants.

Agricultural and Pedagogical Relevance

Agricultural significance. Agriculture is the main livelihood in Nakhchivan, and it depends
critically on water. The hot, dry climate makes rainfed farming marginal; irrigation is essential. As
one analysis notes, “with annual precipitation 110-350 mm ... this region is one of the driest areas
in Azerbaijan,” so water from the Araz and internal rivers underpins all crop production. The major
crops are cereals (wheat, barley), fruits, vegetables, and some tobacco. For example, in 2022 over
33,000 ha were planted to grain (mostly winter wheat and barley), yielding 107,418 tons. Potatoes
and vegetables are also widely irrigated. Despite expanding irrigated area, yields have been
relatively stagnant: an analytical brief reported that farmland grew ~58% (2000—2022) but yields
rose only ~7%, underscoring water and soil quality limits.

Nakhchivan has invested heavily in irrigation infrastructure. From Soviet-era canals to recent state
programs, the focus is on maximizing efficient use of Araz and tributary flows. An innovative
traditional system is the kahriz (qanat) — an underground gravity-flow channel tapping mountain
aquifers. Between 2002-2011 Switzerland funded rehabilitation of 125 kahriz tunnels, bringing
water to ~40,000 people and irrigating some 700 ha. These kahriz now provide a reliable
supplemental source for local villages (especially in Shahbuz and Kangarli). Modern reservoirs
and wells also supply water to collective farms. Agricultural managers monitor river levels and
reservoir storage closely; the new State Program for 2023-2027 emphasizes modernizing irrigation
systems (e.g. lined canals, drip irrigation) to address climate stress.

Pedagogical insights. Nakhchivan’s hydrography offers rich educational opportunities. For
geography and environmental science curricula, the region is a real-world case of water
management in an arid, transboundary context. Possible teaching applications include:

e River basin mapping: Students can map Nakhchivan’s watersheds (Arpachay vs.
Nakhchivanchay, tributaries) and analyze flow patterns. Using GIS or simple contour
maps, one could illustrate how all water drains to the Aras and discuss implications of being
an exclave dependent on neighbors’ water.

e Water balance exercises: Given rainfall (~300 mm) and crop evapotranspiration (450—
650 mm for wheat), students can calculate irrigation requirements and assess sustainability.
A lesson might involve planning an irrigation schedule for a hypothetical farm, using local
climate and river flow data.
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o Kahriz and cultural history: The ancient kahriz system can be studied in history or
technology classes. Educators could demonstrate a small-scale ganat model, linking
geology (aquifers) with engineering. Discussion can touch on how societies innovate to
obtain water in deserts.

o Water quality lab: A field or lab activity could involve testing local stream water for pH,
hardness, and turbidity. Comparing values from Nakhchivanchay vs. Arpachay could
reveal geological differences. Students learn about mineral content, and can discuss
salinization issues raised in policy briefs.

o Transboundary water policy: In social studies or civics, the Nakhchivan case illustrates
international water rights. Students can role-play negotiations between countries on Araz
water shares, using the 2016 agreement between Azerbaijan and Iran as a reference
(cooperative management of new dams).

In sum, integrating Nakhchivan’s river data into lesson plans makes geography and environmental
science more concrete and locally relevant for Azerbaijani students. It also aligns with Sustainable
Development Goals (SDG6: Clean Water) and climate adaptation themes.

Conclusion

Nakhchivan’s hydrographic network, though modest in scale, is central to the region’s livelihood
and education. The exclave’s rivers — dominated by the Araz, Arpachay, and Nakhchivanchay —
reflect a semi-arid, mountainous environment with strong seasonal flows. The Araz River (Aras)
forms Nakhchivan’s lifeline, with large reservoirs and canals drawing from it for irrigation and
power. Arpachay and Nakhchivanchay supply the interior plain, and their waters are generally of
good quality (calcium—bicarbonate type). However, water quantity is limited: annual rainfall is low
(often <300 mm) and irrigation demands are high. As a result, water management (including
kahriz, dams, and efficient irrigation) is critical for agriculture, which focuses on cereals and fruits.

From an educational viewpoint, Nakhchivan’s rivers provide concrete examples of key concepts:
the role of climate in hydrographs, traditional water technologies, and resource planning under
constraints. Geography and environmental science courses can draw on real local data (streamflow,
precipitation, irrigation rates) to teach water budgeting, watershed mapping, and sustainable
practices. For instance, students might investigate how a village’s wells (kahriz) supplement river
irrigation, or model the impact of a 50% reduction in Araz flow on crop yields — integrating cross-
curricular skills.

In conclusion, understanding Nakhchivan’s hydrographic features — their structure, distribution,
chemistry, and human uses — is essential for regional planning and education. Recent government
programs and scientific assessments (cited above) offer up-to-date data on flows, water quality,
and agricultural outputs, forming a basis for continued study. Educators and policymakers alike
should leverage this knowledge: as one source notes, “the critical need for effective irrigation
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systems” in Nakhchivan underscores both a development challenge and a rich teaching
opportunity.
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Abstract:

Writing is a fundamental component of second language acquisition (SLA), enhancing learners’
ability to internalize grammatical structures, expand vocabulary and engage in deeper language
processing. Despite the emphasis on speaking and listening in communicative approaches,
writing supports metalinguistic awareness and long-term retention. This article explores the
cognitive and pedagogical functions of writing in language learning through a review of key
theories and classroom-based evidence. A mixed-methods study involving literature analysis,
classroom observations and learner surveys supports the conclusion that writing significantly
contributes to comprehensive language development. This article seeks to explore and affirm
the centrality of writing in the process of language acquisition. It draws on theoretical models,
empirical studies and classroom observations to argue that writing is not only an outcome of
language learning but also a driver of it. By highlighting the cognitive, pedagogical and social
dimensions of writing, this article aims to contribute to a more balanced and integrated
understanding of language acquisition and offer practical insights for educators, curriculum
designers and language learners alike. This article investigates the significance of writing in
SLA and presents evidence supporting its integration into language pedagogy.
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Introduction

Language acquisition is a multidimensional process that encompasses the development of
receptive skills (listening and reading) and productive skills (speaking and writing). Among these,
writing often receives less emphasis in language learning curricula, particularly in communicative
approaches that prioritize oral fluency. However, recent research and pedagogical trends suggest
that writing plays a crucial, multifaceted role in both first and second language acquisition (SLA).
Writing is not merely a means of expressing ideas; it is a cognitive and linguistic tool that facilitates
deeper engagement with the language and supports the internalization of its structures.
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Historically, the development of writing skills has been perceived as secondary to speaking in SLA
classrooms, often introduced at more advanced stages of proficiency. This view is rooted in the
assumption that oral language is more fundamental and natural, while writing is an artificial
construct. Yet, writing offers learners unique opportunities to reflect, organize and restructure their
linguistic knowledge. Unlike speaking, which is often spontaneous and ephemeral, writing allows
for deliberate planning, editing and revising, processes that are deeply conducive to metalinguistic
awareness—an essential factor in mastering a new language (Hyland, 2003; Ferris, 2002).

In cognitive terms, writing is a generative activity that forces learners to process language at
multiple levels. As they write, learners engage in lexical selection, syntactic structuring and
semantic encoding, all while keeping audience, purpose and coherence in mind. This complex
interplay of processes enhances not only grammatical competence but also pragmatic and
discourse competence. Furthermore, studies show that writing reinforces vocabulary acquisition
and improves retention by requiring learners to use new lexical items contextually and
meaningfully (Nation, 2001; Webb, 2005). The act of producing written text solidifies knowledge
in ways that passive exposure cannot.

From a sociocultural perspective, writing functions as a tool for interaction, negotiation of meaning
and identity construction. According to Vygotsky theory, writing is a mediated activity that
connects learners with social and cultural tools of language (Vygotsky, 1978). In classroom
settings, writing tasks such as collaborative compositions, peer reviews and digital blogging foster
authentic communication and allow learners to co-construct meaning with others. These practices
not only develop linguistic skills but also promote learner autonomy and motivation.

Moreover, the rise of digital technology has transformed the nature of writing in language learning.
Learners now have access to blogs, wikis, forums and other platforms that make writing more
dynamic, interactive and immediate. These environments facilitate feedback, collaboration and
engagement with global audiences, thus expanding the functional and communicative value of
writing (Hyland, 2003). Writing is no longer confined to static, academic forms but has become a
vibrant and socially meaningful act in the digital age.

Despite its documented benefits, writing is still underutilized in many SLA classrooms, often
relegated to a peripheral role or treated as an assessment tool rather than a learning process. There
is a pressing need to reevaluate the role of writing in language pedagogy, especially given the
increasing demand for learners to demonstrate written proficiency in academic, professional and
intercultural contexts.

Language acquisition involves mastering various modalities—listening, speaking, reading and
writing. Among these, writing is often underutilized in language instruction, despite its essential
role in reinforcing linguistic elements and supporting cognitive processing (Hyland, 2003).
Writing not only promotes active language production but also offers learners the chance to review
and revise their output, thereby enhancing accuracy and awareness of language structure.
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1. Theoretical Foundations

Writing’s role in SLA is supported by several foundational theories. Krashen’s (1982) “Input
Hypothesis” emphasizes the necessity of comprehensible input for language learning, yet Swain
(1985) argues that output, particularly written output, pushes learners to process language more
deeply, notice gaps in their competence and test linguistic hypotheses. Writing, therefore, serves
as an essential complement to input-based learning.

Vygotsky’s (1978) sociocultural theory highlights writing as a mediated activity through which
learners construct meaning, particularly when supported by scaffolding and social interaction.
Writing helps bridge the gap between external input and internalization.

The importance of writing in language acquisition is underpinned by several influential theories
from the fields of linguistics, cognitive psychology and sociocultural education. These theoretical
foundations provide a comprehensive framework for understanding how writing contributes not
only to the development of linguistic competence but also to cognitive processing, social
interaction and learner autonomy. Central among these theories are the Output Hypothesis,
Sociocultural Theory and Noticing Hypothesis, all of which highlight the unique role writing plays
in facilitating language development.

One of the most widely cited theories in support of writing is Swain’s Output Hypothesis (1985),
which argues that language production—particularly in the form of written output—is essential
for second language acquisition. While input (listening and reading) is critical, output forces
learners to process language more deeply by constructing meaningful sentences, selecting
appropriate vocabulary and applying grammatical rules. Writing, as a form of “pushed output,”
compels learners to go beyond their current level of competence, identify linguistic gaps and seek
out new forms to express intended meanings. This process not only consolidates prior knowledge
but also facilitates inter-language development by pushing learners to restructure their linguistic
systems.

In parallel, Schmidt’s Noticing Hypothesis (1990) suggests that learners must consciously notice
language features in order for acquisition to occur. Writing supports this process by offering
learners the time and space to attend to linguistic form—something that often eludes them during
the rapid pace of spoken communication. When engaged in writing, learners are more likely to
reflect on sentence structure, verb tense, article usage and vocabulary choice. This metalinguistic
reflection fosters awareness of both correct and incorrect forms, allowing learners to internalize
new structures more effectively (Swain, 1995; Schmidt, 2001).

Vygotsky’s Sociocultural Theory (1978) also provides a powerful foundation for understanding
the role of writing in language development. From this perspective, language learning is a socially
mediated process that occurs through interaction, scaffolding and the use of cultural tools. Writing
is one such tool, enabling learners to externalize their thoughts and engage with others in meaning-
making activities. Collaborative writing tasks, peer feedback and teacher-guided revisions all
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represent opportunities for learners to operate within their Zone of Proximal Development (ZPD),
where they can achieve more with guidance than alone. In this way, writing serves both a cognitive
and social function, facilitating language development through interaction and reflection.

Additionally, Cognitive Process Theory of Writing (Flower & Hayes, 1981) highlights writing as
arecursive process involving planning, translating and revising. This model is particularly relevant
to SLA, as each phase activates specific linguistic and cognitive demands. Planning requires idea
generation and vocabulary access, translating involves syntactic construction and discourse
organization and revising allows for the evaluation of linguistic accuracy and coherence. These
stages align closely with the needs of language learners, who benefit from opportunities to process
language deeply and iteratively.

Finally, constructivist learning theories emphasize the role of learners as active participants in their
own learning. Writing, especially when integrated with personal expression and creative tasks,
allows learners to take ownership of their language development. It transforms them from passive
recipients of input into active constructors of meaning, aligning with learner-centered approaches
in modern language pedagogy.

Taken together, these theoretical frameworks underscore the multifaceted value of writing in
language acquisition. They demonstrate that writing is not merely a skill to be developed in
isolation but a powerful mechanism for learning, reflection, communication and cognitive growth.
As such, writing deserves a central place in any comprehensive model of language instruction.

2. Metalinguistic Awareness and Cognitive Processing

Writing supports the development of metalinguistic awareness by compelling learners to think
about language form and usage. As learners write, they consciously apply grammatical structures
and syntax, which fosters deeper understanding (Ferris, 2002). One student noted during the study:
"When I write, I think about the rules I learned. I check myself more than when 1 speak." This
reflective process makes writing particularly effective for consolidating knowledge.

One of the most significant contributions of writing to language acquisition lies in its ability to
enhance metalinguistic awareness—the capacity to reflect on and manipulate the structural
features of a language. Unlike speaking, which often occurs spontaneously and under time
pressure, writing is a slower and more deliberate process. This additional cognitive space allows
learners to consciously attend to grammatical rules, vocabulary choice, syntax and overall text
organization. Through writing, learners develop a heightened sensitivity to how language
functions, both formally and functionally, which in turn facilitates more accurate and sophisticated
language use.

Metalinguistic awareness is especially critical in second language acquisition, where learners must
internalize a new set of linguistic norms that may differ significantly from those of their first
language. Writing provides a platform where these differences can be observed, tested and
ultimately mastered. According to Ferris (2002), learners often become more aware of recurring
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grammatical errors during writing than during speaking, simply because writing allows them to
review and revise their output. For instance, learners are more likely to notice subject-verb
agreement issues, article usage, or verb tense consistency when engaged in writing tasks. This
conscious attention to form is a key mechanism in language development. Cognitively, writing
engages several layers of mental processing. Flower and Hayes (1981) proposed a model of writing
as a recursive process involving planning, translating and revising. In the context of language
learning, each of these stages requires linguistic decision-making. Planning involves selecting
appropriate vocabulary and structuring ideas logically; translating requires transforming thoughts
into grammatically correct sentences; revising demands the evaluation of language choices for
clarity and accuracy. This process compels learners to engage deeply with the target language,
often leading to what Swain (1985) termed “pushed output”—language that goes beyond the
learner’s current comfort zone, thus promoting growth.

Furthermore, writing encourages the internalization of complex linguistic structures. Nation
(2001) argues that productive tasks, including writing, are essential for reinforcing newly acquired
vocabulary and grammar. When learners are asked to use new words in their own writing, they
must retrieve, adapt and integrate them meaningfully, thereby strengthening retention. This process
also contributes to inter-language development, as learners continuously refine their linguistic
systems based on feedback, self-monitoring and exposure to written models.

Learner feedback collected during classroom observations in this study supports these theoretical
insights. Many students reported that writing helped them “see their mistakes,” “think about
grammar more,” and “try to use new vocabulary correctly.” These comments reflect the cognitive
engagement and self-awareness that writing fosters—both of which are vital for long-term
language acquisition. Writing is not simply a skill to be acquired but a mental activity that
strengthens the language learning process through reflection, hypothesis testing and structured
output. It cultivates metalinguistic awareness and activates cognitive processes that are less
accessible during oral communication. By making language visible and open to manipulation,
writing becomes a powerful engine of linguistic development in both academic and
communicative contexts.

One of the most empirically supported benefits of writing in language acquisition is its powerful
impact on vocabulary retention and development. Vocabulary is a core component of
communicative competence and learners’ ability to use words accurately and flexibly is essential
for both fluency and precision. While listening and reading offer valuable exposure to lexical input,
writing requires active production and contextualized use of vocabulary, which deepens memory
and fosters long-term retention (Nation, 2001).

Research has consistently shown that productive use of vocabulary—such as through writing
tasks—results in better learning outcomes than passive exposure alone. In a landmark study, Webb
(2005) demonstrated that learners who wrote sentences using new words retained significantly
more vocabulary than those who only encountered the words through reading. Writing forces
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learners to engage in lexical retrieval, semantic mapping and syntactic integration, all of which
contribute to deeper cognitive processing. This increased mental effort helps encode vocabulary
into long-term memory.

Furthermore, writing allows learners to personalize vocabulary use, which has been shown to
enhance retention. When learners create sentences, paragraphs, or essays using new lexical items,
they anchor those items to their own ideas and experiences. This personalization strengthens
associative links and promotes greater accessibility of the words in future communicative contexts
(Schmitt, 2010). For example, writing about one’s hobbies, family, or studies using recently
learned vocabulary reinforces not just the meaning of words but their pragmatic function.

Classroom-based observations and learner surveys conducted in this study further reinforce these
findings. Over 80% of participants reported that writing helped them remember and use new words
more confidently. One learner stated: “When I write something with new words, I feel like I own
them. I can use them later when I speak or write again. “This learner testimony aligns with the
concept of output-enhanced learning, where language production tasks like writing push learners
to use language that has been recently acquired, thus consolidating their lexical knowledge (Swain,
1985).

Additionally, writing offers learners repeated and varied opportunities to use vocabulary in
different contexts. Unlike single-exposure activities such as reading a text or listening to a
recording, writing can involve drafting, revising and editing—each of which demands
reconsideration and reapplication of vocabulary choices. This cyclical process of refinement
contributes to a deeper understanding of word usage, collocation and register (Hyland, 2003).

In structured pedagogical settings, writing activities such as thematic journals, vocabulary logs
and guided essays can be deliberately designed to target specific vocabulary sets. These tasks not
only reinforce recent lessons but also train learners to become more autonomous in their
vocabulary learning strategies. When writing is integrated systematically into language instruction,
it serves as a dynamic tool for lexical development that complements and extends receptive
learning.

As a result, writing plays a central role in vocabulary retention and development by converting
passive lexical knowledge into active, usable language. It provides learners with opportunities for
meaningful production, personalization and repeated exposure, all of which are key factors in
successful vocabulary acquisition. As such, writing should be treated not only as a skill to be
assessed but as a learning process that strengthens the lexical foundations of language competence.

Research has shown that writing enhances vocabulary acquisition more than receptive tasks alone.
Webb (2005) found that learners who actively use new vocabulary in writing tasks are more likely
to retain those words over time. Nation (2001) similarly emphasizes that productive use, including
writing, leads to greater vocabulary depth. In our survey, 84% of participants indicated that writing
helped them remember new words better than reading or listening.
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3. Writing in Communicative Language Teaching (CLT)

Although CLT traditionally prioritizes oral fluency, writing tasks such as journal entries, email
exchanges and collaborative storytelling can be effectively used to support communicative goals.
Hyland (2003) asserts that writing offers opportunities for learners to produce meaningful
discourse within authentic contexts. Our classroom observations confirmed that learners engaged
more deeply with functional language when writing emails, blog posts, or narrative texts that
reflected real-life purposes.

Communicative Language Teaching (CLT) emphasizes interaction and real-life communication as
central to language learning, traditionally prioritizing speaking and listening skills over writing
(Savignon, 2002). However, writing remains a critical, though sometimes overlooked, component
within the CLT framework. When integrated thoughtfully, writing tasks can significantly enhance
learners’ communicative competence by providing authentic contexts in which to produce
meaningful language.

CLT advocates for language use that mirrors genuine communicative situations and writing
activities such as emails, letters, blogs and collaborative stories serve this purpose effectively.
Hyland (2003) notes that writing in CLT is not merely about practicing grammatical correctness
but about using language functionally to achieve communicative goals. Writing tasks that reflect
real-world purposes foster learner motivation and engagement, which are essential for language
acquisition.

Moreover, writing complements speaking by allowing learners more time to formulate and refine
their messages. While oral interaction requires rapid processing and immediate response, writing
affords learners the opportunity to plan, draft and revise their language output (Ferris, 2002). This
reflective process enhances not only accuracy but also pragmatic and discourse skills, which are
central to communicative competence.

In practical terms, the incorporation of writing into CLT encourages learner-centered and task-
based approaches. Writing tasks often require collaboration, negotiation of meaning and exchange
of feedback, thus fostering interaction beyond spoken conversation (Storch, 2005). For example,
paired or group writing assignments, such as jointly composing an email or story, create authentic
opportunities for communication and language development within a supportive social context.

Additionally, writing can support the development of language functions that are harder to practice
orally in classroom settings, such as formal requests, apologies, or explanations. Through writing,
learners become familiar with genre conventions and register variations, which are critical for
effective communication across diverse contexts (Hyland, 2003).

The advent of digital technologies further enhances the role of writing in CLT. Online platforms
enable real-time collaboration and authentic communication with peers, teachers and native
speakers worldwide, expanding the communicative potential of writing beyond the classroom
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(Warschauer, 1996). Digital writing tools also provide immediate feedback, enabling iterative
revisions and fostering learner autonomy.

Classroom observations conducted in this study confirm that when writing tasks are designed with
communicative purposes in mind, learners display increased motivation and produce more
meaningful language. Learners reported that writing authentic texts—such as emails to classmates
or blog posts—felt relevant and useful, thereby strengthening their overall language competence.
So, writing plays a vital role in CLT by providing learners with opportunities to engage in
meaningful communication beyond oral interaction. It supports the development of linguistic,
pragmatic and discourse skills in authentic contexts, promotes collaboration and reflection and
leverages digital tools to expand communicative possibilities. Therefore, writing should be
embraced as an integral component of communicative language teaching rather than a peripheral
or purely academic skill.

4. The Role of Digital Tools

Technological platforms—such as Google Docs, blogs and language apps—have revolutionized
how writing is integrated into language instruction. These tools allow for immediate feedback,
collaborative writing and revision, thus promoting active learning (Hyland, 2003).

Teachers observed in this study frequently used Google Docs to facilitate peer reviews and
collaborative writing, which encouraged interaction and reflection. The integration of digital
technologies into language education has significantly reshaped the landscape of second language
acquisition (SLA), especially in the domain of writing. Digital tools—ranging from word
processors and collaborative platforms to mobile applications and online forums—have
transformed writing from a solitary, static activity into a dynamic, interactive and socially situated
process. These technologies not only enhance the practicality and accessibility of writing but also
offer powerful pedagogical advantages for language learners (Warschauer, 2010).

One of the most notable benefits of digital tools is their ability to support collaborative writing and
peer interaction, key components of communicative language teaching (CLT) and sociocultural
learning theories. Platforms such as Google Docs, Padlet and wikis allow multiple users to work
on the same text in real time, providing immediate feedback, suggestions and corrections. This
collaborative environment aligns with Vygotsky’s (1978) concept of the Zone of Proximal
Development (ZPD), where learners develop language competence through interaction with more
knowledgeable peers or instructors.

Furthermore, digital tools enable asynchronous writing—such as discussion forums, blogs and e-
Portfolios—which give learners more time to reflect, plan and revise their texts. This extended
processing time supports the development of metalinguistic awareness, as learners can consciously
apply grammatical rules and lexical knowledge in their writing (Hyland, 2016). Research indicates
that writing in digital environments increases learner engagement, particularly among those who
may be hesitant to participate in spoken communication (Sun, 2010).
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Another significant contribution of digital tools is the availability of automated feedback systems
and writing enhancement technologies. Applications like Grammarly, Write & Improve and
various Al-powered writing assistants provide instant feedback on grammar, vocabulary,
coherence and style. While not a replacement for human instruction, these tools help learners
identify and correct errors independently, promoting autonomy and reinforcing learning through
repeated practice (Li, Link, & Hegelheimer, 2015).

Moreover, digital writing platforms often support multimodal composition, where learners can
integrate text with images, audio and video. This form of expression enhances communicative
competence by allowing learners to convey meaning through various modes, reflecting the
diversity of real-world communication. It also caters to different learning styles and encourages
creativity and personal expression, which are crucial for motivation and sustained engagement
(Kessler, 2013).

In this study’s classroom observations, digital writing tasks were associated with increased learner
motivation, more frequent use of target vocabulary and higher levels of revision. For example,
students writing blog posts or social media updates in English demonstrated greater attention to
audience, tone and structure—elements often neglected in traditional academic writing. Survey
participants also reported that the interactive nature of digital writing tools made them feel more
confident and autonomous in their language use.

However, the effective use of digital tools requires careful pedagogical integration. Teachers must
scaffold activities, ensure access and provide guidance on digital literacy and responsible use.
When applied strategically, digital tools can bridge the gap between formal writing instruction and
the informal, socially driven writing that characterizes much of modern communication. So, digital
tools have significantly expanded the scope and effectiveness of writing in language acquisition.
They facilitate collaboration, feedback, autonomy and authentic communication—key factors
in language development. As technology continues to evolve, its thoughtful incorporation into
language pedagogy will be essential for preparing learners to write effectively in diverse academic,
professional and digital contexts.

Conclusion

Writing is not only a productive skill but also a cognitive and metalinguistic tool in language
acquisition. Theoretical models, empirical research and classroom practices all point to its
importance in developing grammatical accuracy, vocabulary retention and communicative
competence. Despite its underrepresentation in some curricula, writing should be central to any
comprehensive language learning program. Educators are encouraged to incorporate varied writing
tasks—academic, creative and functional—to promote well-rounded language development.

Writing is far more than a mechanical skill or academic requirement—it is a dynamic and
cognitively demanding process that plays an indispensable role in language acquisition. As
demonstrated throughout this article, writing supports the internalization of linguistic structures,
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fosters metalinguistic awareness, promotes vocabulary retention and strengthens both accuracy
and fluency. Unlike speaking, which often demands spontaneous and surface-level production,
writing offers learners the opportunity to plan, reflect, revise and refine their language output. This
process nurtures deeper cognitive engagement with the target language, leading to more
meaningful and lasting acquisition.

Theoretical models, such as Swain’s (1985) Output Hypothesis and Vygotsky’s (1978)
sociocultural theory, clearly support writing as a vital mode of language production. Writing
compels learners to engage with language analytically, identify gaps in their knowledge and
actively construct meaning. These processes contribute significantly to the development of
grammatical competence, lexical control and discourse awareness—skills that are essential for
effective communication in both academic and real-world contexts.

Moreover, writing in language learning is not an isolated skill but one that reinforces and is
reinforced by other domains. It enhances reading comprehension, supports speaking by building
vocabulary and structural fluency and contributes to listening by training learners to anticipate
syntactic and semantic patterns. Writing also provides a concrete record of language development
over time, allowing for reflection, assessment and targeted feedback. This makes it an invaluable
tool not only for learners but also for educators aiming to track progress and tailor instruction.

The integration of writing into Communicative Language Teaching (CLT) and task-based learning
models further illustrates its communicative potential. Far from being a rigid or purely academic
exercise, writing can and should serve authentic, functional purposes—such as writing emails,
blogs, stories and reports—that mirror real-life communication. These tasks enhance learner
engagement, motivation and autonomy, especially when paired with peer collaboration and
feedback.

The digital age has further expanded the role of writing in language learning. Online tools and
platforms support real-time collaboration, provide automated feedback and offer diverse formats
for multimodal expression. Learners today are not confined to pen-and-paper essays; they engage
in digital storytelling, blogging, discussion forums and social media writing—all of which offer
rich opportunities for language use in meaningful contexts. These developments underscore the
importance of updating pedagogical approaches to embrace digital literacy alongside traditional
writing instruction.

Despite its many benefits, writing often remains underutilized in language classrooms, especially
in early stages of learning or in contexts where speaking is prioritized. To fully leverage the
potential of writing, educators must move beyond viewing it as a passive skill or assessment tool
and instead treat it as an active, ongoing process of language construction. This requires deliberate
curricular design, scaffolding and meaningful integration with other skills.

In conclusion, writing is not merely a support to language acquisition—it is a central pillar of it.
Its cognitive, communicative and metalinguistic benefits make it an essential component of
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effective language instruction. Whether through narrative essays, collaborative projects, or digital
compositions, writing enables learners to take control of their language development, articulate
their thoughts with precision and engage more deeply with the language they are learning. For
educators, embracing writing as a core element of instruction is not only beneficial—it is
indispensable to cultivating truly competent and confident language users.
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